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KOKYBES YPATUMAI:

STUDIY REZULTATY PARADIGMA

SANTRAUKA

Straipsnyje pristatomi keturiy Lietuvos aukstyjy mokykly
(dviejy universitety ir dviejy kolegijy) studijy programy vado-
vy profesinio tobuléjimo poreikiy tyrimo rezultatai, patikslinta
studijy programy vadovy profesinio tobuléjimo poreikiy ty-
rimo metodika didaktinés kvalifikacijos sityje rengiant, reali-
zuojant ir gerinant studijy programas studijy rezultaty para-
digmoje. Tyrime dalyvavo 149 (84 universitety ir 65 kolegijy)
studijy programy vadovai. Siuo tyrimu siekiama plétoti toles-
ne diskusijg apie studijy programy kokybés gerinima studijy
rezultaty paradigmoje.

PAGRINDINIY SAVOKY APIBREZIMAI

« Bendrieji gebéjimai - tam tikra Ziniy, supratimo, individua-
laus pozitrio ir savybiy sistema, pritaikoma daugeliui profe-
sijy ir sudaranti prielaidas kokybiskai atlikti specifines profesi-
nés veiklos operacijas. Bendriesiems gebéjimams priskiriama:
karybiskumas, kritinis mastymas, socialinis (tarpasmeninis,
kalbinis ir kultarinis) komunikabilumas, atsakingumas, ben-
dradarbiavimas, informaciniy ir komunikaciniy technologijy
valdymas ir pan.

- Déstytojo didaktiné kvalifikacija - studijy dalyko/modulio (ar
studijy programos) rengimo, realizavimo ir gerinimo kompe-
tencijy sistema, taikoma studijy rezultaty paradigmoje.

« Déstytojo kvalifikacija — dalykinés, tyrimy ir didaktinés kvali-
fikacijy sistema.

« [sidarbinimo gebéjimai - Zinios, vertybés, supratimas ir pa-
tirtis, suteikianti Zzmogui galimybe pasirinkti profesija pagal
savo pasaukima ir daryti karjerg pasirinktos profesinés veiklos
srityje. |sidarbinimo gebéjimams priskiriama: bendravimas ir
bendradarbiavimas, pasitikéjimas savimi, kritiskas savo paties
ir savo profesiniy pasiekimy vertinimas, iniciatyvumas, kary-
biskumas ir pan.

« Kompetencija - Zzmogaus gebéjimas atlikti tam tikra profesi-
nés veiklos (operacija ar uzduotj) dalj realioje ar imituojamoje
situacijoje, remiantis turimy ziniy, gebéjimy ir pozidriy siste-
ma. Profesinei veiklai batiny kompetencijy sistema sudaro
profesine kvalifikacija.

« Kompetentingumas - kokybiska profesiné veikla, laiduojama
jgytos kvalifikacijos ir sukauptos profesinés patirties.

« Kvalifikacija — formalus Zmogaus tinkamumo tam tikrai pro-
fesinei veiklai laipsnis, kuris priklauso nuo turimy Ziniy, gebéji-

STUDY PROGRAMME QUALITY
PECULIARITIES AT SOME
LITHUANIAN UNIVERSITIES AND
COLLEGES:

STUDY OUTCOMES PARADIGM

ABSTRACT

The article presents the findings of the research into profes-
sional development needs of study programme managers at
four Lithuanian higher education schools (two universities
and two colleges) and a revised methodology for research into
study programme managers professional development needs
in the didactical' domain of teacher qualification related to de-
signing, realising and improvement study programmes within
the study outcome paradigm. The research participants were
149 study programme managers (84 from universities and 65
from colleges). The purpose of the present research is to fur-
ther a discussion on the improvement of study programme
quality within the study outcome paradigm.

DEFINITIONS OF THE KEY WORDS

« Core/general skills — a certain system of knowledge, understand-
ing, individual attitude and traits applied to a number of pro-
fessions which creates premises for qualitative performance of
specific operations in a certain profession. Core skills include: crea-
tivity, critical thinking, and social communicability (interpersonal,
language and cultural), responsibility, cooperation, management
of information and communication technologies, and etc.

« Didactical qualification of the teacher — system of competen-
cies related to designing, realisation and improvement of study
subject/module (or study programme) in the paradigm of study
outcomes.

« Teacher’s qualification — a system of subject, research and didac-
tical qualifications.

« Employability — knowledge, values, understanding and experi-
ence which enable a person to get choose profession according
to his/ her vocation and to advance in a career in the chosen voca-
tional area. Employability skills include: cooperation and commu-
nication, self-confidence, critical self-evaluation and evaluation of
one’s professional achievements, initiative, creativity and etc.

« Competency — an ability of a person to perform a certain part
(operation or assignment) of a vocational activity in a real or imi-
tated situation on the grounds of the existing knowledge, skills
and attitude system. Essential for a vocational activity competen-
cies combined in a system defines a person’s qualification.

» Competence — a qualitative vocational activity guaranteed by the
acquired qualification and gained vocational experience.

! “didactical” means the last achievements in the development of
teaching/learning theory
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my ir vertybiniy nuostaty. Kvalifikacijos turinj sudaro kompe-
tencijy sistema.

« Socialiné partnerysté — aukstojo mokslo institucijos ir jvairiy
valstybiniy bei visuomeniniy organizacijy bendradarbiavimas,
siekiant kokybisko specialisty rengimo.

« Socialiniai dalininkai — asmenys ar jy grupés, suinteresuotos
studijy institucijos veiklos kokybe ir galincios ja jtakoti: insti-
tucijos administracinis ir akademinis personalas, studentai, jy
tévai, absolventai, darbdaviai, profesiniy asociacijy atstovai,
valstybinés institucijos, profesiniy sajungy atstovai ir pan.

« Socialiniai gebéjimai — sudétiné bendryjy gebéjimy dalis,
padedanti Zmonéms bendrauti ir bendradarbiauti jprastoje
aplinkoje bei profesinéje veikloje. Socialiniams gebéjimams
priskiriamas socialinis aktyvumas ir teisingumas, tarpasmeni-
nis, kalbinis ir kultdrinis bendravimas bei bendradarbiavimas,
pareigingumas, atsakomybé.

« Studijy kokybés gerinimas — studijy kokybés vertinimo metu
nustatyty privalumy plétojimas ir atskleisty truikumy priezas-
¢iy Salinimas nustatytiems (iSoriniais standartais) arba nusista-
tytiems (pacios institucijos ar jos padalinio) studijy kokybés
rezultatams pasiekti.

« Studijy kokybeés uztikrinimas - studijy kokybés vertinimo ir
valdymo priemoniy sistema nustatytiems (iSoriniais standar-
tais) arba nusistatytiems (pacios institucijos ar jos padalinio)
studijy kokybés rezultatams pasiekti.

« Studijy pasiekimai - studijy metu studento jgytos Zinios, ge-
béjimai ir vertybés, t.y. subjektyvis studijy rezultatai.

« Studijy programa - struktUruota, nuosekli teoriniy ir prak-
tiniy studijy parametry (studijy rezultaty, vertinimo kriterijy,
tiksly, turinio, déstymo ir studijavimo metody, priemoniy,
akademinio personalo bei materialiniy istekliy ir pan.) visuma,
taip pat Sios visumos aprasymas, sudarantis vieninga sistemg
ir apimantis tam tikro issilavinimo ir/ar kvalifikacijos jgijimo
reikalavimus.

« Studijy programos vadovas — mokslinj laipsnj ir akademinj
varda turintis déstytojas, planuojantis, organizuojantis, jgy-
vendinantis ir gerinantis studijy programos kokybe bei jos
konkurencinguma aukstojo mokslo sistemoje.

« Studijy rezultatai - objektyvus visuomeniniai ir kvalifikaciniai
reikalavimai, parodantys studijy metu jgytas kompetencijas,
reikalingas atitinkamai kvalifikacijai suteikti.

[VADAS

Studijy rezultaty principu pagrjstos studijy programos i$
dalies naujas reiskinys tiek Europos, tiek Lietuvos Svietimo
sistemos kontekste, taciau labai aktualus universitetiniy
bei neuniversitetiniy studijy programy kokybei uztikrinti
ir gerinti. Studijy rezultaty svarba studijy programy ko-
kybei Siandien placiai aptariama jvairiy $aliy mokslininky
publikacijose bei Europos Sajungos dokumentuose. Pa-
vyzdziui, Berlyno (2003) ir Bergeno (2005) komunikatuose
akcentuojama tiesioginé studijy rezultaty jtaka Bolonijos
proceso sékmei ir skatinama kurti palyginamy ir suderi-
namy kvalifikacijy sistemas, kurios ,apibadinty kvalifika-
cijas per studijy kravj, lygj, studijy rezultatus, kompeten-

« Quualification — a formal degree of person’s suitability for a cer-
tain vocational activity determined by knowledge, skills and value
dispositions. The content of qualification consists of a system of
competencies.

« Social partnership — cooperation between higher education in-
stitutions and various state and public organizations aiming at
qualitative education and training of specialists.

« Stakeholders — persons or their groups, interested in quality of
higher institution and able to influence it: academic and admin-
istrative staff of institution, students, their parents, graduates, em-
ployers, representatives of professional associations, governmen-
tal institutions, trade unions and etc.

« Social skills — a component of core skills which allows individu-
als to cooperate and communicate in a usual environment and
in the vocational activity. Social skills include active participation
and justice, interpersonal, language and cultural cooperation and
communication, dutifulness, responsibility, and etc.

« Study quality improvement — enhancement of advantages iden-
tified during study quality assessment and elimination of the re-
vealed causes of shortcomings to achieve the determined (by ex-
ternal standards) or self-determined (by the institution or its unit)
study quality outcomes.

« Study quality assurance — a system of study quality assessment
and means of management to achieve the determined (by ex-
ternal standards) or self-determined (by the institution or its unit)
study quality outcomes.

« Study achievements — student’s knowledge, skills and values, ac-
quired during studies, i.e. subjective study outcomes.

- Study programme - entirety of theoretical and practical study
parameters (study outcomes, assessment criteria, objectives, con-
tent, teaching and learning methods, means, academic personnel
and material resources and ect.) as well as a structured and con-
tinuous description of this entirety, which creates a solid system
and includes requirements for certain education and/or acquisi-
tion of qualification.

« Study programme manager - a teacher who holds a scientific de-
gree and an academic title and plans, organises, implements and
develops study programme quality and its competitiveness in the
system of higher education.

« Study outcomes (learning outcomes) — objective societal and vo-
cational requirements (competencies) necessary to achieve dur-
ing study process for recognition of certain qualification.

INTRODUCTION

Study outcomes-based study programmes is rather
new phenomenon in the context of European as well as
Lithuanian system of education and particularly relevant
to ensure and develop university and non-university
study programme quality. Nowadays the importance of
study outcomes for study programme quality is broadly
discussed in publications of various researchers and the
European Union documents. For instance, Berlin (2003)
and Bergen (2005) Communiqués emphasise a direct
impact of study outcomes upon the success of Bologna
process and encourage to elaborate a framework of com-
parable and compatible system of qualifications, which
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cijas ir profilj” (Berlyno komunikatas, 2003). Sio straipsnio
teoriniai tyrimo metmenys studijy rezultaty paradigmoje
plac¢iau buvo aptarti antrame $io Zurnalo numeryje (Pu-
kelis, Pileic¢ikiené, 2005).

Uz studijy programy rengimg ir realizavima auksto-
jo mokslo institucijose yra atsakingi studijy programy
vadovai. Jy turima didaktiné kvalifikacija gana stipriai
salygoja rengiamy ir gerinamy studijy programy koky-
be. Sio tyrimo hipotezé rémési prielaida, kad Lietuvos
aukstyjy mokykly studijy programy vadovy didaktinés
kvalifikacijos kompetencijos rengiant ir tobulinant stu-
dijy programas per mazai isplétotos.

