54

Ferdinand EDER, Gabriele HORL

Zalcburgo universitetas « University of Salzburg

KONSULTAVIMO KARJERAI
TESTAI BUSIMIEMS
MOKYTOJAMS

SANTRAUKA

Siame straipsnyje analizuojami konsultavimo
karjerai testai, pateikiami biisimiems mokyto-
jams antrojo jy studijy semestro metu. Dalyviai
uzpildo testus, susijusius su profesiniais intere-
sais, gebéjimais ir asmeninémis savybémis, ir
rastu gauna atsiliepimus, leidZiancius palyginti
rezultatus su bendraamziy grupiy rezultaty vi-
durkiais bei i$siaiskinti, kaip kiekviena dimen-
sija atspindi mokytojo profesijos reikalavimus.
Konsultavimo karjerai testy ir klausimyny
tikslas yra skatinti profesinio pasirinkimo
reflektavima, o ne atranka. Jvertinimo rezul-
tatai atskleidzia ugdomajj poveikj dalyviams -
esama nedaug atvejy, kai studentai pradeda
galvoti apie studijy keitimg ar pertrauks. Ba-
simiems mokytojams skirty konsultavimo
karjerai testy prognozuojamojo pagristumo
testai rodo, kad prognozavimas, grindziamas
testy rezultatais, baty pateisinamas.

PAGRINDINIY TERMINY APIBREZTYS

o Asmens ir aplinkos sqveikos modelis — as-
mens ir aplinkos atitikimo samprata. As-
mens elgesys laikomas atitikimo funkcija:
kai asmuo ir aplinka atitinka vienas kita,
asmeniui daromas pastiprinamasis ir tei-
kiantis pasitenkinimg poveikis. Nesant
atitikimo tarp asmens ir aplinkos, labiau

CAREER COUNSELLING
TESTS FORTRAINEE
TEACHERS

ABSTRACT

This article analyses a set of career counsel-
ling tests that are offered to teacher training
students in the second semester of their stud-
ies. Participants complete tests and question-
naires on vocational interests, abilities, and
personality traits, and receive written feed-
back, which allows them to compare their
own scores with the averages of relevant peer
groups and make clear how each dimension
reflects the requirements of the teaching pro-
fession. The counselling tests are aimed at
stimulating a reflection of vocational choice,
not at selection. The results of evaluation indi-
cate a developmental impact on participants.
Deliberations about a change or break in the
study are rare. First tests on the predictive va-
lidity of the career counselling tests for teacher
training students show that a prognosis based
on the test results would be justifiable.

DEFINITIONS OF KEY TERMS

o Person-environment interaction model -
concept of congruence between a person
and the environment; a person’s behaviour
is seen as a function of congruence: if con-
gruence between person and environment
exists, there’s a reinforcing and satisfying
impact to the person; if congruence between
person and environment does not exist, the



tikétina, kad asmuo pakeis aplinka (Hol-
land, 1997).

o Bisimieji mokytojai — mokytojy rengimo
kursy studentai universitete.

o Konsultavimo karjerai metu siekiama pa-
deéti klientams susikurti realistinj saves kon-
ceptualizavima, kad buty galima i§ anksto
apgalvotai siekti asmens ir profesinés aplinkos
atitikimo (,ugdomasis konsultavimas®). Kli-
entui reikia apmastyti gautg psichologine ir
profesine informacija ir galiausiai paciam pri-
imti profesinj sprendimg (Bergmann, 2004).

o Karjeros plétojimo teorija teigia, kad pro-
fesijos pasirinkimas yra ne akimirksniu pri-
imamas sprendimas, bet ilgas procesas. Jo
metu asmuo siekia suderinti savo profesinj
savivaizdj ir profesijos samprata (Super, 1957;
Bergmann, 2004).

o Konsultavimo karjerai testai Zalcburgo
universitete — testai ir klausimynai, susij¢ su
profesiniais interesais, gebéjimais ir asmeni-
némis savybémis, skirti skatinti profesinio
pasirinkimo reflektavima. Tai - testai ir klau-
simynai apie pagrindines asmenines savybes,
mokytojo asmenybe, profesinius interesus,
bendrajj i§simokslinimg, kognityvinius mo-
kéjimus, profesinio pasirinkimo motyvus,
profesinj poziirj ir vertybes, pasiekimy mo-
tyvacija, atribucinj stiliy, savivaizdj ir savi-
veiksmingumg, mokytojo profesijai budingas
uzduotis. Siais testais nesiekiama atrankos.

o Profesinis gabumas - asmens tinkamu-
mas profesijai.

[VADAS

Iki praéjusio amziaus devintojo deSimtme-
¢io individualus psichologinis konsultavimas
karjerai buvo siejamas su santykinai mazy
grupiy konsultavimu, t. y. konsultuoti jau-
ni Zmoneés, kuriems specialios konsultacijos
buvo reikalingos dél tam tikry individualiy
apribojimy ar negalios. Buvo tikimasi, kad
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person is more likely to change the setting
(Holland, 1997).

o Trainee teachers/teacher training  stu-
dents — students in teacher training courses
at university.

o Career counselling aims to help clients to
develop realistic conceptions of themselves,
so that congruence between a person and an
occupational environment can be reached in
an intentional and reflected way (“develop-
mental counselling”); requires the client to
reflect on psychological and vocational infor-
mation and to make the vocational decision
themselves in the end (Bergmann, 2004).

o Career development theory - choosing a
profession is not an instantaneous decision
but rather a long process. In this process a
person seeks accordance between his or her
vocational self-concept and conception of an
occupation (Super, 1957; Bergmann, 2004).

o Career counselling tests at the University of
Salzburg - tests and questionnaires on vo-
cational interests, abilities, and personality
traits to stimulate a reflection on vocational
choice; include tests and questionnaires about
basic personality traits, teacher personality,
vocational interests, general education, cog-
nitive skills, motives of vocational choice and
vocational attitudes and values, achievement
motivation, attributional style, self-concept
and self-efficacy, tasks intrinsic to the teach-
ing profession; do not aim at selection.

o Occupational aptitude - a person’s suitabili-
ty for a profession.

INTRODUCTION

The use of individual psychological career
counselling was restricted to relatively small
groups until the 1980s, specifically to young
people who required special counselling as a
result of personal limitations or disabilities.
It was expected that “normal” young people
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»hormal@is jauni zmonés, vadovaudamiesi
turima informacija (pvz., rastu pateikiama su
karjera susijusia informacija) ir pasitelkdami
savo socialinés aplinkos (tévy, giminiy, pazjs-
tamy) pagalba, patys gali priimti sprendimus
be jokio i$samesnio psichologinio konsulta-
vimo. Suteikti nuodugny individualy kon-
sultavimg sudétinga ir dél laiko sanaudy, nes
dazniausiai reikalingi bent keli susitikimai su
konsultantu (pirmoji konsultacija, diagnoza-
vimas, testy analizavimas, antroji konsultaci-
ja gavus rezultatus).

Pradéjus naudoti kompiuterinius testus,
atsirado galimybé pageidaujantiems atlikti
testus ir i$ karto susipazinti su jy rezultatais,
taigi sparciai iSaugo diagnostinio konsulta-
vimo galimybé (Cairo, 1983). Toks konsul-
tavimas nuo kity i§ esmés skyrési tik greiciu.
Kokybé pakito §j metoda sujungus su efek-
tyviomis komunikacijos technologijomis
(ypac internetu). Atsirado galimybé i§ esmés
istirti bet kokio amziaus grupe naudojantis
tam tikru testavimo metodu tinkle, iSanali-
zuoti reikiamas detales beveik realiu laiku
ir pateikti vartotojams atsiliepimus apie jy
testy rezultatus.

Vis didesnés kompiuterinio konsultavi-
mo galimybés sutampa ir su auganciu kon-
sultavimo poreikiu, kuris siejamas su nuola-
tiniais pokyc¢iais darbo rinkoje (Herr, 2008)
ir nuolat greitéjanciomis visomis su karjera
ir iSsimokslinimu susijusiomis veiklomis. Pa-
vyzdzZiui, studijos universitete jau laikomos
ne viena i§ asmeninio ugdymosi faziy, kurios
metu gali bati iSbandomos jvairios studijy
programos, bet vienu i§ profesinio rengimo,
kuris turi vykti efektyviai, etapy. Vis maziau
skelbiama darbo pasitlymy, kur jauniems
darbuotojams buty suteikiama galimybé su-
sipazinti su profesijos ypatumais per kelias
pirmasias savaites ar ménesius ir jsitikinti, ar
tas darbas jiems tinka. I tiesy vis dazniau ti-
kimasi, kad nauji darbuotojai i§ karto sugebés
prisitaikyti ir atitiks konkre¢iam darbui kelia-
mus reikalavimus.

were able to make decisions themselves based
on the information provided (e.g., career-re-
lated written information) and with the sup-
port of their social network (parents, relatives,
acquaintances), without needing detailed
psychological counselling. In-depth individ-
ual counselling was already difficult for time
reasons, because the diagnostics required for
this, generally required several time-consum-
ing meetings with the counsellor (initial con-
sultation, diagnosis, analysis of tests, second
consultation after results are available).

