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SANTRAUKA

Straipsnyje atskleidziama, kokios studijy ko-
kybés koncepcijos priimtiniausios pedagogi-
kos studijy krypties pirmakursiams. Studen-
ty nuomoneés tyrimas aktualus, nes ES $alys
daugiau nei prie§ 10 mety sutaré, kad pagrin-
diné atsakomybé uz aukstojo mokslo kokybe
tenka pacioms auk$tosioms mokykloms, o
studentai, kaip akademinés bendruomenés
nariai, taip pat yra svarbus. Stinga daugiau
tyrimy, kuriais buty siekta issiaiskinti, kokia
studijy kokybés koncepcija priimtina studen-
tams jy paciy pozitriu. Respondentai — pe-
dagogikos studijy krypties studentai — dabar
yra svarbus studijy kokybés uztikrinimo sis-
temos dalyviai, o ateityje, badami mokytojais,
bus svarbiis mokymo kokybés uztikrinimo
dalyviai.

Straipsnyje pristatomos studijy kokybés
koncepcijos: 1) kokybé - tai gerinimas; 2) ko-
kybé - tai tobulumas; 3) kokybé - tai kaita;
4) kokybé - tai atitikimas fiksuotiems reikala-
vimams, normoms, kriterijams; 5) kokybé - tai
klienty/vartotojy poreikiy patenkinimasir/ar
vir$ijimas; 6) kokybé - tai issikelty tiksly pa-
siekimas; 7) kokybé - kai maziausiomis s3-
naudomis pasiekiamas geriausias rezultatas.
Atskleidziama, kokios studijy kokybés kon-
cepcijos priimtiniausios pedagogikos studijy

ACCEPTABILITY OF THE
CONCEPTIONS OF HIGHER
EDUCATION QUALITYTO
FIRST YEAR STUDENTS

OF THE STUDY FIELD OF
PEDAGOGY

ABSTRACT

The article presents which conceptions of
higher education quality are most acceptable
to first-year students of the study field of peda-
gogy. It is significant to analyse students’ opin-
ions as more than 10 years ago the EU member
states agreed that higher education institutions
bear responsibility for the quality of higher ed-
ucation. Being members of an academic com-
munity, students are also an important integral
part of this process. There is a lack of research
that would focus on which conception of high-
er education quality students believe to be the
most acceptable to them. Respondents (stu-
dents of the study field of pedagogy) are cur-
rently important actors in the system of higher
education quality assurance and once they be-
come teachers, they will be an important part
of the system of teaching quality assurance.
The article introduces the following con-
ceptions of higher education quality: 1) qual-
ity as improvement; 2) quality as excellence;
3) quality as transformation; 4) quality as con-
formance to set requirements, norms and cri-
teria; 5) quality as fulfilment and/or exceeding
clients’/consumers’ needs; 6) quality as fitness
for purpose; 7) quality as value for money.
An empirical research conducted in 2012 and
2013 helped to identify which conceptions of
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krypties pirmakursiams, remiantis empiriniu
tyrimu, kuriame 2012 m. ir 2013 m. dalyva-
vo 326 pirmo kurso studentai i$ trijy Lietu-
vos aukstyjy mokykly. Tyrimu nustatyta, kad
pedagogikos studijy krypties pirmakursiams
priimtiniausios dvi studijy kokybés koncep-
cijos: kokybé kaip nuolatinis gerinimas ir ko-
kybé kaip tobulumas.

PAGRINDINIY TERMINY
APIBREZIMAI

o Studijy kokybés koncepcija - jvairius $vieti-
mo lygius apimanti daugiadimensiné ir dina-
miskai kintanti kokybés samprata (redaguo-
ta, remiantis Profesinio mokymo kokybés
uztikrinimo terminy Zodynu, 2008).

o Studijy kokybés uztikrinimas — periodiskai
atliekamas studijy dalyko, modulio, progra-
mos arba institucijos (padalinio) kokybés
jsivertinimas ir vertinimas, kuriy metu gauti
rezultatai leidzia gerinti studijy kokybe (Stu-
dijy terminy Zodynas, 2011).

[VADAS

Nudien jau aisku, jog prie kokybisky studijy
siekiy jgyvendinimo turi prisidéti visa auks-
tosios mokyklos bendruomené. Tam turéjo
jtakos Bolonijos procesas ir jo metu iskelty
idéjy Europos Sajungos (toliau — ES) $aly-
se jgyvendinimas!, tai daré jtakg ir aukstyjy
mokykly veiklai bei patir¢iai. ES Salys dau-
giau nei prie$ 10 mety sutaré, kad uz auksto-
jo mokslo kokybe atsakingiausios yra pacios
aukstosios mokyklos, o studentai taip pat yra
svarbis ir kaip akademinés bendruomenés
nariai turi prisidéti prie studijy kokybés uzti-
krinimo veiksmy (Communiqué of the Con-
ference of Ministres responsible for Higher
Education in Berlin, 2003). Siekiant studijy

higher education quality are most appropriate
to the first-year students from the study field
of pedagogy. 326 first-year students from three
Lithuanian higher education institutions par-
ticipated in the research. The research revealed
that the two most acceptable conceptions of
higher education quality to first-year students
of the field of pedagogy are quality as continu-
ous improvement and quality as excellence.

DEFINITIONS OF KEY TERMS

o The conception of higher education quality -
a multidimensional and dynamically changing
concept of quality that involves different levels
of education (edited on the basis of the glos-
sary of quality assurance terms in VET, 2008).

o Higher education quality assurance — peri-
odical self-evaluation and assessment of qual-
ity of a study subject, module, programme or
institution (department), the results of which
allow improving the quality of studies (Dic-
tionary of Higher Education terms, 2011).

INTRODUCTION

Nowadays it is evident that an entire com-
munity of a higher education institution has
to contribute to the implementation of high-
quality study aims. This has been influenced
by the Bologna process and implementation
of its ideas in the European Union (hereinaf-
ter - EU) member states!, as well as by activi-
ties and experience of higher education insti-
tutions. More than 10 years ago EU member
states agreed that higher education institu-
tions bear responsibility for the quality of
higher education. Being members of this aca-
demic community, students are also an im-
portant part of this process and should con-
tribute to higher education quality assurance

1 Bolonijos proceso dokumentuose akcentuojama, kaip
svarbu uztikrinti studijy kokybe aukstosiose mokyklose.

! 'The Bologna process documents emphasise the impor-
tance of quality assurance in higher education institutions.
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kokybés bei ja tobulinant labai svarbu, ko-
kiomis studijy kokybés koncepcijomis vado-
vaujasi aukstosios mokyklos bendruomené.
K. El Halsan (2009), C. D. Balasooriya ir kt.
(2009) atskleidzia studento, kaip akademinés
bendruomenés nario, lukes¢iy bei pozia-
rio j universitetines studijas reik§mingumg.
Lietuvos Respublikos mokslo ir studijy jsta-
tymo (2009) 41 straipsnio 2 punkte taip pat
atskleidziama svarba tirti studenty nuomone:
»aukstoji mokykla turi nuolat interneto tink-
lalapyje ir kitais budais viesai skelbti tikslig
kiekybine ir kokybine informacija apie <...>
studenty, absolventy ir kity suinteresuoty $a-
liy nuomone apie studijy kokybe®

Per pastargjj deSimtmetj ypa¢ padauge-
jo moksliniy straipsniy, kuriuose aptariami
kokybisky studijy, studijy kokybés uztikri-
nimo klausimai, pristatoma, kaip studentai
vertina studijy kokybe, diskutuojama, kokios
studijy kokybés koncepcijos yra aktualios
aukstajai mokyklai, siekianciai efektyvios
veiklos. Mokslinéje literataroje aptariamos
jvairios studijy kokybés koncepcijos, disku-
tuojama, kurios jy aktualiausios (Campbell,
Rozsnyai, 2002; Elton, 1986; Pukelyté, 2010;
Savickiené, 2005; Starkuté, Valineviciené,
2013; Zibéniené, 2006; Zibéniené, Dudaite,
2012; Valiuskevic¢iaté, Mikutavi¢iené, 2007).
Tacdiau pastebéta, kad stinga tyrimy, kuriais
siekiama iSsiaiskinti, kokios studijy kokybés
koncepcijos yra priimtinos aukstyjy moky-
kly studentams. Europiniuose ir nacionali-
niuose dokumentuose atskleista, kad studen-
tas yra svarbus studijy kokybés tobulinimo
procesuose. Nors ir atlikta nemazai tyrimy,
kuriuose analizuojama studenty nuomoné
jvairiais studijy kokybés klausimais, taciau
ne studijy kokybés koncepcijy aspektu. Pvz.,
1. Baranauskiené, V. Bukauskiené, A. Valatkie-
né (2011) tyré studenty poziarj j universiteto
misijg, tikslus, studijy pasirinkimo motyvus;
taip pat aiskintasi studenty nuomoné studijy
kokybés klausimais, jy motyvacija ir studi-
ju salygos (Studenty mokymosi motyvacija,

(Communiqué of the Conference of Ministers
responsible for Higher Education in Berlin,
2003). When pursuing and improving higher
education quality, it is very important to know
which conceptions of higher education qual-
ity the community of a higher education in-
stitution takes into consideration. El Halsan
(2009), Balasooriya et al. (2009) revealed the
significance of student’s as a member of an
academic community expectations and ap-
proach to university studies. The importance
of researching students’ opinion has also been
highlighted in the section 41.2 of the Law on
Higher Education and Research of the Repub-
lic of Lithuania: “a higher education institu-
tion must constantly announce in its website
and in other ways the accurate quantitative
and qualitative information about <...> opin-
ions of students, graduates and other stake-
holders about higher education quality”.