Kol kas musy 3alyje neatliekami iSsamus sistemiski
tyrimai, leidZiantys spresti apie studijy programy koky-
bés ypatumus ir tuo remiantis nustatyti studijy progra-
my vadovy profesinio tobuléjimo poreikius Sioje srityje,
t.y. rengti ir jgyvendinti studijy programas studijy rezul-
taty paradigmoje. Siame straipsnyje pristatoma tokio ty-
rimo metodika ir nustatomi tyrime dalyvavusiy aukstojo
mokslo institucijy studijy programy vadovy didaktinés
kvalifikacijos kompetencijy tobulinimo poreikiai. Me-
todologiniu tyrimo pagrindu laikyta kompetencijomis
pagrjstos studijy programos studijy turinio rengimo ir
realizavimo koncepcija. Tyrimas grindziamas Anderson
L.W., Krathwohl D. R., Airasian P.W., Cruikshank K. A., Ma-
yer R.E., Pintrich P.R., Raths J., Wittrock M. C. (eds) (2001),
Eraut M. (1994), Harden R. M. (2002), Hussey T., Smith P.
(2002), Lauzacko R. (2000), McMahon T. (1999), McMa-
hon T. (2005), Slater R. (2003) ir kity pasitlyta studijy
programy rengimo didaktine logika, svarbiausiais studi-
jy rezultatais pagrjsty studijy programy parametrais ir
jy sgsajomis, pristatytais minétame straipsnyje auksciau
(Pukelis, Pilei¢ikiené, 2005).

Tyrimo tikslui pasiekti buvo pasirinktas neekspe-
rimentinis aprasomasis kiekybinis Zvalgomojo tyrimo
bidas, o duomenims sukaupti taikytas klausimyno
metodas. Tyrimo duomenims gauti naudota klausimy-
na sudaré trys dalys: a) socialinés partnerystés principo
jgyvendinimas studijy komitety veikloje, b) kokybiskos
studijy programos rengimas, jgyvendinimas ir gerini-
mas, ¢) studijy programos atvirumas socialinei aplinkai
Lietuvos ir tarptautiniu mastu. IS viso klausimyng sudaré
17 klausimy. Kiekvienam klausimui atsakyti buvo gali-
ma rinktis nuo keturiy iki penkiolikos atsakymy varian-
tu. Respondenty buvo paprasyta, kad atsakydami j kai
kuriuos klausimus ne tik nurodyty tam tikrus parame-
trus ar veiksnius, bet ir juos suskirstyty pagal nurodyta
skale (nuo 1 iki 3 baly arba nuo 1 iki 5 baly, kai 1 rodo
svarbiausig). Studijy programy rengimo patirciai iS8ana-
lizuoti respondentai turéjo nurodyti studijy programos
rengimo logika ir jos eiliskuma, kuriais jie remiasi savo
darbe. Studijy programy vadovy supratimas apie stu-
dijy programy atviruma buvo tiriamas prasant jrasyti
jy studijy programoje dirbanciy déstytojy bei studen-

“should seek to describe qualifications in terms of work-
load, level, study outcomes, competences and profile”
(Berlin Communiqué, 2003). The theoretical framework
of the research within study outcomes paradigm, pre-
sented in this article, was broader discussed in the sec-
ond edition of this journal (Pukelis, Pilei¢ikiené, 2005).

Study programme managers are responsible for
study programme design, realisation and improvement
at higher education institutions. In didactical qualifica-
tion exerts a rather strong impact upon the quality of the
study programmes under preparation. The hypothesis of
this research was based on the premise that didactical
qualification of the study programme managers to de-
sign and improve study programmes is not developed
sufficiently.

Up to now, no systematic research has been per-
formed in our country which could allow to make de-
cisions on study programme quality peculiarities and,
on the basis of the research to identify professional
development needs of study programme managers in
this domain, i.e. to design, realise and improve study
programmes within the study outcomes paradigm. This
article presents a methodology of such research and
identifies the needs for the development of didactical
qualification of study programme managers working at
the researched higher education institutions. The meth-
odological background of the research was based on the
conception of competency-based study programme cur-
riculum design and realisation. The research is based on
didactical logic for study programme design, the most
important study outcomes-based study programme
parameters and their links discussed by Anderson L. W.,
Krathwohl D. R., Airasian P. W., Cruikshank K. A., Mayer R.
E., Pintrich P. R, Raths J., Wittrock M. C. (eds) (2001), Eraut
M. (1994), Harden R. M. (2002), Hussey T., Smith P. (2002),
Lauzackas R. (2000), McMahon T. (1999), McMahon T.
(2005), Slater R. (2003) and others, and presented in the
article mentioned above (Pukelis, Pilei¢ikiené, 2005).

A non-experimental, descriptive quantitative pilot re-
search was performed to achieve the research purpose,
whereas the data were gathered by a questionnaire sur-
vey method. The questionnaire consisted of three parts:
a) implementation of social partnership principle in the
study committee activity, b) design, implementation and
development of a qualitative study programme, c) open-
ness of the study programme to the social environment
within Lithuanian and international scope. The question-
naire comprised 17 questions. From four to fifteen answer
options were provided to every question. The respondents
were asked to indicate certain parameters or factors or, an-
swering certain questions, to rank them according to the in-
dicated scale (from 1 to 3 points or from 1 to 5 points, with 1
as most important). To analyse their experience in the study
programme design the respondents had to indicate the
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ty dalyvavimo tarptautinio mobilumo programose,
tarptautiniuose ir savo 3alies projektuose statistinius
duomenis.

Tyrimas buvo atliktas dviejuose Lietuvos univer-
sitetuose ir dviejose kolegijose. Tyrimo imtis — tyrime
sutikusiy dalyvauti dviejy universitety ir dviejy kolegijy
studijy programy vadovai (N = 234). Siekiant aprépti ty-
rimo aibe buvo isdalinti 234 klausimynai, i$ jy sugrazinti
149 (84 universitety, 65 kolegijy). Duomenims apdoroti
buvo taikomas aprasomosios statistikos metodas: daz-
niy skai¢iavimas ir statistiniy skirstiniy analizé. Analizé
atlikta taikant duomeny apdorojimo ir analizés progra-
ma Microsoft Office Excel.

Vienas i$ empirinj tyrima ribojanciy veiksniy buvo
nepakankamai auksta studijy kokybés kultdra tirtuose
universitetuose ir kolegijose. Pirmoji problema - tyrime
sutinkanciy dalyvauti aukstojo mokslo institucijy paies-
ka, kita - isdalinty klausimyny sugrazinimas. I$ univer-
sitety buvo sugrazinta 55 proc. isdalinty klausimyny,
i$ kolegijy — 80,3 proc. Kitas tyrimo ribojantis veiksnys
galéjo bati salygotas ne visai kokybiskos tyrimo meto-
dikos parengimo ir jgyvendinimo, atsirades dél studijy
kokybés tyrimy patirties stokos.

1
SOCIALINE PARTNEBYSTE IRSTUDIY
PROGRAMY KOKYBE

Socialinés partnerystés principo jgyvendinimas studijy
programy komitety veikloje padidina studijy rezultaty
nustatymo pagrjstuma ir patikimuma, o pastarieji savo
ruoztu gerina studijy kokybe ir studijy programos ab-
solventy sékmingo jsiliejimo j darbo rinka galimybes.

Tyrimo duomenys (1 ir 2 pav. 1 priede) rodo, kad
universitety ir kolegijy studijy programy komitetuose
dominuoja déstytojai. Kolegijy studijy programy komi-
tety sudétis yra palankesné kokybiskesniam studijy re-
zultaty nustatymui, nes juose yra daugiau jvairiy studi-
jy kokybe suinteresuoty visuomenés grupiy (socialiniy
dalininky), tarp jy ir darbdaviy, atstovy. Tai patvirtino
ir kolegijy studijy programy vadovai pabréze didesne
darbdaviy jtaka studijy programy kokybei (1 lentelé
1 priede) nei universitety studijy programy vadovai (tai
i$ dalies désninga, jei atsizvelgtume | kolegijy misija).
Déstytojy dominavimas universitety studijy programy
komitetuose kelia pavojy, kad studijy programos gali
bati rengiamos remiantis déstytojy subjektyviai suvok-
tais ir suformuluotais studijy rezultatais. Nors kolegijy
studijy programy komitety sudéties spektras gana jvai-
riapusis, taciau iskyla kitas, kolegijy, studijy programy
komitety sudéties trikumas - nepakankamas absol-
venty ir studenty jtraukimas j studijy rezultaty nusta-
tymo procesa.

logic and succession of study programme design. The issue
of study programme managers’ perception towards study
programme openness was researched asking the respond-
ents to provide statistical data about study programme
teachers’and students' participation in international mobil-
ity programmes, international and national projects.

The research was performed in two Lithuanian uni-
versities and two colleges. The sample of the research
consisted of study programme managers from two uni-
versities and two colleges (N = 234). In order to expand
the range of the research 234 questionnaires were ad-
ministered with return rate of 149 (84 from universities, 65
from colleges). The data were analysed using a descriptive
statistics method: counting frequencies and performing
statistical distribution analysis, using data processing and
analysis programme Microsoft Office Excel.

One of the limitations of empirical research was insuf-
ficiently high study quality culture in the researched uni-
versities and colleges. The first problem was encountered
searching for higher education institutions participating
in the research, whereas another problem was caused by
the return rate of the administered questionnaires. Only
55 per cent of the administered questionnaires were re-
turned from universities and 80.3 per cent from colleges.
Another limitation of the research could be determined
by not enough high quality of the research methodology
design and realisation due to lack of experience in the
field of study quality research.

1
SOCIAL PARTNERSHIP AND STUDY
PROGRAMME QUALITY

Implementation of social partnership principle in the
activities of study programme committees increases
validity and raliability of study outcomes identification,
whereas the latter in their turn improve study quality
and the possibilities for study programme graduates to
enter labour market successfully.

The data of the research (Fig. 1 and 2 in Appendix 2)
indicate the dominance of teachers in universities and col-
leges study programme committees. The composition of
colleges study programme committees is more favourable
for a more qualitative identification of study outcomes, as
the committees at colleges include more diverse groups of
stakeholders including the representatives of employers. It
was also confirmed by colleges study programme manag-
ers who emphasised a greater impact of employers upon
study programme quality (Table 1 in Appendix 1) than
universities study programme managers (it is rather regu-
lar situation taking into account the mission of colleges).
Dominance of teachers in universities study programme
committees raises a menace that study programmes are
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Didzioji tirty aukstyjy mokykly studijy programy
vadovy dalis nurodé, kad siekiant uztikrinti studijy
programos kokybe reikia tirti ir analizuoti deéstytojuy,
studenty, programos absolventy ir darbdaviy nuomo-
ne apie studijas (1 lentelé 1 priede). IS $iy grupiy uni-
versitety studijy programy vadovai dazniausiai minéjo
deéstytojus, o kolegijy studijy programy vadovai - stu-
dijy programos absolventus ir darbdavius. Taikydami
rangavimo metoda (nuo 1 iki 5, kur 1 rodo svarbiausia
jvertj) universitety studijy programy vadovai neisskyré
né vienos visuomenés grupés, kurios nuomoné dary-
ty didzZiausig jtaka studijy kokybei, o kolegijy studijy
programy vadovai pabrézé darbdaviy nuomonés svar-
ba. Dar vienas nuomoniy skirtumas isryskéjo vertinant
studenty vaidmenj studijy rezultaty nustatymo proce-
se: tirtuose universitetuose studenty vaidmens svarba
rodo jvercio vidurkis 2,50, kolegijose — 3,46.Tai i$ dalies
patvirtina auks¢iau minéta tendencijg, kad kolegijose
studenty vaidmuo nustatant studijy rezultatus yra
menkesnis nei universitetuose.

Vadinasi, didesnis universitety studijy progra-
my komitety uzdarumas gali bati salygojamas tokiy
priezasciy: a) per menko studijy programy vadovy
supratimo apie socialiniy dalininky vaidmenj nusta-
tant studijy rezultatus; b) nesugebéjimo jtraukti socia-
linius dalininkus j studijy programy komitety veikla;
¢) nepakankama socialiniy dalininky branda tokiam
bendradarbiavimui, dél ko jie yra pasyvus. Pastaroji
priezastis, turint galvoje kol kas palyginti maza socia-
linés partnerystés patirtj Lietuvoje rinkos ekonomikos
salygomis, laikytina labiausiai tikétina. Kita vertus, ty-
rimo duomenys rodo, kad kolegijy studijy programy
vadovai labiau vertina darbdaviy nuomoneés tyrimy
svarba studijy programy kokybei uztikrinti ir sociali-
niai dalininkai aktyviau dalyvauja jy komitety veikloje
nei universitetuose.