With the emergence of computer-aided
tests it became possible for those seeking coun-
selling to be tested and have access to the test
results immediately afterwards, so the possi-
bilities for diagnostics-aided counselling were
substantially increased (Cairo, 1983) and al-
though it differed in speed it did not differ es-
sentially from previous counselling. The quality
only changed as a result of combining this with
efficient communication technology, specifi-
cally the possibilities of the internet: it was now
possible in principle to test a group of any size
using a certain test method on the net, analyse
their details almost in real-time and provide
users with feedback about their test results.

This increase in the options for com-
puter-aided counselling also corresponds to
the growing need for counselling, which is
mainly linked to continuing changes in the
labor market (Herr, 2008) and to the constant
speeding up of all career and education-relat-
ed activities. For example, studying at univer-
sity is no longer considered to be a phase of
personal development during which different
study programmes can be tried out, but as
a phase of vocational training, which should
run efficiently. Fewer and fewer jobs offer
their young staff the chance to learn the ropes
in the first few weeks or months and thus also
check whether the job is right for them.

In fact it is rather expected that new staff
can fully meet the requirements of the job in
the workplace in no time at all.



Cia pateikiami pavyzdziai yra basimy
mokytojy konsultavimo projekto, pristatomo
$iame straipsnyje, pagrindas.

1
APRASAS IR ANALIZE

1.1. KONSULTAVIMAS, O NE ATRANKA
RENGIANT MOKYTOJUS

Vienas i$ kokybés ypatumy, kuriais vadovau-
jasi mokytojus rengiancios institucijos, yra
metodai, kuriy jos imasi siekdamos pritraukti
basimus sékmingus mokytojo profesijos at-
stovus (plg. Oser, 2006; Rahm ir Thonhauser,
2007; Seel, 2009; Mayr ir Neuweg, 2009). Tam
reikalingos priemoneés, leidziancios atitinka-
mus zmones sudominti mokytojo profesija,
bei modeliai, padedantys atrinkti ir islaikyti
tinkamiausius kandidatus. Norint pasitelkti
iSoring atranka, reikalingos priemonés, atitin-
kancios testy ir psichologinius kokybés krite-
rijus (objektyvumga, pagristuma, patikimuma,
patoguma) bei etinius standartus.

Modelius, grindziamus studenty tinka-
mumu atrankai j mokytojo profesija, galima
suskirstyti j tris pagrindines grupes:

1. Aukstos atitikties atrankos metodai
(pvz., Suomijoje; plg. Kohonen, 2007): kan-
didatai | mokytojy rengimo kursus atrenka-
mi pagal mokymosi vidurinéje mokykloje
pazymius ir baigiamyjy egzaminy rezultatus.
Naudojamas ir atitinkamos srities stojamasis
testas, kurio rezultatai turi lemiamg reikSme
skiriant pagal kvotas nustatytas vietas. Kai
kuriose valstybése rengiamas ir pokalbis, pa-
dedantis i§siai$kinti jau turimas profesines zi-
nias ir vidines karjeros pasirinkimo priezastis
(plg. Blomeke, 2007). Kartais $is modelis nau-
dojamas kartu su vertinimo centro metodais'.
Priémus | organizuojamus kursus, testinio
konsultavimo paslaugos teikiamos remiantis

' Pavyzdziui, pareiskéjai, laikydamiesi instrukcijy, turi
pademonstruoti  jgytus kompetentingumus  grupei
stebétojy, vertinanciy pristatyma.
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The examples of developments listed
here form the background for the counsel-
ling project for teacher training students de-
scribed in the following.

1
DESCRIPTION AND ANALYSIS

1.1. COUNSELLING VS. SELECTION IN
TEACHER TRAINING

One quality feature for teacher training insti-
tutions are the measures they take in order to
acquire candidates, who are highly likely to be
successful in the teaching profession (comp.
Oser, 2006; Rahm and Thonhauser, 2007; Seel,
2009; Mayr and Neuweg, 2009). This requires
measures, so that the “appropriate” people are
interested in training for a teaching degree,
but also models to select the most suitable
applicants and to retain them in the career. If
this is done by external selection, instruments
are required which fulfil the test-psycholog-
ical quality criteria (objectivity, validity, reli-
ability, convenience) to a great extent, as well
as corresponding to ethical standards.

The broad range of models for suitability
selection of teacher training students can be
divided into three basic structures:

1. “High stakes” selection methods (e.g.,
Finland; comp. Kohonen, 2007): the selection
of candidates for a teaching degree is based
on the grades in secondary school and the
final examinations as well as using a subject-
specific entrance test, the results of which
are decisive for the allocation of the spaces
predetermined by quotas. In some coun-
tries, interviews are also conducted, which
elicit previous professional knowledge and
intrinsic reasons for the career choice (comp.
Blémeke, 2007). Occasionally, this model is
combined with assessment centre methods'.

' For example, applicants have to give a short demonstra-
tion of instruction in front of a group of observers, who
assess their presentation, in order to measure their already
existing competences in teaching.
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dialogu grindziamos atrankos metody mode-
liu. Toks jvadinis procesas $iuo metu bando-
mas keliuose universitetuose (pvz., ,Parcours”
Passau universitete; plg. Kritiniai komentarai,
Migdefrau, 2008).

Aukstos atitikties atrankos metodai ne-
tiesiogiai pagrijsti prielaida, kad geri uni-
versitetiniy studijy rezultatai yra svarbus
pozymis, rodantis, kad asmuo efektyviai
dirbs klaséje. Taciau mazai esama $ig prie-
laidg grindzianc¢iy empiriniy jrodymy. Ga-
lima rasti pakankamai nuosekliy pozymiy,
rodandiy, kad aukstesnio lygmens studijos
universitete (magistrantiiros studijos paly-
ginus su bakalauro studijomis) lemia geres-
nius studenty rezultatus. Ta¢iau pastebima
ir tai, kad asmeniniai skirtumai kurse neturi
daug jtakos studenty rezultatams pedagogi-
néje mokykloje (Darling-Hammond, 2000;
Abell Foundation, 2001; Blomeke, 2004;
Abele, 2011). Tik kalbant apie matematikos
mokytojus, reikia paminéti, kad COAKTIV-
Study tyrimu galima jrodyti, jog individu-
alus mokytojy rengimo lygis (dalykinis ir
didaktinis) turi jtakg studenty rezultatams
(Kunter ir kt., 2011).

2. Dialogu grindZiami atrankos metodai,
skatinantys saves vertinimg ir saviatrankg:
pradiniai testai, turintys rimty pasekmiy, yra
praleidziami teigiant, kad studijy metais kan-
didatams nuolatos sitlomi planavimo-vei-
klos-reflektavimo ciklai, kuriy metu su savo
potencialu tobuléti susipazjsta ir patys kan-
didatai, ir kiti asmenys. I§samios asmeninés
paramos (universitety déstytojy, basimy mo-
kytojy praktikos mentoriy mokyklose) metu
kandidatams patariama uzsibrézty tobuléji-
mo tiksly klausimais. Pagalbos jie sulaukia ir
tuomet, jei pradeda mastyti apie studijy daly-
ko keitima (pvz., Dobrindt ir kt., 2007). Kar-
tais pastebima grieztesniy pareiSkimy apie
»konsultavimo netikslinguma® (angl. driving-
off counselling) studentams, pasiZymintiems
netinkama asmenybés strukttra (plg. Criblez
ir Lehmann, 2007).

After acceptance onto the course, there is
continuous counselling according to the
model of dialogical selection methods. Such
an introductory process is currently being
tested at some universities (e.g., “Parcours”
at the University of Passau; comp. the Critical
comments in Magdefrau, 2008).

High stakes selection methods implicitly
rest on the assumption that a good perfor-
mance during the university studies is a valid
predictor for effective work in the classroom
although empirical evidence for that suppo-
sition is low. There are relatively consistent
indications that studying to a higher level at
university (Master vs. Bachelor) leads to bet-
ter performance of the pupils but at the same
time there is little evidence that individual
differences within a course have a consider-
able influence on the pupils results at school
(Darling-Hammond, 2000; Abell Founda-
tion, 2001; Blomeke, 2004; Abele, 2011).
Only for Maths teachers it can be proven in
the scope of the COAKTIV-Study, that the in-
dividual level of teacher training (subject and
didactics) has an effect on the performance of
the pupils (Kunter et al., 2011).

2. Dialogical selection methods to promote
self-assessment or self-selection: initial tests,
which entail serious consequences, are omit-
ted, arguing that the candidates are repeat-
edly offered planning-action-reflection cycles
during the course of studies, which make
their potential for development noticeable to
themselves and others. With the offer of ex-
tensive personal support (university lectur-
ers, mentors at the teaching practice schools),
the candidates are encouraged with regard
to their development targets or supported in
their considerations to switch to alternative
courses of studies (e.g., Dobrindt et al., 2007).
Occasionally, there are also slightly harsher
statements about “driving-off counselling”
of individual students with an inadequate
personality structure (comp. Criblez and
Lehmann, 2007).



