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STUDENTAI KAIP KOKYBES
UZTIKRINIMO SOCIALINIAI
DALININKAI ASTUONIOSE

EUROPOS VALSTYBESE

SANTRAUKA

Kaip socialiniai dalininkai atstovaujami spren-
dimus priimanciuose aukstyjy mokykly pa-
daliniuose? Ar atsizvelgiama j jy nuomone?
Straipsnyje Sie klausimai nagrinéjami vado-
vaujantis empiriniais tyrimais aStuoniose
Europos valstybése. Gauti rezultatai rodo,
kad oficialiy kliaciy atstovavimui daugumo-
je atvejy néra, o socialiniy dalininky daroma
jtaka pastaraisiais metais $iek tiek isaugo, ta-
¢iau aukstosiose mokyklose ja buty galima
dar labiau optimizuoti.

PAGRINDINIY TERMINY
APIBREZIMAI

o Socialinis dalininkas: ,asmuo ar asmeny
grupé, galintys daryti jtaka organizacijos
tiksly jgyvendinimui arba kai tas asmuo
ar asmeny grupé yra jtakojami per ty tiks-
ly jgyvendinimg“ (Freeman, 1984, p. 46).
Straipsnyje §is terminas vartojamas pagal
Europos kokybés uztikrinimo nuostatose
ir gairése esancig sgvoka kaip prieSpriesa
aukstosios mokyklos déstytojams, kurie pa-
gal apibrézimg taip pat baty laikomi socia-
liniais dalininkais. Mes atskiriame vidinius
socialinius dalininkus, einandius tam tikras
pareigas aukstojoje mokykloje, ir iSorinius
socialinius dalininkus, kurie tokiy pareigy
neuzima.

STUDENTS AS
STAKEHOLDERS IN QUALITY
ASSURANCE IN EIGHT
EUROPEAN COUNTRIES

ABSTRACT

How are stakeholders represented in higher
education institutions’ decision-making bod-
ies that influence the quality of education, and
are their viewpoints taken into account? This
paper addresses this question taking into ac-
count the empirical evidence from eight coun-
tries in Europe. Findings indicate that formal
barriers are largely absent, that stakeholder
influence has grown somewhat over recent
years, but that actual influence of stakeholders
can be further optimised in higher education
institutions.

DEFINITIONS OF KEY TERMS

o Stakeholder: ‘any group or individual who
can affect or is affected by the achievement of
the organization’s objectives’ (Freeman, 1984,
p. 46). In this article, and in line with usage in
the ESG, the term is used in contrast to teach-
ing staff from the higher education institution
itself, who according to the definition would
be stakeholders, too. We distinguish internal
stakeholders, with a position inside the or-
ganisation of the higher education institution,
from external stakeholders, who do not hold
such a position.
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o Socialinio dalininko ryskumas: laipsnis, pa-
gal kurj vadovai suteikia pirmenybe sociali-
niam dalininkui (pagal Mitchel ir kt., 1997,
p. 868). Naudojame rangine pasléptyjy, lau-
kian¢iyjy ir pavyzdiniy socialiniy dalininky
skale. Joje pasléptiesiems socialiniams dali-
ninkams priskiriamas tik galios, teisétumo
arba skubos pozymis; pavyzdiniai socialiniai
dalininkai turi galios, teisétumo ir skubos po-
Zymius, o tarpinei grupei priklausantys lau-
kiantieji socialiniai dalininkai turi du i$ trijy
pozymiuy.

[VADAS

Europos aukstojo mokslo kokybés uztikrinimo
nuostatos ir gairés (toliau - ESG) parengtos,
kad kokybés uztikrinimo procediros buty
suderinamos 47 valstybése, priklausancio-
se Europos aukstojo mokslo erdvei (toliau —
EAME). Sias nuostatas ir gaires priimame
tokias, kokios jos yra, t. y., kaip to tikimasi ir
i$ aukstyjy mokykly. ESG be kity dalyky ak-
centuojamas ir socialiniy dalininky vaidmuo
uztikrinant vidine kokybe (Europos aukstojo
mokslo kokybés uztikrinimo asociacija 2009).
Pirmasis studentams svarbus paragrafas pa-
teikiamas $iy nuostaty ir gairiy 1 dalyje: ESG,
1.1. nuostata (iSskirta autoriy):

1.1. nuostata: Kokybés uztikrinimo politika
ir procediiros: Aukstosiose mokyklose turéty
bati jgyvendinama kokybés uztikrinimo po-
litika, numatyti veikimo budai, padedantys
uztikrinti kokybe, ir vykdomy programy bei
suteikiamy kvalifikacijy nuostatos. Auksto-
sios mokyklos taip pat turéty sukurti terpe,
kurioje itin vertinama kokybés bei kokybés
uztikrinimo svarba mokyklos veiklai. Siek-
damos Sio tikslo aukstosios mokyklos turé-
ty sukurti ir jgyvendinti nuolatinio kokybés
gerinimo strategija. Tokia strategija, politika
bei veikimo budai turéty bati jteisinti ir viesai
skelbiami. Siuose dokumentuose turéty biiti
numatytas studenty bei kity socialiniy dali-
ninky vaidmuo.

STUDENTS AS STAKEHOLDERS IN QUALITY ASSURANCE IN EIGHT EUROPEAN COUNTRIES

o Stakeholder salience: the degree to which
managers give priority to a stakeholder among
competing claims (based on: Mitchel et al,
1997, p. 868). We employ an ordinal scale of la-
tent, expectant and definitive stakeholders. In
this scale, latent stakeholders have only power,
legitimacy or urgency; definitive stakehold-
ers have power, legitimacy and urgency, while
the middle category of expectant stakeholders
possess two of the three attributes.

INTRODUCTION

The European Standards and Guidelines for
Quality Assurance in the European Higher
Education Area (ESG) are intended to ensure
compatibility of quality assurance across the
47 countries in the European Higher Educa-
tion area (EHEA). In this article, we take them
as a given—just like higher education institu-
tions are expected to do. Amongst other things,
the ESG emphasize the role of stakeholders in
internal quality assurance (European Associa-
tion for Quality Assurance in Higher Educa-
tion, 2009). The first relevant passage for stu-
dent representation is found in ESG’s Part 1:
European standards and guidelines for inter-
nal quality assurance within higher education
institutions, standard 1.1 (emphasis added):
Standard 1.1: Policy and procedures for qual-
ity assurance: Institutions should have a policy
and associated procedures for the assurance of
the quality and standards of their programmes
and awards. They should also commit them-
selves explicitly to the development of a cul-
ture which recognises the importance of qual-
ity, and quality assurance, in their work. To
achieve this, institutions should develop and
implement a strategy for the continuous en-
hancement of quality. The strategy, policy and
procedures should have a formal status and be
publicly available. They should also include a
role for students and other stakeholders.
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Studentai minimi ir ESG 1.2. nuostatoje,
nurodancioje, kad j nuolatinj periodiska pro-
gramy ir suteikiamy kvalifikacijy vertinima
turéty buti jtraukiami iSoriniai eksperty grupiy
nariai (pvz., darbdaviai ir kitos susijusios orga-
nizacijos). Pabréziama, kad butina garantuoti
studenty dalyvavima kokybés uztikrinimo vei-
kloje. Sios nuostatos grindziamos ,,politikos
teorija“: j veikla jtraukus socialiniy dalininky
atstovus, pavyzdziui, studentus, bus aiskiau,
kokia kokybés samprata vartojama $vietimo
jstaigose ir uztikrinant jy veiklos kokybe.