Svarbiausia socialiniy dalininky veiklos misija stu-
dijy programy komitetuose - padéti kuo tiksliau iden-
tifikuoti aktualius busimai profesinei veiklai studijy re-
zultatus (kompetencijas) - kertinius studijy programy
rengimo ir jgyvendinimo, studenty studijy pasiekimy
vertinimo, jgyty kvalifikacijy nacionaliniu bei tarptau-
tiniu mastu pripazinimo ir pan. parametrus. Atlikto ty-
rimo duomenys rodo (3 ir 4 pav. 1 priede), kad studijy
programy vadovai dazZniausiai socialiniams dalinin-
kams priskiria funkcijas, kuriy pagal savo veiklos misija
jie netureéty atlikti, t.y. kartu su jais svarsto tokius didak-
tinius studijy programy rengimo ir realizavimo klausi-
mus kaip studijy tiksly formulavimas, studijy turinio ir
studijy metody parinkimas, studijy pasiekimy vertini-
mo metodikos ir kriterijy nustatymas ir pan., kuriems
spresti socialiniai dalininkai neturi reikiamy kompe-

designed on the basis of study outcomes which are sub-
jectively perceived and formulated by the teachers. Al-
though the composition of colleges study programme
committees is rather diverse, another drawback emerges
stating insufficient involvement of students and graduates
into study outcomes identification process.

The majority of study programme managers from
higher education schools indicated that in order to ensure
study programme quality it is necessary to analyse the
opinion of teachers, students, programme graduates and
employers with regard to the quality of studies (Table 1 in
Appendix 1). University study programme managers most
often mentioned the necessity to research teachers’ opin-
ion, whereas colleges study programme managers men-
tioned study programme graduates’and employers’ opin-
ion. Applying a ranking method (from 1 to 5, with 1 as the
highest evaluation point) universities study programme
managers did not single out any societal group which
could exert the major impact upon study quality, whereas
colleges study programme managers emphasised the
importance of employer opinion. One more difference in
opinion emerged assessing the students’ role in the study
outcomes identification process: at the researched univer-
sities the importance of students'role was indicated by the
mean value 2.50, in colleges - by — 3.46.In a way these data
justifies the above-mentioned tendency that the role of
students in the process of study outcomes identification is
not as important at colleges as it is at universities.

Such closed nature of university study programme
committees can be explained by the following reasons:
a) study programme managers underestimate the role
of stakeholders in the process of identification of study
outcomes; b) they are not able to involve stakeholders
into study programme committee activities; ¢) due to the
stakeholders insufficient mature for such cooperation,
they participate in the activity passively. The latter reason
is considered most probable having in mind a consider-
ably small social partnership experience in Lithuania un-
der the market economy conditions. On the other hand,
research data indicate that colleges study programme
managers value the importance of research into em-
ployers opinion to ensure study programme quality, and
stakeholders participate in their committee activities
more actively than in committees at universities.

The most important mission of stakeholders involved
in study programme committees’ activities is to contrib-
ute to a more precise identification of the study outcomes
(competencies) relevant for the future professional activ-
ity — core parameters of designing and realisation of study
programmes, assessment of student study achievements,
recognition of the acquired qualifications on the national
and international level, and etc. However, the data of the
performed research indicate that (Fig. 3 and 4 in Appen-
dix 1) most often study programme managers attribute
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tencijy. Nebadingy funkcijy socialiniams dalininkams
priskyrimas gali bati viena i$ pasyvaus jy dalyvavimo
studijy programy komitety veikloje priezasciy.

2
STUDIJY PROGRAMUY RENGIMO,
JGYVENDINIMO IR GERINIMO YPATUMAI

Absolventy jsidarbinimas yra svarbus studijy kokybés
kriterijus. Jsidarbinimo sékmé labai priklauso nuo kom-
petencijy, nurodyty studijy programos aprasuose, jsisa-
vinimo. Planuojamy jgyti kompetencijy pagrindu sufor-
muluoti studijy rezultatai yra studijy programos studijy
turinio filosofijos ir mokslinés metodologijos pagrindas.
Studijy programy komitety vadovai buvo paprasyti nu-
rodyti gebéjimus (taikydami rangavimo skale nuo 1 iki
3 baly, kur 1 rodo svarbiausig jvertj), kuriems skiriamas
didziausias démesys jy studijy programoje

Matyti (5, 6, 7 ir 8 pav. 2 priede), kad esminis univer-
sitety ir kolegijy studijy programy skirtumas gladi tyri-
my gebéjimy plétotéje. Universitetuose ir kolegijose i3
esmeés skiriamas vienodas démesys jsidarbinimo gebé-
jimy plétotei. Nustatyta, kad tiek tirty universitety, tiek
apskritai universitetus baigusiy ir nejsidarbinusiy absol-
venty skaicius darbo birzose niekada nebuvo didelis net
didZiausio nedarbo Lietuvoje laikotarpiu - 1998-2000
(Slekys, 2002). Vertinant tyrimo duomenis atsizvelgus j
tai, kad universitety ir kolegijy studijy programy vado-
vai didesnj démes;j skiria jsidarbinimo gebéjimy plétotei,
galima konstatuoti, kad studijy programas stengiamasi
rengti atsizvelgiant j darbo rinkos poreikius. Vis délto
nerimg kelia faktas, kad tirty institucijy studijy progra-
my vadovai skiria per mazai démesio studenty ir darb-
daviy rysiy plétotei: nei kolegijy, nei universitety studijy
programy vadovy pasirinkimy daznis nebuvo didelis, o
jvercio vidurkiai buvo vieni i$ Zemiausiy.

Aiskiai suformuluoty studijy programos studijy re-
zultaty pateikimas yra svarbus veiksnys ne tik renkant
informacijg apie studijas ar konkrecios studijy progra-
mos absolventy kompetencijas, bet ir pac¢iame studijy
procese. Studentas turi aiskiai suvokti, ko turi mokytis,
ka privalo iSmokti, kokiy supratimo poky¢iy i$ jo tikima-
si, isklausius atitinkamg kursg, kokie bus jo pasiekimy
vertinimo kriterijai, metodai, formos ir pan. Tyrime da-
lyvavusieji aukstyjy mokykly studijy programy vadovai
suvokia savalaikio studijy rezultaty pateikimo reik$me
studijy kokybei ir akcentuoja, kad jau pacioje studijy
pradzioje studentus butina informuoti apie numatomus
studijy rezultatus, studijy organizavimo, vertinimo, at-
siskaitymo ir pan. tvarka.

Pats studijy rezultaty nustatymo ir apibrézimo
procesas yra studijy programy rengimo ir jgyvendini-
mo iseities taskas. Studijy tikslai ir kiti pagrindiniai stu-

the functions to the stakeholders that they should not
perform according to their activity mission because the
solution of such functions requires the possession of cer-
tain competencies which stakeholders lack, i.e. stakehold-
ers are involved in the discussion of didactical design and
realisation issues of study programme as the formulation
of study objectives, the choice of study content and study
methods, identification of criteria and methodology for
the assessment of study achievements and etc. Attribut-
ing the functions indistinctive to stakeholders can be one
of the reasons of passive participation of stakeholders in
the activity of study programme committees.

2
DESIGNING, REALIZATION AND
IMPROVEMENT OF STUDY PROGRAMME

Employability of the graduates is an important study qual-
ity criterion. The success of employment at large depends
on the acquisition of competencies indicated in the study
programme. Study outcomes, formulated on the basis of
the competencies that are planned to be acquired, form the
philosophical and methodological background of study
programme’s study curriculum.The managers of study pro-
gramme committees were asked to indicate skills (apply-
ing a ranking scale from 1 to 3 points with 1 as the highest
value), which are brought forward and developed most in
their study programme and which receive most attention.

Itis evident (Fig. 5 and 6, 7 and 8 in Appendix 2) that
essential difference between universities’ and colleges
study programmes lies in the enhancement of research
skills. At universities and colleges essentially equal at-
tention is devoted to the enhancement of employment
skills. It was identified that the rate of the graduates (as
well in the researched universities and in universities in
general) who were not employed and were registered
in labour exchanges had never been high even during
the years of the highest unemployment in Lithuania - in
1998-2000 (Slekys, 2002). Assessing the research data
with respect to the fact that universities and colleges
study programme managers pay more attention to the
enhancement of employment skills, the statement could
be made that study programmes are designed taking
into account labour market needs. Still the fact that study
programme managers of the researched institutions pay
too little attention to the development of students and
employers relationship is a matter of great concern: nei-
ther colleges nor universities study programme manag-
ers chose this option of the answer frequently, whereas
the mean value was one of the lowest.

Presentation of clearly formulated study outcomes of a
study programme is an important factor not only for gath-
ering information about studies or competencies acquired
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dijy programos parametrai formuluojami ir tiesiogiai
priklauso nuo nustatyty studijy rezultaty. Tobulinant
studijy programa pirmiausiai naujai jvertinami studijy
rezultatai, jy pagrindu formuluojami studijy tikslai ir
kiekvieno studijy programos parametro atitikimas nau-
jiesiems studijy rezultatams (Lauzackas, 2000). Univer-
sitety ir kolegijy studijy programy vadovai buvo papra-
Syti nurodyti studijy programos rengimo logine sekg (1
lentelé).

Universitety ir kolegijy studijy programy vadovy
studijy programy konstravimo didaktiné logika isdés-
tyta nesilaikant reikalavimy, kurie keliami studijy rezul-
tatais grindziamai studijy turinio projektavimo teorijai
(1 lentelé). Rengiant studijy programa pradiniu tasku
laikomi ne studijy rezultatai, o studijy tikslai, kuriuos
pirmiausiai nustato ir jvertina. Tre¢iame, ketvirtame ir
kituose studijy programos rengimo ir/ar tobulinimo
etapuose taip pat nukrypstama nuo studijy programos
rengimo sekos principy. Pagal studijy rezultatais grin-
dziamy studijy programy rengimo logika antrajame
etape yra nustatomi studenty pasiekimy vertinimo kri-
terijai ir metodika. O véliau, kai jau aiski studenty pasie-
kimy vertinimo sistema, planuojama, kokiais etapais ir
ka studentas privalo iSmokti, todél galima rengti studi-
juy medziaga ir rinktis studijy (déstymo ir studijavimo)
metodus.

Plétojant studijy programy vadovy didaktine kva-
lifikacija rengti ir tobulinti studijy programas, pagrjstas
studijy rezultatais, tyrime méginta i3siaiskinti pagal kokj
parametra studijy programy vadovai apibrézia studen-
ty pasiekimy vertinimo kriterijus. Vertinimu siekiama
nustatyti studento studijy pasiekimus, tad egzistuoja
glaudus rysis tarp studijy rezultaty, vertinimo metody

by graduates in a particular study programme, herewith
they play an important role in the very process of studies.
Students have to know clearly what they have and must to
learn, what changes in their understanding are expected
to appear having completed a certain course, what crite-
ria, methods, forms and etc. will be used to assess his/her
achievements and etc. Research participants — higher edu-
cation school study programme managers — perceive the
importance of timely presentation of the study outcomes
for the study quality and emphasise that students have to
be informed about the expected study outcomes, order of
study organization, assessment, responsibility and etc. at
the very beginning of the study process.

The very process of study outcomes identification
and definition is a starting point of study programme
design and realisation. Study objectives and other ma-
jor study programme parameters are formulated and
attached to the identified study outcomes. In the proc-
ess of the development of study programme, study
outcomes are re-evaluated in the first step and then
the study objectives are formulated on their basis, the
conformity of every study programme parameter to the
new study outcomes is identified (Lauzackas, 2000). Uni-
versities and colleges study programme managers were
requested to indicate a logical sequence of study pro-
gramme design (Table 1).