The last decade has shown an increase
in scientific articles that discuss high-quality
studies and higher education quality assur-
ance, present how students assess quality of
studies, analyse which conceptions of higher
education quality are relevant to a higher
education institution that pursues efficient
activity. Resources of research literature
present analysis regarding various concep-
tions of higher education quality and discuss
relevance of these conceptions (Campbell,
Rozsnyai, 2002; Elton, 1986; Pukelyté, 2010;
Savickiené, 2005; Starkuté, Valinevidiené,
2013; Zibéniené, 2006; Zibénien¢, Dudaite,
2012; Valiuskeviciate, Mikutaviciené, 2007).
However, there has been noted a lack of re-
searches that analyse which conceptions of
higher education quality are acceptable to
higher education students. It is indicated in
the European and national documents that a
student is an important actor in the processes
of higher education quality improvement.
Although there have been researches that
analysed students” opinion on various aspects
of higher education quality, none of them
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poziris j studijy kokybe ir mokestj uz studi-
jas, 2008). A. Allano, N. Pilei¢ikienés (2010)
tyrime analizuotas studenty pozitris j désty-
mo kokybe, atlikti ir kiti tyrimai. I. Masicas
(2013) pristaté studijy kokybés vertinimo
rezultatus ir aktualius aspektus studijy koky-
bei Sarajevo medicinos universitete. I. Sahin,
Y. R. Zoraloglu, N. Sahin Firat (2010) ne-
tyré studenty pozitrio j studijy kokybés
koncepcijas,
padedancius studentams pasiekti studijy
tikslus. Lietuvos kontekste G. Zibéniené ir
J. Dudaité (2012) aiskinosi, kokia MRU pir-
mo kurso studenty studijy kokybés samprata,
kai vienas i§ aspekty buvo priimtinos studijy
kokybés koncepcijos i$siaiskinimas, o Euro-
pos kontekste atliktas Europos universitety
kokybés kultaros tyrimas, kuriame dalyvavo
apie 50 Europos Sajungos Saliy (Quality Cul-
ture in Universities: A Bottom-Up Approach,
2006). Taigi stinga tyrimuy, kuriais buty siekta
issiaiskinti, kokia studijy kokybés koncepcija
priimtina studentams. Studenty studijy ko-
kybés koncepcijos pasirinkimas gali atskleisti
studenty studijy lakes¢ius, kokybisky stu-
dijy sampratg, tai gali buti svarbis duome-
nys studijy kokybés tobulinimui, geresniam
akademinés bendruomenés susikalbéjimui.
Taciau keliama problema, kad stinga tyrimy,
atskleidzian¢iy studenty nuomones apie stu-
dijy kokybés koncepcijas kaip svarby aspekta
studijy kokybei. Straipsnio autores domino
batent biisimy Lietuvos mokytojy (pedagogi-
kos studijy krypties studenty), kaip kokybés
uztikrinimo sistemos dalyviy, uZzimsianciy
ateityje ir kitg svarby vaidmenj kokybés uz-
tikrinimo sistemoje, nuomoné apie tai, kuri
studijy kokybés koncepcija priimtiniausia.
Tyrimo tikslas — nustatyti, kokios studijy ko-
kybés koncepcijos priimtiniausios pedago-
gikos studijy krypties pirmakursiams, kaip
akademinés bendruomenés nariams, ju paciy
pozitriu. Tyrimo objektas - 7 studijy kokybés
koncepcijos.

tadiau analizavo veiksnius,

focused on the conceptions of higher edu-
cation quality. For example Baranauskiené,
Bukauskiené and Valaikiené (2011) analysed
students’ approach towards the mission and
aims of their university, as well as their mo-
tives to select particular studies. They also
focused on students’ opinion on higher edu-
cation quality, their motivation and study
conditions (Students’ motivation to learn,
their approach to higher education quality
and study fees, 2008). Allan and Pilei¢ikiené
(2010) conducted a research where they ana-
lysed student’s approach towards the quality
of teaching. Masic (2013) presented results
of higher education quality assessment and
important aspects of higher education quality
at the faculty of Medicine of Sarajevo Univer-
sity. Sahin, Zoraloglu, and Sahin Firat (2010)
analysed factors that help students to achieve
their study aims, however, they did not re-
search students’ approach towards the con-
ceptions of higher education quality. In the
Lithuanian context, Zibéniené and Dudaité
(2012) analysed how first-year students from
MRU understand the concept of higher edu-
cation quality, focusing on the acceptable
conception of higher education quality. In
the European context, a research on qual-
ity culture in European universities was con-
ducted in which about 50 EU member states
participated (Quality Culture in Universities:
A Bottom-Up Approach, 2006). Thus there is
a lack of research that focuses on which con-
ception of higher education quality is accept-
able to students. The choice of the conception
of higher education quality helps to reveal
students’ expectation related to their studies,
the concept of high-quality studies. This data
could also help to improve higher education
quality and develop a better dialogue among
academic community members. However,
there has been noted a lack of researches that
would focus on students’ approach towards
the conceptions of higher education quality
as an important aspect of higher education
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1
STUDIJY KOKYBES KONCEPCIJOS

Studijy kokybés koncepcijy, sampraty yra
jvairiy, pvz., K. Morrison (2006) isskiria jy
per trisdesimt. Studijy kokybés apibrézi-
my apzvalga leidzia jvardyti populiariausias
studijy kokybés koncepcijas: 1) kokybé kaip
gerinimas — pabrézia nuolatinio tobulinimo
aspekta; 2) kokybé kaip tobulumas - geriau-
sio siekimas; 3) kokybé kaip ,klaidy nebuvi-
mas“ — standartai ir standartizuoti matavimo
vienetai gali tiksliai nurodyti, ar produktas
atitinka standartus; 4) kokybé kaip Kkiti-
mas - orientuojamasi j studijuojanciuosius;
5) kokybé kaip priemoné nustatyti tam tikras
normas ir kriterijus; 6) kokybé kaip ,tikslo
atitikimas® - kokybés taikymas privalo buti
specifinis: kokybé specifiniam tikslui; 7) ko-
kybé kaip efektyvus valdymas ir komunikavi-
mas, personalo stabilumas (Zibéniené, 2006).
A. Valiuskeviciate ir I. Mikutaviciené (2007),
apibendrinusios beveik desimties jvairiy $a-
liy mokslininky jzvalgas, i$skiria panasias
kokybés koncepcijas: kokybé kaip atitikimas
fiksuotiems reikalavimams, kokybé kaip klai-
dy nedarymas, kokybé kaip vartotojy / klien-

ty poreikiy patenkinimas ir / ar virsijimas,

quality. The authors of this article were in-
terested in prospective Lithuanian teachers’
(i.e. students of the study field of pedagogy
who are currently participants of the higher
education quality assurance system and who
in future will take another important role
in the quality assurance system) opinion on
which conception of higher education qual-
ity is most acceptable to them. The aim of
the research is to identify which conceptions
of higher education quality are the most ac-
ceptable to the first-year students of the study
field of pedagogy as members of the academic
community. The object of the research is 7 con-
ceptions of higher education quality.

1

CONCEPTIONS OF HIGHER
EDUCATION QUALITY

A number of different conceptions and
concepts of higher education quality ex-
ists. For example, Morrison (2006) identi-
fies more than thirty of them. After review-
ing definitions of higher education quality,
the following most common conceptions of
higher education quality could be identified:
1) quality as improvement where the aspect
of continuous development is emphasised;
2) quality as perfection - pursuit of the best;
3) quality as “zero errors” - standards and
standardised measurement units can pre-
cisely show whether a product meets set
standards; 4) quality as change where atten-
tion is drawn to transformation of those who
study; 5) quality as threshold, i.e. setting cer-
tain norms and criteria; 6) quality as “fitness
for purpose” - specific application of quality,
i.e. quality for specific aim; 7) quality as effec-
tive management and communication, staff
stability (Zibéniené, 2006). Valiugkeviciiite
and Mikutavic¢iené (2007) reviewed almost
10 different researcher’s insights and identi-
fied similar conceptions of quality: quality
as conformance to set requirements, quality
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kokybé kaip paskirties tinkamumas, koky-
bé kaip tinkamumas paskirties i$pildymui,
kokybé kaip ekonominé verté, kokybé kaip
transformacija, kokybé kaip vystymasis.
I. Savickiené (2005), susisteminusi jvairiy
autoriy jvardytas kokybés sampratas, nuro-
do $ias galimas studijy kokybés koncepcijas:
kokybé kaip isskirtinumas (angl. exception);
b) kokybé kaip tobulumas (angl. perfection);
c) kokybé kaip trakumy nebuvimas (angl.
zero defects); d) kokybé kaip atitikimas tiks-
lui (angl. fitness for purpose); e) kokybé kaip
ekonominis naudingumas (angl. value for
money); f) kokybé kaip pasikeitimas (angl.
transformation); g) kokybé kaip sékminga
veikla (angl. successful performance); h) koky-
bé kaip atitikimas reikalavimams arba stan-
dartams (angl. conformance to requirements
or standards); 1) kokybé kaip vartotojy porei-
kiy tenkinimas (angl. customer satisfaction).
C. Campbellir C. Rozsnyai (2002) i$skiria $ias
studijy kokybés koncepcijas: kokybé kaip to-
bulumas, kokybé kaip klaidy nebuvimas, ko-
kybé kaip atitiktis, kokybé kaip kaita, kokybé
kaip slenkstis, kokybé kaip ekonominé nau-
da, kokybé kaip tobulinimas arba gerinimas.

Atsizvelgdamos | mokslinéje literatiiro-
je aptariamas studijy koncepcijas, straipsnio
autorés i$skyreé 7 studijy kokybés koncepcijas:
1) kokybé - tai gerinimas; 2) kokybé - tai to-
bulumas; 3) kokybé - tai kaita; 4) kokybé -
tai atitikimas fiksuotiems reikalavimams, nor-
moms, kriterijams; 5) kokybé - tai klienty /
vartotojy poreikiy patenkinimas ir / ar virsi-
jimas; 6) kokybé - tai issikelty tiksly pasieki-
mas; 7) kokybé - kai maziausiomis sgnaudo-
mis pasiekiamas geriausias rezultatas.