Mes pripazjstame darbdaviy bei kity so-
cialiniy dalininky jtakos svarbg, bet Siame
straipsnyje susitelkiame j tai, kaip astuoniy
Europos valstybiy studentai dalyvauja uzti-
krinant kokybe aukstosiose mokyklose. Duo-
menys i$ visy pasirinkty 28 aukstyjy moky-
kly septyniose Europos valstybése (Cekijoje,
Latvijoje, Nyderlanduose, Lenkijoje, Portu-
galijoje, Slovakijoje ir Jungtinéje Karalystéje)
surinkti per 2010-2013 m. vykdyta lygina-
majj tiriamajj projekta ,Klittys, su kuriomis
susiduriama skleidziant Europos aukstojo
mokslo kokybés uztikrinimo nuostatas ir gai-
res instituciniu lygmeniu® (angl. Identifying
barriers in promoting European Standards
and Guidelines for Quality Assurance at ins-
titutional level — IBAR; internetinis adresas
www.ibar-1lp.eu). Buvo pasirinktos jstaigos,
priklausancios skirtingiems aukstyjy moky-
kly tipams, tad kiekvienos valstybés situaci-
ja reikéjo interpretuoti savaip. Pavyzdziui, j
binarines sistemas jtraukéme tyrimy univer-
sitetus (angl. research university) ir kolegijas
(angl. universities of applied sciences). Taip
pat, jei tik buvo jmanoma, stengémes jtraukti
dideles ir mazas, bendro pobudZio ir specia-
lizuotas jstaigas.

Taikyti $ie tyrimo metodai: papildo-
ma reglamenty, strateginiy plany, politiniy
dokumenty, kokybés uztikrinimo vadovy
ir pan. analizé, nuo keleto iki keliy desim¢iy
pusiau struktaruoty eksperty interviu kie-
kvienoje aukstojoje mokykloje, naudojant

Students are also mentioned in the guide-
lines belonging to ESG 1.2, which state that
periodic reviews of programmes and awards
should include external panel members, such
as employer organisations and other relevant
organizations. It is underlined that the par-
ticipation of students in quality assurance ac-
tivities should be ensured. The ‘policy theory’
underlying these standards is that including
stakeholder representatives such as students
will lead to a more comprehensive under-
standing of the concept of quality as it is ac-
tually used in institutional practices around
education and its quality assurance.

While recognizing the crucial importance
of employers’ and other stakeholders’ contri-
butions, in this article we will concentrate on
how students are given a role in quality assur-
ance within higher education institutions in
eight European countries. Data on in total 28
selected higher education institutions in seven
European countries (the Czech Republic, Lat-
via, the Netherlands, Poland, Portugal, Slovak
Republic and the United Kingdom) were col-
lected in the framework of a comparative re-
search project, Identifying barriers in promoting
European Standards and Guidelines for Quality
Assurance at institutional level (IBAR), which
ran in the period 2010-2013 (www.ibar-llp.
eu). Institutions were chosen to represent dif-
ferent types of higher education institutions in
their countries, which needed interpretation
in each country separately. For instance, in bi-
nary systems we included research universities
and universities of applied sciences. Also there
was, where possible, a spread of large and small,
comprehensive and specialised institutions.

Research methods included comple-
mentary application of analysis of (as ap-
plicable) regulations, strategic plans, policy
papers, quality assurance manuals, etc. and
between a handful and several dozen semi-
structured expert interviews in each higher
education institution, based on a cross-na-
tionally common set of research questions;
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bendrus tyrimo klausimus. Tyrimu orientuo-
jamasi j institucinj lygmenj (jstaigy vadovai,
kokybés uztikrinimo pareigiinai, déstytojai,
studentai). Stengiantis dar geriau atskleisti
nacionalines struktaras ir salygas, papildomi
duomenys rinkti i§ dokumenty ir, prireikus,
pasitelkiant interviu, atliktuose ministerijose
ar kokybés uztikrinimo agentiirose. Astuntos
valstybés — Lietuvos duomenys $iai studijai
pagal panasius kriterijus surinkti i§ dviejy
auks$tyjy mokykly remiantis interviu su ko-
kybe uztikrinanciais pareigiinais, studentais
ir déstytojais bei atlikus instituciniy doku-
menty analize 2012-2013 m.

Bandant apzvelgti studento vaidmenj vi-
dinio kokybés uztikrinimo valdymo procese,
nagrinétos valstybinés ir institucinés stra-
tegijos bei praktikos. Sioje analizéje maziau
démesio skirta formaliems kokybés uztikri-
nimo procesams, vykstantiems kas penkerius
metus ar reciau, bet orientuojamasi j testinius
vidinius procesus, kasdien darancius jtaka
$vietimo kokybei. Straipsnyje sickiama ne
tik i$ryskinti kylancias kliatis, bet ir pateik-
ti geros praktikos pavyzdziy, kai studentai
jtraukiami i procesus, susijusius su kokybés
uztikrinimu auks$tosiose mokyklose ir auks-
tojo mokslo sistemose.

1
SOCIALINIO DALININKO SAMPRATA

Socialinio dalininko sampratg pasiskolinome
i$ vadybos literattiros ir pirmiausia pateikia-
mé R. E. Freemano (1984, p. 46) socialinio
dalininko apibrézima (zr. pagrindiniy ter-
miny apibrézimai). Remdamiesi socialiniy
dalininky atpazinimo teorija (Mitchel ir kt.,
1997), $io projekto tikslais naudojame platyjj
socialinio dalininko sgvokos apibrézima, kad
j tyrimg buty jtraukiami visi esantys ir po-
tencialts socialiniai dalininkai. Tac¢iau reikia
pazymeéti, kad orientuojamés j tam tikrg so-
cialiniy dalininky kategorija, t. y. tuos, kurie

STUDENTS AS STAKEHOLDERS IN QUALITY ASSURANCE IN EIGHT EUROPEAN COUNTRIES

the emphasis was on the institutional level
(institutional leaders, quality assurance of-
ficers, teaching staff, students), with addi-
tional data gathering through documents
and if necessary interviews at ministries or
quality assurance agencies to paint the na-
tional frameworks and conditions. Data on
Lithuania were added to this study from two
institutions along similar criteria, which
were studied by aid of interviews with qual-
ity assurance officers, students, and teachers
as well as through institutional document
analysis in 2012-2013.