The didactical logic of study programmes’ construc-
tion that was demonstrated by universities and colleges
study programme managers is laid out beyond any re-
quirements set for study outcomes based study curricu-
lum design theory (Table 1). Study objectives (instead of
study outcomes) are considered to be the starting pointin
the process of study programme design, so they are identi-

1lentelé. Universitety ir kolegijy studijy programy vadovy nurodyta studijy programy rengimo loginé seka
Table 1. Logical sequence of study programme design steps as indicated by universities and colleges study programme managers

/L(I_)OGGI'I\ICEAE_TSAE(;JUSE%KCAE UNIVERSITETY STUDIJY PROGRAMY VADOVY ATSAKYMAI / KOLEGIJY STUDIJY PROGRAMY VADOVY ATSAKYMAI /
OF STAGES ANSWERS OF UNIVERSITIES STUDY PROGRAMME MANAGERS ANSWERS OF COLLEGES STUDY PROGRAMME MANAGERS
1 Nustatyti siekiamus studijy tikslus / To identify the expected study objectives
2 ApibréZti svarbiausius studijy rezultatus / To define the major study outcomes
3 Parinkti studijy medziaga / To choose the material for studies
4 Jvertinti turimos studijy materialinés bazés atitikima studijy programos reikalavimams /
To evaluate the conformity of the current study material basis to the study programme requirements
5 Parinkti studijy metodus / To choose study methods
6 Sudaryti privalomos literatiiros sarasa / Parengti studenty pasiekimy vertinimo metodika /
To compose compulsory references list To design student achievement assessment methodology
7 Parinkti déstymo metodus / To choose teaching methods
8 Parengti studenty pasiekimy vertinimo metodika / Parengti studenty pasiekimy jvertinimo metodika /
To design student achievements assessment methodology To design student achievements evaluation methodology
9 Suplanuoti ir parengti savarankiskas uzduotis / Sudaryti privalomos literatiiros sarasa /
To plan and create assignments To make compulsory references list
10 Parengti studenty pasiekimy jvertinimo metodika / Suplanuoti ir parengti savarankiskas uzduotis /

To design student achievements evaluation methodology

To plan and create assignments
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ir vertinimo kriterijy: atsizvelgiant j suformuluotus stu-
dijy rezultatus nustatomi studijy pasiekimy vertinimo
kriterijai ir parenkami vertinimo metodai, kuriy pagrin-
du studenty studijy pasiekimai lyginami su programoje
apibréztais studijy rezultatais, o po to daroma iSvada
ar studijy programoje numatytos kompetencijos yra
jgytos.

Gauti tyrimo rezultatai (2 lentelé 2 priede) rodo,
kad 44 proc. universitety ir 25 proc. kolegijy studijy
programy vadovy svarbiausiu studenty pasiekimy
vertinimo kriterijumi laiko studijy rezultatus. Vis dél-
to maziau nei pusé universitety (174+28=45 proc.) ir
didesnioji dalis kolegijy (2+64=66 proc.) responden-
ty studenty pasiekimy vertinimo kriterijumi jvardino
studijy tikslus arba studijy turinj. Vadinasi, studijy re-
zultaty svarba vertinant studenty pasiekimus néra tei-
singai suvokiama, arba studijy programy vadovai ne-
skiria studijy tiksly nuo studijy rezultaty. Siuo tyrimu
nebuvo detalizuota, kaip tyrime dalyvave studijy pro-
gramy vadovai interpretuoja studijy rezultaty sam-
prata. Tyrimy rezultatai taip pat parodé, kad studijy
programy vadovai studijy turinj ir studijy tikslus laiko
svarbiausiais studijy programos parametrais siekiant
diplomy pripazinimo vieningoje Europos aukstojo
mokslo erdvéje, planuojamoje sukurti iki 2010 m. To-
kia nuostata neatitinka Bolonijos proceso dokumenty
(Berlyno komunikatas, 2003; Bergeno komunikatas,
2005). Tik 5 proc. studijy programy vadovy universi-
tetuose ir 14 proc. kolegijose teisingai nurodé studijy
rezultaty vaidmenj siekiant diplomy pripazinimo (9 ir
10 pav. 2 priede).

Gerinant studijy kokybe labai svarbu, kad studijy
programoje apibrézti studijy rezultatai neprarasty ak-
tualumo, o pati studijy programa - konkurencingumo.
Studijy programy komitetai turéty periodiskai jvertin-
ti ir prireikus tobulinti studijy rezultaty formuluotes.
Tyrimo duomenys rodo, kad aukstosiose mokyklose
studijy programy tobulinimo periodiskumas skirtin-
gas (3 lentelé 2 priede). Cia svarbu prisiminti tai (1
lentelé), kad studijy programy rengimas ir gerinimas
vyksta ne visai laikantis studijy programy rengimo
loginés sekos. Vadinasi, nors pagrindiniai studijy pro-
gramy parametrai dazniau ar re¢iau gerinami, taciau
galima kelti prielaidg, kad gerinimas néra kokybiskas,
nes atliekamas nesilaikant didaktinés studijy progra-
my gerinimo reikalavimy logikos.

Kita vertus, tyrimo duomenys (4 lentelé 2 priede)
rodo, kad tirty aukstyjy mokykly studijy programy
vadovai nejvertina studijy rezultaty svarbos studi-
jy programy kokybei, nes neminéjo studijy rezulta-
ty tarp parametry, kuriuos jy nuomone, pirmiausiai
reikty koreguoti gerinant studijy programos kokybe.
Vieni pagrindiniy studijy programos kokybés para-
metry — studijy rezultaty apibréZztumas ir aisSkumas

fied and evaluated by study programme managers at first.
Step three and four as well as the subsequent steps of the
study programme design and/or improvement presented
by the study programme managers also diverge from the
principles of the sequence of study programme design.
Students’ achievements assessment criteria and method-
ology are identified in the step two according to the de-
sign logic of a study outcomes-based study programme.
When the students’ achievements assessment system is
clearly defined then time comes to plan in what steps and
what the students have to learn; therefore it is possible
to design study material and choose study (teaching and
learning) methods.

In the research into study programme managers’ di-
dactical qualification which enable them to elaborate and
develop outcomes-based study programmes we tried to
clarify the parameters that study programme managers
use to define students achievements assessment criteria.
Assessment pursues to identify students’ study achieve-
ments; therefore study outcomes, assessment criteria and
assessment methods are closely related: taking into ac-
count the formulated study outcomes, study achievements
assessment criteria are elaborated and assessment meth-
ods are chosen; on this basis students study achievements
are compared to study outcomes defined in the study pro-
gramme, then a conclusion is drawn if the competencies
defined in the study programme have been acquired.

The research findings (Table 2 in Appendix 2) indicate
that 44 per cent of universities and 25 per cent of colleges
study programme managers consider study outcomes to
be the most important criterion for students achievements
assessment. Nevertheless fewer than a half of universi-
ties (17+28=45 per cent) and the major part of colleges
(2+64=66 per cent) respondents assume that study objec-
tives or study content are the criterion for students achieve-
ments assessment. Therefore, the importance of study out-
comes in assessing students achievements is not perceived
correctly, or it could be concluded that study programme
managers do not distinguish between study objectives and
study outcomes. The research did not elaborate on the per-
ception of the concept of study outcomes that was on dis-
position of study programme managers who took part in
the research; however, all this is a menace to study quality.
The research findings also indicate that study programme
managers maintain study content and study objectives to
be the most important parameters of study programme
for diploma recognition in the European Higher Educa-
tion Area, which should be completed in 2010. Such a dis-
position does not conform to the documents of Bologna
process (Berlin Communiqué, 2003; Bergen Communiqué,
2005). Only 5 per cent of study programme managers at
universities and 14 per cent at colleges had a proper under-
standing of the role of study outcomes seeking for diploma
recognition (Fig. 9 and 10 in Appendix 2).
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bei studijy rezultaty jvertinimas — nei universitety,
nei kolegijy déstytojy nebuvo zymimi kaip svarbus
programos kokybés tobulinimui (pagal paminéjimo
daznj ir jverCio vidurkj). Studijy programy vadovai
daznai vardijo maziau reikSmingus studijy kokybés
gerinimui parametrus, tokius kaip: turimos materiali-
nés bazés stiprinima, studijy medziagos bibliotekose
tinkamumag ir pakankama jos kiekj, salygy déstytojy
profesiniam tobuléjimui gerinima ir pan.

Studijy programy vadovai studijy programos ati-
tikima darbo rinkos poreikiams laiké svarbiu studijy
programos kokybés gerinimo veiksniu (49 proc. uni-
versitetuose ir 54 proc. kolegijose) priskirdami jam
santykinai auksta jvercio vidurkj (4 lentelé 2 priede).
Studijy programos atitikimas darbo rinkos poreikiams
gali bati garantuojamas tik identifikavus ir apibrézus
studijy programai aktualius studijy rezultatus. Tai ko-
kybiskai atliekama, kai studijy programos komitete
akademinés bendruomenés atstovai bendradarbiau-
ja su socialiniais dalininkais. Vadinasi, galime kelti
prielaida, kad studijy programy vadovai jvertina nu-
matomy kompetencijy atitikimg darbo rinkos porei-
kiams ir suvokia jy svarba studijy programos kokybei,
tac¢iau néra jvalde praktiniy gebéjimuy, leidzianciy tai
realizuoti rengiant ir realizuojant studijy programos
studijy turinj.

Kiti parametrai - studijy programy atitikimas
tarptautiniams reikalavimas, tarptautinis déstytojy ir
studenty mobilumas, priskiriant jiems gana aukstus
jvercio vidurkius, yra vertinami tik dalies studijy pro-
gramy vadovy. Vadinasi, tyrimy duomenys patvirtina
prielaida, kad studijy programy vadovai isvardinty
studijy programos parametry jtaka studijy kokybés
gerinimui vertina nepakankamai.

IStyre veiksnius, kurie per paskutiniuosius trejus
metus labiausiai salygojo studijy programy gerini-
ma universitetuose ir kolegijose matome (5 lentelé
2 priede), kad Sie veiksniai kolegijose ir universite-
tuose skiriasi i5 esmes. Kolegijy studijy programy
vadovams svarbiausias studijy programy tobulinimo
veiksnys buvo darbo rinkos,,nurodymai”, o tai yra dés-
ninga, jei atsizvelgiame j kolegijy misija. Pastaruosius
trejus metus kolegijy studijy programy vadovai savo
studijy programas koregavo pagal socialiniy dalinin-
ky rekomendacijas, pagal darbo rinkos poreikius kon-
kreCioms kompetencijoms ir pagal studijy programy
absolventy darbdaviy pasialymus. Minéty veiksniy
jvercio vidurkiai taip pat yra vieni i$ auks$ciausiy. Svar-
bus yra ir studijy programos absolventy jsidarbinimo
veiksnys, kurj paminéjo maziau nei pusé kolegijy stu-
dijy programy vadovy.

In order to improve the quality of study it is important
to assure that study outcomes, defined in a study pro-
gramme, were relevant and the study programme itself
was competitive. Therefore, study programme committees
should periodically evaluate and improve the formulations
of study outcomes if the need arises. The research data in-
dicate the different frequency of study programme revise
in every higher education school (Table 3 in Appendix 2).
It is important to remind here (Table 1) that the process of
study programme design and improvement is proceed in
a not precise logical sequence of the study programme de-
sign.Thus, although the key study programme parameters
are more or less frequently revised, it is possible to raise an
assumption that the improvement itself is not qualitative
as it is performed without due regard to the logics of di-
dactical study programme improvement requirements.

On the other hand, the research data (Table 4 in Ap-
pendix 2) show that the study programme managers from
the researched higher education schools underestimate
the importance of study outcomes for study programme
quality, as study outcomes were not included among the
study programme parameters, which, according to their
opinion, should first be corrected in improving study pro-
gramme quality. One of the key study programme quality
parameters - the definiteness and readability of study out-
comes as well as the evaluation of study outcomes — were
not marked as important for study programme quality
improvement by neither universities nor colleges teach-
ers (according to the frequency of marking and mean
value). Study programme managers often enumerated
parameters that are of secondary importance for study
quality improvement: strengthening of the current ma-
terial basis, relevance and availability of study material in
the library, improvement of conditions for teacher profes-
sional development and etc.