3. Zemos atitikties atrankos metodai
(pvz., taikomi Vokietijoje, Austrijoje, Sveica-
rijoje): manant, kad néra pakankamai tyri-
my, pagrindZianciy aukstos atitikties atran-
ky metody rezultatus, kuriami ir naudojami
7emos atitikties atrankos metodai. Siy (dau-
giausia internetiniy) priemoniy, kuriomis
ypa¢ daznai naudojasi mokykly abiturientai,
svarstydami apie galimg karjeros pasirinki-
ma (t. y. prie§ priimdami sprendimg pradéti
mokytojy rengimo kursus; plg. Bergmann,
2008), pavyzdziai yra ,Iikimas mokytojo
profesijai (vok. Fit fiir den Lehrberuf, plg.
Schaarschmidt ir Kieschke, 2007) ir ,,KKT -
konsultavimas karjerai mokytojams® (angl.
CCT - Career Counselling for Teachers, www.
cct-austria.at; www.cct-austria.at/cct/index.
php?lokalisierung=IE-ENG). Siomis priemo-
némis siekiama suteikti galimybe kandida-
tams patiems pasitikrinti savo tinkamumga
mokytojo profesijai.

Kalbédami apie $iuo metu taikoma tin-
kamumo kriterijumi grindziamos atrankos
praktika, H. Schuler ir B. Hell (2008) teigia,
kad daugelis taikomy metody nepakankamai
pagrindziami teorija, tik i§ dalies jvertinama
ju vykdymo kokybeé, taigi $ios kokybés ne-
gali analizuoti treciosios $alys. Tai galioja ir
tinkamumo kriterijumi grindziamai atrankai
mokytojo profesijai (plg. Hell ir kt., 2007;
Pafller ir kt., 2011; Rothland ir Tirre, 2011;
Klusmann ir kt., 2011). Straipsnyje pristato-
mas projektas ir jo rezultatai tai pat turéty
bati laikomi atsakymu j $ia nepatenkinama
situacija.

1.2. BUSIMY MOKYTOJY
KONSULTAVIMO KARJERAITIKSLAI'IR
TEORINIS PAGRINDAS

Vienas i§ Zalcburgo universitete vykdyto
basimy mokytojy konsultavimo projekto
tiksly buvo kiekvienam naujam studentui
patarti jy studijy ir atitinkamo profesinio pa-
sirinkimo klausimais, o ne atlikti tam tikra
atranka. Testavimo metu studentai jau buvo
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3. “Low stakes” selection methods (e.g.,
Germany, Austria, Switzerland): due to the
assumption that the momentous conse-
quences of high stakes selection methods are
not sufficiently justifiable with regard to the
current state of research on the predictors,
low stakes selection methods are designed
and propagated. Examples for such mostly
web-based tools, which in particular are to be
used by school leavers during their consider-
ations for a career choice (i.e. at a time, before
they make a decision to start training for a
teaching degree; comp. Bergmann, 2008), are
“Fit for the teaching profession” (germ. Fit fiir
den Lehrberuf, comp. Schaarschmidt and Ki-
eschke, 2007) or “CCT - Career Counselling
for Teachers” (www.cct-austria.at; www.cct-
austria.at/cct/index.php?lokalisierung=IE-
ENG) these instruments aim at enabling
candidates to check their suitability for a
teaching training degree themselves.

Schuler and Hell (2008) state with regard
to the current practice of suitability selection,
that many of the methods are only insuffi-
ciently justified by theory, are partially not
evaluated in terms of execution quality or
cannot be subjected to a quality analysis by
third parties, respectively. This also applies to
the suitability selection for the teaching pro-
fession (comp. Hell et al., 2007; Pafiler et al,,
2011; Rothland and Tirre, 2011; Klusmann
et al., 2011). The project and the results pre-
sented in this article also have to be seen as an
answer to this unsatisfactory situation.

1.2. AIMS AND THEORETICAL
FOUNDATION OF A CAREER
COUNSELLING APPROACH FORTRAINEE
TEACHERS

One aim of the counselling project for teacher
training students in Salzburg was to provide
advice for all new students in matters of their
study and their respective vocational choice,
rather than to select. At the time of testing, the
students had already made a career decision.
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apsisprende dél savo karjeros, todél projekte
taikyta viena i§ daugelio konsultavimo stra-
tegijy, naudojamy priklausomai nuo karje-
ros fazés (pvz., prie§ pasirenkant profesija,
studijuojant ar mentoriaujant pirmaisiais
darbo metais). Basimiems mokytojams skir-
to konsultavimo karjerai projektas Zalcbur-
go universitete (Eder ir Horl, 2007) jdiegtas
2005-2006 m. m. jvadiniame mokytojy ren-
gimo kurse. Dél $ios priezasties tuo metu
susisiekta beveik su visais studentais, prade-
danciais mokytojy rengimo studijas. Remta-
si bendraja patirtimi, gauta i§ konsultavimo
studijy pasirinkimui projekto (Bergmann ir
kt., 1994).

Teoriniu ir metodiniu pozitriu remiama-
si profesinés psichologijos principais ir gabu-
my diagnoze:

1. Remiantis karjeros plétros teorija
(Super, 1957; Bergmann, 2004) ir Holland
(1997) asmens ir aplinkos sgveikos mo-
deliu, profesiniai ir karjeros pasirinkimai
lemia didesne subjektyvia ir objektyvia sé-
kme profesinio rengimo ir pacios profesijos
srityse, kai asmeninés savybés ir profesinés
aplinkos keliami reikalavimai dera (sutam-
pa). Sia prielaida remiasi ir prisitaikymo
darbe (Dawis ir Lofquist, 1989) teorija. Visy
pirma svarbios yra $ios asmeninés savybés:
(profesiniai) interesai, mokéjimai, tikslai,
esminés vertybés ir savivaizdzio pozymiai
(Bergmann, 2004). Svarbiausi profesinés
aplinkos reikalavimai yra susije su uzduo-
timis, kurias reikia atlikti, ir socialinés bei
jvairios kitos darbo salygos, kuriomis $ios
uzduotys turi bati atliekamos.

2. Karjeros plétojimo teorijoje teigiama,
kad profesijos pasirinkimas yra ne staiga
priimamas sprendimas, bet ilgas procesas.
Jo metu asmuo siekia suderinti saves ir pro-
fesijos konceptualizavima. Sis procesas pra-
sideda ankstyvoje vaikystéje, kylant norui
jgyti tam tikra profesija, ir baigiasi mazdaug
tuo metu, kai jsidarbinama pagal pasirinkta
profesija.

So, the project embodies one of a range of
counselling approaches to be used depend-
ing on the career phase (e.g., before choosing
a vocation, in service education, or mentoring
during the first years in the job). The project
for career counselling of teacher training stu-
dents at the University of Salzburg (Eder and
Horl, 2007) was established in the academic
year 2005-2006 and carried out within an
introductory course for teaching training stu-
dents. That is why almost all students starting
a teacher training course at the university have
been reached since then. It is based on experi-
ences from a counselling project for choice of
studies in general (Bergmann et al., 1994).

Theoretically and methodologically it
draws on principles of occupational psychol-
ogy and aptitude diagnosis:

1. According to the assumptions of career
development theory (Super, 1957; Bergmann,
2004) as well as the person-environment inter-
action model of Holland (1997) occupational
and career choices lead to higher subjective
and objective success in vocational training and
profession when the congruency (fit) between
a persons traits and the requirements of the oc-
cupational environment is rather high too. The
theory of work adjustment (Dawis and Lofquist,
1989) relies on this assumption, too. Above all,
these relevant personal traits are: (vocational)
interests, skills, goals, core values and traits con-
cerning self-concept (Bergmann, 2004). The
most relevant requirements of the occupational
environment are the tasks to be performed as
well as social and miscellaneous working condi-
tions by which these tasks have to be executed.

2. The career development theory claims
that choosing a profession is not an instanta-
neous decision but rather a long process. In this
process a person seeks accordance between his
or her conception of self (self-concept) and
conception of a vocation. This process begins
with early childhood wishes for a particular vo-
cation and preliminarily ends with taking a job
in the chosen vocation.



3. Tuo metu, kai profesinis sprendimas
prilmamas arba turi bati priimamas, as-
meniui reikéty gebéti realistiskai koncep-
tualizuoti save ir atitinkamus profesinius
reikalavimus.

4. Konsultavimo karjerai tikslas turi bati
padéti Zmonéms susikurti realistiskas kon-
cepcijas, kad galéty i$§ anksto apgalvotai siekti
atitikimo tarp saves ir profesinés aplinkos.
Tokio vystomojo konsultavimo pabaigoje
klientas turi gebéti reflektuoti psichologing ir
profesine informacija bei pats priimti profesi-
nj sprendimg (Bergmann, 2004).

Taigi konsultavimo karjerai Zalcburgo
universitete tikslas yra padéti visiems stu-
dentams jy studijy pradzioje susikurti aiSkia
saves koncepcijg ir susieti j su mokytojo pro-
fesijai keliamais reikalavimais.

1.3. PRIEMONES IR PROCEDURA
Buasimiems mokytojams skirtus konsultavi-
mo Kkarjerai testus sudaro keturios pagrindi-
nés dalys (1 lentelé).

1.3.1. DIAGNOZAVIMAS

Projektas nukreiptas j gabumg profesijai.
Pagrindinis démesys skiriamas pedagogi-
niams aspektams, beveik visiskai ignoruo-
jant dalyko pasirinkima (i$skyrus interesy
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3. At the point in time when a vocational
decision is or has to be made, a person should
have a realistic conception of his or her own
self and an adequate realistic conception of oc-
cupational requirements.

4. Career counselling must therefore be
aimed at helping people develop realistic con-
ceptions, so that accordance between a per-
son and an occupational environment can be
reached in an intentional and reflected way.
Such developmental counselling requires the
client to reflect on psychological and vocational
information and to make the vocational deci-
sion themselves in the end (Bergmann, 2004).