1.1. Kokybé - tai gerinimas. Pasirinkus
$ig studijy kokybés koncepcija svarbu nuola-
tinis gerinimas, i$skirty silpnybiy, trakumy
$alinimas, privalumy plétojimas. A. Valius-
kevi¢iate, I. Mikutavi¢iené (2007) pastebi,
kad svarbu suprasti, jog niekas ilgai nelie-
ka tobula, todél reikalingas sistemingas
gerinimas. Remiantis Sia studijy kokybés

as zero errors, quality as fulfilment and/or
exceeding consumers’/clients’ needs, quality
as fitness for purpose, quality as fitness for
purpose, quality as value for money, quality
as transformation, quality as development.
Savickiené (2005) summarised various au-
thors’ notions of quality and identified the fol-
lowing conceptions: a) quality as exception;
b) quality as perfection; c) quality as zero de-
fects; d) quality as fitness for purpose; e) qual-
ity as value for money); f) quality as transfor-
mation; g) quality as successful performance;
h) quality as conformance to requirements
or standards; i) quality as customer satisfac-
tion. Campbell and Rozsnyai (2002) identified
the following categories of quality: quality as
excellence, quality as “zero errors’, quality as
fitness for purpose, quality as transformation,
quality as threshold, quality as value for mon-
ey, quality as enhancement or improvement.

After taking into consideration concep-
tions of studies discussed in research litera-
ture, the authors of this article distinguished
7 conceptions of higher education quality:
1) quality as improvement; 2) quality as excel-
lence; 3) quality as transformation; 4) quality
as conformance to set requirements, norms
and criteria; 5) quality as fulfilment and/or
exceeding clients’/consumers’ needs; 6) qual-
ity as fitness for purpose; 7) quality as value
for money.

1.1. Quality as improvement. This notion
of higher education quality focuses on contin-
uous improvement, elimination of weaknesses
and defects and development of advantages.
Valiugkevic¢iaté and Mikutavic¢iené (2007)
note that it is important to understand that
nothing can stay perfect for a long period of
time. Therefore, there is a need for systematic
improvement. Following this conception of
higher education quality, it is important to or-
ganise quality-related activities of a study sub-
ject, programme or institution / department in
a way that enables (self)identification of high-
er education quality requirements. This is a
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koncepcija svarbu organizuoti studijy dalyko,
programos ar institucijos / padalinio koky-
bés veikla taip, kad buty pasiekti nustatyti /
nusistatyti studijy kokybés reikalavimai. Tai
sisteminga, nuosekli veikla, todél ypac svarbu
aukstosios mokyklos bendruomenés nuostata
nuolat, sistemingai dalyvauti studijy kokybés
gerinimo procesuose. H. Wollmann (2000)
nurodo, kad nuo 1980-1990 m. vertinant
$vietimo institucijy veiklos kokybe analizuo-
jama, kaip gerinama veiklos kokybé ir ja ra-
pinamasi. I. Savickiené (2006), atlikusi trijuo-
se Lietuvos universitetuose tyrima, pastebi,
kad svarbiausiais studijy kokybés gerinimo
uzdaviniais, remiantis déstytojy ir studenty
nuomone, buty studijy kokybés uztikrinimo
sistemos gerinimas, studenty pasiekimy ge-
rinimas ir déstytojy tobuléjimas. Si studijy
kokybés koncepcija nesulaukia kritikos, nes
tobuléjancios organizacijos veiklos kokybés
bruozas - nuolatinis tobuléjimas, paieskos,
kaip gerinti veiklg. R. Zablacké (2008), taip
pat atlikusi tyrimg trijuose universitetuose,
pastebi, kad Lietuvoje akademinés bendruo-
meneés atstovai universitetiniy studijy akre-
ditavimo procesui kelia kokybés gerinimo
tiksla.

1.2. Kokybé - tai tobulumas. C. Camp-
bell ir C. Rozsnyai (2002) pastebi, kad tai
tradicinis akademinis pozitris - siekti tobu-
lumo, pasiekti to, kas geriausia. Van Dam-
me (1999) isskiria kokybe kaip tobuluma,
kai siekiama auk$c¢iausio lygio standarty
atitikimo ir jis demonstruojamas, siekia-
ma orientuotis j pacius geriausius Zinomus
pavyzdzius, j nepriekai$tingai funkcionuo-
jancia studijy kokybés uztikrinimo sistemga.
Pasirinkus $ia studijy kokybés koncepcija
svarbu lyginti savo veikla, rezultatus su ge-
riausiomis aukstosiomis mokyklomis. Tai -
elitiniy aukstyjy mokykly koncepcija.

1.3. Kokybé - tai kaita. Sis poziiris ak-
centuoja studijy procesa kaip ziniy, mokéjimy
bei vertybiy kaitos $altinj. Pagal $ig kokybés
koncepcijg, kokybé vertinama atsizvelgiant j

systematic, consistent activity that requires the
community of a higher education institution
to continuously and systematically participate
in the processes of higher education quality
improvement. Wollmann (2000) notes that
since the 1980-1990 academic years, quality
assessment of education institutions involves
analysing whether an institution focuses on
improving quality of its activity. Savickiené
(2006) conducted a research in three Lithu-
anian universities and noted that teachers and
students believe that the most important tasks
of higher education quality improvement
are the improvement of the system of qual-
ity assurance, the improvement of students’
achievements and teachers’ development. This
conception of higher education quality is not
criticised due to the fact that one of quality
indicators of an organisation that constantly
improves its activity is its continuous develop-
ment and search for ways to improve its ac-
tivity. Zablacké (2008) also researched three
universities and noted that the aim of quality
improvement is set in the process of university
studies accreditation by representatives of the
Lithuanian academic community.

1.2. Quality as excellence. Campbell and
Rozsnyai (2002) consider this definition to be
the traditional academic view that focuses on
the goal to be the best. Van Damme (1999)
defines quality as excellence as a notion
where only the highest level of confor-
mance to standards is demonstrated, aim-
ing to follow the best known examples and
indefectible functioning system of quality
assurance. Once this conception is applied
it is important to compare one’s activity and
results to the best higher education institu-
tions. This is the conception of elite higher
education institutions.

1.3. Quality as transformation. This ap-
proach highlights the process of studies as the
source of knowledge, skill and value trans-
formation. Quality assessment is oriented
towards the process and its outcome, where
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procesg, rezultata, o sgveikos su iSorine aplin-
ka kontekste vyksta kokybiniai poky¢iai. Kuo
kokybiskesnés studijos, tuo esmingesnius po-
kycius patirs studentai (Valiuskeviciate, Mi-
kutavi¢iené, 2008). Pasirinkus $ig koncepcija
svarbu sistemingai diskutuoti su akademine
bendruomene, kuri turi Zinoti ir interiori-
zuoti savo jsipareigojimus jsitraukdama j
studijy kokybés uztikrinima. I. Milisitnaité
ir kt. (2011) akcentuoja kokybés, kaip kaitos,
svarbg, nes studentas yra aktyvus studijy pro-
ceso dalininkas, atsakingas uz savo studijavi-
ma, o déstytojas yra ne tik mokantysis, bet ir
besimokantysis. C. Campbell ir C. Rozsnyai
(2002) nuomone, $i koncepcija yra nukreipta
j studenta, siekj, kad jis jgyty aktualiy ziniy,
mokéjimy, jgtdziy, kurie leisty jam gyventi ir
dirbti Ziniy visuomenéje. Galima manyti, kad
studijy kokybés koncepcija ypa¢ aktuali Lie-
tuvos aukstosioms mokykloms, siekian¢ioms
kokybiskai jgyvendinti studijy programas,
orientuotas j i$skirty aktualiy studijy rezulta-
ty pasiekimg.

1.4. Kokybé - tai atitiktis fiksuotiems
reikalavimams. Aukstoji mokykla, pasirin-
kusi $ig studijy kokybés koncepcija, turéty
siekti atitikmens studijy kokybés reikala-
vimams, apibréztiems, nusakytiems pozy-
miams ir pan. Aukstajai mokyklai svarbu
gauti teigiamg jvertinima, bent minimaliai
atitikti apibréztus reikalavimus, nes reikala-
vimali, standartai yra esminis $ios sampratos
akcentas, taip pat svarbu realizuoti jau api-
bréztus standartus, kuriy pasiekima privalo
garantuoti aukstosiose mokykloje veikian-
ti kokybés uztikrinimo sistema (Valiuske-
vic¢iaté, Mikutaviciené, 2007). Jei aukstoji
mokykla, besilaikanti $ios studijy kokybés
koncepcijos, orientuosis tik j apibrézty
reikalavimy atitikmenj, nesieks daugiau,
iskils pavojus uzslopinti inovacijy paieska
ir jgyvendinima, siekj nuolat tobuléti, ly-
deriauti, priimti netradicinius, kiarybiskus
ir inovatyvius sprendimus. O dél vykstan-
¢iy pokyciy ir konkurencijos pakankamas

quality-related changes take place in the con-
text of interaction with external environment.
Thehigher the quality of studies is achieved, the
more substantial changes and transformations
students will experience (Valiuskeviciateé,
Mikutaviciené, 2008). Once this conception
is selected, it is important to have a system-
atic dialogue with the academic community
which has to be aware of and interiorise its
responsibilities by getting involved in higher
education quality assurance. MiliiGinaité et al.
(2011) highlight the importance of quality as
transformation because a student is an active
participant of the process of studies, respon-
sible for his/her own learning while a teacher
is both the one who teaches and the one who
learns. According to Campbell and Rozsnyai
(2002), this conception is student-centred and
focuses on empowering students with knowl-
edge, skills and abilities that enable them to
work and live in a knowledge society.