Study programme managers considered the conform-
ity of study programmes to the needs of the labour mar-
ket to be an important factor for study programme quality
improvement (49 per cent at universities and 54 per cent
at colleges), attributing a relatively high mean value to this
factor (Table 4 in Appendix 2). Study programme conform-
ity to labour market needs can be guaranteed only hav-
ing identified and defined study outcomes relevant to the
study programme. All this can be performed qualitatively
in the case if the representatives of academic community
cooperate with stakeholders in the study programme com-
mittee. It is possible thus to raise an assumption that study
programme managers take into account the conformity of
the expected competencies to the labour market needs
and perceive their importance for the quality of study pro-
gramme, however, they have not acquired practical skills
which could allow them to realise it in elaborating and real-
ising the study content of study programmes.

Other parameters, such as the adequacy of study
programme to international requirements, international
teachers and students mobility are attributed to a rather
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Universitety studijy programy vadovai (daugiau
kaip pusé) nurodé, kad per paskutiniuosius trejus
metus studijy programy kokybés gerinimas labiau-
siai priklausé nuo deéstytojy patirties, jgytos tarptau-
tiniy stazuociy metu. Vadinasi, tarptautinis déstytojy
mobilumas yra reikSmingas studijy kokybés gerinimo
veiksnys. Kolegijose $io veiksnio svarba buvo Zymiai
mazesné. Tarp kity veiksniy, pastaraisiais metais ture-
jusiy jtakos universitetiniy studijy programy kokybés
tobulinimui, daznai buvo minimi studijy programos
absolventy nuomoniy tyrimai ir naujausios literata-
ros analizé. Jy svarbg studijy programy kokybés to-
bulinimui sunku nuneigti.

Daugiau nei pusé universitety ir kolegijy studijy
programy vadovy pazyméjo, kad per pastaruosius
trejus metus didele jtaka jy studijy programy geri-
nimui turéjo nacionaliniai ir Europos Sajungos do-
kumentai. Sio veiksnio jver¢io vidurkis yra pats auks-
¢iausiais (5 lentelé 2 priede). Paradoksalu, taciau jau
keleri metai pagrindiniuose Europos Sajungos do-
kumentuose akcentuojama studijy rezultaty svarba
studijy programy kokybeés uztikrinimui ir plétotei bei
studijy rezultaty principo taikymo reiksmé vieningos
Europos aukstojo mokslo erdvei sukurti. Nepaisant
studijy programy vadovy deklaruoty Europos Sa-
jungos dokumenty nuostaty, esg dariusiy jtaka jy
programy kokybés gerinimui, matyti, kad rengiant
ir jgyvendinant studijy programas svarbiausiy ty
dokumenty nuostaty dél studijy rezultaty reikSmés
nesilaikoma.

Svarbus studijy programos kokybés parametras
yra studijuoti pagal atitinkama studijy programa pri-
imty, i$ jos iSbraukty ir diplominius darbus apgynusiy
studenty skaicius. Studijy programy vadovai buvo
prasomi nurodyti programos dieninése studijose
studijavusiy studenty dalj, kurie apgyné diplominius
darbus per studijy programoje numatyta laika ir kurie
nebaigé studijy (skaiciais ir procentais). 62 proc. uni-
versitety ir 48 proc. kolegijy respondenty j 3j klausi-
ma neatsaké arba atsaké nepilnai.

3
STUDIJY PROGRAMU ATVIRUMAS
IR KOKYBE

Siandieninés ziniy visuomenés poreikius tenkinantis
kokybiskas studijy rezultaty nustatymas ir apibrézi-
mas jmanomas tik jvertinus vyraujanciy atskiry 3aliy
ir tarptautines tendencijas panasiose studijy progra-
mose. Déstytojy ir studenty dalyvavimas savo 3alies ir
tarptautiniuose projektuose, tarptautinése déstytojy
ir studenty mainy bei mobilumo programose, atitin-

high mean of values only by a certain part of the study
programme managers. The research data then evidently
confirm the assumption that study programme managers
insufficiently assess the impact of the enumerated study
programme parameters upon study quality improvement.

The investigation revealed that the factors which
have contributed most to the study programme improve-
ment at universities and colleges in the past three years
(Table 5 in Appendix 2) differ in colleges and universities
essentially. Colleges study programme managers gave
priority to labour market “guidelines” as the most impor-
tant study programme development factor, and this can
be justified by the college mission. During the last three
years colleges study programme managers revised their
study programmes according to the recommendations
of stakeholders, labour market demands for particular
competencies and proposals offered by future employers
of the study programme graduates. The rate of the mean
values of the factors mentioned above is also among the
highest. Another important factor which was marked by
less than a half of colleges study programme managers is
an employability of the study programme graduates.

Universities study programme managers (more than
a half of them) indicated that during the last three years
study programme quality improvement depended at the
largest on teachers experience, acquired in international
traineeship. This evidences the fact that international
teacher mobility is an important factor in study qual-
ity improvement; whereas in colleges study programme
managers paid considerably less attention to this factor.
Among other factors which have recently exerted impact
upon universities study programme quality develop-
ment, research into study programme graduates’ opinion
and analysis of the up-to-date literature resources were
mentioned. Their importance for study programme qual-
ity development is hard to deny.

More than one half of universities and colleges study
programme managers noted a great importance of the
national and European Union documents for their study
programme improvement in the past three years. The
mean value of this factor is the highest (Table 5 in Appen-
dix 2). A paradoxical situation emerged: for several years
already the key documents of the European Union have
stressed the importance of study outcomes for study
programme quality assurance and improvement as well
as the importance of study outcomes principle as the ba-
sis for the creation of European Higher Education Area.
Notwithstanding the dispositions declared by study pro-
gramme managers in terms of the European Union docu-
ments, which purportedly had an impact upon the de-
velopment of their study programme quality, it is evident
that the key principles and dispositions with regard to
study outcomes laid out in the key documents were not
followed in designing and realising study programmes.

An important study programme quality parameter is
the number of students enrolled in an appropriate study
programme, dropouts and students who defended diplo-
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kanciose studijy programos tikslus, yra svarbus stu-
dijy programos atvirumo parametras bei jos kokybés
kriterijus.

Lyginant universitetus ir kolegijas tarpusavyje
pastebéta (11 ir 12 pav. 3 priede), kad universitety
déstytojai ir studentai aktyviau nei kolegijy dalyvau-
ja savo Salies projektuose: daugiau nei pusé kolegijy
studijy programy déstytojy ir studenty nedalyvauja
né viename projekte (58 proc.), o universitetuose ne-
dalyvaujanciy skaicius sudaro tik vieng penktadalj (22
proc.).

Labiau apibendrinty apie studijy programy dés-
tytojy ir studenty dalyvavima tarptautiniuose pro-
jektuose padaryti negalima. Pusé universitety studijy
programy vadovy (50 proc.) j §j klausima neatsaké, o
neatsakiusiyjy dalis kolegijose buvo gerokai mazesné
(25 proc.). Populiariausios yra Leonardo da Vinci, So-
crates/Erasmus ir Socrates/Comenius tarptautinés pro-
gramos. Su panasia problema susidurta analizuojant
duomenis apie studijy programy déstytojy koordi-
nuojamy tarptautiniy projekty skaiciy: daugiau kaip
pusé universitety studijy programy vadovy (52 proc.)
ir dalis (12 proc.) kolegijy studijy programy vadovy
atsakymy nepateiké. Tad ir vél nepateikusiy atsaky-
my universitety respondenty procentas buvo gerokai
didesnis nei kolegijy. Galima daryti prielaida, kad uni-
versitety studijy programy vadovy pozidris j jy stu-
dijy programos déstytojy ar/ir studenty dalyvavima
tarptautiniuose projektuose ir programose atspindi
tam tikrg neveiklumga siekiant programy atvirumo. Tai
rodo ir kiti tyrimo duomenys.

Svarbus studijy programy atvirumo rodiklis - stu-
dijy programos déstytojy ir studenty, iSvykusiy sta-
zuotis ar studijuoti j uzsienio aukstgsias mokyklas,
skaicius. Daugiau nei pusé studijy programy vadovy
neatsake j §j klausima. Programos studenty, isvykusiy
stazuotis j uzsienio aukstasias mokyklas skaiciaus ne-
nurodé 76 proc. (N=64) universitety ir 59 proc. (N=38)
kolegijy studijy programy vadovy, o programos dés-
tytojuy, kurie iSvyko stazuotis j uzsienio aukstgsias mo-
kyklas skaic¢iaus nenurodé 71 proc. (N=60) universi-
tety ir 65 proc. (N=42) kolegijy respondenty. Tokios
elgsenos priezastis gali saglygoti vienas i$ Siy veiksniy:
1) studijy programy vadovai nejvertina studijy pro-
gramy déstytojy ir studenty mobilumo, dalyvavimo
tarptautiniuose ir nacionaliniuose projektuose reiks-
més studijy kokybei, todél minéty duomeny nelaiko
svarbiais, jy nekaupia ir neanalizuoja; 2) klausimyne
pateiktos neaiskios klausimy ar/ir atsakymy formu-
luotés, dél ko studijy programy vadovai galéjo nesu-
prasti klausimy ir todél j juos neatsaké.

ma papers. Study programme managers were asked to in-
dicate the cases (in numbers and per cent) of the students
who studied in full-time study programmes and defend-
ed their diploma papers during the time allotted in the
study programme, as well as the number and per cent of
the students who have not completed their studies. More
than half of the questions presented in the questionnaire
survey were left unanswered or the answers were incom-
plete (by 62 per cent of university respondents and 48 per
cent of college respondents).

3
STUDY PROGRAMME OPENNESS AND IT’S
QUALITY

It is impossible to determine and define study outcomes
in a qualitative way and in congruence with the demands
of knowledge society, without evaluating the prevailing
national and international tendencies in similar study
programmes. Teachers and students participation in
the national and international projects, in the interna-
tional teachers and students exchange and mobility
programmes which meet the aims of study programme
comprise an important parameter for study programme
openness and is one of the criterion for its quality.

Comparing the data of universities and colleges it
was noticed (Fig. 11 and 12 in Appendix 3) that universi-
ties teachers and students participate in national projects
more actively than colleges teachers and students: more
than a half of colleges study programme teachers and stu-
dents have not participated in any projects (58 per cent),
whereas the number of non-participants at universities
makes up to only one fifth (22 per cent).

It is not possible to make general statments about
the study programme teachers and students participa-
tion in international projects as half of universities study
programme managers (50 per cent) did not provide any
replies to this question, whereas the part of non-respond-
ents among college programme managers was consider-
ably smaller (25 per cent). The most popular international
programmes according to the research findings are Leon-
ardo da Vinci, Socrates/Erasmus, and Socrates/Comenius.
A similar problem was encountered while analyzing the
data about the number of international projects coordi-
nated by study programme teachers: the answers to this
guestion were not provided by more than a half of uni-
versities study programme managers (52 per cent) and a
one part (12 per cent) of colleges study programme man-
agers. It is evident that universities representatives were
more reluctant to provide answers to some questions
than colleges representatives. It is possible to assume
that universities study programme managers attitude to
their study programme teachers and/or students partici-
pation in international projects and programmes reflects
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ISVADOS

1.Aukstyjy mokykly déstytojy didaktinés kvalifikaci-
jos tyrimas atsizvelgiant j studijy programy rengima
studijy rezultaty pagrindu parodé, kad:

- informacija apie pagrindinius studijy turinio pa-
rametrus bei studijy organizavimo tvarka studentams
suteikiama laiku - studijy pradzioje.

« apibrézty studijy programos parametry jverti-
nimas, kuriuo siekiama uztikrinti studijy programos
konkurencinguma ir atnaujinti studijy rezultatus pa-
gal darbo rinkos poreikius jvairiose auk3tosiose mo-
kyklose atliekamas skirtingu daznumu.

« studijy programy vadovai suvokia, kad absol-
venty jgytos kompetencijos turi atitikti 3alies ir tarp-
tautinés darbo rinkos poreikius.