In looking at roles of students in gover-
nance of internal quality assurance, national
and institutional policies and practices have
been analysed. Our analysis focuses less on
the formal quality assurance processes that
happen once every five or more years, and
more on the continuing internal arrange-
ments that influence the quality of education
on a daily basis. The article aims to highlight
on the one hand barriers and on the other
hand examples of good practice in includ-
ing students in the governance and processes
related to quality assurance across the higher
education institutions and systems.

1
STAKEHOLDER CONCEPT

We borrow the concept of stakeholders from
the management literature. We start with Free-
mans (1984, p. 46) definition of stakeholder
(see definitions of key terms). Based on the
theory of stakeholder identification (Mitchel
et al. 1997) we use a broad definition for the
purposes of this project so that no stakehold-
ers, potential or actual, are excluded from anal-
ysis a priori. However, we want to focus on a
specific category of stakeholders, i.e. those that
have a ‘stake’ (following Brenner, 1992), that
is, those that have an ability to influence the
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»yra suinteresuoti“ (pagal Brenner, 1992) ir
gali daryti jtaka universitetinés veiklos kryp-
¢iai, elgsenai, procesams ir rezultatams. IBAR
projekte toks ,suinteresuotumas“ reiskia as-
meniui / grupei suteikiamg galimybe daryti
jtakg universitete taikomam déstymo ir stu-
dijavimo kokybés apibrézimui bei vidiniams
kokybés uztikrinimo procesams.

Aukstojo mokslo sistemoje socialiniai
dalininkai uzima skirtingas pozicijas, tad ti-
kimasi, kad skirsis ir jy nuomong, kg reiskia
aukstasis mokslas ir aukstojo mokslo kokybé.
Jau buvo minéta, kad ,,egzistuoja (maziausiai)
tiek skirtingy aukstojo mokslo kokybés api-
brézimy, kiek yra skirtingy socialiniy dali-
ninky kategorijy (pvz., studentai, studijy per-
sonalas, mokslo bendruomenés, vyriausybé
ir darbdaviai), padauginus i$ iy socialiniy
dalininky turimy tiksly ar uzmojy skaiciaus®
(Brennan, Goedegebuure, Shah, Westerheij-
den, Weusthof, 1992, p. 13). Todél j kokybis-
ka darbg aukstosiose mokyklose socialiniai
dalininkai galéty zvelgti skirtingai, turédami
kitokiy lakesc¢iy ir keldami skirtingus reika-
lavimus ($iuo atveju — profesiniy organizacijy
galimybe kontroliuoti absolventy prieigg prie
profesijos, pavyzdziui, per profesing akredi-
tacijg). Taip jie galéty iSplésti diskusijas apie
kokybe aukstojoje mokykloje.

R. K. Mitchelas ir kt. (1997), pasinaudo-
dami trimis kriterijais, stengési nustatyti so-
cialiniy dalininky grupiy ir jy interesy svarba.
Pagal tai véliau sukurta socialiniy dalininky
hierarchija. Skirstymas atliekamas remiantis
socialiniy dalininky ryskumu (angl. salien-
ce), kuris apibréziamas kaip ,laipsnis, pagal
kurj vadovai pirmenybe suteikia tam tikram
socialiniam dalininkui (Mitchel ir kt., 1997,
p. 868). Trys ju naudojami kriterijai yra ga-
lia (angl. power), teisétumas (angl. legitima-
cy) ir skuba (angl. urgency). Tam tikra gru-
pé turi galios, jeigu norédama jvykdyti savo
valig ,gali naudotis privalomojo pobudzio,
utilitarinémis ar normatyvinémis priemoneé-
mis“ (Mitchel ir kt., 1997, p. 865). Teisétumas

university’s behaviour, direction, process or
outcomes. In the case of the IBAR project the
‘stake’ means the ability of a particular actor/
group to influence the university’s definition
of quality of teaching and learning and the in-
ternal quality assurance processes.
Stakeholders, from their different posi-
tions regarding the higher education system,
are expected to hold different opinions of what
higher education, and quality in higher educa-
tion, mean for them. As we phrased it a long
time ago: ‘there are (at least) as many defini-
tions of quality in higher education as there
are categories of stakeholders (such as stu-
dents, teaching staff, scientific communities,
government and employers), times the num-
ber of purposes, or dimensions, these stake-
holders distinguish’ (Brennan, Goedegebuure,
Shah, Westerheijden, & Weusthof, 1992, p. 13).
Stakeholders could, therefore, bring different
perspectives, expectations and requirements
(the latter in the case of professional organi-
sations with control over access of graduates
to the profession e.g. through professional
accreditation) to bear on quality work in the
higher education institutions. In that way, they
enrich the debate on quality in the institution.
Mitchel et al. (1997) employed three
criteria to identify the importance of stake-
holder groups and interests which create a
stakeholder hierarchy. The ordering builds on
stakeholder salience, defined tautologically as
“[t]he degree to which managers give priority
to competing stakeholder claims” (Mitchel et
al., 1997, p. 868). They use the three criteria
of power, legitimacy and urgency. A party
has power in a relationship “to the extent
that it can gain access to coercive, utilitarian
or normative means” (Mitchel et al., 1997, p.
865) to impose its will. Secondly, legitimacy is
described as “socially accepted and expected
behaviour” (Mitchel et al., 1997, p. 866). Ur-
gency, which adds the dynamic component to
the authors’ theoretical model, is defined as
“the degree to which a stakeholder claims call
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apibréziamas kaip ,socialiai priimtinas ir
pageidaujamas elgesys® (Mitchel ir kt., 1997,
p. 866). Teoriniam autoriy modeliui dina-
miskumo suteikia skubos komponentas, nu-
rodantis, kaip ,greitai socialiniy dalininky
pareiskimai sulaukia démesio (Mitchel ir kt.,
1997, p. 867.). Taciau jeigu bandytume j ga-
lig, teisétuma ir skubg pazvelgti i§ platesnés
socialinés perspektyvos, t. y. vertintume so-
cialiniy dalininky ypatybes ne i vadybinés
perspektyvos, tai Mitchell ir kt. tipologija
puikiausiai galétume naudoti norédami apra-
$yti socialinius dalininkus.

Sioje studijoje socialinio dalininko galios
komponentas galéty buti veto teisé studijy
kokybés klausimus sprendzianciuose komi-
tetuose arba aukstas statusas visuomenéje,
arba galimybé versle naudotis utilitarinémis
ar normatyvinémis priemonémis. Be to, ga-
lios turintis socialinis dalininkas ne tik pasy-
viai dalyvauja programas rengianciy komi-
tety veikloje, bet ir turi svary balsg rengiant
programas, net daro jtaka studijy turinio
pokyciams. Teisétumas $iame straipsnyje su-
prantamas kaip bendri socialiniy dalininky
lakesciai, susije su jy atstovavimu jvairioms
valdzios jstaigoms, programas rengiantiems
komitetams ir kokybés uztikrinimo proce-
sams. Galiausiai, j skubos komponentg jeina
socialiniy dalininky atvykimas dalyvauti su-
sirinkimuose, teikti pasitlymus, diskutuoti
bei stebéti veiksmy rezultatus (pvz., progra-
muy plétra). Aukstas skubos lygis pasiekiamas,
jeigu socialinis dalininkas turi galimybe bet
kada dalyvauti vidinése kokybés uztikrinimo
procediirose, nuolat tikrina pazangg ir dirba
su konkreciu darbotvarkés klausimu, kol pa-
siekia rezultata.

