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AUKSTOJO MOKSLO

STUDIJY SISTEMOS
HARMONIZAVIMAS LIETUVOJE -
STUDIJY KOKYBES TOBULINIMO
PRIELAIDA

SANTRAUKA

Straipsnyje nagrinéjamas aukstojo mokslo harmonizavimas,
kaip studijy kokybés tobulinimo Lietuvoje prielaida. Apzvel-
giama aukstojo mokslo raida bei universitetiniy ir neuniver-
sitetiniy studijy programy pozymiai. Daroma prielaida, kad
universitetinés ir aukstosios neuniversitetinés studijos per
menkai harmonizuotos — néra tinkamos dermés studijy jgy-
vendinimo strategijoje. Vertinimo kriterijy unifikavimas rodo
aukstyjy neuniversitetiniy ir universitetiniy studijy harmoni-
zavimo stoka ir auk$tojo mokslo binarinés sistemos sandy mi-
sijos jgyvendinimo problema.

PAGRINDINIY SAVOKY APIBREZIMAI

« Aukstojo mokslo sistemos harmonizavimas - aukstyjy neuni-
versitetiniy ir universitetiniy studijy visumos daliy darna, kai
aiskiai apibréztas jy studijy turinys ir forma.

« Binariné aukstojo mokslo sistema - universitetiniy ir aukstyjy
neuniversitetiniy studijy programy visuma, vykstanti universite-
tuose ir kolegijos.

« Binarinés sistemos sandas — aukstyjy mokykly studijy progra-
my sudedamoiji dalis.

« Sandas - studijy programos studijy turinio sudedamoji
dalis.

« Studijy kokybés tobulinimas — sistemingos, nuolatinés proce-
dadros, paremtos veiksmy planu arba salygotos studijy proceso
dalyviy ir vertintojy, padedancios uztikrinti studijy kokybe.

« Studijy programos kokybés vertinimo kriterijus — pozymis, kuriuo
remiantis nustatoma studijy programos kokybé.

« Studijy programos kokybés vertinimo rodiklis — kokybinis ar
kiekybinis duomuo, kuris parodo studijy programos kokybi-
nio pozymio reiskimosi intensyvuma.

[VADAS

Europos Tarybos ir UNESCO aukstojo mokslo kvalifikaci-
ju, pripazinimo Europos regiono valstybése konvencija
(1997), Bolonijos deklaracija (The Bologna Declaration,
1999) - tai dokumentai, aiSkiai apibréziantys aukstojo

HARMONIZATION OF HIGHER
EDUCATION SYSTEM IN
LITHUANIA - PREREQUISITE FOR
QUALITY IMPROVEMENT OF
STUDIES

ABSTRACT

The article examines harmonization of higher education as an
prerequisite of improvement of study quality in Lithuania. It
overviews the development of higher education and criteria
of university and higher non-university study programmes. An
assumption is made that higher university and higher non-uni-
versity studies are poorly harmonized and the strategy for re-
alization of studies is lacking relevant coherence. Unification of
assessment criteria shows lack of harmonization in and between
non-university and university studies as well as the problem of
realization of the mission of components of a binary higher edu-
cation system.

DEFINITIONS OF KEY WORDS

« Harmonization of higher education system — the unity of higher
non-university and university studies and harmony of all its parts
when the content and form of studies is explicitly defined.

« The binary system of higher education - entirety of university and
non-university level study programmes which are delivered at uni-
versities and colleges.

« A component of the binary system — a constituent of higher school
study programmes.

+ Acomponent - a constituent of a study programme curriculum.
« Quality improvement of studies— systematic and steady proce-
dures supported by an action plan or conditioned by participants
and assessors of a study process that facilitate to ensure the qual-
ity of studies.

« Study programme quality assessment criterion — a feature according
to which a study programme is assessed.

« Study programme quality assessment indicator — a qualitative or
quantitative data which show’s intensity of qualitative feature ex-
pression in study programme.