On this basis the career counselling at the
University of Salzburg aims to support all stu-
dents at the beginning of their course to de-
velop a clear conception of themselves and to
connect this conception with the requirements
of the teaching profession.

1.3. INSTRUMENTS AND PROCEDURE

The career counselling tests for teacher train-
ing students are composed of four sections as
shown in Table 1.

1.3.1. DIAGNOSIS

The project is aimed at occupational aptitude.
It focuses on pedagogical aspects and exten-
sively ignores the choice of subject (except in

1lentelé. Konsultavimo projekto ciklas
Table 1. Cycle of the counselling project

Papildomas duomeny
rinkimas

Tests and questionnaires
Add-on data collection

Nuoroda j duomeny
$altinius

Reporting of results
Notice of references

Rezultaty aptarimas
kursuose
Sialoma konsultacija

Individual acceptance
Discussion of results in
courses

Offering consultation

2 ETAPAS: 3 ETAPAS: 4 ETAPAS:
1 ETAPAS: REZULT AT'U INDIVIDUALUS REZUL- | IVERTINIMAS IR KOKY-
DIAGNOZAVIMAS PATEIKIMAS TATY APDOROJIMAS BES UZTIKRINIMAS
PHASE 3: PHASE 4:
PHASE 1: DIAGNOSIS REPORTII)II\_IIéS(fFZI.{ESULTS INDIVIDUAL PROCESS- EVALUATION AND
ING OF RESULTS QUALITY ASSURANCE
Testai ir klausimynai Rezultaty pateikimas Individualus priémimas | Rezultaty jvertinimas ir

pakartotinis apdorojimas

Evaluation and re-pro-
cessing of results
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klausimyno kontekstg). Basimieji mokytojai
atlieka testus ir pildo klausimynus apie es-
mines savo asmenines savybes (NEO-FFI;
Borkenau ir Ostendorf, 1993), mokytojo as-
menybe (LPA; Brandstitter ir Mayr, 1994),
profesinius interesus (AIST; Bergmann ir
Eder, 2005), bendrajj i$simokslinima, kogni-
tyvinius mokéjimus (KFT; Heller ir Perleth,
2000), profesinio pasirinkimo motyvus, pro-
fesinj poziirj ir vertybes (BWH; Bergmann,
2008), pasiekimy motyvacija (LMI; Schuler
ir kt., 2001), charakterio ypatybes (FKK;
Krampen, 1981), savivaizdj (Eder, 1995) ir
saviveiksminguma (Schwarzer ir Jerusalem,
1999). Be to, dalyviai apgalvoja uzduociy,
buadingy mokytojo profesijai (LIS; Mayr,
1998), sarasy. Taip pat pateikiamas klausi-
mynas biografiniams duomenims ir infor-
macijai, susijusiai su pasirinktomis studijo-
mis, gauti. Norint, kad testavimas uztrukty
kuo trumpiau (apie dvi valandas), dalis ap-
klausos pateikiama internetu (tai apytiksliai
trunka vieng valanda).

1.3.2. REZULTATY PATEIKIMAS

Grjztamasis rysys apie rezultatus studentams
teikiamas apra$o pavidalu: nurodomi jverciai
ir jy interpretavimo gairés. Studentai gauna
informacija apie svarbias referentines grupes,
pavyzdziui, visy busimyjy mokytojy arba sék-
mingai dirban¢iy mokytojy vidutines vertes,
kurias lygindami su savo rezultatais gali nu-
statyti tinkamumg (pagal pateiktus kriterijus)
mokytojo profesijai. Interpretavimo gairése
aiskiai nurodoma, kaip kiekvienas aspektas
susijes su mokytojo profesijos reikalavimais
ir kokie jverciai leidzia daryti prielaida, kad
profesiné veikla bus atliekama gerai.

Tokia konsultavimo karjerai studijy
pradzioje forma nesiekiama atlikti jokios at-
rankos. Tikimasi, kad tiriamos asmeninés
savybés beveik nekis bégant laikui ir suteiks
potencialo tobuléti. Studijy metu jgyjamos
savybés (pvz., kompetentingumai) dél tos
pacios priezasties netiriamos. Dalyviai taip

the context of the interests inventory). There-
fore the teacher training students take tests
and questionnaires about their basic personal-
ity traits (NEO-FFL; Borkenau and Ostendorf,
1993), teacher personality (LPA; Brandstitter
and Mayr, 1994), vocational interests (AIST;
Bergmann and Eder, 2005), general educa-
tion, cognitive skills (KFT; Heller and Per-
leth, 2000), motives of vocational choice and
vocational attitudes and values (BWH; Berg-
mann, 2008), achievement motivation (LMI;
Schuler et al., 2001), attributional style (FKK;
Krampen, 1981), self-concept (Eder, 1995)
and self-efficacy (Schwarzer and Jerusalem,
1999). Furthermore, the participants reflect
on a list of tasks intrinsic to the teaching pro-
fession (LIS; Mayr, 1998). Additionally, there
is a questionnaire on biographic data and in-
formation about the chosen study. To keep the
on-site testing time as short as possible (ap-
proximately two hours), part of the survey is
offered online (approximately one hour).

1.3.2. REPORTING OF RESULTS

The students receive feedback about their
results in the form of a results booklet con-
taining their values along with interpretation
guidelines. The presentation of results includes
information about relevant reference groups,
e.g. mean values of all teacher training stu-
dents or of successful teachers, from which the
participants can derive by comparison, how
suitable they are for the teaching profession
with regard to the criteria stated. It is made
clear in the interpretation guidelines how each
dimension reflects the requirements of the
teaching profession and which values lead to
the assumption of good accomplishment.

This form of career counselling at the be-
ginning of studies does not aim at selection. In
accordance with that, the personal traits tested
are assumed to be relatively constant over time
and allow for a person’s potential for develop-
ment. Traits that are to be acquired during the
course of studies (e.g., existing competencies)



pat negauna tiesaus atsakymo, ar yra tinka-
mi mokytojo profesijai. Jiems pateikiami nu-
rodymai, kada, remiantis gautais rezultatais,
reikéty apgalvoti savo karjeros pasirinkima.

1.3.3. INDIVIDUALUS REZULTATY
APDOROJIMAS

Dazniausiai dalyviai perskaito savo rezultaty
apras$a (14 puslapiy) daugiau nei vieng karta
ir stengiasi pritaikyti pateiktus paaiskinimus
sau. Kai kuriuose kursuose atliekamas testy
aptarimas, pavyzdziui, individualus testo re-
zultaty reflektavimas mokymosi dienorasty-
je. Visiems studentams suteikiama galimybé
susitarti dél savo testo rezultaty perziaros su
konsultantais (pvz., psichologinio konsul-
tavimo centre) ir gauti naudingy patarimy
dél tinkamo $iy rezultaty interpretavimo ir
apdorojimo.

1.3.4.|VERTINIMAS IR KOKYBES
UZTIKRINIMAS

Praéjus mazdaug $eSioms savaitéms po to, kai
dalyviams pateikiami atsiliepimai apie rezul-
tatus, papraSoma atsakyti j klausimus, jverti-
nancius projekta. Si internetiné apklausa turi
du tikslus. Pirmiausia - surinkti informacija
apie vertinimg ir rezultaty apraso naudojima.
Kitas tikslas - paskatinti pakartotinai per-
zvelgti rezultatus ir jvertinti kiekviena pateik-
ty atsiliepimy komponenta, atsizvelgiant j jo
naudingumg ir suprantamuma. Taigi skatina-
mas pakartotinis anksciau suteiktos informa-
cijos apdorojimas.

Tikimasi, kad jeigu i$ esmés skiriasi daly-
vio asmeninés savybés ir mokytojo profesijos
reikalavimai arba pastebimas didelis skirtu-
mas tarp asmens gauto jvercio svarbiu aspek-
tu ir referentinés grupés vidutinés vertés tuo
paciu aspektu, dalyvis bus raginamas apgalvo-
ti savo priimtg profesinj sprendimg. Ankstes-
nio projekto patirtis (Brandstatter ir kt., 2002)
ir pirmieji projekto jgyvendinimo Zalcburgo
universitete jvertinimai (Eder ir Horl, 2006)
rodo, kad tokiy atvejy tikrai esama.
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are not tested for the same reason. Also, the
participants do not receive straightforward
feedback as to whether they are well-suited for
the teaching profession, but they get directives
on when to reflect on their career decision
based on the given results.

1.3.3. INDIVIDUAL PROCESSING

OF RESULTS

Participants usually read their results booklet
(14 pages) more than once, and try to apply
the included interpretations themselves. In
some courses a debate of the tests is provided,
for example as an individual reflection of the
test results in a learning diary. All students are
given the opportunity to apply for a review of
their test results with consultants (e.g., psycho-
logical counselling center) to get advice for in-
terpretation and helpful hints for processing.

1.3.4. EVALUATION AND QUALITY
ASSURANCE

About six weeks after feedback of results partic-
ipants are asked to answer evaluating questions
on the project. This online survey serves two
purposes; firstly to collect information on the
assessment and the use of the results booklet
and on the other hand, to stimulate a renewed
confrontation with the results by a forced eval-
uation of each component of the feedback in
terms of its usefulness and understandability.
Thus a re-processing of the formerly trans-
ferred information is encouraged.