2. Tirty aukstyjy mokykly déstytojy didaktiné
kvalifikacija néra iSplétota tiek, kad salygoty koky-
biska studijy programy rengimga studijy rezultaty pa-
grindu, dél iy priezasciy:

a) per silpnai jgyvendintas socialinés partnerys-
tés principas (per siaura studijy programy komitety
sudétis, ypac universitetuose, funkcijos kurios, dele-
guojamos socialiniams dalininkams, daznai neatitin-
ka jy kompetencijy);

b) studijy programy vadovams triksta Ziniy apie
studijy programy rengimga studijy rezultaty pagrin-
du, nes:

« studijy programy rengimo atskaitos tasku laiko-
mi studijy tikslai;

« studijy rezultaty reikimé studenty pasiekimy
vertinimui jsisgmoninta nepakankamai;

- svarbiausiais studijy programos parametrais, tu-
rincius lemiama jtaka diplomy pripazinimo sistemos
karimui vieningoje Europos aukstojo mokslo erdvéje,
yra laikomi studijy tikslai ir studijy turinys;

« studijy programy vadovai ne visai jsisgmonine
studijy rezultaty svarba studijy programy turinio
rengimo, realizavimo ir kokybés gerinimo procesams,
nes Siy parametry vaidmuo studijy programy rengi-
mo ir jgyvendinimo kokybei buvo akcentuojamas per
menkai (studijy rezultaty apibréztumo ir aiskumo,
studenty pasiekimy vertinimo kriterijy nustatymo ir
vertinimo metody parinkimo, studijy programy atiti-
kimo tarptautiniams reikalavimams ir pan.).

3. Svarbis yra Sie kolegijy ir universitety studijy
programy vadovy didaktinés kvalifikacijos tobulini-
mo poreikiai:

a) zinios apie svarbiausius studijy programos pa-
rametrus, kuriy gerinimas pirmiausiai lemia studijy
programy kokybe;

a certain inactivity in seeking for programme openness.
This was also indicated by other research data.

A significant indicator of study programme openness
is the number of study programme teachers and students
who left for traineeship or studies to foreign higher educa-
tion schools. More than half of the study programme man-
agers refused providing answers to this question. Number
of programme students who left to study at higher educa-
tion schools abroad was not available by 76 per cent (N=64)
of respondents at universities and 59 per cent (N=38) of
respondents at colleges. Number of programme teachers
who left to traineeships at higher education schools abroad
was not available bai 71 per cent (N=60) of respondents at
universities and 65 per cent (N=42) of respondents at col-
leges. The reason for this type of behaviour could be one of
the following factors: 1) study programme managers un-
derestimate the importance of study programme teachers
and students mobility, participation in international and
national projects for study quality, therefore, they neither
consider the mentioned data as important, nor store it
and/or analyse it; 2) the formulated questions or answers
presented in the questionnaire might have been not clear,
thus causing study programme managers inability to un-
derstand the questions and left them unanswered.

CONCLUSIONS

1.The research into higher education schools teachers
didactical qualification with regard to study programme
design, on the basis of the study outcomes, yielded the
following results:

« students receive information timely - at the begin-
ing of studies about the major parameters of curriculum
and study organization order;

- evaluation of the defined study programme param-
eters, which aims at ensuring study programme competi-
tiveness and renewal of study outcomes according to the
demands of the labour market, is performed at different
frequencies in different higher education schools;

« study programme managers understand that grad-
uates’ competencies, acquired in the study programme,
should meet the needs of labour market at the national
and international levels.

2. The didactical qualification of the teachers at re-
searched higher education schools is not developed suf-
ficiently well to ensure a qualitative design of the study
programmes on the basis of study outcomes due to the
following reasons:

a) social partnership principle has not been realised
to the utmost (the composition of study programme
committees is too narrow, particularly at universities; the
functions delegated to stakeholders are often not ad-
equate to their competencies);

b) study programme managers lack knowledge
about study programme design on the basis of study
outcomes since:
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b) studijy rezultaty reikSmeés jsisgmoninimas di-
plomy pripazinimo sistemos sukirimui vieningoje
Europos aukstojo mokslo erdvéje;

c) tikslus socialiniy dalininky veiklos funkcijy api-
brézimas ir jy jtraukimas j studijy programy komitety
veikla;

d) studijy programy vadovy gebéjimy formuluoti
darbo rinkos ir visuomenés demokratinés plétros po-
reikius atitinkancius studijy rezultatus plétojimas;

e) studijy programy vadovy gebéjimy plétoté
rengti studijy programas ir gerinti jy kokybe remian-
tis didaktine kokybiSkos studijy programos rengimo
metodika, kai studijy programos iseities tasku yra
laikomi studijy rezultatai, lemiantys kity pagrindiniy
studijy programos parametry (studijy tiksly, vertini-
mo, déstymo ir studijy metody) sarysj ir jy ypatybes.

4. Studijy programy orientacija j darbo rinka kole-
gijose yra stipresné nei universitetuose, ir tai désninga
suvokiant kolegijy misija:

- darbdaviy ir profesiniy asociacijy atstovai kolegijy
studijy programy komitetuose dalyvauja dazniau negu
universitety;

- darbdaviy nuomonés svarba studijy kokybei uz-
tikrinti labiau akcentuota kolegijy, o ne universitety
respondenty;

« studijy programy kokybés gerinimo atsizvelgiant
j darbo rinkos poreikius tendencija yra stipresné kolegi-
jose, o ne universitetuose;

« studijy rezultaty atitikimas darbo rinkos porei-
kiams, kaip reikSmingas studijy programos parametras,
kurj pirmiausiai reikia tobulinti, buvo laikomas svar-
besniu kolegijy, o ne universitety studijy programy
vadovy.

Stipresné kolegijy studijy programy orientacija j
darbo rinkos poreikius i3 dalies gali rodyti, kad studijy
programa rengta studijy rezultaty paradigmoje, taciau
ji nelemia studijy programy vadovy gebéjimy rengti ir
jgyvendinti studijy programas, remiantis kokybisky pro-
gramy principais.

5. Tyrimo duomenys apie programy atviruma yra
neanalizuotini, nes daugiau kaip pusé respondenty j
Siuos klausima neatsake arba tik i§ dalies atsake. Sia ten-
dencija galéjo salygoti ios priezastys:

a) studijy programy vadovai per mazai vertina stu-
dijy programy atvirumo svarba jy kokybei, todél ne-
kaupia ir neanalizuoja duomeny apie studijy programy
absolventy jsidarbinima ir karjera, isbraukty tam tikros
studijy programos studenty skaiciy, déstytojy ir stu-
denty dalyvavima mainy programose, Salies ir tarptau-
tiniuose projektuose. Tai rodyty, kad tirtuose universite-
tuose ir kolegijose déstytojy didaktiné kvalifikacija néra
pakankamai isplétota rengti studijy programas studijy
rezultaty pagrindu.

- study objectives are considered to be the point of
reference in study programme design;

« study programme managers are insufficiently
aware of the role and importance of study outcomes for
the assessment of students achievements;

« study objectives and study content are considered
to be the major study programme parameters, which ex-
ert a crucial impact upon the creation of diploma recogni-
tion system in the European Higher Education Area;

« study programme managers are not completely
aware of the importance of study programme curriculum
design, realization and its quality improvement processes;
the role of these parameters for the quality of study pro-
gramme design and realization was stressed inconsider-
ably (definiteness and readability of study outcomes,
identification of students achievements assessment crite-
ria and choice of assessment methods, study programme
conformity to international requirements, and etc.).

3. The following needs for colleges and universities
study programme managers’ didactical qualification de-
velopment are important:

a) knowledge about the most important study pro-
gramme parameters, the development of which deter-
mines the study programme quality foremost;

b) awareness of the importance of study outcomes
for the development of diploma recognition systemin the
European Higher Education Area;

) precise definition of stakeholders activity functions
and their involvement into study programme committee
activity;

d) development of study programme managers'skills
to formulate the statements of study outcomes adequate
to the needs of the developing labour market and demo-
cratic society.

e) development of study programme managers'skills
to design and improve study programmes, based on di-
dactical qualitative study programme design methodolo-
gy, where point of reference for the study programme are
study outcomes which determine the other main param-
eters of study programme (study objectives, the methods
for assessment, teaching and study) and their links;

4. Study programmes are more coherent to the la-
bour market at colleges than at universities; and this can
be explained by the mission of colleges:

« the composition of study programme committees
consist of (@among the others) representatives of employ-
ers and the members of professional associations more
often at colleges than at universities;

- the importance of the employers’ opinion for the
study quality assurance is stressed more by the colleges
than universities respondents;

- the tendency of study programme improvement
in respect of labour market needs is stronger at colleges
than at universities;

« study outcomes congruity to labour market needs
as a significant parameter of study programme which
needs to be developed, was given as a priority by colleges
not universities study programme managers.
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b) tyrimo metu pateikti klausimai bei/ar galimy at-
sakymy formuluotés studijy programy vadovams buvo
neaiskios ir tai trukdé jiems j pateiktus klausimus atsaky-
ti iSsamiai.

6. Patvirtinta tyrimo hipotezé, kad Lietuvos auks-
tyjy mokykly déstytojy didaktiné kvalifikacija rengiant
studijy programas ir jas jgyvendinat yra per mazai is-
plétota. Kokybiska studijy programa rengiama laikantis
didaktinés studijy turinio rengimo metodikos, kurios es-
minis parametras yra 3alies ir tarptautinei darbo rinkai
aktualUs studijy rezultatai, lemiantys kitus pagrindinius
studijy turinio parametrus.

REKOMENDACIJOS

1.Siekiant uztikrinti Lietuvos aukstyjy mokykly studijy
programy kokybe, jy konkurencingumga ir palengvinti
Lietuvos aukstojo mokslo sistemai silieti j kuriama vie-
ninga Europos aukstojo mokslo erdve rekomenduotina
kelti kolegijy ir universitety studijy programy vadovy
didaktine kvalifikacija rengiant studijy programas, grin-
dZiamas studijy rezultatais.

2. Tirtuose universitetuose studijy programy komi-
tety sudétis yra gana uzdara, todél rekomenduotina:

a) universitety studijy programy vadovus supazin-
dinti su socialinés partnerystés principo taikymu studijy
programy kokybei uztikrinti;

b) plétoti universitety studijy programy vadovy ge-
béjimus jtraukti socialinius dalininkus j studijy progra-
my komitety veikla.

3. Tirtose aukstosiose mokyklose déstytojy didak-
tiné kvalifikacija néra pakankamai auksta, kad studijy
programos buty kokybiskai parengtos studijy rezultaty
pagrindu, todél rekomenduotina plétoti studijy pro-
gramy vadovy gebéjimus formuluoti darbo rinkos ir vi-
suomenés demokratinés plétros poreikius atitinkancius
studijy rezultatus.

4. Atliekant empirinj tyrima susidurta su santykinai
Zzema studijy kokybés kultira universitetuose ir kolegi-
jose. Rekomenduotina skirti daugiau démesio studijy
kokybés kultiros plétojimui aukstojo mokslo instituci-
jose, o ypatinga démesj skirti akademinés bendruome-
nés profesiniam tobuléjimui studijy kokybés kultaros
srityje.

5. Siekiant uztikrinti aukstojo mokslo kokybe dides-
nis démesys turety bati skiriamas déstytojy didaktinés
kvalifikacijos tyrimams. Labai svarbu aukstojo mokslo
institucijose atlikti iSsamia déstytojy didaktinés kvalifi-
kacijos sampratos analize, kad buty uztikrintas studijy
kokybés vertinimo ir rezultaty palyginimo (galimybiy)
skaidrumas.

As colleges study programmes are more oriented to
labour market needs than universities study programmes
it might make an impression that colleges study pro-
grammes are designed within a study outcomes para-
digm; however, it does not determine study programme
managers’ skills to design and realise study programmes
on the basis of the didactical principles of qualitative
programmes.

5. Research data about programme openness do not
yield to analysis as more than half of the respondents did
not answer these questions or answered partly. This ten-
dency could be determined by the following reasons:

a) study programme managers give little value to
the importance of study programme openness for their
quality; therefore, they do not gather and analyse the data
about study programme graduates’ employment and
career, the number of drop-outs in a certain study pro-
gramme, teachers and students participation in the ex-
change programmes as well as national and international
projects. This could show that the didactical qualification
of the teachers in the researched universities and colleges
is not sufficiently developed to design study programmes
on the basis of study outcomes.

b) formulations of the questions and/or answers op-
tions presented in the research questionnaire were not
clear enough; and this might be the cause that some of
the questions were not answered comprehensively.