INTRODUCTION

The Council of Europe/UNESCO convention on the recogni-
tion of qualifications concerning higher education in the Eu-
ropean region (1997) and The Bologna Declaration (1999)
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mokslo kryptis ir tendencijas. |vairiy pokyciy, ir globa-
lizacijos fone, Ziniy visuomené kelia ypatingus reikala-
vimus aukstajam mokslui, kuris labai svarbus siekiant
visuomenés gerovés. Todél mokslininkai daug démesio
skiria aukstojo mokslo padédiai ir problemoms nagriné-
ti, analizuoja binarinés aukstojo mokslo sistemos vys-
tymasi ir raida, perspektyvas ir jy jtaka studijoms. Siuos
klausimus nagrinéjo P. Juceviciené (1997, 1998, 1999),
taip pat aptarti binarinés sistemos keliami jsipareigoji-
mai (Brazitnas, 2001; Lepaité, 2003; Targamadzé, Krivic-
kas, 1996). Tyrinétas ir auk$tojo mokslo tapsmas masiniu
(Barnett, 1994; Gudaityté, 1998, 2000, 2002; Juceviciené,
1998). Daug démesio skirta aukstojo mokslo studijy ko-
kybés uztikrinimo problematikai, universitetiniy studijy
kokybés vertinimui, studijy kokybés vertinimo sistemos
parametrams (Campbell, Marijk van der Wende, 2000;
Cizas, 1996, 2001; Dienys, Pukelis, Ziliukas, 2005; Puke-
lis, Pileicikiené, 2005; Stumbrys, 2003; Savickiené, 2005;
Valiuskeviciaté, Druskyté, Mikutaviciené, 2003). Taciau
beveik nieko nepasakyta apie aukstojo mokslo harmo-
nizavima, kaip studijy kokybés tobulinimo priemone.

Sio straipsnio tikslas — aptarti auk$tojo mokslo har-
monizavimo procesg, kaip studijy kokybés tobulinimo
prielaida.

Objektas - aukstojo mokslo studijy kokybés
harmonizavimas.

Tyrimo metodai: mokslinés literatlros ir doku-
menty aukstojo mokslo studijy kokybés ir harmoniza-
vimo tema analizé.

1
AUKSTOJO MOKSLO RAIDA

Diskusijos dél aukstojo mokslo sistemos pertvarkos
prasidéjo dar pries Lietuvos nepriklausomybés atkari-
ma. Pacios aukstosios mokyklos diskutavo apie auks-
tojo mokslo reforma globaliu struktdriniu ir funkciniu,
valdymo bei studijy kokybés gerinimo pozidriu. Kin-
tancios darbo rinkos sglygos atgavusioje nepriklauso-
mybe Lietuvoje ir poky¢iai Europos Svietimo sistemose
skatino pradéti aukstojo mokslo reforma. 1989 m. at-
kurtas Vytauto DidZiojo universitetas, remési geriausia
Vakary Europos ir JAV patirtimi. Kity aukstyjy mokykly
iniciatyva buvo jtvirtinti demokratijos ir autonomijos
principai, susidare palankios salygos akademinei lais-
vei aukstojo mokslo institucijose plétoti. 1990-1997
m. dalis aukstyjy mokykly buvo reformuotos, taip pat
buvo jkurta naujy (pvz., Klaipédos universitetas, My-
kolo Riomerio universitetas, Lietuvos karo akademija
ir t. t.). Lygiagreciai buvo kuriami ir atnaujinami strate-
giniai aukstojo mokslo dokumentai. 1991-1998 m. pri-
imtas LR mokslo ir studijy jstatymas (1991), sudaryta
»mokslo sriciy ir krypciy klasifikacija” (1992) ir t.t.Ypac

are the documents that explicitly determine trends and
tendencies of higher education. In the context of various
changes and globalization knowledge society is raising
specific requirements for higher education which is es-
sential for achievement of public welfare. For this reason
scholars devote a great deal of attention to the position
of higher education and examination of its problems.
Research has been carried out into the formation of the
binary system of higher education, its perspectives and
their influence on studies. These issues were examined
by P. Juceviciené (1997, 1998 and 1999). Responsibilities
raised by the binary system were discussed by Brazitnas
(2001), Lepaité (2003) and Targamadzé and Krivickas
(1996). The transition of higher education into mass
higher education was researched by Barnett (1994),
Gudaityté (1998, 2000 and 2002) and Juceviciené (1998).
A lot of attention has been given to the topics of quality
assurance of higher education, assessment of the qual-
ity of university studies and parameters of the quality
assessment system of studies (Campbell, Marijk van der
Wende, 2000; Cizas, 1996 and 2001; Dienys, Pukelis and
Ziliukas, 2005; Pukelis and Pilei¢ikiené, 2005; Stumbrys,
2003; Savickiené, 2005; and Valiuskeviciaté, Druskyté
and Mikutaviciené, 2003). However, hardly anything is
mentioned about harmonization of higher education as
a means of quality improvement of studies.