In general, it is expected, that persons
who display a high discrepancy between their
personality traits and the requirements of the
teaching profession, or with a big difference be-
tween their values in an important aspect and
the mean value of a reference group in that as-
pect will be urged to reflect on their vocational
decision. Experiences from a previous project
(Brandstatter et al., 2002) and first evaluations
of the implementation of the project at the Uni-
versity of Salzburg (Eder and Hérl, 2006) sug-
gest that this effect actually occurs.
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1.4. PRIMTINUMAS, JVERTINIMAS
IR POVEIKIS

1.4.1. KONSULTAVIMO PROJEKTO
PRIIMTINUMAS IR [VERTINIMAS
STUDENTY POZIURIU

Nuo 2006 m. konsultavimo karjerai projekta
jvertino 1055 busimi mokytojai (apie 46 %
testa atlikusiy studenty). Iskelti klausimai
apie bendrgja projekto verte, apie tai, kaip
studentai supranta testavimo situacija, ir apie
pateikty atsiliepimy nauda.

Dauguma studenty (51 %) tiki, kad verta
atlikti privalomus konsultavimo karjerai tes-
tus studijy pradzioje. Tik labai maza grupé
(apie 5 %) mano, kad jy atlikti neverta, o liku-
si studenty dalis teigia, kad tokius testus at-
likti verta, taciau jie neturéty buti privalomi.
Atsiliepimai apie testavimo situacijg (vietoje
atliekamag testg ir jo dalj, pateikiama interne-
te) yra gana geri. Dauguma apklaustyjy su-
tinka, kad tokia testavimo situacija studenty
nevargina, yra maloni ir juos padrasina (Eder
ir Horl, 2011).

Studentai perskaito gautus atsiliepimus
apie testo rezultatus vieng (45 %), du ar tris
kartus (48 %) arba dazniau (6 %). 1 diagrama
iliustruoja atsiliepimy apie atskiras testo prie-
mones naudinguma ir suprantamuma (bend-
ras vertinimas yra vidutini$kas). Atsiliepimai
apie testus, susijusius su priemonémis, tiesio-
giai siejamomis su mokytojo profesija, laiko-
mi naudingesniais nei atsiliepimai apie asme-
nines savybes, kuriy svarbg palyginti sunku
suvokti.

1.4.2. RESPONDENTY NURODYTAS
KONSULTAVIMO PROJEKTO POVEIKIS
Jvertinimas, atliekamas praéjus dviem méne-
siams po to, kai studentai gauna savo rezulta-
tus, 1§ esmés jrodo esamg ugdomajj poveikj.
Dalyviai susipazjsta su savo kompetentingu-
mais ir trikumais. Atvejy, kai baty imamasi
ka nors keisti (pvz., galvojama apie studijy
keitimg) esama retai.

1.4. ACCEPTANCE, EVALUATION AND
EFFECTS

1.4.1. ACCEPTANCE AND EVALUATION

OF THE COUNSELLING PROJECT BY THE
STUDENTS

Since 2006, 1055 teacher training students
have participated in the evaluation of the ca-
reer counselling project (about 46% of the stu-
dents who were tested). Several questions arise
concerning the value of the project in general,
students’ perception of the testing situation
and the usefulness of the feedback.

The majority of students (51%) believe that
it is reasonable to conduct mandatory career
counselling tests at the beginning of studies.
Only a very small group (about 5%) do not val-
ue the tests as reasonable, while the remaining
group think the tests are reasonable but should
be voluntary for the students. Feedback on the
perception of the testing situation (on-site test-
ing as well as the online part) is rather good
with the majority agreeing that the testing situ-
ation is enjoyable, not wearing on the students
and encouraging (Eder and Horl, 2011).

The students read the feedback on the test
results once (45%), two or three times (48%)
or more often (6%). Figure 1 illustrates the
usefulness and the understandability of feed-
back on the single test instruments, which is
overall regarded as average. The feedback on
tests concerning instruments that are obvi-
ously connected to the teaching profession is
regarded as more useful than the feedback on
personality traits that may be hard to under-
stand in their significance.

1.4.2. SELF-REPORTED EFFECTS OF THE
COUNSELLING PROJECT

The evaluations — two months after the stu-
dents have received their results — mainly
prove educational impact. The participants de-
velop an awareness of their competences and
deficits. Corrective actions, e.g. thinking about
changing the course, are rare.
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Grjztamojo rySio komponenty suprantamumas ir naudingumas
Understandability and usefullness of feedback components

Zemas
Low.

Aukstas
High

Savivaizdis
Self concept

Pasiekimy motyvacija
Achievment motivation

Bendrosios Zinios
General knowledge

Kognityviniai gebéjimai
Cogpnitive ability

Mokytojo asmenybés skalés
Teacher Personality Scales

Asmenybé: ,Didysis penketas” (NEO-FFI)
Personality: “Big five” (NEO-FFI)

Doméjimasis mokymo veiklomis
Interest in teaching activities

Bendri profesiniai interesai
General Vocational interests

Naudingumas
Usefulness

[ Suprantamumas
Understandability

T T T

1 14 18

T T

2,2 2,6 3

1 diagrama. Grjztamojo rySio naudingumas ir suprantamumas (N = 1055)

Figure 1. How useful and understandable was the feedback? (N=1055)

Ar pateikti rezultatai keicia poziurj?
Nesitikima, kad pateikti rezultatai privers is
esmés kg nors keisti netrukus po to, kai jau
priimtas sprendimas pasirinkti kursus. Pradi-
néje apklausoje naudotas J. Mayr (2002) su-
kurtas klausimynas, kuris pirmiausia nukrei-
pia démesj ne j priimto sprendimo studijuoti
poveikj, bet j turimy gebéjimy svarstyma.

Santykinai auksciausi rezultatai gaunami
atsakant j tuos klausimus, kuriais démesys
atkreipiamas j ugdomgjj poveikj: tai i§ esmés
yra apie save gaunamos Zinios, kurias galima
naudoti tesiant mokslg. 54-71 % respondenty

Does the feedback of results cause
changes in attitudes? It is not to be expected
that the feedback of results leads to a substan-
tial modification shortly after a decision for
a course was made. An inventory developed
by Mayr (2002) was used for initial enquiry,
which does not primarily address the impact
on the decision to study, but a wide range of
processing capabilities.

The relatively highest scores are found
in items where a developmental impact is ad-
dressed: this is mainly a gain in knowledge
about oneself that can be used in further
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pritaria pateiktiems teiginiams. Apie ugdomgjj
poveikj kalba tie studentai, kurie pasizymi ge-
rais kalbiniais mokéjimais, auksta pasiekimy
motyvacija, ypa¢ domisi mokymu ir yra ekstra-
vertai, bet tuo pat metu turi menkq pasiekimy
savivaizdj ir maZq atsparumg stresui.

Karjeros valdymo poveikis pirmiausia su-
prantamas kaip karjeros lukes¢iy stiprinimas,
taciau keletas asmeny kalba ir apie abejones
dél pasirinktos karjeros. Mintys apie pasirinkty
kursy keitimg kyla, jei studentai is gauty atsilie-
pimy padaro isvadg, kad jy atsparumas stresui,
savikontrolé ir doméjimasis mokymu yra Zemi.

Vidutiniskai mazdaug trec¢dalis respon-
denty teigia, kad iSaugo jy doméjimasis mo-
kytojo profesija ir pasirengimas reflektuoti
pasirinktg profesija. Sis poveikis apskritai
sietinas su dalyvavimu procese, o mne su
individualiais atsiliepimais.

Apskritai i$ryskéja, kad $iuo dalyviy kar-
jeros etapu naudojama palaikomoji informa-
cija, o priestaringos informacijos atsisakoma.

1.4.3. PROGNOZINIS PAGR|STUMAS:
POVEIKIO TYRIMAS ILGALAIKES ANALIZES
METU

Taikant $iuos metodus, visuomet tikimasi,
kad jie padés numatyti, kaip studentams sek-
sis ir kaip vyks jy studijos. Norint patikrinti
$ig prielaida, i§ 2006 m. studenty kohor-
tos buvo surinkta informacija apie tai, kaip
vyksta kursai. Naudoti karjeros stabilumo
(pradinio tikslo laikymosi) ir kursy baigimo
trukmeés kriterijai. Pagal rezultatus iSskirtos
keturios studenty grupés:

1) jau baige studijas;

2) vis dar studijuojantys mokytojy rengi-
mo kursuose;

3) pakeite kursus (vietoje mokytojy ren-
gimo kursy pasirinke kita Zalcburgo univer-
siteto dalyka).

4) nutrauke studijas®

> Tam tikry neaiSkumy kyla nagrinéjant ketvirtaja grupe,
kadangi Sie asmenys gali bati pasirinke studijas kitame
universitete.

education. 54-71% of the respondents agree
to the given statements. Such impacts are re-
ported by students with high linguistic skills,
a high level of achievement motivation, great
interest in teaching and high extraversion, who
at the same time have a low self-concept of
achievement and low resistance to stress.

A career-controlling effect is primarily
found as a reinforcement of career aspiration,
but few people also report uncertainty about
their chosen career. Thoughts about changing
their course crop up if the students can conclude
from the feedback that their resistance to stress,
self-control and interest in teaching is rather low.