1.4. Quality as conformance to set re-
quirements. When a higher education insti-
tution applies this notion, it has to pursue
conformance to higher education quality
requirements, defined features, etc. It is im-
portant for a higher education institution
to get positive evaluation and to satisfy at
least minimum requirements as standards
and requirements are the fundamental as-
pect of this conception. It is also important
to implement standards that have already
been set. The quality assurance system ap-
plied by a higher education institution has
to ensure that these standards are achieved
(Valiuskevic¢iaté, Mikutaviciené, 2007). If a
higher education institution which applies
this conception of higher education quality
orients itself only towards conformance to
set requirements without pursuing more, it
will put itself at risk to stifle its search for
and implementation of innovations, its goal
to experience continuous development, to
be leaders, to make non-traditional, creative
and innovative decisions. Due to changes
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kokybés reikalavimy atitikmuo greitai gali
tapti nepakankamas. B. Ruben (1995) paste-
bi, kad studijy kokybés samprata ,kokybé —
tai atitiktis fiksuotiems reikalavimams® gali
buti vadinama tradicine kokybés samprata,
ta¢iau jau nepakankama nadienos $vietimui.
Autorius argumentuoja tuo, kad $vietimas
turi atitikti besikei¢ianc¢ius darbo pasaulio
reikalavimus ir numatyti ateities aktualijas. O
esminiai trikumai yra menkas démesys kli-
enty / vartotojy lakesé¢iy tenkinimui, nepa-
kankamas studijy proceso efektyvumas, per
menkas doméjimasis darbo rinkos poreikiais,
susirtipinimas tik vidine studijy kokybe, ne-
pakankamas atskaitingumas klientams /
vartotojams, trumpalaikis planavimas, ne-
lankstumas, poky¢iy nepakankamumas, ne-
pakankamas atsizvelgimas j aplinkos, visuo-
menés ir darbo rinkos poreikius. Panasu, kad
visos Lietuvos aukstosios mokyklos laikosi
studijy kokybés koncepcijos ,kokybé - tai
atitiktis fiksuotiems reikalavimams®, nes yra
nacionaliniu mastu nustatyti kriterijai, pa-
gal kuriuos jvertinama studijy programos ir
aukstosios mokyklos veiklos kokybé. Taciau
aukstoji mokykla, siekianti buti konkuren-
cinga, efektyviai veikianti institucija, turi
jvertinti ir kity studijy kokybés koncepcijy
tinkamuma.

1.5. Kokybé - tai klienty / vartotojy po-
reikiy patenkinimas ir / ar virsijimas. R. Pu-
kelytés (2010) nuomone, Lietuvoje vykdoma
aukstojo mokslo reforma didina konkuren-
cinguma tarp auk$tyjy mokykly ir skatina
taikyti paslaugas teikianciy institucijy mode-
lius, o studentus traktuoti kaip klientus. Pa-
nasus ir J. Starkutés, G. Valinevicienés (2013)
pastebéjimai: ,situacija veréia universitetus
vis placiau taikyti paslaugy vadybos bei mar-
ketingo metodus, skatina pertvarkyti veiklag
pagal paslaugas teikianciy institucijy mo-
delius, o studentus traktuoti kaip klientus.
Vykstantys procesai rodo, kad aukstyjy mo-
kykly veikla organizuojama pagal ,,paslaugy
universiteto, ,,antreprenerinio universiteto

and competition, sufficient conformance to
quality requirements might become insuf-
ficient in the near future. Ruben (1995) notes
that the notion of higher education quality as
“quality as conformance to set requirements”
can be identified as a traditional however in-
sufficient notion of quality in contemporary
education. The author states that education
should reflect changing requirements of the
labour work and foresee future realities. Key
drawbacks are the lack of attention to satisfy-
ing clients’/consumers’ needs, insufficient ef-
ficiency of the study process, lack of interest
in the labour market needs, interest in just
internal higher education quality, insufficient
accountability to clients/users, short-term
planning, insufficient changes, insufficient
focus on environmental, societal and labour
market changes. An assumption can be made
that all Lithuanian higher education institu-
tions follow the conception that “quality is
conformance to set requirements” because
nationally accepted criteria exist and they are
taken into consideration when assessing the
quality of a study programme and activity of
a higher education institution. However, to be
competitive and efficient, a higher education
institution should also take into consideration
other conceptions of higher education quality
and their acceptability.

1.5. Quality as fulfilment and/or exceed-
ing clients’/consumers’ needs. According to
Pukelyté (2010), the reform of higher edu-
cation in Lithuania increases competition
among higher education institutions and
encourages the use of models of service-
providing institutions where a student is
treated as a client. Similarly, Starkuté and
Valinevic¢iené note that (2013): “universities
are forced to apply service management and
marketing models more widely, to rearrange
their activity according to the model of insti-
tutions that provide services and to treat stu-
dents as clients. Current processes indicate
that activity of higher education institutions is
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principus® (p. 124-125). Pasirinkus $ig ko-
kybés koncepcija ypa¢ svarbu identifikuoti
$vietimo paslaugos klientus / vartotojus, is-
siaiskinti jy poreikius, sistemingai tirti, ar
pasiteisino jy lakesciai, nustatyti, kiek yra
patenkinami jy poreikiai, aiSkinti nepasi-
tenkinimo atvejus. J. E. Groccia, D. Bay,
H. Daniel, 2001; S. Michel, A. S. Gallan,
S. W. Brown (2007) (cit. i§ Pukelyté, 2010)
nurodo, kad kyla diskusinis klausimas, ar
studentas i$ tiesy gali bati traktuojamas kaip
klientas, ar studijas galima laikyti paslauga.
Aukstaja mokykla kaip paslaugy teikéja pir-
mieji pradéjo traktuoti visuotinés kokybés
vadybos atstovai. Tuomet studijy paslau-
gos kokybiskumui, kaip pastebi E. Vitkiené
(2004), buty svarbi aukstosios mokyklos vei-
kla, kuri suteikia nauda, pasitenkinima klien-
tams / vartotojams ir patenkina jy lakescius.
Studijy kokybés koncepcija, kai kokybé - tai
klienty / vartotojy poreikiy patenkinimas ir /
ar vir$ijjimas, sukelia diskusijy praktinéje
aukstosios mokyklos veikloje ir mokslinése
publikacijose. Tai susij¢ su jvairiais aspektais -
aukstosios mokyklos paskirtimi (paslaugy
universitetas, tyrimy institucija ar kt.), auks-
tojo mokslo masiskéjimo procesais, darbo
rinkos atstovy ,,spaudimu® rengti tuojau pat
gebancius integruotis j rinka specialistus
ir kt. O kaip pastebi J. Starkuté, G. Valinevi-
¢iené (2013), ,,analizuojant studento kaip kli-
ento sampratg, nejmanoma apsieiti be sgvoky
»paslauga®, ,klientas®, ,vartotojas®, ,,produk-
tas®, kurios aukstojo mokslo kontekste ne vi-
siems priimtinos® (p. 130). Aptariama studi-
juy kokybés samprata kelia daug diskusijy dar
dél to, kad neaisku, ar studentai suvokia savo
poreikius, ar skiria, kokie yra trumpalaikiai
poreikiai (pvz., lengvos studijos, kad buty
gera studentauti ir nebtity akademiniy sko-
ly), o kokie yra ilgalaikiai poreikiai (ziniy,
mokéjimy svarbg labiau suvokia motyvuoti ar
baigiamuyjy kursy studentai). O remiantis vi-
suotinés kokybés vadybos nuostata, klienty /
vartotojy norai tampa pagrindiniu kokybeés

organised following the principles of “service
university” and “entrepreneurial university”
(p. 124-125). When this conception is chosen,
it is very important to identify clients/users of
this education service, to define their needs,
to analyse if their expectations were met, to
find out if their needs are reflected and to in-
vestigate cases of dissatisfaction. Groccia, Bay,
Daniel, 2001; Michel, Gallan, Brown, 2007
(from Pukelyté, 2010) question whether a stu-
dent can really be treated as a client and studies
as a service. Representatives of total quality
management were the first to start viewing a
higher education institution as a service pro-
vider. In such cases, as Vitkiené (2004) notes,
quality of the service of studies would depend
on activity of a higher education institution
that is beneficial, gives satisfaction to clients /
users and fulfils their expectations. The notion
of higher education quality where quality is
treated as fulfilment and/or exceeding clients’/
consumers’ needs causes debates in research
publications and practical activities of a higher
education institution. This could be related to
a number of aspects, involving the purpose of
a higher education institution (service univer-
sity, research institution etc.), higher education
massification processes, “pressure”’ from the
labour market to prepare specialists who are
able to get integrated into the market imme-
diately etc. Starkuté and Valinevic¢iené (2013)
note that “the analysis of the conception of stu-
dent as client always involves such concepts as
“service”, “client’, “consumer”, “products” that
are not acceptable to everyone in the context
of higher education” (p. 130). This particular
conception of higher education quality also
causes debates because it is not clear whether
students understand their needs and whether
they know what short-term needs (e.g. easy
studies, good student life, no negative results
in exams) and long-term needs are (better
motivated or final-year students have better
understanding of the importance of knowl-
edge, skills). And following the idea of global
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matavimo kriterijjumi. Todél mokslinéje lite-
ratliroje i§skiriamos jvairios galimos priezas-
tys, kodeél rizikinga rinktis vien tiktai klienty /
vartotojy poreikiy patenkinimg: studen-
tai painioja du dalykus - kokios paslaugos
jiems reikia ir kokios paslaugos jie noréty;
studentams sunku atpazinti, kas turi tikraja
verte; auk$tajai mokyklai nepakanka teikti
uzsakytg paslauga, turi buti daugiau - kon-
sultavimas, jzvalgos, kas bus aktualu ateityje
ir pan. (Bay, Daniel, 2001; Starkuté, Valine-
vi¢iené, 2013). Rizikinga studenty traktuoti
kaip pasyvy paslaugos gavéja, paslaugy uz-
sakova. Studentas galéty buti kaip paslaugos
karéjas, bendradarbiaujantis su akademine
bendruomene, kartu su akademine ben-
druomene pazjstantis, kas yra kokybiskos
studijos, kokybiska paslauga, diskutuojantis
ir analizuojantis. Tokiame kontekste studijy
kokybés koncepcija kaip klienty / vartotojy
poreikiy patenkinimas ir / ar vir§ijimas turé-
ty bati jgyvendinama kartu su kita ar kitomis
studijy kokybés koncepcijomis.