Socialinio dalininko ryskumo lygis ap-
skai¢iuojamas sudéjus visus tris kriterijus.
Pagal tai, ar socialinis dalininkas patenkina
vieno, dviejy ar visy trijy kriterijy reikalavi-
mus, juos galima skirstyti j tris grupes: paslép-
tuosius (angl. latent), laukianciuosius (angl.
expectant) ir pavyzdinius (angl. definitive).

STUDENTS AS STAKEHOLDERS IN QUALITY ASSURANCE IN EIGHT EUROPEAN COUNTRIES

for immediate attention” (Mitchel et al., 1997,
p. 867). However, if we take a more broadly
social perspective to define power, legitimacy
and urgency, assessing stakeholder character-
istics independent of the managerial point of
view, the Mitchell et al. typology may well be
used to characterize stakeholders in higher
education.

In the current study the power of a stake-
holder category could be a veto power in the
committees associated with educational qual-
ity, it could be high status in society or busi-
ness having utilitarian or normative means. In
terms of having a say in programme develop-
ment, a powerful stakeholder is not only pres-
entin programme committees, but has a strong
say in programme development and influenc-
es changes made to curricula. Further, in the
current study the legitimacy of a stakeholder
category can be understood as widely-shared
expectations to be represented in various
governance bodies, programme committees
or quality assurance processes. Finally, in the
context of this study urgency of a stakeholder
means presence and participation in the meet-
ings, such as putting forward proposals and
comments and following up on the action
results, such as programme improvements. A
high urgency is present if a stakeholder has
a possibility to participate in internal quality
assurance procedures at any time, constantly
checks the progress and maintains specific
point on the agenda for as long as needed until
the result is achieved.

The degree of salience of stakeholders de-
pends on the cumulative addition of all three
criteria. Depending on meeting one, two or
three of these criteria stakeholders can be
characterized into three categories—latent,
expectant or definitive. At the lowest rung of
the stakeholder salience alignment ranges the
latent stakeholder, meaning that stakeholders
from this class are only in the possession of
one of the three fundamental attributes. From
the management perspective, as the salience of
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Zemiausios pakopos, t. y. maziausiai ryskis, -
pasléptieji socialiniai dalininkai, tenkinantys
tik vieno i$ jvardyty komponenty reikalavi-
mus. Siy socialiniy dalininky ry$kumas yra
nedidelis, tad Zvelgiant i§ vadovybés perspek-
tyvos — vadovai nelabai stengiasi tenkinti pa-
sléptyjy socialiniy dalininky interesus arba
visiskai j juos neatsizvelgia. Antroji socialiniy
dalininky kategorija apima vadinamuosius
vidutiniskai ryskius, arba laukianciuosius,
socialinius dalininkus. Sie tenkina du i$ trijy
svarbiausiy komponenty reikalavimus, todél
yra gana ryskas ir atkreipia i save vadovy dé-
mesj. Paskutiné Mitchelo ir kt. (1997) kolegu
tipologijos kategorija - pavyzdiniai socialiniai
dalininkai, tenkinantys visy trijy komponen-
ty reikalavimus ir esantys labai ryskas, t. y. ju
interesai vadovams bus prioritetiniai.

Reikia pasakyti, kad R. K. Mitchelo ir kt.
(1997) jvardytos socialiniy dalininky katego-
rijos néra uzdaros ir bet kuris Zemesnéje pa-
kopoje esantis socialinis dalininkas gali pakil-
ti j aukstesne, jgijes trukstamy savybiy. Todél
ir nuo paties socialinio dalininko strateginiy
veiksmy priklauso, ar bus ir kaip bus atsi-
zvelgta i jo interesus (Mitchel ir kt., 1997).

Kai kuriose Europos valstybése studentai
kaip socialiniai dalininkai jau seniai dalyvau-
ja universiteto valdymo procese, o keliose
salyse, dar iki 2005 m. pasirodant ESG, stu-
dentai buvo jtraukti i kokybés uztikrinimo
proceduras ir struktaras (Shattock, 2002; Me-
non, 2005).

2
REZULTATAI

Rezultatai gauti pagal tyrime naudotus klau-
simus. Skyriaus pabaigoje esancioje 1 lentelé-
je pateikta rezultaty apie socialiniy dalininky
kategorijas santrauka. I$samesne septyniy
valstybiy (Lietuva nejtraukta) studijos atas-
kaita galima rasti internetiniu adresu www.
ibar-Ip.eu.

these stakeholders is rather low, managers may
not do anything to fulfil latent stakeholders’
interests or even completely refrain from tak-
ing them into account. The second category of
stakeholders constitutes the so-called moder-
ately salient or expectant stakeholders. Stake-
holders of this level possess two of the three
relevant attributes and thus enjoy a higher de-
gree of salience and draw the attention of the
managers. The final category of the Mitchel et
al. typology is the definitive stakeholder, who
possesses the entire set of attributes and who
is highly salient to managers, meaning that ul-
timate priority will be given to the interests of
those stakeholders.

Overall, it should be considered that
Mitchel et al’s (1997) concepts are not exclu-
sive and that any stakeholder at the lower lev-
els may rise to become a definitive stakeholder
by acquiring missing attributes. Thus, it also
depends on stakeholders’ strategic actions if
and to what degree their interests will be taken
into consideration (Mitchel et al., 1997).

Students as stakeholders have been in-
cluded in university governance since a long
time in some European countries, and also in
some countries were included in quality as-
surance procedures and structures before the
ESG arrived in 2005 (Shattock, 2002; Menon,
2005).

2
FINDINGS

The findings will be reported here according
to the research questions that guided the study.
A table summarising the findings in terms of
stakeholder categories is included at the end of
this section. A more detailed report regarding
findings from the seven-country study (without
Lithuania) can be found on www.ibar-Ip.eu.
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2.1

AR TAIKOMI NACIONALINIAI TEISES
AKTAI?