The aim of this article is to discuss the harmoniza-
tion process of higher education as an prerequisite for
quality improvement of studies.

Object — harmonization of higher education stud-
ies quality.

Research methods include the analysis of schol-
arly literature and documents in terms of harmonization
and quality of higher education studies.

1
DEVELOPMENT OF HIGHER EDUCATION

Discussions about the reform of the system of higher
education began before the restoration of Lithuania’s
independence. Higher education schools were discuss-
ing about the reform of higher education from a glo-
bal structural and functional, management and study
quality improvement point of view. Changing condi-
tions of the labour market in Lithuania after regaining
its independency and changes in European education
systems encouraged to start the reform of higher edu-
cation. Restored in 1989, Vytautas Magnus University
was founded on the best experience of Western Europe
and the USA. On the initiative of other higher schools
principles of democracy and autonomy were consoli-
dated and favourable conditions to cultivate academic
freedom in institutions of higher education emerged.
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reiksmingi ,Kvalifikaciniai auk$tojo mokslo nuostatai”
(1993), nes juose jteisinti bakalauro ir magistro kvalifi-
kaciniai laipsniai. Teisiniuose dokumentuose jtvirtinta
mokslo ir studijy vienoveés, demokratijos bei autono-
mijos ir pagrindiniai aukstojo mokslo funkcionavimo
principai.

Veiklos pasaulio poreikiai, rinkos ekonomika ir zi-
niy visuomené salygojo aukstojo mokslo tapsma ma-
siniu ir paskatino jo diversifikacijos procesus (reiskinys,
kai universitetinis aukstasis mokslas tampa diversifi-
kuota, dazniausiai binarine sistema). Aukstojo mokslo
tapsmo masiniu reiskiniu (Barnett, 1994; Gudaityte,
1998, 2000, 2002, Juceviciené, 1998) fenomenas palie-
té daugelj Europos ir kity pasaulio 3aliy, jose jsitvirti-
no binariné aukstojo mokslo sistema (Austrija, Belgija,
Bulgarija, Danija, Filipinai, Japonija, Kipras, Kroatija,
Prancizija, Latvija, Lenkija, Malta, Naujoji Zelandija,
Norvegija, Olandija, Portugalija ir kt.). Taip pat dazni
atvejai, kai 3alia universitety buvo jsteigti universite-
tiniai koledzai, teikiantys aukstajj i$silavinima (DidZioji
Britanija), ar kai aukstosiose universitetinio tipo moky-
klose jgyvendinamos neuniversitetés aukstojo mokslo
programos (Ispanija).

Teorinéje literatlroje aptinkama jvairiy aukstojo
mokslo klasifikacijos modeliy. J. Jallade (1992) isskiria
binarine; unifikuotg (universitetiné sistema, apimanti
kolegijas, jgyvendinancias neuniversitetines studijy
programas) bei fragmentine (jvairaus tipo aukstojo
mokslo institucijos, dél kuriy jvairovés negalima laikyti
nei binarinémis, nei unifikuotomis pvz., Prancizijoje)
sistemas (Juceviciené, 1997). P. Scott (1996), cituojamas
P. Jucevicienés (1997), nurodo universitetine, binarine,
unifikuota ir stratifikuotg (perspektyvia, visa apimancia,
sudaryta i jvairiausiy institucijy) sistemas. Apibadin-
damas binarine sistema, P. Scott (1996) pabrézia, kad
tai ne Zemesnio nei universitetai lygio aukstojo moks-
lo institucijos, kurios jkurtos iSplésti aukstojo mokslo
sistema ir skatinti universitety konkurencijg su jomis.
A. Targamadzé nurodo, jog ,binariné aukstojo mokslo
sistema 3alia klasikiniy universitety, rengianciy plataus
profilio specialistus, apima specialiuosius universitetus,
rengiancius siauresnio profilio, taciau konkretesnio ir
gilesnio issilavinimo specialistus” (1997, p. 43). Anali-
zuojant teisés aktus ir mokslinéje literattroje paskelb-
tus straipsnius, paaiskéjo, jog binariné sistema ir neu-
niversitetinés studijos batini Lietuvos aukstojo mokslo
sistemoje. Prasidéjus aukstesniyjy studijy reformai ir
2000 m. priémus Aukstojo mokslo jstatyma, buvo jtei-
sintos neuniversitetinés studijos, kurios jau kuris laikas
populiarios kitose Salyse. Neuniversitetiniy studijy jtei-
sinimui jtakos turéjo Europos Tarybos ir UNESCO kva-
lifikacijy, susijusiy su aukstuoju mokslu, pripazinimo
Europos regiono valstybése konvencija (ES PHARE pro-