1.6. Kokybé - tai issikelty tiksly pasie-
kimas. A. Valiuskeviciaté, I. Mikutaviciené
(2007) pastebi, kad remiantis $ia samprata
aukstosios mokyklos veikla bus kokybiska,
kai ji realizuos misijos numatyta paskirtj, o
misijos ir tiksly kokybiskumo Saltinis gladi
jy realume ir pasiekiamume. Misijos, tiksly
pasiekimas labai svarbu, nes tai — pagrindas
sprendziant apie veiklos kokybe. Instituci-
jos veiklos kokybé priklauso nuo to, kaip ji
jgyvendina jvardytus strateginius tikslus ir
planus, kaip laikosi uzsibréztos misijos (Vi-
dinio studijy kokybés uztikrinimo situacija
Bolonijos proceso kontekste, 2009). Laikan-
tis Sios kokybés koncepcijos taip pat svar-
bu siekti tiksly tinkamomis priemonémis,
svarbu, ar i$sikelti tikslai atitinka socialiniy
dalininky poreikius, lukescius, suteikiamy
salygy tinkamumg studijuojanciojo kvalifi-
kacijai jgyti. C. Campbell, C. Rozsnyai (2002)
teigia, kad, pasirinkus $ig studijy kokybés
koncepcijg, aukstajai mokyklai aktualu sekti,

quality ~management, clients’/consumers’
wishes are the key criterion in assessing qual-
ity. Research literature enumerates various
reasons why it might be risky to focus merely
on clients’/consumers’ satisfaction: students
might get confused by what service they need
and what service they want; students might
find it difficult to recognise what has a real
value; it is not sufficient for a higher educa-
tion institution to only provide this service,
i.e. there should also be counselling, insights
into what will be relevant in future etc. (Bay,
Daniel, 2001; Starkuté, Valinevicieneé, 2013). It
is risky to treat a student as a passive recipient
of service, i.e. as the one who orders services.
A student could be treated as a developer of
service. who cooperates with an academic
community and together with this communi-
ty gets to know what high-quality studies and
services are and is the one who participates in
discussions and analyses. Within this context,
the conception of quality as fulfilment and/or
exceeding clients’/consumers’ needs should
be implemented in conjunction with other
conception(s) of higher education quality.

1.6. Quality as fitness for purpose.
Valiuskeviciaté and Mikutaviciené (2007) note
that when a higher education institution fol-
lows this notion, its activity will achieve high
quality once the institution realises its purpose
set in the mission. Quality of the mission and
purposes depends on their achievability and
reality. It is very important to achieve goals
and missions as these aspects are the basis for
quality assessment. Quality of the activity of
an institution depends on how it implements
set strategic aims and plans as well as how it
follows the set mission (Internal higher edu-
cation quality assurance in the context of the
Bologna process, 2009). This notion of qual-
ity also requires that adequate tools are used to
achieve set aims. It is also important whether
set aims conform to stakeholders needs and
expectations and whether provided condi-
tions are appropriate for a student to get a
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ar patenkinam studenty ir visuomenés po-
reikiai, kurie turi buti integruoti j auksto-
sios mokyklos tikslus. Tac¢iau C. Campbell,
C. Rozsnyai (2002) pastebi: ,,esminis atitiki-
mo tikslui koncepcijos trukumas tas, kad ja
remiantis galima aukstajame moksle tole-
ruoti daug ka, kas siejasi su iskeltais tikslais*
(p. 20). L. Elton (1986) atstovauja kiek kito-
kiai nuomonei ir mano, kad studijy koky-
bés koncepcija ,kokybé - tai issikelty tiksly
pasiekimas® yra labai svarbi, nes paremta
veiklos planavimu, o be suplanuotos vei-
klos nejmanoma pasiekti gery rezultaty.
S. Mahsood, L. Jarzabkowski (2013) nuomo-
ne, vienas i§ svarbiausiy pokyciy nadienos
Australijos aukstojo mokslo kokybés uzti-
krinimo sistemoje yra peréjimas nuo ,iskelty
tiksly pasiekimo® prie atitikties iSoréje sukur-
tiems standartams (jvardyty kriterijy sarasui,
rinkiniui), pagal kuriuos nacionaliné kokybés
uztikrinimo institucija stebi studijy kokybe.
1.7. Kokybé - kai maziausiomis sgnau-
domis pasiekiamas geriausias rezultatas.
A. Valiuskeviciaté, I. Mikutavic¢iené (2008)
nurodo, kad, remiantis $ia koncepcija, auks-
tosios mokyklos veiklos kokybé pasiekiama
tada, kai maziausiomis islaidomis vykdoma
veikla, tinkama rinkai, t. y. studijy koky-
bé pasiekiama sumazinus islaidas ir gavus
,nesumazéjusj produktyvumg. L. Lomas
(2002), cituojamo C. Campbell ir C. Rozsnyai
(2002), nuomone, $iame kontekste kokybé
siejama su atskaitomybe, nes bitina atsiskai-
tyti visuomenei uz studijoms patirtas islaidas.
T. Bhengu, N. Cele, K. Menon (2006), pri-
statydami Piety Afrikos patirtj, kur taikoma
studijy kokybés koncepcija ir maziausiomis
sanaudomis pasiekiamas geriausias rezulta-
tas, akcentuoja, kad $i koncepcija pasirinkta
siekiant finansinio efektyvumo, veiklos eko-
nomiskumo ir jos taikymas isties duoda eko-
nominés naudos. Tadiau autoriai pazymi, kad
taikant $ig studijy kokybés koncepcija svarbu
démesj nukreipti j valstybés, studenty, dar-
bo rinkos ir pilietinés visuomenés poreikius

qualification. Campbell and Rozsnyai (2002)
note that if a higher education institution
follows this conception, it should focus on
whether students’ and society needs are re-
flected and integrated in the aims of a higher
education institution. However, Campbell and
Rozsnyai (2002) note: “A major weakness of
the fitness for purpose concept is that it may
seem to imply that “anything goes” in higher
education so long as a purpose can be formu-
lated for it” (p. 20). Elton (1986) represents a
slightly different opinion and believes that the
concept of higher education quality as “fitness
for purpose” is of high importance because it
is based on planned activity which is essential
when pursuing good results. Mahsood and
Jarzabkowski (2013) believe that one of key
changes in contemporary higher education
quality assurance system used in Australia is
transition from “achieving set aims” to con-
formance to external standards (set of criteria)
that are used by the national quality assurance
institution to review higher education quality.

1.7. Quality as value for money.
Valiugkevic¢iaté and Mikutaviciené (2008)
indicate that following this concept, a
higher education institution achieves
high-quality activity when activity suit-
able for the market is implemented at the
lowest cost, i.e. higher education quality is
achieved when expenses are reduced but
efficiently is not “reduced”. Lomas (2002),
cited by Campbell and Rozsnyai (2002), be-
lieves that in this context quality is related to
accountability, i.e. they have to account to the
society for all study-related expenses. Bhengu,
Cele, Menon (2006) introduced South Afri-
can experiences where the concept of quality
as value for money is applied and highlighted
that this concept was chosen due to financial
efficiency, economic criteria and the fact that
it is financially beneficial. However, the au-
thors note that this concept of higher educa-
tion quality requires taking into consideration
needs of the state, its labour market, students
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bei sistemingai analizuoti vykdomos veiklos
veiksminguma.

2
TYRIMO REZULTATAI

Tyrimo metodologija. Taikytas anketinés ap-
klausos metodas; anketos pagrindg sudaré
7 studijy kokybés koncepcijy i$aiskinimas:
kokybé - tai gerinimas - akcentuojamas
nuolatinis tobulinimo procesas; kokybé - tai
tobulumas — paties geriausio Zinomo pavyz-
dzio siekimas; kokybé - tai kaita — aukstojo-
je mokykloje vyksta nuolatiniai kokybiniai
pokyciai; kokybé - tai atitiktis fiksuotiems
reikalavimams — akcentuojama atitiktis nu-
statytoms normoms, kriterijams; kokybé - tai
klienty / vartotojy poreikiy patenkinimas ir /
ar virsijimas - atsizvelgiama | motyvuotus
studijuojanciyjy norus, nuomone, visuo-
menés nuostatas; kokybé - tai issikelty tiksly
pasiekimas — démesio centre yra atitikimas i$
anksto suformuluotiems tikslams; kokybé -
kai maZiausiomis sgnaudomis pasiekiamas ge-
riausias rezultatas — pabréziamas ekonominis
naudingumas.

Tyrimas vykdytas 2012 ir 2013 m., jame
dalyvavo 326 pirmo kurso studentai i$ trijy
Lietuvos aukstyjy mokykly (jy pavadinimai
uzkoduoti): 62 - i§ aukstosios mokyklos A
(toliau — AM A), 190 - i§ aukstosios moky-
klos B (toliau — AM B) ir 74 - i$ aukstosios
mokyklos C (toliau - AM C). Dvi aukstosios
mokyklos - universitetai, viena - kolegija.
Apklaustyjy skaicius varijuoja dél nevienodo
bendro pedagogikos studijy krypties studen-
ty skaiciaus aukstosiose mokyklose: AM B
jis didziausias, o kitose dviejose aukstosiose
mokyklose — proporcingai panasus. Respon-
dentai studijavo pagal 11 skirtingy pedagogi-
kos krypties studijy programy. Tyrimo imtis
suformuota taikant netikimybinj atsitiktinj
grupiy parinkimo btidg. Respondenty papra-
$yta suranguoti 7 kokybés koncepcijas, kai
1 Zymi labiausiai priimting, o 7 - maziausiai
priimting.

and civil society, as well as systematically ana-
lysing efficiency of activity.