Pirmas klausimas: Kokiais nacionaliniais tei-
sés aktais vadovaujasi aukstosios mokyklos,
norédamos jtraukti socialinius dalininkus j
kokybés klausimus sprendzZianciy ir reikiamus
sprendimus priimanciy bei patariamojo pobi-
dzio institucijy veiklg?! Klausimo formuluoté
suponuoja, kad norint atsizvelgti j socialiniy
dalininky nuomone reikia, jog sprendimus
priimanciy institucijy veikloje kazkas ofici-
aliai jiems atstovauty. Si prielaida galioja vi-
soms valstybéms, i§skyrus Jungtine Karalyste,
kur Kokybés uztikrinimo agentaros Veiklos
kodeksas kalba apie socialiniy dalininky rei-
kalavimy tenkinimg nebutinai jiems atstovau-
jant. Pacios aukstosios mokyklos nusprendzia,
kaip atsizvelgti j socialiniy dalininky nuo-
mone garantuojant kokybés procesus, tac¢iau
Kokybés uztikrinimo agentiira situacija ais-
kinasi atlikdama vidaus audita. Kitose $alyse
studentai buvo jtraukti | nacionalinius teisés
aktus, skirtus aukstyjy mokykly sprendimy
priémimo sistemoms, siejamoms su kokybés
uztikrinimu. Lenkijoje ir Slovakijoje kiti i$o-
riniai socialiniai dalininkai nebuvo jtraukti.
Siose valstybése dél seniau buvusios pernelyg
didelés komunisty partijos jtakos akademiné
laisvé ir aukstyjy mokykly autonomiskumas
yra grieztai saugomi nuo bet kokios jtakos i$
iSorés.

Studenty atstovavimas astuoniose vals-
tybése organizuojamas universiteto lygme-
nyje. Bendrai nustatomos taisyklés, taikomos
aukstosios mokykloms padaliniams, pavyz-
dziui, fakultetams. Daugelyje atvejy nurodo-
ma, kokig dalj universiteto valdyme sudarys
socialiniai dalininkai. Paprastai taip uztikrina-
ma, kad dauguma balsy bus skirta aukstosios

STUDENTS AS STAKEHOLDERS IN QUALITY ASSURANCE IN EIGHT EUROPEAN COUNTRIES

2.1

NATIONAL RULES FOR
REPRESENTATION?

We first asked which national rules govern
higher education institutions’ inclusion of stake-
holders in decision-making or advisory bodies
that have a say about quality-relevant issues?!
The way this research question was phrased
presupposed that taking account of stakehold-
ers’ viewpoints necessitates their physical pres-
ence in decision-making bodies through for-
mal representation. This assumption holds for
most countries but not for the UK, where the
QAA Code of practice is phrased in terms of
stakeholders’ requirements, not necessarily by
way of representation. How stakeholders’ view-
points are accommodated in higher education
institutions’ quality assurance, is left to their
autonomous decisions—though the QAA will
check it during its institutional audits. In all
countries except the UK, then, students were
included in the national regulations on qual-
ity assurance decision-making frameworks of
higher education institutions. In Poland and
Slovakia every other stakeholder representa-
tion was explicitly excluded; there, academic
freedom and institutional autonomy were
strictly protected from all kinds of external in-
fluence in reaction to the too great influence of
the political party during communism.
Representation of students in eight coun-
tries is organised at the level of the university
as a whole. Rules applying to units within
institutions, such as faculties, are also quite
generally laid down. In most countries, pro-
portions of stakeholders are specified. In many
cases, a majority of votes for academics from
within the institution is guaranteed in this
way; in some cases, however, it is specified that
students and external stakeholders together

1 Daugelyje valstybiy, j §ig studija jtraukty, démesys skiria-
mas beveik tik valstybinéms aukstosioms mokykloms. Veiki-
ausiai taip yra dél valstybinio aukstojo mokslo uzimamos

dalies $alyje. Mes taip pat vadovausimés §ia strategija.

1 Tn most countries included in the study, attention goes

almost exclusively to public higher education institutions—
probably in line with the proportion of public higher educa-
tion in the country. We shall follow that route here, too.
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mokyklos akademiniam personalui. Taciau
pasitaiko atvejy, kai nurodoma, jog dauguma
sudarys studentai ir iSoriniai socialiniai dali-
ninkai (pvz., Nydelandy kolegijy programy
komitetuose).

Visose valstybése studentai atstovaujami
auks$ciausio vadovybés organo, t. y. senato (ar
jo atitikmens). Labiau j uzduotis orientuoto-
se struktarose, pavyzdziui, senato §vietimo ir
kokybés komitetuose, programy valdymo ir
egzaminy tarybose, akademinis personalas
sudaro daugumg, o studentai arba kiti stu-
dijuojantieji minimi tik kaip socialiniai dali-
ninkai, turintys mazumos teise.

Nacionaliniai teisés aktai, skirti studen-
ty vaidmeniui su kokybe siejamy sprendimy
priémimo procesuose apibrézti, dazniausiai
sudaro aukstojo mokslo jstatymy dalj (iSsky-
rus Jungtine Karalyste). Kai kuriose valstybé-
se svarbig vieta uzima ir kokybés uztikrinimo
agentuiros jstatai (pvz., Nydelanduose, Jungti-
néje Karalystéje).

Septyniy valstybiy nacionaliniuose teisés
aktuose pastaruoju metu nepadaryta jokiy po-
ky¢iy, susijusiy su socialiniy dalininky atstova-
vimu aukstosiose mokyklose. Ta¢iau Lietuvoje,
2009 m. priémus Aukstojo mokslo jstatyma
(kuris véliau buvo uzgincytas Konstituciniame
teisme), aukstosios mokyklos i§ esmés pakeité
valdymo struktiiras, kad i taryby veiklg baty
jtraukiami iSoriniai socialiniai dalininkai. Ta-
¢iau nepastebéjome, kad ESG buty padariu-
sios tiesiogine jtakg aukstosioms mokykloms.

2.2

AR BE NACIONALINIY TEISES AKTY
NAUDOJAMOS IR INSTITUCINIO AR
ZEMESNIO LYGMENS TAISYKLES?

Nagrinéjome, ar be to, kas reglamentuojama
nacionaliniais teisés aktais, aukstosios moky-
klos taiko ir savo sukurtas taisykles dél studen-
ty jtraukimo j kokybés klausimus sprendzian-
Ciy ir patariamyjy valdymo organy veiklg?

form the majority (e.g. in programme com-
mittees in universities of applied science in the
Netherlands).

In all countries, student representation
takes place in the general, supreme demo-
cratic body, the senate (or equivalent). In
more task-oriented forums, e.g. education
and quality committees of the senate, pro-
gramme management or examination boards,
academics make up the major part of the fo-
rum and only students or fellow-academics
are mentioned as stakeholders with a minor-
ity position.

The national regulations concerning stu-
dents in quality-related decision-making are
usually part of higher education laws (except
in the UK). In some countries, the quality as-
surance agency’s bylaws also play a major role
(e.g.in the Netherlands, UK) in this respect.

Recent changes in the national rules
about representation of stakeholders in high-
er education institutions were not noted in
seven of the countries involved, but Lithu-
anian higher education institutions changed
their governance structures markedly to
include external stakeholders in the institu-
tional boards since the 2009 Law on Higher
Education (which was later contested at the
Supreme Court). However, we could not de-
tect any direct influence of the ESG on higher
education institutions.

2.2

INSTITUTIONAL AND LOWER-LEVEL
RULES IN ADDITION TO NATIONAL
ONES?