In 1990-1997 part of higher schools were reformed
and new ones were established (e.g., Klaipéda Univer-
sity, Mykolas Riomeris University, Military Academy of
Lithuania, etc.). In parallel with these processes strate-
gic documents of higher education were created and
renewed. In 1991-1998 the Law on Education and Stud-
ies of the Republic of Lithuania was enacted (1991), ‘the
classification of education fields and trends’ was created
(1992), etc. ,Qualification Regulations of Higher Educa-
tion” (Kvalifikaciniai aukstojo mokslo nuostatai -1993)
were especially of great significance as they legitimat-
ed bachelor’s and master’s qualification degrees. Legal
documents consolidated principles of the unity of edu-
cation and studies, democracy, autonomy and the main
principles of higher education functioning.

The needs of the world of work, market economy
and knowledge society conditioned the transition of
higher education into mass education and stimulated
processes of its diversification (a phenomenon when
higher education becomes a diversified and, usually, bi-
nary system). The phenomenon of the transition of high-
er education into mass education has touched a great
number of European and other countries where the bi-
nary system of higher education has been established
(Austria, Belgium, Bulgaria, Denmark, Philippines, Japan,
Cyprus, Croatia, France, Latvia, Poland, Malta, New Zea-
land, Norway, Holland, Portugal, etc.). A frequent case
was to establish, beside universities, university colleges
providing higher education (Great Britain) or in higher
university type schools to realize non-university higher
education programmes (Spain).

In theoretical literature one can find various models of
higher education classification. J. Jallade distinguishes bi-
nary, unified (a university system which includes colleges
realizing non-university study programmes) and fragmen-
tary higher education institutions which because of their
diversity cannot be considered neither binary nor unified,
e.g., in France) systems. (Juceviciené, 1997). P. Scott (1996),
cited by P. Juceviciené (1997), notes university, binary, uni-
fied and stratified promising, all inclusive and comprising
diverse institutions systems. Defining the binary system
P. Scott (1996) emphasizes that these are not lower than
university level higher education institutions which are
established to expand the higher education system and
to encourage the competition of universities with them.
A. Targamadzé points out that ‘the binary higher educa-
tion system alongside classical universities that train wide
profile specialists special universities emerged training
specialists of a more narrow but more specific and deeper
education’ (1997, p. 43). After the analysis of legal acts and
articles published in scholarly literature it became clear
that the binary system and non-university studies were
necessary in the Lithuanian higher education system.
When the reform of higher studies began and the Law
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grama,1999). 5j procesa taip pat skatina siekimas jgy-
vendinti Lietuvoje Europos 3aliy bendros Svietimo er-
dvés principus ir realizuoti Bolonijos deklaracijg (1999).