2
RESEARCH RESULTS

Research methodology. A questionnaire survey
method was applied with the questionnaire
based on the 7 quality conceptions and their
explanations: quality as improvement - em-
phasis is on continuous development; quality
as excellence - following the best known ex-
ample; quality as transformation — continuous
quality-related changes in a higher education
institution; quality as conformance to set re-
quirements — emphasis on conformance to set
norms, criteria; quality as fulfilment and/or
exceeding clients’/consumers’ needs - taking
into consideration students’ motivated wishes,
opinion, attitudes of the society; quality as fit-
ness for purpose - focus of conformance to
aims setin advance; quality as value for money -
focus on economic benefits in studies.

The research was conducted in 2012 and
2013. 326 first-year students from three Lithu-
anian higher education institutions (their
names encoded) participated in the research:
62 - from a higher education institution A
(hereinafter - HEI A), 190 - from a higher
education institution B (hereinafter - HEI B)
and 74 - from a higher education institution
C (hereinafter - HEI C). Two higher educa-
tion institutions were universities and the
third one - college of higher education. The
number of participants varies due to differ-
ent number of students of the study field of
pedagogy in the higher education institutions:
the highest number of students was in HEI B
while the number of students in the other two
institutions was similar. Respondents studied
in 11 different study programmes of the study
field of pedagogy. A non-probability random
group sampling technique was used to select
the sample. Respondents were asked to rank
7 quality conceptions with 1 being the most
acceptable and 7 - being the least acceptable.
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Tyrimo etika: tyrimas atliktas laikantis
savanoriSkumo principo, studenty studijy
aplinkoje, jiems patogiu laiku. Taip pat buvo
gautas tiriamyjy sutikimas ir leidimas, buvo
sudaryta galimybé tyrime nedalyvauti.

Gauty duomeny analizé atlikta naudojant
duomeny apdorojimo ir analizés programos
SPSS 22.0 versijg. Naudota apra§omoji statis-
tika, taikyti neparametriniai Mann-Whitney
ir Kruskal-Wallis kriterijai. Nustatant priim-
tiniausias studijy kokybés koncepcijas visy
pirmakursiy poziariu, atliktas dazniy skaicia-
vimas, duomenis pateikiant procentais, taip
pat jvardyta moda (Mo) ir mediana (Me). Pa-
lyginant skirtingy aukstyjy mokykly 2012 ir
2013 m. mokanciy ir nemokanciy uz studijas
bei jvairiy studijy programy pirmakursiy at-
sakymus tarpusavyje, taikytos poriniy dazniy
lentelés ir minéti neparametriniai kriterijai,
remiantis statistinio reik§mingumo lygmeniu
0,05 (t. y. p < 0,05).

Dvi koncepcijos — kokybé kaip gerinimas
ir tobulumas - iSsiskiria auk$ciausia daz-
niausiai pasikartojancia atsakymy reik$me
(Mo = 1), tadiau atsakymy skirtumas tarp
pirmo ir Zemesniy rangy néra ypac didelis,
todél vidurinioji atsakymy reik§mé - Zemiau
vidutinés: abiem atvejais Me = 4. Kokybé kaip
nuolatinis gerinimas labiausiai priimtina
22,8 proc. pirmakursiy, antra pagal priim-
tinumg - 14,7 proc. respondenty, labiausiai
nepriimtina ir antra pagal nepriimtinuma,
atitinkamai 13,0 proc. ir 10,5 proc. apklaus-
tyjy, o vidutinj priimtinumg, suteikdami
rangus 3, 4 ir 5, pareiskeé atitinkamai tiek res-
pondenty: 9,8 proc., 16,5 proc. ir 12,6 proc.
(1 paveikslas). Analizuojant skirtingy auksty-
jy mokykly pirmakursiy atsakymus, iSryskéja
panasumai tarp AM A ir kity dviejy aukstyjy
mokykly studenty poziirio (p > 0,05), taciau
atsiskleidzia statistiSkai reikSmingas skirtu-
mas tarp AM B ir AM C pirmakursiy atsaky-
my (p = 0,045, p < 0,05): apklaustieji i$s AM C
suteiké aukstesnius rangus kokybés kaip geri-
nimo koncepcijai palyginti su apklaustyjy is

Research ethics: the research was con-
ducted on a voluntary basis, in the students’
study environment, at the most convenient
time and with a permission of participants.
They were also given a possibility not to par-
ticipate in the research.

Version 22.0 of the statistical analysis and
data management tool SPSS was used to anal-
yse the data. Descriptive statistics and non-
parametric Mann-Whitney and Kruskal-Wallis
criteria were applied. In order to identify the
most acceptable conceptions of higher educa-
tion quality to first-year students, frequencies
were calculated providing data in percentage
and mode (Mo) and median (Me) were identi-
fied. To compare answers of first-year students
from different higher education institutions in
2012 and 2013, those who are state funded and
those who are not and those who are from dif-
ferent study programmes, paired frequencies
and the above mentioned non-parametric cri-
teria with the statistical significance level 0.05
(i.e. p<0,05) were used.

Two conceptions with the highest most
frequent value (Mo=1) are quality as improve-
ment and excellence. However, no significant
differences were found between the first and
lower rankings. As a result, a medium value
of responses is below average (Me=4 in both
cases). 22.8% first-year students indicated that
quality as continuous improvement is the most
acceptable notion to them. 14.7% respondents
ranked this conception as the second most
acceptable, 13.0% and 10.5% ranked it as, re-
spectively, the least acceptable and second
least acceptable while 9.8%, 16.5% and 12.6%
respondents marked it as averagely acceptable
and ranked them, respectively, as 3, 4, and 5
(Figure 1). The analysis of responses from dif-
ferent higher education institutions has shown
similarities among HEI A and the other two
higher education institutions (p>0.05), how-
ever, has revealed statistically significant
differences between first-year students’ an-
swers in HEI B and HEI C (p=0.045, p<0.05).
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B Kokybé - tai nuolatinis gerinimas / Quality as countinuous improvement
O Kokybé - tai tobulumas / Quality as excellence
O Kokybe - tai kaita / Quality as transformation

O Kokybé - tai atitikimas reikalavimams / Quality as conformance to requirements
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1 pav. Studijy kokybés koncepcijy priimtinumas pedagogikos pirmakursiams
(kai 1 - labiausiai priimtina, o 7 — maZiausiai priimtina)

Fig. 1. Acceptability of conceptions of higher education quality to first-year students of pedagogy
(where 1 - most acceptable and 7 - least acceptable)

AM B atsakymais. Skirtingy mety, mokanciy
ir nemokanciy uz studijas bei jvairiy studijy
programy pirmakursiy atsakymy skirtumai
$ios studijy kokybés koncepcijos atzvilgiu
néra statisti$kai reik§mingi (p > 0,05). Kaip
minéta auksciau, studijy kokybés koncepci-
ja ,kokybé - tai tobulumas® labiausiai pri-
imtina daugumai apklaustyjy — 18,0 proc.
respondenty jai suteiké auks$ciausia ranga.
Si kokybés koncepcija labiausiai nepriimtina
maziausiai daliai respondenty - tik 9,5 proc.,
o atsakymai nuo 2 iki 6 rango pasiskirsto
gana tolygiai tarp apklaustyjy, atitinkamai:
13,8 proc., 15,2 proc., 13,1 proc., 13,8 proc. ir
16,6 proc. (1 paveikslas). Skirtingy aukstujy
mokykly 2012 ir 2013 m. mokantys ir nemo-
kantys uz studijas ir jvairiy studijy programy
pirmakursiai i$reiské panasy poziarj j $ig stu-
dijy kokybeés koncepcijg ir jy atsakymy skir-
tumai néra statistiskai reik§mingi (p > 0,05).
Studijy kokybés sasajos su kaita priimti-
nos nedidelei daliai respondenty: Mo = 5 ir
Me = 5. Siai koncepcijai auki¢iausius rangus
paskyré mazoji dalis apklaustyjy: tik 7,5 proc.
nurodé, kad ji jiems priimtiniausia, 10,0 proc.
pazyméjo, kad koncepcija - antra pagal pri-
imtinuma ir dar Siek tiek daugiau pirma-
kursiy (12,8 proc.) jvardijo ja kaip trecig

Respondents from HEI C ranked the concep-
tion of quality as improvement higher when
compared to responses from HEI B. Differenc-
es in responses of students from different year,
state funded and not, and those from different
study programmes in relation to this concep-
tion are not statistically significant (p>0.05). As
it has already been mentioned, the conception
of quality as excellence is most acceptable to
the majority of respondents, i.e. 18.0% ranked
it the highest. This conception of quality is
the least acceptable to the smallest part of re-
spondents (9.5%) while responses from ranks
2 to 6 are distributed rather equally: 13.8%,
15.2%, 13.1%, 13.8% and 16.6% (Figure 1).
First-year respondents from different higher
education institutions, 2012 and 2013 year,
state-funded and not and those from different
study programmes expressed similar approach
to this conception of higher education quality.
Thus differences in their responses are not sta-
tistically significant (p>0.05).

The conception of higher education qual-
ity as transformation is acceptable to only a
small group of respondents: Mo=5 and Me=5.
This conception was ranked the highest by
only 7.5% of respondents. 10.0% noted that
this conception is the second most acceptable
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priimtiniausig. Zeméjant rangams, apklaus-
tyjy skaicius didéja ir respondenty pritari-
mas koncepcijai pasiskirsto taip: 17,8 proc. -
4 rangas, 19,9 proc. - 5 rangas, 16,4 proc. —
6 rangas ir 15,7 proc. - 7 rangas (1 paveiks-
las). AM A ir AM B studenty pozitris j kon-
cepcija gana panasus, ta¢iau AM C pirmakur-
siy atsakymai statisti$kai reiksmingai skiriasi
nuo kity dviejy aukstyjy mokykly apklausty-
ju atsakymy: AM C respondentams kokybé
kaip kaita gerokai maziau priimtina negu AM
A (p = 0,045, p < 0,05) ir AM B (p = 0,024,
p < 0,05) respondentams. Skirtingy mety,
mokanciy ir nemokanciy uz studijas bei
jvairiy studijy programy pirmakursiy atsa-
kymy skirtumai $ios studijy kokybés kon-
cepcijos atzvilgiu néra statistiskai reik$mingi
(p > 0,05).