Second, we studied if there were institutional
rules on inclusion of students in decision-mak-
ing or advisory bodies that have a say about
quality-relevant issues beyond what is pre-
scribed nationally?
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Be abejo, aukstosios mokyklos vadovau-
jasi nacionaliniais teisés aktais, bet neretai
jtraukia ir papildomus, su socialiniais dali-
ninkais susijusius, aspektus. Visose tirtose
valstybése radome geros praktikos atvejy, kur
aukstosios mokyklos atidziai sprendé, kokie
iSoriniai dalininkai yra svarbiausi ir kaip ga-
lima juos jtraukti kaip atstovus j aukstosios
mokyklos valdyma. Pasitaiké atvejy, kad
buvo jtraukti ir studentai. Verta paminéti
Latvijos pavyzdj: norédama apsisaugoti nuo
jvairiy nepotizmo formy, aukstoji mokykla
pakeité savireguliacijos procediiras ir jtrauké
studentus j akademine etikg priziarinciy ta-
ryby veikla.

2.3

TIKROJI SOCIALINIY DALININKY
DAROMA |TAKA, YPAC STUDIJY
TURINIUI IR STANDARTAMS

Norédami i$siaiskinti, ar socialiniy dalininky
atstovavimas néra tik simbolinis dalykas, pa-
klauséme: Kiek atsizvelgiama j socialiniy dali-
ninky nuomong?

Paaiskéjo, jog atsakymams didziausig
jtaka daré akreditavimo organizacijy reika-
lavimai. Jprastai kokybés uztikrinimo agen-
taros reikalauja, kad aukstosios mokyklos
atsizvelgty j socialiniy dalininky i$reiksta
nuomone dél paprasty kokybés uztikrini-
mo procesy (visose valstybése) arba kuriant
ar perzilrint studijy turinj (Nyderlanduose,
Lenkijoje, Jungtinéje Karalystéje), net jei tiks-
liai nenurodoma, kad socialiniai dalininkai
turéty uzimti vietas tarybose ar sprendimus
priimanciuose organuose. Tokiais atvejais, be
abejo, socialiniai dalininkai didziausig jtaka
daro i$orinio kokybés uztikrinimo ir vidinio
studijy proceso patikrinimo procediroms.

Tadiau daugiausia apie realia daroma
jtaka pasako ne teisés aktai, o nusistovéjusi
praktika. Pavyzdziui, pastebéjome, kad Por-
tugalijoje akademinis personalas stengiasi

STUDENTS AS STAKEHOLDERS IN QUALITY ASSURANCE IN EIGHT EUROPEAN COUNTRIES

As a rule, higher education institutions
apply the national rules. Additional ‘open-
ings’ to stakeholders are however, far from
rare. In all studied countries we found cases
of good practices, where higher education
institutions have thoughtfully considered
which external stakeholders are most rel-
evant to them, and how they could be rep-
resented inside the institution. In a few cases,
students were involved. In an outstanding
example involving arrangements of aca-
demic self-regulation to safeguard against
inbreeding and other forms of nepotism, a
Latvian institution had students on boards
overseeing academic ethics.

2.3

ACTUAL STAKEHOLDER INFLUENCE,
IN PARTICULAR ON CURRICULUM
AND STANDARDS

To find out if stakeholder representation
meant more than ‘token’ presence, we asked
To what extent are stakeholder’s views taken
into account?

Requirements of accreditation organisa-
tions play a steering role in the answers found
for different higher education institutions to
this research question. Regularly, quality as-
surance agencies demand that higher educa-
tion institutions take stakeholders’ points of
view into account in regular quality assur-
ance processes (all countries), or during cur-
riculum design or revisions (the Netherlands,
Poland, UK) even if they do not specify that
stakeholders should hold positions on coun-
cils or decision-making bodies. Clearly then,
external quality assurance and internal cur-
riculum reviews are major occasions for stake-
holder influence.

Practices are more determining than regu-
lations, however, when it comes to actual influ-
ence. In Portugal, for example, we noted an atti-
tude among academics to limit the influence of
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apriboti studenty jtaka sprendziant studijy
turinio reformy ar programy pokyc¢iy klau-
simus, nes manoma, kad tai — akademiné sfe-
ra. Kai kuriais atvejais Jungtinés Karalystés ir
Cekijos studenty indélis taip pat gana simbo-
linis. Nors jiems oficialiai atstovaujama, bet
tai nedaro jtakos spendziant vidinio kokybés
uztikrinimo procediiry ar esminiy programy
poky¢iy klausimus. Nors yra numatytos ais-
kios studijy dalyko jvertinimo procediiros ir
$iuo klausimu vykdomos studenty apklausos,
ju balsas ne visada i$girstamas ir neretai jie
nesulaukia griZztamosios reakcijos. Taigi Ce-
kijoje ir Portugalijoje studentams ne visada
atstovaujama zemesnio lygmens komitetuose.
Jungtinéje Karalystéje sprendimai, susije su
programy kokybe, priimami gana centrali-
zuotai. Itin svarbas ¢ia nacionaliniai studenty
pasitenkinimo apklausos rezultatai, parodan-
tys tam tikry programy reitingus. Todél nuo
2005 m. kasmet atliekamos nacionalinés ap-
klausos padaré Jungtinés Karalystés studentus
galinga jéga, skatinancia (skubos komponen-
tas) administracijos darbuotojus ir déstytojus
tobulinti programas. Panasy poveikj naciona-
liné studenty apklausa turi ir Nyderlanduose,
nors reikia pastebéti, kad studenty atstovavi-
mas ir griztamoji reakcija dél kursy tobulini-
mo Zemesniajame lygmenyje yra dar galinges-
ni nei Jungtinéje Karalystéje. Sios dvi sistemos
rodo, kad universiteto vadovybé jaucia stu-
denty kaip socialiniy dalininky daroma jtaka
ir naudoja nacionaliniy ir vietiniy apklausy
rezultatus ne tik gerindama vidines studijy
programas, bet ir kurdama iSorinj prestiza ir
teisétuma. Todél Jungtinés Karalystés ir Ny-
derlandy studentus galima vertinti kaip pavyz-
dinius socialinius dalininkus.