6. The research hypothesis was confirmed that di-
dactical qualification of Lithuanian higher education
schools teachers to design and realise study programmes
on the basis of study outcomes is too little developed. A
qualitative study programme is designed on the basis of
didactical curriculum design methodology; its essential
parameter is study outcomes relevant to the needs of la-
bour market at national and international levels and de-
termining other major curriculum parameters.

RECOMMENDATIONS

1. Aiming to ensure the quality of the Lithuanian higher
schools study programmes and their competitiveness,
to facilitate the join of the Lithuania higher education
system into the European Higher Education Area it is rec-
ommended to upgrade colleges and universities study
programme managers’ didactical qualification designing
study programmes based on study outcomes.

2. The composition of study programme commit-
tees in the researched universities is rather closed; there-
fore it is recommended:

a) to acquaint universities study programme man-
agers with the application of social partnership principle
in order to assure study programme quality;

b) to enable universities study programme managers
to involve stakeholders into study programme committee
activity.
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Atliekant tyrimus démesj reikia skirti tyrimo me-
todiky ir tyrimy priemoniy metodikos pagrindimui, jy
parengimui bei nuolatiniam kokybés gerinimui, nes ko-
kybé — itin sparciai kintantis reiskinys.

6. Rekomenduotina déstytojy didaktinés kvalifika-
cijos tyrimus atlikti periodiskai. Tam turéty buti pléto-
jamos vidinés aukstuyjy mokykly kokybés uztikrinimo
sistemos. Gauty tyrimy rezultaty pagrindu baty galima
nustatyti déstytojy profesinio tobuléjimo poreikius ir
juos realizuoti déstytojy didaktinés kvalifikacijos kélimo
centruose.

3. Didactical qualification of the teachers in the re-
searched higher education schools is not high enough
to design study programmes in a qualitative way on the
basis of the study outcomes; therefore, it is recommended
to develop study programme managers skills to formulate
the statements of study outcomes meeting the needs of
labour market and societal democratic development.

4. Carrying out the empirical research a relatively
low study quality culture of universities and colleges was
encountered. More attention should be devoted to the
enhancement of study quality culture at higher educa-
tion institutions and particular attention should be paid
to professional development of academic community in
the area of study quality culture.

5. In pursuit of assuring higher education quality
more attention should be paid to the research of didacti-
cal qualification of the teachers. It is very important to per-
form a comprehensive analysis of didactical qualification
of the teachers concept at higher education institutions in
order to ensure the transparency of study quality assess-
ment and comparability of the study outcomes.

Performing the research it is necessary to focus on
validating research methodology and research means
methodology, theirdesign and continuousimprovement,
as quality is a rather rapidly changing phenomenon.

6. Itis recommended to perform research of didacti-
cal qualification of the teachers on a periodical basis. The
periodical researches requires the enhancement of inter-
nal higher education school quality assurance system. On
the basis of the obtained research findings it is possible
to identify teachers’ professional development needs and
get them obtained in teacher didactical qualification de-
velopment centres.
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1 priedas. SOCIALINE PARTNERYSTE IR STUDIJY PROGRAMY KOKYBE
Appendix 1. SOCIAL PARTNERSHIP AND STUDY PROGRAMME QUALITY

Déstytojai / Teachers

Busimi studijy programos absolventy darbdaviai / Employers of prospective graduates
Studentai / Students

Studijy programos absolventai / Study programme graduates

Universiteto administracijos atstovai / Representatives of university administration
Kity universitety atstovai / Representatives of other universities

Profesiniy asociacijy atstovai / Representatives of professional associations
Bendrojo lavinimo mokykly mokytojai / Secondary school teachers

Kiti / Others

Vyriausybiniy institucijy atstovai / Representatives of governmental institutions
Politiniy partijy atstovai / Representatives of political parties

Profsajungy atstovai / Representatives of trade unions

Studenty tévai / Students parents

Seimo nariai / Members of the Parliament

95%

31%

30%

29%

23%

8%

6%

6%

6%

4%
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1 pav. Studijy programy komitety sudétis universitetuose
Fig. 1. Composition of study programme committees at universities

Déstytojai / Teachers

Busimi studijy programos absolventy darbdaviai / Employers of prospective graduates
Kolegijos administracijos atstovai / Representatives of college administration

Kiti (jradyta: universitety atstovai)/ Others (filled-in: representatives of universities)
Profesiniy asociacijy atstovai / Representatives of professional associations

Studijy programos absolventai / Study programme graduates

Studentai / Students

Kity kolegijy atstovai / Representatives of other colleges

Vyriausybiniy institucijy atstovai / Representatives of governmental institutions
Bendrojo lavinimo mokykly mokytojai / Secondary school teachers

Profsajungy atstovai / Representatives of trade unions

Politiniy partijy atstovai / Representatives of political parties

Studenty tévai / Students parents

Seimo nariai / Members of the Parliament
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2 pav. Studijy programy komitety sudétis kolegijose
Fig. 2. Composition of study programme committees at colleges



38 AUKSTOJO MOKSLO KOKYBE « THE QUALITY OF HIGHER EDUCATION - 2006/3

1 priedas. SOCIALINE PARTNERYSTE IR STUDIJY PROGRAMUY KOKYBE
Appendix 1. SOCIAL PARTNERSHIP AND STUDY PROGRAMME QUALITY

1lentelé. Socialiniy dalinniky svarba studijy programy kokybei uztikrinti: studijy programy vadovy poziris
Table 1. The importance of stakeholders in ensuring study programme quality: study programme manager attitude

RESPONDENTU GRUPES, KURIY NUOMONE SVARBISTUDYY ~ UNIVERSITETU STUDLLY PROGRAMU VADOVY ATSAKYMAI/  KOLEGLJY STUDLIY PROGRAMU VADOVY ATSAKYMAI/

PROGRAMU KOKYBEI UZTIKRINTI / ANSWERS OF UNIVERSITIES STUDY PROGRAMME MANAGERS | ANSWERS OF COLLEGES STUDY PROGRAMME MANAGERS
RESPONDENTS GROUPS WHOSE OPINION IS CONSIDERED AS IMPOR- PROC./ [VERCIO VIDURKIS/ PROC./ IVERCIO VIDURKIS/
TANTTO ENSURE STUDY PROGRAMME QUALITY PER CENT MEAN VALUE PER CENT MEAN VALUE
Déstytojai / Teachers 98 2,70 89 3,30
Absolventai / Graduates 93 2,30 98 2,37
Darbdaviai / Employers 89 2,60 97 1,51
Studentai / Students 91 2,50 78 3,46
Buisimi studentai / Prospective students 39 3,90 29 3,50
Institucijos steigéjai / Founders of institution 25 4,70 54 3,94
Profsajungy atstovai / Representatives of trade unions 18 3,30 Ay 3,28
Mokykly mokytojai / School teachers 23 3,80 10 4,25
Politikai / Politicians 3 3,00 2 4,00
Studijy turinio parinkimas / Choice of study content 83%
Studijy tiksly nustatymas / Identification of study objectives 56%
Turimos studijy materialinés bazés kokybé / Quality of the current material basis 45%
Savarankiskos studenty uZduotys / Assignements 2%
Studijy rezultaty nustatymas / Identification of study outcomes 29%
Studijy metody parinkimas / Choice of study methods 28%
Studijy pasiekimy vertinimo metodika / Study achievement assessment methodology 28%
Studijy pasiekimy jvertinimo metodika / Study achievement evaluation methodology 24%
Déstymo metody parinkimas / Choice of teaching methods 21%
Kontaktiniy valandy skaicius / Number of contact hours 10%
Kita / Other 10%
Konsultacijy apimtis / Scope of consultations 8%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%  100%

3 pav. Klausimai svarstomi universitety studijy programy komitetuose kartu su socialiniais partneriais
Fig. 3. Issues discussed in universities study programme committees together with stakeholders

Studijy turinio parinkimas / Choice of study content 86%
Studijy tiksly nustatymas / Identification of study objectives 79%
Turimos studijy materialinés bazés kokybé / Quality of the current material basis 63%
Studijy rezultaty nustatymas / Identification of study outcomes 44%
Studijy metody parinkimas / Choice of study methods 1%
Studijy pasiekimy vertinimo metodika / Study achievement assessment methodology 40%
Studijy pasiekimy jvertinimo metodika / Study achievement evaluation methodology 379%
Savarankiskos studenty uZduotys / Assignements 35%
Déstymo metody parinkimas / Choice of teaching methods 24%
Kontaktiniy valandy skaicius / Number of contact hours 21%
Konsultacijy apimtis / Scope of consultations 11%

Kita/ Other 204
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4 pav. Klausimai svarstomi kolegijy studijy programy komitetuose kartu su socialiniais partneriais
Fig. 4. Issues discussed in college study programme committees together with stakeholders
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2 priedas. STUDIJY PROGRAMY RENGIMO, |GYVENDINIMO IR GERINIMO YPATUMAI
Appendix 2. STUDY PROGRAMME DESIGN, REALIZATION AND IMPROVEMENT OF STUDY PROGRAMME

Jsidarbinimas ir sékmingas darbas pagal specialybe / Employment and successful work according to specialty 53%
Darni visy gebéjimy plétoté / Coherent development of all skills 49%
Tyrimy gebéjimy plétoté / Development of research skills 44%
Asmeninés karjeros projektavimas / Design of personal career 43%
Specialiyjy gebéjimy plétoté / Development of special skills 37%
Gebéjimas dirbti savarankiskai / Ability to work independently 32%
Bendryjy gebéjimy plétoté / Development of core skills 23%
Socialiniy gebéjimy plétoté / Development of social skills 16%
Gebéjimas dirbti grupéje / Ability to work in group 16%
Studenty ir darbdaviy rysiy uzmezgimas ir plétoté / Starting and development of contacts with students and employers 4%
Kita/Other | 0%

0% 10% 20% 30% 40% 50%  60%

5 pav. Busimy absolventy gebéjimai, kuriuos akcentuoja studijy programos universitetuose (atsakymy daznis proc.)
Fig. 5. Prospective graduates’ skills emphasised by study programmes at universities (frequency of responses in per cent)

Jsidarbinimas ir sékmingas darbas pagal specialybe / Employment and successful work according to specialty 62%
Darni visy gebéjimy plétoté / Coherent development of all skills 46%
Specialiyjy gebéjimy plétoté / Development of special skills 43%
Gebéjimas dirbti grupéje / Ability to work in group 41%
Gebéjimas dirbti savarankiskai / Ability to work independently 40%
Asmeninés karjeros projektavimas / Design of personal career 32%
Bendryjy gebéjimy plétoté / Development of core skills 27%
Socialiniy gebéjimy plétoté / Development of social skills 11%
Tyrimy gebéjimy plétoté / Development of research skills 1%
Studenty ir darbdaviy rysiy uzmezgimas ir plétoté / Starting and development of contacts with students and employers 8%

Kita / Other 6%

0% 10% 20% 30% 40% 50% 60%  70%

6 pav. Busimy absolventy gebéjimai, kuriuos akcentuoja studijy programos kolegijose (atsakymy daznis proc.)
Fig. 6. Prospective graduates’ skills emphasised by study programmes at colleges (frequency of responses in per cent)

Gebéjimas dirbti grupéje / Ability to work in group 24
Asmeninés karjeros projektavimas / Design of personal career 22
Tyrimy gebéjimy plétoté / Development of research skills 21

Studenty ir darbdaviy rysiy uzmezgimas ir plétoté / Starting and development of contacts with students and employers 2,0
Gebéjimas dirbti savarankiskai / Ability to work independently 2,0
Darni visy gebéjimy plétoté / Coherent development of all skills 19
Bendruyjy gebéjimy plétoté / Development of core skills 18
Specialiyjy gebéjimy plétoté / Development of special skills 18
Socialiniy gebéjimy plétoté / Development of social skills 18
|sidarbinimas ir sékmingas darbas pagal specialybe / Employment and successful work according to specialty 1,7

0,0 0,5 1,0 15 20 2,5 3,0

7 pav. Gebéjimai, kuriy plétotei universitety studijy programose, skiriamas didziausias démesys: studijy programy vadovy nuomoné (jvercio vidurkis)
Fig. 7. Skills which are developed most at universities study programmes: opinion of study programme manager (mean value)
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2 priedas. STUDIJY PROGRAMY RENGIMO, |GYVENDINIMO IR GERINIMO YPATUMAI
Appendix 2. STUDY PROGRAMME DESIGN, REALIZATION AND IMPROVEMENT OF STUDY PROGRAMME