Pirmakursiai nelinke studijy kokybe
traktuoti kaip atitiktj fiksuotiems reikala-
vimams: Mo = 6, kai Me = 4. Didzioji dalis
apklaustyjy $iai koncepcijai skyré zemesnius
rangus: 18,1 proc. — 4 rangg, 16,7 proc. -
5ranggir 19,1 proc. - 6 rangg (1 pav). Panasiai
daliai respondenty koncepcija labiausiai ne-
priimtina (9,2 proc.) ir priimtina (8,9 proc.),
o antra ir trecia pagal priimtinumag, atitinka-
mai 12,4 proc. ir 15,6 proc. [vairiy grupiy ap-
klaustyjy atsakymai panasis, skirtumai néra
statistiSkai reik§mingi (p > 0,05).

Dvi koncepcijos - kokybé kaip vartotojy
poreikiy patenkinimas ir kokybé kaip tiks-
ly pasiekimas - gana priimtinos pirmakur-
siams: pirmu atveju Mo = 3 ir Me = 3, antru -
Mo = 2, kai Me = 3. Studijy kokybe su var-
totojy poreikiy patenkinimu sieja 19,7 proc.
apklaustyjuy, $iai koncepcijai 2 rangg suteiké
15,1proc.respondenty,dauguma (20,4 proc.) -
3 rangg, zemiausia, 7 rangg suteiké maziau-
sia dalis apklaustyjy - tik 8,5 proc., o rangus
nuo 4 iki 6 — panasi dalis respondenty, ati-
tinkamai: 11,3 proc., 12,0 proc. ir 13,0 proc.
(2 pav.). Jvairiy grupiy pirmakursiy atsaky-
mai panasis, skirtumai neissiskiria statisti-
niu reik§mingumu (p > 0,05). Studijy kokybé

and 12.8% first-year students identified it
as the third most acceptable conception. A
higher number of respondents gave this con-
ception lower rankings and their acceptance
of this conception is distributed as follows:
17.8% — 4™ rank, 19.9% - 5" rank, 16.4% - 6
rank and 15.7% — 7 rank (Figure 1). HEI A
and HEI B students’ approach towards this
conception is similar; however, HEI C first-
year students’ responses statistically signifi-
cantly differed from the responses of students
from the other two higher education institu-
tions: quality as transformation is signifi-
cantly less acceptable to students from HEI C
when compared to HEI A students (p=0.045,
<0.05) and HEI B students (p=0.024, p<0.05).
No statistically significant differences were
found among responses provided by first-year
students in different year, those who are state-
funded and not and those from different study
programmes (p>0.05).

First-year students are not keen to treat
higher education quality as conformance to
set requirements: Mo=6 when Me=4. The
majority of respondents gave lower ranks for
this conception: 18.1% — 4 rank, 16.7% - 5%
rank and 19.1% - 6" rank (Figure 1). A simi-
lar part of respondents ranked this conception
as the least acceptable (9.2%) and as the most
acceptable (8.9%), while another 12.4% and
15.6% respondents noted that this conception
of higher education quality is, respectively, the
second and third most acceptable. Responses
of different respondent groups are rather simi-
lar and their differences are not statistically
significant (p>0.05).

Two conceptions (quality as fulfilment
of consumers’ needs and fitness for purpose)
are rather acceptable to first-year students: in
the first case - Mo=3 and Me=3, in the second
case — Mo=2 when Me=3. 19.7% respondents
link higher education quality to fulfilment of
consumers needs while 15.1% respondents
ranked this conception as the second one. The
majority of respondents (20.4%) ranked it as
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kaip tiksly pasiekimas labiausiai priimtina
18,3 proc. apklaustyjy, antra pagal priimtinu-
ma daugumai apklaustyjy - 23,2 proc., trecia -
15,8 proc. (2 pav.). Mazesné dalis respon-
denty koncepcijai skyré zemesnius rangus:
4 rangg - 12,3 proc, 5 - 10,2 proc., 6 -
8,8 proc. ir 7 - 11,3 proc. Analizuojant skir-
tingy aukstyjy mokykly pirmakursiy atsaky-
mus dél sios koncepcijos, i$ryskéja statistiskai
reik§émingas skirtumas tarp AM B ir AM C
atsakymy (p = 0,034, p < 0,05): pirmiesiems
$i koncepcija maziau priimtina negu antrie-
siems. Skirtingy mety, mokanciy ir nemo-
kanciy uz studijas bei skirtingy studijy pro-
gramy pirmakursiy atsakymy skirtumai néra
statistiSkai reik§mingi (p > 0,05).
Apklaustiesiems  visi$kai nepriimtina
studijy kokybés samprata, kai maziausiomis
sanaudomis pasiekiamas geriausias rezul-
tatas: Mo = 7, kai Me = 5. Ryski didziausia
dalis respondenty (33,5 proc.), palyginti su
visais atsakymais apie 7 koncepcijas, nuro-
dé, kad $i koncepcija maziausiai priimtina.
Auksciausius rangus - nuo 1 iki 4 - sky-
ré nedidelé dalis apklaustyjy, atitinkamai:
10,3 proc., 10,0 proc., 9,3 proc. ir 9,6 proc,;
Zemesnius rangus - 5 ir 6 — 13,2 proc. ir
14,2 proc. (2 pav.). Daugeliu atvejy jvairiy ap-
klausty grupiy atsakymy skirtumai nei$siski-
ria statistiniu reik§mingumu (p > 0,05) ir tik

the third most acceptable conception, and the
smallest group of students (only 8.5%) ranked
it as the least acceptable (7 rank). Rankings
from 4 to 6 were provided by similar groups
of respondents and are distributed as follows:
11.3%, 12.0% and 13.0% (Figure 2). Various
groups of first-year students provided similar
answers so their differences are not statisti-
cally significant (p>0.05). The conception of
higher education quality as fitness for purpose
is the most acceptable to 18.3% respondents,
the second most acceptable to the majority of
respondents, ie. 23.2% and 15.8% first-year
students identified it as the third most ac-
ceptable notion (Figure 2). Less respondents
gave this conception lower rankings: 12.3%
respondents ranked it as the 4™ most accept-
able, 10.2% - as the 5% and 11.3% as the 6%
most acceptable conception. The analysis of
responses of first-year students from differ-
ent higher education institutions has revealed
statistically significant differences between
HEI B and HEI C (p=0.034, p<0.05): this con-
ception is more acceptable to HEI B students
than HEI C students. No statistically signifi-
cant differences were found among responses
of first-year students from different year, those
who are state-funded and those who are not
and those who are from different study pro-
grammes (p>0.05).

35,0%

@3,‘%

B Kokybé — tai vartotojy poreikiy patenkinimas /

30,0% |

Quality as fulfilment of consumers’ needs

23,2%

25,0% |

20,4%)

20,0%

O Kokybe — tai tiksly pasiekimas /
Quality as fitness for purpose

14,2%

15,0%

10,0%

5,0%

13,0%

O Kokybé — tai maziausiomis sgnaudomis
pasiekiamas geriausias rezultatas /
Quality as value for money

0,0% -

2 pav. Studijy kokybés koncepcijy priimtinumas pedagogikos pirmakursiams - tesinys
(kai 1 - labiausiai priimtina, o 7 — maziausiai priimtina)

Fig. 2. Acceptability of conceptions of higher education quality to first-year students of pedagogy
(where 1 - most acceptable and 7 - least acceptable)
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Kruskal-Wallis testas atskleidzia, kad dviejy
studijy programy - Technologijy pedago-
gikos ir Lietuviy filologijos — pirmakursiy
rangavimy skirtumas statistiskai reik§mingas
(p = 0,018, p < 0,05): gana didelé dalis Tech-
nologijy pedagogikos studenty (33,3 proc.)
pareiské teigiama poziarj j $ig koncepcija
(kokybé - maziausiomis sanaudomis pasie-
kiamas geriausias rezultatas), traktuodami ja
kaip labiausiai priimting ir né vienam jy kon-
cepcija néra visiskai nepriimtina; tuo tarpu
labai didelé dalis Lietuviy filologijos pirma-
kursiy (net 57,9 proc.) $ig koncepcija nurodo
kaip maziausiai priimting ir né vienam ji néra
labiausiai priimtina.

3
DISKUSIJA

Pedagogikos studijy krypties pirmakursiai i$-
skiria dvi labiausiai priimtinas koncepcijas -
kokybe kaip gerinimg ir kokybe kaip tobu-
lumg (dazniausiai pasikartojancia atsakymy
reik§me (Mo = 1)), o dar dvi koncepcijos -
kokybé kaip vartotojy poreikiy patenkini-
mas ir kokybé kaip tiksly pasiekimas - gana
priimtinos pirmakursiams. G. Zibénienés ir
J. Dudaités (2012) atliktas MRU pirmo kur-
so studenty tyrimas atkleidé, kad pirma-
kursiams pastaroji studijy kokybés koncep-
cija (pagal pirmajg ir antrgja pasirinkimo
pozicija) priimtiniausia i§ studijy kokybés

The conception of quality as value for
money is totally unacceptable to the research
respondents: Mo=7, when Me=5. When com-
pared with responses on all 7 conceptions, the
majority of respondents (33.5%) said that this
conception is the least acceptable to them.
The highest rankings, i.e. from 1 to 4, were
provided by a small group of respondents, re-
spectively, 10.3%, 10.0%, 9.3% and 9.6%; lower
rankings, i.e. 5 and 6, were given by 13.2% and
14.2% respondents (Figure 2). In the majority
of cases no statistically significant differences
were observed in the responses from different
respondent groups (p>0.05). And it was only
the Kruskal-Wallis test that revealed statistical-
ly significant differences (p=0.018, p<0.05) in
first-year students’ responses from two study
programmes, namely pedagogy of technolo-
gies and Lithuanian philology. A considerably
large number of students of pedagogy of tech-
nologies (33.3%) assess this conception (qual-
ity as value for money) positively and treat it as
the most acceptable. None of them identified
this conception as the least acceptable. How-
ever, a large part of first-year students of Lith-
uanian philology (even 57.9%) identify this
conception as the least acceptable and none of
them treat is as the most acceptable.