On average about a third of respondents
report their increased interest in exploring
the teaching profession as well as an increased
readiness to reflect upon theire chosen profes-
sion. This impact appears to be linked rather to
the participation in the process as a whole and
less to individual concrete feedback.

In general, there is some evidence that at
this stage of their career, particulary support-
ive information is used whereas dissonant in-
formation is rejected.

1.4.3. PREDICTIVE VALIDITY:
EXAMINATION OF THE EFFECTS IN
LONGITUDINAL ANALYSES
With all the methods applied there is always
the expectation that they can contribute to pre-
dicting how well students might proceed and
succeed in their studies. To check this assump-
tion, characteristics about how the course is
proceeding were collected for students from
the 2006 cohort. The criteria are the stability of
the career (maintenance of original goal) and
the speed of finishing the course. Four groups
resulted based on this:

1) students, who had already finished
their studies;

2) students, who were still on the teacher
training course;

3) students who had changed courses
(who study another subject at the University
of Salzburg instead of teacher training);
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2 diagrama. 2006 m. kohortos studijy buklé (N = 239)
Figure 2. State of study for 2006 cohort (N = 239)

2 diagramoje pateikiama 2006 m. studen-
ty kohortos pasiskirstymas pagal $ias katego-
rijas (N = 239).

Remiantis $iais rezultatais, po 11 semes-
try’ apie 30 % apklaustyjy jau buvo baige
studijas, 46 % vis dar studijavo, 9 % pakeité
mokomajj dalyka, o mazdaug 16 % nutrau-
keé studijas. Studijas baigusiy dalyviy grupéje
pastebéta ly¢iy skirtumy: moterys baigia stu-
dijas grei¢iau. Ly¢iy skirtumy rasta ir moko-
maji dalyka pakeitusiy dalyviy grupéje — taip
dazniau atsitinka su studentais vyrais.

Tyrimo tikslais $ios keturios grupés ly-
ginamos viena su kita (Eder ir Horl, 2011).
Svarbiy skirtumy pastebéta analizuojant
prognozuojamuosius poZymius.

1. Studijas nutrauke studentai pasizymi
savybémis, i$skirianc¢iomis juos i$ likusiy stu-
denty: jy bendras doméjimasis (S - socialusis;
E - verslusis) mokytojo karjera ir intelektiniai
tyrimy interesai yra nedideli. Doméjimasis
mokymo veikla taip pat yra nedidelis lyginant
su kitais dalyviais. Jiems truksta stropumo ir
atsparumo stresui, o pasiekimy motyvaci-
jos lygis yra palyginti Zemas. Tg patj galima

*  Pagal jstatymg mokytojy rengimo trukmé yra 9 semes-
trai, ta¢iau per §j laikotarpj beveik niekas nebaigia studi-
ju. Jprastai studijuojama nuo 10 iki 11 semestry.

4) dropouts (people, who had given up
studying)?.

Figure 2 shows the status of students along
these categories for the cohort surveyed in
2006 (N = 239). According to this, after 11 se-
mesters® approx 30% had already completed
their studies, 46% were still studying, 9% had
changed to another subject and approx. 16%
had given up studying. There were gender dif-
ferences in the completed category (female
students finished somewhat quicker) and in
the changed to other subject category: this oc-
curs more frequently with male students.

For analyses, these four groups are first
compared to each other (Eder and Horl,
2011). Significant differences result in the pre-
dictor traits analysed.

1. Dropouts display numerous distin-
guishing characteristics compared with the
remaining students: they tend to be rather low
in the general interests (S - Social; E - Enter-
prising) in a teaching career trait and have
noticeably low intellectual-research interests.

> There is a degree of uncertainty with allocation to cat-

egory (4) as they may have changed to a course at a dif-
ferent university.

* According to law a teacher training at the university re-
quires 9 semesters, but almost nobody is able to finish
within this time. In average, students need about 10 to 11
semesters to accomplish their study.
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pasakyti ir apie $iy studenty savivaizdj bei
saviveiksmingumo lakes¢ius. Galima daryti
iSvada, kad $ie studentai (angl. right ones) lin-
ke nutraukti studijas dél pasirinktos karjeros
tinkamumo ir akademiniy gebéjimy. Tac¢iau
daznai nesama dideliy skirtumy tarp $iy ir
sékmingai pasirodanciy studenty, nesiskiria
ju kognityviniai mokéjimai.

2. Pastebéta nedaug panasumy tarp stu-
denty, pakeitusiy mokomajj dalyka, ir stu-
dijas visiS$kai nutraukusiy studenty, nors abi
$ios grupés nebaigé mokytojy rengimo kursy.
Jie mazai domisi C (konvencionaligja) interesy
sritimi, bet pasizymi itin dideliu doméjimusi
mokytojo profesija. Akivaizdu, kad juos domi-
na visos svarbios mokytojy veiklos, bet jie atsi-
sako egzaminavimo ir vertinimo. Sie studentai
yra atviri jvairiai patir¢iai, yra linke konkuruo-
ti ir pasizymi teigiamu savivaizdziu bei turi di-
deliy saviveiksmingumo lukesciy. Apskritai tai
yra grupé, pasizyminti tikslinémis, bet i$ dalies
perteklinémis mokytojo savybémis.

3. Jau baige studijas studentai turi daug
su verslumu ir konvencionalumu susijusiy
interesy, rodanciy organizacinius ir ekono-
minius mokéjimus. Juos labiau nei kitus do-
mina mokymas. Ypa¢ didelis stropumas juos
aiskiai i$skiria i$ kity. Siy studenty pasiekimy
motyvacijos lygis yra aukstas, jie yra linke
rinktis kursa dél vidiniy priezasciy.

Their interests in teacher activities are also low
compared to the others. They lack conscien-
tiousness and resistance to stress, their level
of achievement motivation is comparatively
low, so is their self-concept and expectations
of self-efficacy. It can be concluded that the
right ones tend to drop out in terms of career
suitability and also academic ability. However,
there is often not a great deal of difference be-
tween them and successful students, there is
no difference in cognitive skills.

2. Students that change courses do not
have much in common with the dropouts,
even though they give up teacher training.
They have low interests in the C (Convention-
al) area, their particularly trait though is their
high teacher-specific interests. They are obvi-
ously interested in all the important activities
for teachers, but reject examination and as-
sessment. They are open to experiences, com-
petitive and have a positive self-concept and
high expectations of self-efficacy. Overall this
is a group that actually has the target traits for
teachers but partly in excess.

3. Quick students, who have already fin-
ished their studies have comparatively high
entrepreneurial and conventional interests,
which indicate organisational and economic
skills. They are somewhat more interested
than others in teaching. Their high level of

2 lentelé. Diskriminantinés analizés klasifikacija remiantis visais metodais

Table 2. Classification result of discriminant analysis based on all methods

PROGNOZE
s ey il bl
STATUS al a
Stabili karjera
Stable career 167 (96,5) 6 (3,5) 173 (74,2)
Nestabili karjera
Instable career 43 (71,7) 17 (28,3) 60 (25,8)
18 viso
Total 210 (90,1) 23 (9,9)

Pastaba: lenteléje pateikti absoliutieji dydzZiai ir procentiné jy israiSka (skliaustuose).

Note: Absolute figures (percentage values in brackets).



4. Vis dar studijuojanciy studenty (visy
jy studijos virsija normalig numatyty studijy
trukme) rezultatai visose srityse yra vidutiniski.

Studentai buvo suskirstyti i stabilius (vis
dar studijuojancius arba jau baigusius studi-
jas) ir nestabilius (nutraukusius studijas ar
pakeitusius dalyka) norint patikrinti, kiek ga-
lima nuspéti kurso eiga remiantis prognozi-
niais rodikliais. Tuomet buvo tikrinama, kaip
tiksliai galima, naudojantis diskriminantine
analize, numatyti pasiskirstymga i $ias dvi ka-
tegorijas. Zemiau pateikiama klasifikacija re-
miasi 21 prognoziniu rodikliu*:

Beveik visi stabilios karjeros studentai
(96,5 %) naudojant prognozinius rodiklius
bty buve teisingai priskirti konkreciai gru-
pei, taciau nestabilios karjeros — tik 28 %.
Todél prognoziniai rodikliai labiau tinka
nustatyti, kas lieka siekti karjeros, o ne kas i$
jos pasitraukia. Daugiau nei 70 % nestabilios
karjeros studenty prognoziniais rodikliais
buty buve priskirti daug zadanciy kandidaty
kategorijai. Tokig netikslig prognoze turbut
galima sieti su faktu, kad mokomojo dalyko
pakeitima ar visi$ka studijy nutraukimg le-
mia visi$kai skirtingos savybés, nejtrauktos
tarp prognoziniy rodikliy (pvz., lemtingi gy-
venimo jvykiai). Sie poZzymiai turi efektyvy
poveiki, jei asmuo i tiesy turi daug savybiy,
i$§ esmés nesiskirianciy nuo ty, kuriomis pasi-
zymi stabilios karjeros studentai.