Kai kurie analizés dalyviai teigé, kad ,,kon-
sultacijos yra tik simbolinés®, kitaip tariant,
kai kuriais atvejais vadovaujamasi konsulta-
cijy su studentais taisyklémis, tik jos neturi
poveikio vidiniam aukstyjy mokykly gyve-
nimui. Sis fenomenas vadinamas (nesveiku)
»taisykliy laikymusi® (van Vught, 1994). Be to

students when it comes to curriculum reforms
or programme changes, as this is perceived to
be in the academic domain. Similarly, in some
UK and Czech cases the student’s input could
be rather ‘tokenistic’ as despite the formal rep-
resentation, students do not affect the changes
when it comes to internal quality assurance
procedures or substantial programme changes.
The voice of students in student course evalua-
tion does not necessary get through and lead to
the feedback to students but at the same time,
clear procedures for evaluation of courses
through student surveys are in place. While the
issue in the Czech Republic and Portugal is that
students are not always represented at the shop-
floor level commiittees, in the UK situation deci-
sion making regarding quality of programmes
is rather centralized and there national student
satisfaction scores are important as they signal
the rankings of particular programmes. Thus,
in fact, UK students are very powerful and
provide a sense of urgency to the administra-
tors and teachers to improve programmes due
to this national survey mechanism which has
been conducted annually since 2005. Similar
practices are observed regarding the impact of
national student survey in the Dutch case stud-
ies, although there the student representation
and feedback for course improvement at the
shop-floor level as well as overall power seems
even stronger than in the UK. These two sys-
tems show that university management experi-
ences the impact of students as stakeholders, as
they use the results of national and local sur-
veys not only for the internal study programme
improvement, but also for building legitimacy
and prestige externally. Thus students in the
UK and the Dutch cases can be characterized
as definitive stakeholders.

Nevertheless, some in our case studies
said that ‘consultations can feel “tokenistic” In
other words, in some cases student consulta-
tion rules are complied with, but they do not
affect the ‘inner life’ of higher education insti-
tutions; this phenomenon has been called an
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pastebima, kad j studenty isreik$ta nuomone
skirtingai atsizvelgiama ir tos pacios auks-
tosios mokyklos fakultetuose. Atrodo, labai
didelése jstaigose néra bendro mechanizmo,
kurj visi fakultetai ir katedros, perzitrédami
studijy turinj, naudoty, siekdami atsizvelgti j
studenty nuomone.

24
GAUTY REZULTATY SANTRAUKA

Nacionaliniai ir instituciniai reglamentai,
skirti studenty atstovavimui, apibrézia jy kaip
socialiniy dalininky teisétumg. Gauti duome-
nys rodo, kad visy astuoniy valstybiy studen-
tai laikomi svarbia grupe uztikrinant kokybés
uztikrinimo procesy teisétuma. Daugiau skir-
tumy tarp valstybiy pastebéta nagrinéjant ga-
lios ir skubos komponentus. Aukstosiose mo-
kyklose daryti interviu atskleidé daugiau nei
reglamentai ir kiti dokumentai. Kaip minéjo-
me, tikrojo studenty jsitraukimo stebéjimas
parodé, jog tik Jungtinés Karalystés ir Nyder-
landy studentai pasieké pavyzdiniy socialiniy
dalininky lygj.

ISnagrinéjus i$samius empirinius duome-
nis ir juose vyraujancig jvairove instituciniu
ir fakultety lygmenimis, 1 lenteléje pateiktas
bendras socialiniy dalininky ry$kumo lygis
kiekvienoje valstybéje.

STUDENTS AS STAKEHOLDERS IN QUALITY ASSURANCE IN EIGHT EUROPEAN COUNTRIES

(unhealthy) ‘culture of compliance’ (van Vught,
1994). Moreover, there is a strong variability of
student’s voice influence among different fac-
ulties even in one institution. It seems that es-
pecially in large institutions there is no unified
mechanism which would be routinely used in
all faculties and departments to incorporate
student views in curriculum revision.

24
SUMMARY OF FINDINGS

The national and institutional regulations
on representation of students define the le-
gitimacy of students as stakeholders. The
data show that students have been perceived
as important for the legitimacy of quality as-
surance processes across all eight countries.
Regarding power and urgency more variation
can be observed between the countries; here
the interviews in higher education institutions
proved more telling than regulations and other
documents. As we mentioned, only in the UK
and the Netherlands students reached the level
of definitive stakeholders when we looked at
their actual involvement.

Glossing over the variety per institution
and even per faculty that were present in the
detailed empirical findings, the general level of
salience of students per country can be sum-
marised as in Table 1.
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1lentelé. Studentai kaip socialiniai dalininkai: astuoniy valstybiy atvejo analizés

Table 1. Students as stakeholders in the case studies of eight countries

PASLEPTIEJI SOCIALINIAI

DALININKAI DALININKAI
LATENT STAKEHOLDERS

Lietuva

Lithuania

Latvija

Latvia

Nyderlandai

Netherlands

Lenkija
Poland

Slovakija
Slovakia

Cekija

Czech Republic

Studentai (teisétumas)
Students (legitimacy)

Studentai (teisétumas)
Students (legitimacy)

Portugalija
Portugal

Jungtiné Karalystée
United Kingdom

ISVADOS

Apibendrinant lyginamaja analize, galima pa-
sakyti: visy tirty valstybiy ir aukstyjy moky-
kly socialiniai dalininkai, ypa¢ studentai, yra
jtraukiami j studijy kokybés veikla. Naciona-
liniai teisés aktai — svarbiausias veiksnys, ska-
tinantis aukstosiose mokyklose diegti ESG,
nes institucijos laikosi nacionaliniais teisés
aktais nustatyty reikalavimy ir retai kuria vi-
dinius reglamentus, grieZtesnius nei naciona-
linés strukttros. Todél tam tikru atzvilgiu vy-
riausybés ir kokybés uztikrinimo agentiiros
sugebéjo sékmingai jdiegti ESG atitinkancia
praktikg ir jtraukti socialinius dalininkus j
aukstyjy mokykly procesus, susijusius su stu-
dijy kokybe.

Reikia pastebéti, kad pastaraisiais me-
tais reglamentai mazai pasikeité. Tik Lietuva
svarbi iSimtis. Todél atrodo, kad ESG nedaro

LAUKIANTIEJI SOCIALINIAI

PAVYZDINIAI SOCIALINIAI DALININKAI
DEFINITIVE STAKEHOLDERS

EXPECTANT STAKEHOLDERS

Studentai (teisétumas ir galia)
Students (legitimacy and power)

Studentai (teisétumas ir galia)
Students (legitimacy and power)

Studentai (galia, skuba ir teisétumas)
Students (power, urgency and legitimacy)

Studentai (galia ir teisétumas)
Students (power and legitimacy)

Studentai (galia ir teisétumas)
Students (power and legitimacy)

Studentai (teisétumas, skuba ir galia)
Students (legitimacy, urgency and power)

CONCLUSIONS

In summary of the comparative analysis, we
may say that throughout all countries and
higher education institutions studied, stake-
holders and especially students are included in
education quality work. National regulations
seem to form the most important ‘driver’ to
implement the ESG in higher education insti-
tutions in this regard: institutions comply with
the national regulations and do not often de-
velop internal regulations going much beyond
the national frameworks. To a certain degree,
then, governments and quality assurance agen-
cies have been successful in establishing ESG-
conform practices regarding the involvement
of stakeholders in higher education institutions’
processes around quality of education.