Studenty ir darbdaviy ry3iy uzmezgimas ir plétoté / Starting and development of contacts with students and employers 24
Gebéjimas dirbti grupéje / Ability to work in group 23
Asmeninés karjeros projektavimas / Design of personal career 22

Socialiniy gebéjimy plétoté / Development of social skills 21

Gebéjimas dirbti savarankiskai / Ability to work independently 2,0

Tyrimy gebéjimy plétoté / Development of research skills 2,0

Darni visy gebéjimy plétoté / Coherent development of all skills 19

Specialiyjy gebéjimy plétoté / Development of special skills 1,7
Bendryjy gebéjimy plétoté / Development of core skills 16
Jsidarbinimas ir sékmingas darbas pagal specialybe / Employment and successful work according to specialty 1,6
Kita / Other 15

0,0 0,5 1,0 15 2,0 25 30

8 pav. Gebéjimai, kuriy plétotei kolegijy studijy programose, skiriamas didZiausias démesys: studijy programy vadovy nuomoné (jvercio vidurkis)
Fig. 8. Skills which are developed most at colleges study programmes: opinion of study programme manager (mean value)

Studijy turinys / Study content 50%
Studijy tikslai / Study objectives 17%
Teoriniy ir praktiniy studijy santykis / Ratio between theoretical and practical workload 11%

Studijy vertinimo ir jvertinimo metodologija bei metodika / Study assessment and evaluation methodology and methods 6%

Studijy metodai / Study methods 5%

Studijy rezultatai / Study outcomes 5%

Studijy literatiros kiekis ir kokybé bibliotekoje / Amount of study literature and quality in the library 5%
Déstymo metodai / Teaching methods 1%
Turima studijy materialiné bazé / Current study material basis 1%
Kontaktiniy valandy skaicius / Number of contact hours 1%

Kita / Other 1%
Savarankisko studenty darbo apimtis / Scope of independent students’ workload 0%

Konsultacijy apimtis / Number of consultations 0%

0% 10% 20% 30% 40% 50%  60%

9 pav. Svarbiausi studijy programos rengimo parametrai siekiant diplomy pripazinimo biisimoje vieningoje Europos aukstojo mokslo erdvéje:
universitety studijy programy vadovy nuomoné (proc.)
Fig. 9. Major study programme design parameters seeking for diploma recognition in the future common European Higher Education Area:
universities study programme managers approach (per cent)
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2 priedas. STUDIJY PROGRAMY RENGIMO, |GYVENDINIMO IR GERINIMO YPATUMAI
Appendix 2. STUDY PROGRAMME DESIGN, REALIZATION AND IMPROVEMENT OF STUDY PROGRAMME

2 lentelé. Svarbiausias studijy programos parametras, universitety ir kolegijy studijy programy vadovy nuomone,
pagal kurj nustatomi studenty studijy pasiekimy vertinimo kriterijai

Table 2. Most important study programme parameter which, according to the universities and colleges managers,
are used to determine students study achievements assessment criteria

STUDLJY PROGRAMOS RENGIMO PARAMETRAI, PAGAL KURIUOS NUSTATOMI

STUDENTY STUDIJY PASIEKIMU VERTINIMO KRITERLIAI / STUDY PROGRAMME UNIVERSITETY STUDLJY PROGRAMY VADOVY KOLEGIY STUDLJY PROGRAMY VADOVY ATSAKYMAI

Studijy turinys / Study content 17 2
Studijy tikslai / Study objectives 28 64
Studijy rezultatai / Study outcomes 44 25
Studijy turinys / Study content 41%
Studijy tikslai / Study objectives 20%
Studijy rezultatai / Study outcomes 14%
Teoriniy ir praktiniy studijy santykis / Ratio between theoretical and practical workload 8%
Studijy vertinimo ir jvertinimo metodologija bei metodika / Study assessment and evaluation methodology and methods 8%
Kita / Other 6%
Turima studijy materialiné bazé / Current study material basis 5%
SavarankiSko studenty darbo apimtis / Scope of independent students’ workload 2%

Studijy literatdros kiekis ir kokybé bibliotekoje / Amount of study literature and quality in the library 2%
Déstymo metodai / Teaching methods 0%
Studijy metodai / Study methods | 09
Kontaktiniy valandy skaicius / Number of contact hours 0%

Konsultacijy apimtis / Number of consultations | 9

0% 10% 20% 30% 40% 50%  60%

10 pav. Svarbiausi studijy programos rengimo parametrai siekiant diplomy pripazinimo biisimoje vieningoje Europos auk3tojo mokslo erdvéje:
kolegijos studijy programy vadovy nuomoné (proc.)
Fig. 10. Major study programme design parameters seeking for diploma recognition in the future common European Higher Education Area:
colleges study programme managers approach (in per cent)

3 lentelé. Studijy programy atnaujinimo ir kokybés gerinimo daznumas universitetuose ir kolegijose (proc.)
Table 3. Frequency of study programme renewal and quality improvement at universities and colleges (per cent)

STUDIJY PROGRAMOS KOMITETO POSEDZIY SKAICIUS / UNIVERSITETY STUDLJY PROGRAMY VADOVY ATSAKYMAI / KOLEGIY STUDLJY PROGRAMU VADOVY ATSAKYMAI /
NUMBER OF STUDY PROGRAMME COMMITTEE SITTINGS ANSWERS OF UNIVERSITIES STUDY PROGRAMME MANAGERS ~ ANSWERS OF COLLEGES STUDY PROGRAMME MANAGERS

Du kartus per metus / Twice a year 26 29
Vieng karta per metus / Once a year 38 51

Viena karta per dvejus metus / Once in two years 13 10
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2 priedas. STUDIJY PROGRAMY RENGIMO, |GYVENDINIMO IR GERINIMO YPATUMAI
Appendix 2. STUDY PROGRAMME DESIGN, REALIZATION AND IMPROVEMENT OF STUDY PROGRAMME

4 lentelé. Pirmiausiai gerintini studijy programos parametrai, siekiant pagerinti studijy kokybe (atsakymy skaicius proc. ir jvercio vidurkis)
Table 4. Study programme parameters which should be first improved seeking to improve study quality (number of responses in per cent and mean value)

STUDIJY PROGRAMOS PARAMETRAI/
STUDY PROGRAMME PARAMETERS

Atitikimas darbo rinkos poreikiams / Meeting labour market demands
Turima materialiné bazé / Current material basis

UNIVERSITETY STUDJY PROGRAMUY VA-
DOVY ATSAKYMAI / ANSWERS OF UNIVERSI-
TIES STUDY PROGRAMME MANAGERS

PROC. / PER CENT JVERCIO VIDURKIS /

Salygos déstytojy profesiniam tobuléjimui / Conditions for teacher vocational development

Déstytojy ir studenty, studijuojaniy pagal programa, tarptautinis mobilumas /
International mobility of teachers and students of the programme

Studijy medZiagos bibliotekoje tinkamumas ir kiekis /

Suitability and amount of study material in the library

Atskiry studijy programos dalyky kokybé / Quality of separate study programme subjects

Déstytojy kvalifikacija / Teacher qualification

Atitikimas tarptautiniams reikalavimams / Conformity to international requirements

Darbdaviy dalyvavimas studijy programos komiteto veikloje /

Employer participation in study programme committee activity

Studijy programos tiksly modernumas ir skaidrumas /

Modern and transparent study programme goals

Studijy dalyky suderinamumas atsizvelgiant j studijy programos tikslus/
Compatibility of study subjects with regard to study programme goals
Vizituojanciy déstytojy dalyvavimas / Participation of visiting teachers
Absolventy dalyvavimas studijy programos komiteto veikloje /
Participation of graduates in study programme committee activity

Studijy rezultaty apibréztumas ir aiskumas / Definiteness and clarity of study outcomes

Studijy rezultaty vertinimas / Definiteness and clarity of study outcomes
Atitikimas studijy krypciy reglamentui / Conformity to study field requlations

49
46
48

Y

52

35
38
31

36

by

18
38
21
13

MEAN VALUE
29
24
2,5

32

3,0

28
2,1
3,1

41
26

33
3,1
33

33
17
34

KOLEGIY STUDJY PROGRAMY VADOVY
ATSAKYMAI / ANSWERS OF COLLEGES

STUDY PROGRAMME MANAGERS

5 lentelé. Veiksniai, labiausiai paveike universitety ir kolegijy studijy programy kokybés gerinima per paskutiniuosius trejus metus:

studijy programy vadovy nuomoné (proc. ir vidutinis jvertis)

Table 5. Factors impacted most on the quality improvement of universities and colleges study programmes during the last three years:

study programme managers approach (per cent and mean value)

VEIKSNYS, [TAKOJANTIS STUDLJY PROGRAMY KOKYBES GERINIMA /
FACTOR, IMPACTED STUDY PROGRAMMES QUALITY IMPROVEMENT

Darbo rinkos poreikiai konkrecioms kompetencijoms /

Labour market demands for certain competencies

Nacionaliniy ir ES dokumenty nuostatos /

Dispositions of national and EU documents

Socialiniy dalininky rekomendacijos / Recommendations of stackholders
Darbdaviy pasitlymai busimiems studijy programos absolventams /
Employers propositions for prospective study programme graduates
Déstytojy patirtis, jgyta stazuociy metu uZsienyje /

Teachers experience acquired in traineeships abroad

Studijy programos absolventy jsidarbinimas /

Employability of study programme graduates

Studijy programos absolventy nuomoné / Study programme graduates opinion
Busimy studenty lukesciai / Expectations of prospective students
Naujausios literatiros analizé / Analysis of the up-to-date literature
Mokslinés ir technologinés pazangos is3ikiai studijy materialinei bazei /
Challenges of scientific and technological progress for study material basis
Studenty patirtis, jgyta studijy uzsienyje metu /

Student experience acquired during studies abroad

UNIVERSITETY STUDLJY PROGRAMY VADOVY
ATSAKYMAI / ANSWERS OF UNIVERSITIES STUDY

PROGRAMME MANAGERS
DALIS PROCENTAIS / JVERCIO VIDURKIS /
PART IN PER CENT MEAN VALUE
54 29
55 22
39 32
25 3,0
52 28
46 32
49 31
45 2,7
48 2,7
25 35
18 3,6

PROC./ PER CENT

54
66
48

57

18

31
31
45

28

35

25
5
6

12
20
17

JVERCIO VIDURKIS /
MEAN VALUE
2,5
2,7
2,7

32

37

33
29
2,2

3,0
2,2

41
33
3,0

3,6
34
24

KOLEGIJY STUDLJY PROGRAMY VADOVY
ATSAKYMAI / ANSWERS OF COLLEGES STUDY

PROGRAMME MANAGERS
DALIS PROCENTAIS / IVERCIO VIDURKIS /
PART IN PER CENT MEAN VALUE
69 2,1
50 18
77 28
65 3,0
39 31
45 2,7
39 3,5
31 3,6
24 39
39 33
18 3,0
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3 priedas. STUDIJY PROGRAMY ATVIRUMAS IR STUDIJY PROGRAMY KOKYBE
Appendix 3. STUDY PROGRAMME OPENNESS AND QUALITY

Trys ir daugiau /

Du/Two Three and more
0,
34% 10% Nei vienas /
Neither
22%
Vienas /One
34%

11 pav. Studijy programos tikslus atitinkanciy nacionaliniy projekty, kuriuose
dalyvauja studijy programos déstytojai ir studentai skaicius: universitety
studijy programy vadovy atsakymai (skaicius proc.)

Fig. 11. Number of national projects which meet study programme goals and
involve study programme teachers and students: universities study program-
me managers answers (per cent)

Trys ir daugiau /
Three and more

2% Nei vienas /
Du /Two Neither
58% 8%
Vienas /One
32%

12 pav. Studijy programos tikslus atitinkanciy nacionaliniy projekty, kuriuose
dalyvauja studijy programos déstytojai ir studentai skaicius: kolegijy studijy
programy vadovy atsakymai (skaicius proc.)

Fig. 12. Number of national projects which meet study programme goals and
involve study programme teachers and students: colleges study programme
managers answers (per cent)