Apskritai $io metodo prognozinis efekty-
vumas, kalbant apie sékmingg kursy baigima,
yra mazesnis, nei tikétasi. Tuo pat metu reikia
prisiminti, kad tai buvo labai ribotos jvairovés
imtis. Tirtieji asmenys ne atsitiktinai priémeé
sprendimg tapti mokytojais. Jie mané, kad to-
kia karjera atitinka jy interesus ir mokéjimus.
Nataralu, kad $iy savybiy pasiskirstymas ¢ia
yra daug mazesnis, nei atsitiktinés studenty

* Kaip prognoziniai rodikliai naudoti (skalés skaicius
skliaustuose): profesiniai interesai (3), konkretas su
mokytojo profesija susij¢ interesai (6), asmeninés savy-
bés (4), profesinio pasirinkimo motyvai (2), pasiekimy
motyvacija (2), savivaizdis (2), saviveiksmingumas (1) ir
kognityvinis gebéjimas (1).

Ferdinand EDER, Gabriele HORL

KONSULTAVIMO KARJERAI TESTAI BUSIMIEMS MOKYTOJAMS
CAREER COUNSELLING TESTS FOR TRAINEE TEACHERS

conscientiousness distinguishes them signifi-
cantly from the others. They have a high level
of achievement motivation and tend to have
chosen their course for intrinsic reasons.

4. Students still studying, all of them
somewhat over the normal length of study,
represent the average in all areas.

The students were classified into stable
(still studying or already finished) and insta-
ble (dropouts and course changers) to check
to what extent it can be predicted how the
course will proceed based on the predictors.
It was then checked how well allocations to
both these categories can be predicted using
discriminant analysis. The following classifi-
cation result was based on 21 predictors*:

The stable career students would have
been almost all (96,5%) allocated to the right
group by the predictors used, the instable
would have been just 28%. Therefore the pre-
dictors are better suited to identifying wheth-
er someone stays in the career, than leaves the
career. More than 70% of the unstable career
students would have been estimated as being
promising candidates by the predictors. This
low prediction efficiency is probably linked to
the fact that changing course or dropping out
is obviously determined by completely different
traits, which are not included among the pre-
dictors (e.g., critical events in life). These traits
can also be effective if a person actually has a
constellation of traits, which basically does not
differ from those of stable career students.

On the whole, the prediction efficiency of
the overall method with regards to success-
fully completing the course is somewhat lower
than expected. At the same time it must be re-
membered that this was a sample with very re-
stricted variance; the people analysed had not
as a rule decided on teacher training by coinci-
dence but because they thought this career was

*  As predictors were used (number of scales in parenthe-
ses): vocational interests (3), specific interests to the teach-
ing profession (6), personality traits (4), motives of voca-
tional choice (2), achievement motivation (2), self concept
(2), self efficacy (1), and cognitive ability (1).
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imties atveju, todél ir galima buvo tikétis tik
riboto prognozinio efektyvumo.

Be to, reikia nepamirsti, kad su kokybe
susije kurso reikalavimai bent jau i§ dalies
skiriasi nuo ty, su kuriais bus susiduriama
toliau siekiant karjeros, apie kurig kalbama
konsultavimo metu. Tinkamai i$analizuoti
prognozinius rodiklius galima tik remiantis
pirmuyjy keleriy mety karjeros rezultatais.
Tac¢iau jau numatoma, kad rezultatus bus
galima naudoti kaip svary pagrinda kon-
sultuoti pries pradedant studijas, kai verti-
nama, ar asmeniui seksis mokytojy rengimo
studijose.

APIBENDRINIMAS, ISVADOS
IR REKOMENDACIJOS

Ankstesne $io projekto patirtj galima aptarti
»i8 vidaus® t. y. atsizvelgiant j jo naudg stu-
dentams ir universitetui, apzvelgiant galimus
kompiuterinio konsultavimo pranagumus
ir trakumus, bei pazvelgti i ji i platesnés
perspektyvos, aptariant bendrasias testavi-
mo problemas ir etinius privalomo testavimo
aspektus.

Projekto dalyviams svarbu subjektyvus
poveikis, kai siekiama patvirtinti studenty
sprendimus ir sustiprinti tikéjima, kad studi-
jos bus sékmingai baigtos. Daugelis jy teigia,
kad dabar jauciasi labiau uztikrinti dél priim-
ty sprendimuy, ir mano, kad gauti atsiliepimai
pagelbéjo formuojant studijas. Tuos, kurie
neatitinka mokytojy rengimo kursy keliamy
salygy, universitetas turéty informuoti ir per-
spéti, kad reikéty arba labiau pasistengti, arba
galvoti apie kursy keitima. Turint pakanka-
mai duomeny, testo rezultatai gali pateikti
visiSkai pagrista kursy prognoze ir apie tai
informuoti studentus.

Kompiuterinio konsultavimo teorijos
kontekste aptariama keletas klausimy, su-
sijusiy su struktariniais skirtumais lyginant
su tradiciniu individualiu konsultavimu.

right for them as a result of their interests and
skills. This naturally has the consequence that
the spread of these traits is significantly lower
than in a random sample from all students
and only a restricted prediction efficiency can
therefore be expected.

Furthermore, it must be considered that
the course requirements in terms of quality at
least partly differ to those in the subsequent
career, which the counselling process refers to.
An appropriate analysis of predictors will only
be possible based on performance in the first
few years of the career. However, it is already
foreseeable that the results provide a solid ba-
sis for relevant counselling before studying,
when it is a case of assessing whether someone
will be successful on a teacher training course.

DISCUSSION, CONCLUSIONS AND
RECOMMENDATIONS

Previous experience from this project can be
discussed “from within”, namely with regards
to its benefits for students and the university, as
well as the possible advantages and disadvan-
tages of computer-aided counselling, and from
a broader perspective which adresses problems
of testing in general, as well as the ethical issues
involved in carrying out mandatory testing.
For the projects clients there are important
subjective effects, which mainly move towards
confirming students” decisions and thus rein-
forcing the successful completion of the course.
Many of them state that they now feel more
secure in their decisions and feel supported
by the feedback when shaping their studies.
For the university it results in indications that
those who do not have such good prerequisites
for the teacher training course, are made aware
that they should either make an extra effort, or
consider changing course. As soon as sufficient
data is available, it seems to be fully justifiable
to produce a course prognosis based on the test
results and also inform the students of this.



Tai daugiausia klausimai apie savanorisko
dalyvavimo vaidmenj, sgveikos svarbg ir
tinkama psichologinio diagnozavimo rezul-
taty panaudojima.

1. Konsultavimas tradicigkai aiskinamas
ir apibudinamas kaip aktyvus savanoriskas
dalyvavimas. Klientai patys siekia gauti kon-
sultacijy, todél yra pakankamai atvirai nusi-
teike jy atzvilgiu. Jei tokio atviro nusiteikimo
néra, tikétina, kad nebus ir noro priimti in-
formacijg. Negalima uztikrinti, kad $is aspek-
tas bus pastebimas kompiuterinio konsulta-
vimo metu. Taciau apskritai kalbant jverciai
sudaro jspudj, kad informacija yra priimama
ir aktyviai apdorojama.

2. Konsultavimas tradici$kai laikomas
procesu, kai konsultantas atlieka svarby
vaidmenj ir kaip asmuo. Be interaktyvaus
partnerio konsultavimas tapty nuasmenintu
informacijos rinkimo procesu. Tiesioginés
informacijos, susijusios su $ia prielaida, i$
projekto negauta, tac¢iau pastebéta, kad retai
kada pasinaudota galimybe aptarti rezultatus
su konsultantu. Be abejo, grjztamasis rysys
jau savaime yra labai naudingas, taciau pri-
valu aptarti aiskiai pastebimg tendencija, kad
informacija yra atsirenkama, t. y. neigiama
informacija, susijusi su asmeniu ar jo priimtu
sprendimu, sumenkinama. Didesné mokslo
darbuotojy integracija, be abejonés, buty di-
delis privalumas mazinant tokius dalykus.

3. Tg patj galima pasakyti ir apie tinka-
mg testy informacijos naudojimg. Net ir la-
bai aiskiai parengus informacija ir pateikus
tikslius duomenis apie referentines grupes,
nesama jokios garantijos, kad klientai tinka-
mai supras psichologijos savokas. To i§vengti
galima tik vartojant tinkamg kasdiene kalba
testo rezultaty pristatymo metu.

Vis délto didZiausia problema yra konsul-
tavimo tikslumas, uztikrinantis, kad Zmonés,
kuriems labiausiai reikia konsultavimo, iS$ tie-
sy galéty naudotis jo turiniu. Jveréiai rodo,
kad butent tie asmenys, kurie yra tinkamesni
mokytojo karjerai, geba geriau pasinaudoti

Ferdinand EDER, Gabriele HORL

KONSULTAVIMO KARJERAI TESTAI BUSIMIEMS MOKYTOJAMS
CAREER COUNSELLING TESTS FOR TRAINEE TEACHERS

In the context of computer-aided coun-
selling theory, several questions are discussed
which are linked to the structural differences
to traditional individual counselling. These are
mainly about the role of voluntary participa-
tion, the importance of interaction and the
appropriate handling of the results of psycho-
logical diagnoses.

1. Counselling is characterised by active
voluntary participation in its traditional inter-
pretation. Clients seek counselling and thus
bring a certain amount of openness with them.
If this openness does not exist, then it must
be feared that the willingness to accept infor-
mation is not there. This prerequisite is not
guaranteed with computer-aided councelling,
and there is definitely some indication that the
feedback is not noted. However, overall the
evaluations tend to give the impression that the
information is accepted and actively processed.