Saying this, it has to be noted at the same
time that there had been very few changes
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didelés jtakos aukstosioms mokykloms arba,
tiksliau sakant, ESG tik apiformino tai, kas
jau susiklosté ankstesniy kokybés uztikrini-
mo praktiky iSdavoje ir daugelis kuriy buvo
»atnaujintos” iskart po Bolonijos deklaracijos
paskelbimo (Schwarz, Westerheijden, 2004).
Taciau tikétina, kad didziausig poveikj, kal-
bant apie socialinius dalininkus, ESG pada-
ré iSoriniam kokybés uztikrinimui, t. y. tapo
jprasta, kad studentai ir tarptautiniai (t. y. i$-
oriniai!) kolegos atstovauty kokybés uztikri-
nimo agentiiry tarybose, vertinimo komite-
tuose ir pan. Misy studijoje mes, priesingai,
daugiausia démesio skyréme vidiniam koky-
bés uztikrinimui. Nors nacionaliniai ir (i$ da-
lies) instituciniai reglamentai beveik nepakito,
tikroji studenty ir kity socialiniy dalininky
jtraukimo i darbg su studijy kokybe auksto-
siose mokyklose praktika per pastaruosius
metus pasikeité, t. y. pasikeité reglamenty
praktinis realizavimas institucijos lygmenyje.
Be abejo, pokyc¢ius visada skatina keli susije
veiksniai, todél sunku tiksliai jvardyti, ku-
riuos pokycius jtakojo ESG interpretavimas
ir diegimas j praktika. Be to, jau sakéme, kad
kai kuriais atvejais studenty atstovavimas yra
tik ,,simbolinis®, todél reglamenty laikomasi
tik pavir$utiniskai.

Visy IBAR projekte dalyvavusiy aukstyjy
mokykly ir dviejy Lietuvos aukstyjy mokykly
vidinio ir i$orinio kokybés uztikrinimo pro-
cesuose studentai visais lygmenimis isliko
ry$kiausia socialiniy dalininky grupé. Ta¢iau
batina pastebéti, kad uzsienio ir iStestiniy
studijy studentams atstovaujama nepakan-
kamai. Studenty atstovai daugiausia yra jauni,
nuolatinés studijy formos studentai, studi-
juojantys savo gimtojoje $alyje.

Daznai pabréziama, kad studenty ap-
klausy, kurios yra pagrindiné priemoné
suzinoti nuomone¢ apie déstymo kokybe,
atsakymy procentas yra Zemas. Vis délto
aukstosios mokyklos ne itin sugeba skatin-
ti studentus dalyvauti apklausose arba, kaip
biudzetinés vie$osios jstaigos, neturi daug
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in regulations in recent years; Lithuania was
an important exception. In that sense, there
seems to be little influence of ESG on higher
education institutions—or more probably the
ESG codified what had already become prac-
tice through earlier quality assurance schemes,
many of which had already been ‘upgraded’
immediately after the Bologna Declaration
(Schwarz & Westerheijden, 2004). How-
ever it is also possible that the main effects
of the ESG with regard to stakeholders have
been on external quality assurance, making
a common practice out of representation of
students and international (external, that is!)
peers on quality assurance agencies” boards,
evaluation committees, etc. In our study, on
the contrary, we focused on internal quality
assurance. Notwithstanding the relative sta-
bility of regulations at national and (to some
extent) institutional levels, actual practices of
involving students and other stakeholders in
education quality work in higher education
institutions have changed in recent years: the
translations of regulations into organisational
practices have changed. A caveat is of course
that changes are always driven by a number of
coinciding factors, and it is difficult to point
out which changes exactly have been caused
by the implementation and translation of the
ESG. Another warning was given before: some
of the student representation may be ‘tokenis-
tic; leading to superficial compliance.

In internal as well as external quality as-
surance, students emerge in all higher edu-
cation institutions in the IBAR project and
in the two studied Lithuanian institutions as
the most prominent group of stakeholders at
all levels. A ‘health warning, however, needs
stressing: overseas students and part-time
students remain widely under-represented.
Student representatives hail mainly from the
relatively privileged group of young, full-time
students studying in their home country.

Students’ response rates to questionnaires,
which are often the main instrument to gather
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galimybiy rinktis. Ta¢iau net ir be papildomy
materialiniy paskaty galima studentus greitai
informuoti, kokiy veiksmy imtasi remiantis
ju pateiktais jvertinimais. Greita reakcija, pa-
rodanti studentams, kad j jy nuomone rimtai
atsizvelgiama, yra puiki paskata ir jprastai
laikoma viena i§ priemoniy, leidZiandiy pa-
gerinti studenty jsitraukimag j kokybés uzti-
krinimo procesus.

Lietuvos situacija dél studenty daromos
jtakos kokybés uztikrinimui yra panasi j ki-
tos Baltijos $alies — Latvijos — padétj. Siose
valstybése studentams atstovaujama visose
svarbiausiose tarybose ir komitetuose, o re-
ali jy daroma jtaka daugiausia priklauso nuo
reglamentais ne taip lengvai apibréziamy ele-
menty ar (kiekybiniy) rodikliy, t. y. jy paciy
pozitrio ir jsitraukimo i studijy programos
ar aukstosios mokyklos procesus. Nacionali-
niu lygmeniu Lietuvos studentus biity galima
priskirti laukianciyjy socialiniy dalininky
grupei. Lyginamoji studija parodé, kad kitose
Salyse galima rasti tiek mazesnio, tiek ir di-
desnio rySkumo socialiniy dalininky. Dviejy
Vakary Europos valstybiy - Jungtinés Kara-
lystés ir Nyderlandy - studentai priskiriami
pavyzdiniy socialiniy dalininky grupei.

PADEKA

I$skyrus Lietuvos atvejj $is tyrimas buvo at-
liktas Europos Komisijos 1éSomis finansuoto
IBAR projekto ,,Klittys, su kuriomis susiduria-
ma skleidziant Europos aukstojo mokslo koky-
bés uztikrinimo nuostatas ir gaires instituciniu
lygmeniu“ metu; nuorodos nr. 511491-LLP-1-
2010-1-CZ-KA1-KA1SCR, www.ibar-llp.eu.

their feedback on teaching, are often deplored
as being low, but the higher education institu-
tions are not very good at organising incentives
for students’ contributing to questionnaires.
Or they are constrained in their options, being
public organisations under strict budget rules.
Yet, even without additional means for mate-
rial incentives, it ought to be possible to give
student prompt feedback about actions taken
on the basis of their evaluations. Prompt feed-
back, showing students that their opinions are
taken seriously, is an incentive and is generally
accepted as a means to improve student in-
volvement in quality assurance.

The situation as regards student influence
on quality assurance in Lithuania is most simi-
lar to that in Latvia—there seems to be a Baltic
take at it. That is to say that students are rep-
resented on all relevant boards or committees,
and that their actual influence depends mostly
on elements not easily caught in regulations or
(quantitative) indicators, i.e. their personal ap-
proach and involvement in the actual processes
in the study programme and in the institution.
At a national level, then Lithuania’s students
can be characterised as expectant stakehold-
ers, while the comparative study showed that
both lower and higher levels of saliency can be
found in other countries. In particular, the two
Northwest European countries in our study,
the UK and the Netherlands, treated students
as definitive stakeholders.
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