Daugelyje Europos 3aliy jtvirtinta binariné auksto-
jo mokslo sistema, auk$tojo mokslo tapsmas masiniu
reiskiniu, didéjantis studijy kokybés vertinimo poreikis
ir populiarumas salygojo pokycius ir Lietuvos Svietimo
sistemoje. Aukstesniyjy studijy pertvarkymas j neuni-
versitetines vyko trimis lygmenimis: 1) instituciniu ly-
gmeniu - aukstesniosios mokyklos nuo 1991 m. atliko
parengiamuosius darbus ir deklaravo ,savo pasiryzima
tapti auk$tosiomis neuniversitetinio tipo mokyklomis”
(Levickas, 1999, p. 86); 2) valstybiniu lygmeniu — 1997
m. pradéta jgyvendinti ES PHARE aukstojo mokslo
programa, kurios vienas tiksly buvo ,aukstesniyjy
mokykly veiklos tobulinimas: aukstesniyjy mokykly
studijy programy vertinimo ir akreditavimo sistemos,
skatinancios ty programy vystyma, sukdrimas, tuo su-
darant prielaidas nuosekliam aukstesniyjy mokykly
transformavimuisi | neuniversitetinio lygio aukstasias
mokyklas” (Domarkas, 1999, p. 79). 1998-1999 m. at-
likta aukstesniyjy mokykly analizé, siekiant nustatyti,
kurioms aukstesniosioms mokykloms galima pirmiau-
sia pradéti rengti neuniversitetiniy studijy programy
projektus ir teikti juos vertinimui; 2000 m. Aukstojo
mokslo jstatymas jteisino kolegijas ir suteiké galimy-
be jgyvendinti neuniversitetiniy studijy programas; 3)
tarptautiniu lygmeniu - 1998 m. duomenimis, i$ 20-ies
Europos Sajungos ir EFTA' 3aliy tik dviejose nebuvo
neuniversitetinio aukstojo mokslo sektoriaus (Lietuvos
aukstasis mokslas, Kolegijy steigimo Lietuvoje studija,
1999).

Pats binarinés sutemos atsiradimas ir vystymasis
sukélé jvairiy diskusijy. Pacios pirmosios mokslinés
diskusijos dél naujojo neuniversitetinio sektoriaus atsi-
radimo kilo 1996 m. A. Targamadzés ir J. Krivicko (1996)
straipsnyje teigiama, jog neuniversitetiniy studijy va-
kuuma Lietuvoje batina uzpildyti ir ¢ia galimi du keliai:
1) greitesnis — aukStesniosios mokyklos integravimas j
aukstosios mokyklos sudétj; arba 2) létesnis, paremtas
nuoseklia raida, ir bendra aukstesniosios ir aukstosios
mokykly neuniversitetiniy studijy organizavimo sutar-
timi bei leidZiantis i$saugoti aukstesniosios mokyklos
savarankiskumga ir nepriklausomybe. Aukstesniosioms
mokykloms pasukus treciuoju keliu - atsiribojus nuo
universiteto kontrolés, kad buty galima jgyti visis-
kai nepriklausomos institucijos — kolegijos — statusa,
o véliau jj jgijus imta dar aktyviau diskutuoti. Visa tai
salygojo kolegijy tobuléjimo procesus. Analizuojant
teorine literatlirg svarbu atkreipti démesj j keleta svar-
biausiy idéjy, siejamy su kolegijy atsiradimu:

' EFTA - European Free Trade Association (Europos laisvosios prekybos
asociacija)

on Higher Education was passed in 2000 non-university
studies, which had already been popular for some time
in other countries, were legitimized. The legitimating of
non-university studies was influenced by The Council of
Europe/UNESCO convention on the recognition of qualifica-
tions concerning higher education in the European region
(ES PHARE programme, 1999). This process is also moti-
vated by endeavor to realize principles of the common
European education space and realization of the Bologna
declaration (1999) in Lithuania.

The binary system of higher education consolidated
in most European countries, the phenomenon of the tran-
sition of higher education into mass education, a growing
need and popularity of quality assessment of studies also
conditioned changes in the Lithuanian education system.
The reformation of high studies into non-university was car-
ried out at three levels: 1) at institutional level - since 1991
high schools fulfilled preliminary work and declared “their
resolution to become higher non-university type schools”
(Levickas, 1999, p. 86); 2) at national level —in 1997 the re-
alization of the ES PHARE higher education programme
began, one of the aims of which was ‘improvement of
high schools activity: the creation of the assessment and
accreditation system of high school study programmes
promoting the development of those programmes, thus
creating prerequisites for a consistent transformation
of high schools into non-university level higher schools’
(Domarkas, 1999, p. 79). In 1998-1999 analysis was carried
out aiming to determine which high schools can first start
drafting projects of non-university study programmes and
submit them for assessment; in 2000 the Law on Higher
Education legitimated colleges and enabled to realize non-
university study programmes; 3) at international level - ac-
cording to the data for 1998, from 20 European Union and
EFTA' countries only two did not have a non-university
higher education sector (Higher education of Lithuania,
Establishment of colleges in Lithuania workshop; Kolegijy
steigimo Lietuvoje studija 1999).