2. Counselling is traditionally seen as a
process, in which the counsellor also plays an
important part as a person. By doing without
an interactive partner, counselling becomes
an impersonal process of acquiring informa-
tion. There is no direct information from the
project about this assumption. However, it
is noticeable that the other option offered of
discussing the results with a consultant were
hardly taken up. Obviously the information
fed back is also useful on its own. However,
the apparent trend towards the selective use
of information, which implies that negative
information for the person or decision made
is played down, must be discussed. A greater
integration of personnel would undoubtedly
be an advantage to reduce such developments.

3. The same also applies to the appropri-
ate use of test information. Even with the very
clear preparation of information with exact
details of reference groups it cannot be guar-
anteed that the clients understand the psycho-
logical concepts appropriately. This can only
be remedied by using appropriate every day
language in the presentation of test results.
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konsultavimo pranasumais nei tie, kuriems
mokytojo profesija tinka maziau. Vis dar
neaisku, kaip $ie studentai galéty bati nuolat
pasiekiami aprapinant juos placia informacija.

Pradedant nuo 1909 m. Frank Parsons
Bostone atidaryto ,Profesijy biuro® (angl.
Vocations Bureau) ir 1911 m. Hugo Miins-
terberg Berlyne atlikty gabumy tyrimy (plg.
Parsons, 1909; Herrmann, 1966), testavimas
profesinio konsultavimo paslaugy srityje turi
gilias tradicijas. Vis délto klausima, ar testai
yra tinkamos konsultavimo karjerai priemo-
nés, reikia nuolatos i§ naujo svarstyti. Pro-
fesiniame kontekste be jau minéty tikslumo
aspekty svarbu zinoti, ar vertinami pozymiai
yra pakankamai stabilais, kad buty galima
juos naudoti kaip pagrindg priimti karjera
lemiantj sprendima. Tikslaus atsakymo j §j
klausima néra, kai kalbama apie asmenines
savybes, apie kurias renkama informacija.
Tos savybés, kurios pastebimos asmenybés
periferinéje dalyje (pvz., pozZiiris, ramumas,
savivaizdzio aspektai) gali tobuléti ir vysty-
tis, todél yra maziau stabilios nei tos, kurios
slypi zmogaus asmenybés centre’ (pvz., ,Di-
dysis penketas®). Dél $ios priezasties skiriasi
poky¢iy mokantis uzmojai. Keletas testiniy
tyrimy, iki $iol atlikty mokytojy profesinio
tobuléjimo biografijos srityje, rodo, kad tie
pozitriai ir jsitikinimai, kuriuos busimie-
ji mokytojai pakeité studijy metu, dar karta
kinta pradéjus dirbti (Dann ir kt., 1981). Kita
vertus, paaiskéjo, kad pagrindinés asmeninés

* Konstruktyvistiniame psichologiniame tyrime nurodo-
ma, kad asmeninés savybés yra socialiniai konstruktai,
i$mokstami socialiai ir siejami su tam tikra aplinka. Kuo
stipriau asmuo susiduria su skirtingomis kultaromis ir
sudétingomis situacijomis, tuo labiau jis plétoja koeg-
zistuojancius, bet skirtingus vaidmenis ir tapatumus su
kintanc¢iais kompetentingumais, kurie kvestionuoja saves
homogeniskumo koncepcija ,kintan¢io saves“ naudai
(Lifton, 1993; Gergen, 1991). Testavimo metu renkama
informacija ne apie visumine asmenybe, bet apie tam ti-
kra vaidmenj ar tapatybe. D¢l to testai netampa maziau
prasmingi, ta¢iau rezultaty interpretavimas turi buti
daug tikslesnis konkreciose situacijose, nei yra dabar.
Sunku numatyti, kiek $is poziaris aktualus dabartinei
basimyjy mokytojy kartai.

However, the greatest problem appears to
be the accuracy of counselling, therefore en-
suring that those people who need counsel-
ling most can actually use the content of such
counselling. Here the evaluations indicate that
it tends to be those people who are better suit-
ed to a teaching career that make best use of
counselling rather than those with problems
of suitability. How these people might be per-
manently reached with broad-scale provision
is still largely unsolved.

Since the opening of the “Vocations Bu-
reau” in 1909 in Boston by Frank Parsons and
the aptitude studies carried out by Hugo Miin-
sterberg in 1911 in Berlin (comp. Parsons, 1909;
Herrmann, 1966), tests have a long tradition in
the field of vocational advisory services. Never-
theless the question as to whether tests are suit-
able instruments for career counselling has to
be tackled over and over again. In a vocational
context it is — besides matters of accuracy - im-
portant to know whether the measured charac-
teristics are stable enough to be used as basis for
a career decision. In the case of personal traits
about which data is collected there is no con-
sistent answer to that question. Traits that can
be found in the periphery of the personality
(e.g., attitudes, composure, aspects of the self-
concept) seem to be open for development and
therefore less stable than those that are closer
to the core of someones personality® (e.g., “Big
Five”). That is why the scope for change by
learning varies. The few longitudinal studies in

® Particularly constructivistic orientated psychological re-
search points out that personality traits are social constructs
that are socially learnt and related to specific environments.
The more intensively that individuals are exposed to differ-
ent cultures and complex situations the more they develop
coexisting but diverse roles and identities with varying
competences that question the concept of a homogenous
self in favour of a more complex “protean self” (Lifton,
1993; Gergen, 1991).When tested, data would not be col-
lected of a holistic individual but merely of a certain role or
identity. This would not remove the basis for testing but the
interpretation of the results has to be much more specific to
certain situations than it is now. To what extent that point
is relevant to the current generation of teacher training stu-
dents is hard to foresee.



savybés yra gana stabilios (Mayr, 2011), o
asmeniniy savybiy ir interesy, kurie buvo
jvertinti universitetiniy studijy metu, pro-
gnostinis pagrjstumas yra prastesnis pirmo-
joje darbo pakopoje, lyginant su vélesnémis
pakopomis (Mayr, 2010). Sie rezultatai lei-
dzia daryti dvi i$vadas: periferinés asmeninés
savybés gali kisti naudojant tam tikras moky-
mosi formas, o alternatyvios strategijos rei-
kalingos, kai kalbama apie maziau linkusias
kisti pagrindines asmenines savybes. Mazai
tikétina, kad asmenys, kuriems sunkiai sekasi
susidoroti su psichologiniu spaudimu, taps
psichologiskai stipras, tac¢iau galima sukurti
strategijas, padedancias jiems sékmingiau su-
sidoroti su psichine jtampa darbe. Kadangi
su $ia karjeros projektavimo programa néra
susijusios jokios atrankos pasekmeés, Sios dvi
strategijos leidzia aptarti su klientais stabilu-
mo problemas minétuoju badu.

ISoriniy pasekmiy nebuvimas taip pat
svarbus privalomo dalyvavimo konsultavi-
mo Kkarjerai testuose kontekste. Daugelyje
Austrijos ir Vokietijos mokytojy rengimo
institucijy ankstyvajame studijy etape stu-
dentai jpareigojami gerai apgalvoti karjeros
pasirinkimg. Jstatymiskai privalu studen-
tams patarti dél jy karjeros pasirinkimo. Si
uzduotis metodiskai vykdoma labai skirtin-
gais budais, taciau nepaisant taikomo meto-
do dalyviai susiduria su basimojo darbo po-
reikiais ir savo vaidmeniu tame darbe. Siame
darbe aprasyta karjeros projektavimo forma
skiriasi nuo kity modeliy, nes autoreflekta-
vimu skatinama suteikti psichometriskai pa-
tikimg informacijg apie testuojama asmenj.
Kaip tokioje privalomoje aplinkoje sukurti
jauky patariamajj klimata, priklauso nuo as-
meny, déstanciy stojimo etapo metu, didak-
tinio talento.
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the field of the biography of professional devel-
opment of teachers carried out so far showing
on the one hand that attitudes and beliefs that
teacher training students changed during their
education degenerate again when they enter the
job (Dann et al.,, 1981). On the other hand it
turned out that the “core personality traits” stay
relatively stable (Mayr, 2011) and the predictive
validity of the personality traits and interests
that were measured during the time at the uni-
versity training is lower for the first stage of em-
ployment compared to later stages (Mayr, 2010).
The interpretation of these results lead to two
implications: Peripheral personality traits can
be modified through specific forms of learning
whereas compensatory strategies are required
when it comes to core personality traits that are
less changeable. Individuals with a low ability to
cope with psychological pressure are not very
likely to become “psychologically robust” but
can develop strategies to cope successfully with
mental strains in their jobs. As there are no se-
lective consequences connected to this careers
guidance programme, these two strategies offer
a way to discuss problems of stability with the
clients in the way described above.

The absence of external consequences
is also important in the context of a manda-
tory participation in the careers guidance tests.
Many teacher training institutions in Austria
and Germany provide compulsory phases in
the early stages of the courses, where students
have to reflect on their career choice. The stu-
dents are legally obliged to be advised on their
career choice. This task is methodically imple-
mented in very different ways but whichever
way the participants have to deal with the de-
mands of their future job and their role in it.
The form of careers guidance described in this
paper differs from other models in that self-
reflection is encouraged by providing psycho-
metrical valid information about the person
tested. To what extent it is possible to create an
advisory climate within the compulsory setting
depends on the didactical talent of the persons
who teach the entry-phases.
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