3
DISCUSSION

The two most acceptable conceptions of higher
education quality to first-year students of the
study field of pedagogy are quality as improve-
ment and quality as excellence (the highest
frequencies (Mo=1)) while two conceptions,
namely quality as fulfilment of consum-
ers needs and quality as fitness for purpose,
are rather acceptable to first year students.
Zibéniené and Dudaité (2012) conducted a re-
search of MRU first-year students that has re-
vealed that the latter conception of higher edu-
cation quality (ranked as the first and second)
is the most acceptable of all conceptions of
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koncepcijy saraso - 31,5 proc. suteiké pir-
maja pozicijg, o 16,7 proc. antrgja pozicija
(p. 1105). Remiantis MRU studenty tyrimu
ir ziarint, kurioms dviem kokybés koncep-
cijoms daugiausia respondenty skyré auks-
Ciausius rangus (1-3 ir 2-g ranga pagal svar-
bumg), matyti, kad daugiausia studenty (po
48,2 proc.) auksciausiai vertina kokybés kaip
vartotojy poreikiy patenkinimo ir kokybés
kaip issikelty tiksly pasiekimo koncepcijas
(Zibéniené, Dudaite, 2012, p. 1105). Siy dvie-
ju tyrimy rezultatai atskleidzia pedagoginiy
ir ne pedagoginiy studijy studenty pozitrio
i studijy kokybés koncepcijas panasumus ir
skirtumus. Remiantis G. Zibéniene, J. Du-
daite (2012), ne pedagoginiy studijy studen-
tai pagal pirmuosius du prioritetus iSskiria
kokybe kaip vartotojy poreikiy patenkinima
ir kokybe kaip issikelty tiksly pasiekimg (po
48,2 proc.). O pedagoginiy studijy - kokybe
kaip i$sikelty tiksly pasiekima (41,5 proc.) ir
kokybe kaip nuolatinj gerinimg (37,5 proc).
Europos universitety kokybés kultaros ty-
rimo rezultatai (2006) skiriasi, nes butent
kokybés kaip kaitos aspektas jvardytas kaip
vienas i$ svarbiausiy, o Lietuvos studentams
jis mazai svarbus (studentai nurodé maziau-
siai svarbias pozicijas) (Quality Culture in
Universities: A Bottom-Up Approach, 2006).
Tadiau tiek Lietuvos, tiek kity Europos saliy
studentai mano, kad kokybé kaip issikelty
tiksly pasiekimas yra svarbi ir priimtina stu-
dijy kokybés koncepcija.

ISVADOS

1. Atliekami jvairaGs studenty poziario j
studijy kokybe tyrimai, taciau pastebé-
tas stygius tyrimy, kuriais siekiama i$si-
aiskinti, kokios studijy kokybés koncep-
cijos aktualios studentams. Remiantis
mokslinés literataros apzvalga negalima
vienareik§miskai i§skirti geriausios stu-
dijy kokybés koncepcijos ar jy derinio.
Studijy kokybés koncepcijy apzvalga
atskleista vykstanti moksliné diskusija

higher education quality — 31.5% put in in the
first place and 16.7% put in the second place
(p. 1105). So on the basis of the MRU research
and taking into consideration which two con-
ceptions were ranked the highest (1% and 2"9)
by the majority of respondents, it can be noted
that the two highest-ranked conceptions by
the majority of students (48.2% each) are qual-
ity as fulfilment of consumers’ needs and qual-
ity as fitness for purpose (Zibéniené, Dudaite,
2012, p.1105). The results of these two re-
searches have revealed similarities and differ-
ences in pedagogical and non-pedagogical stu-
dents’ approaches to the conceptions of higher
education quality. According to Zibéniené and
Dudaité (2012), the first two priorities to non-
pedagogical students are quality as fulfilment
of consumers’ needs and quality as fitness for
purpose (48.2% each) while students of peda-
gogical studies prioritise quality as fitness for
purpose (41.5%) and quality as continuous im-
provement (37.5%). Different results are pro-
vided in the research of quality culture in the
European universities (2006): quality as trans-
formation is identified here as one of the most
important notions while Lithuanian students
tend to treat it as considerably less important
(least important rankings) (Quality Culture in
Universities: A Bottom-Up Approach, 2006).
However, both Lithuanian and European stu-
dents believe that quality as fitness for purpose
is an important and acceptable conception of
higher education quality.

CONCLUSION

1. There has been a number of researches
that focused on students’ approach to-
wards higher education quality; however,
there has been noted a lack of research
that would focus on which conceptions
of higher education quality are relevant
to students. One cannot unambiguously
identify the best conception of higher edu-
cation quality or a combination of them by
simply analysing and reviewing research
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ieSkant aktualiausiy studijy kokybés
koncepcijy, padésianciy pasiekti ir uz-
tikrinti studijy auks$tojoje mokykloje
kokybe. Tyrimai siekiant i$siaiskinti
studenty poziarj j studijy kokybés kon-
cepcijas galéty buti viena i§ priemoniy
geresniam akademinés bendruomenés
susikalbéjimui studijy kokybés uztikri-
nimo klausimais, nes studijy kokybés
koncepcijos arba koncepcijy pasirinki-
mas priklauso ne tik nuo nacionalinés ir
tarptautinés Svietimo politikos, auksto-
sios mokyklos prioritety, veiklos specifi-
kos, bet ir nuo akademinés bendruome-
nés poreikiy.

Pedagogikos studijy krypties pirmakur-
siams priimtiniausios dvi studijy koky-
bés koncepcijos: kokybé kaip nuolatinis
gerinimas ir kokybé kaip tobulumas;
jiems daugiau negu vidutiniskai priim-
tinos kitos dvi koncepcijos: kokybé - tai
tiksly pasiekimas ir kokybé - vartotojy
poreikiy patenkinimas; maziau negu vi-
dutiniSkai priimtinos dar dvi: kokybé -
tai kaita ir kokybé - atitiktis fiksuotiems
reikalavimams; maziausiai priimtina —
kokybé, kai maziausiomis sgnaudomis
pasiekiamas geriausias rezultatas.

Kai kuriy apklausty grupiy pozitris j stu-
dijy koncepcijas nepasizymi statistiniu
skirtumu, o kity - aiskiai skiriasi:

Visais atvejais dviejy aukstyjy mokyk-
ly - AM A ir AM B - pirmakursiy po-
ziaris gana panasus ir jy atsakymy skir-
tumai néra statistiskai reik$émingi; AM
A ir AM C apklaustyjy atsakymai sta-
tistiskai skiriasi suvokiant kokybe kaip
kaita: pirmiesiems $i studijy kokybeés
koncepcija daugiau priimtina negu an-
triesiems. AM B ir AM C respondenty
poziuris skiriasi trijy koncepcijy atzvil-
giu: AM B pirmakursiams labiau priim-
tinas kokybés kaip kaitos traktavimas, o
AM C apklaustieji studijy kokybe dau-
giau sieja su nuolatiniu gerinimu ir tiks-
ly pasiekimu.

3.1.

literature. The review of conceptions of
higher education quality has revealed
scientific debates on which conceptions
of higher education quality are the most
relevant and would help to achieve and
assure higher quality at a higher education
institution. Research that analyse students’
approach to the conceptions of higher
education quality would help to improve
the dialogue on higher education quality
assurance within the academic communi-
ty because the choice of the conception(s)
of higher education quality depends on
not only national and international edu-
cation politics, priorities of a higher edu-
cation institution and specificity of its acti-
vity but also on the needs of the academic
community.

The two most acceptable conceptions of
higher education quality to first-year stu-
dents of the study field of pedagogy are
quality as continuous improvement and
quality as excellence; quality as fitness for
purpose and quality as fulfilment of con-
sumers needs are more than averagely
acceptable to them; yet another two con-
ceptions are less than averagely acceptable,
namely, quality as transformation and qu-
ality as conformance to set requirements;
the least acceptable conception of higher
education quality is quality as value for
money.

Responses of some groups of first-ye-
ar students on the conceptions of higher
education quality have no statistically si-
gnificant differences while responses of
other groups are considerably different:

In all cases, responses of first-year stu-
dents from HEI A and HEI B are rather
similar and any differences are not statisti-
cally significant; differences in responses
of students from HEI A and HEI C are
statistically significant when analysing
quality as transformation because this
conception is more acceptable to HEI
A students than it is to HEI C students.
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3.2. Dviejy studijy programy pirmakursiy
atsakymai skiriasi iSreiskiant studijy ko-
kybe kaip maziausiomis sgnaudomis pa-
siekiamu geriausiu rezultatu: technologi-
ju pedagogikos pirmakursiams §i studijy
koncepcija gana priimtina, o lietuviy filo-
logijos - visiskai nepriimtina. Kity studi-
jy programy pirmakursiy atsakymai ne-
rodo statistinio skirtumo ir jie atskleidzia
koncepcijos nepriimtinuma studentams.

3.3. Skirtingy mety — 2012 ir 2013, mokanciy
ir nemokanciy uz studijas pirmakursiy
atsakymai apie studijy kokybés koncep-
cijas nepasizymi statistiskai reik§mingu
skirtumu.

HEI B and HEI C respondents treat three
conceptions of higher education quality
differently, i.e. first-year students from
HEI B prefer quality as transformation
while HEI C students would rather link
quality to continuous improvement and
fitness for purpose.

3.2.Different responses were provided by stu-
dents from two study programmes on the
conception of quality as value for money.
This conception is rather acceptable to
first-year students of pedagogy of tech-
nologies while it is totally unacceptable to
students of Lithuanian philology. No sta-
tistically significant differences were noted
in responses of first-year students from ot-
her study programmes. Research has reve-
aled that this conception is unacceptable
to students.

3.3. No statistically significant differences were
found in student responses in 2012 and
2013 and in responses of those who are
state-funded and who are not.
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