The emergence and development of the binary sys-
tem has generated diverse discussions. The first scholarly
discussions concerning the emergence of a new non-uni-
versity sector rose in 1996. In the article by A. Targamadzé
and J. Krivickas (1996) it is maintained that it is necessary to
fill the vacuum of non-university studies in Lithuania and
there are two possible ways to do this: 1) a quicker way -
the integration of a high school into the composition of a
higher school; 2) a slower one - based on consistent devel-
opment and the common high and higher schools agree-
ment of non-university studies organization and enabling
to retain high school autonomy and independence. When
high schools had turned into the third direction and disso-
ciated from university control to be able to gain the status
of a completely independent institution that of college,
and later when that status had been gained discussions

' EFTA - European Free Trade Association
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1. Kolegija globojama ir kontroliuojama universi-
teto, o neuniversitetinés studijos vyksta su universitetu
asocijuotose kolegijose (Vaitekunas, Laurutis, Jurkaus-
kas, 1999; Targamadzé, Krivickas, 1996; Targamadzeé,
1997).

2. Aukstesniujy mokykly, kolegijy personalo kva-
lifikacija reikia tobulinti arba ji yra nepakankama (Tar-
gamadzé, 1997; Zelvys, Zilinskaité, 2003). Kartais akade-
minio personalo kvalifikacija lyginama pervertinant kity
saliy patirtj, pvz., nurodoma, kad Vokietijoje ,j kolegijas
(Fachhochschule) gali bati priimami déstyti tik asmenys,
turintys moksly daktaro laipsnj ir ne mazesnj kaip pen-
keriy mety praktinio darbo staza po 3io laipsnio jgijimo’,
kad,norai tapti kolegijomis su tais paciais déstytojy ko-
lektyvais niekuo nepagristi” (Zavadskas, 1999, p. 69 ir p.
72). Teigiama, jog déstytojy be mokslinio laipsnio buvi-
mas kolegijoje priestarauja mokslo ir studijy vienovés
principui (Juceviciené, 1999).

3. Net aukstesniosios mokyklos, siekdamos pagrei-
tinti savo plétra neturéty bati ver¢iamos susitapatinti su
aukstosiomis mokyklomis (Juceviciené, 1997).

2000 m. jkurtos pirmosios septynios savarankiskos
kolegijos. Tais paciai metais jose pasiulyta 41 studijy
programos, ir priimti studijuoti 3547 studentai. 2001 m.
buvo 16 kolegijy ir 96 studijy programos, o studijuoti
buvo priimti10337 studentai, 2002 m. jau buvo 16 kole-
gijuy, 242 studijy programos, o pagal jas studijavo 26236
studentai. Dar po mety — 2003 m. egzistavo 27 kolegijos.

Zinios / Knowledge

Aukstasis mokslas /

became more active. All these processes determined the
development of colleges. Analyzing theoretical literature it
is important to pay attention to several main ideas related
with the emergence of colleges:

1. A college is protected and controlled by a uni-
versity, and non-university studies are carried out at col-
leges associated with universities (Vaitekinas, Laurutis
and Jurkauskas, 1999; Targamadzé and Krivickas, 1996;
Targamadzé, 1997).

2. The qualification of academic personnel in high
schools and colleges has to be improved or it is insuffi-
cient (Targamadzé, 1997; Zelvys and Zilinskaité, 2003).
At times the qualification of academic personnel is com-
pared overestimating the experience of other countries,
e.g. it is noted that in Germany ‘only people who have
the Doctor’s degree and practical work experience of not
less than five years after acquisition of this degree can be
admitted to teach in colleges (Fachhochschule)’ and that
‘willingness to become colleges with the same collectives
of teachers are unfounded’ (Zavadskas, 1999, p. 69 and p.
72). It is stated that the presence of teachers without a
scholarly degree in a college contradicts the principle of
unity of science and studies (Juceviciené, 1999).

3. Even high schools aiming at acceleration of their
development do not have to be forced to identify them-
selves with higher schools (Juceviciené, 1997).

In 2000 first seven autonomous colleges were es-
tablished. In the same year they offered 41 study pro-
grammes and admitted to study 3547 students. In 2001

Higher education

2a

Visuomené / Society

1a — aukstajame moksle kuriamos Zinios (fundamentaliosios) / knowledge created in higher education (fundamental);

1b — naujai sukurtos Zinios, patikrintos realiame gyvenime, virsta akademinémis ir grjzta j universitetus /

newly created knowledge, tested in real life, becomes academic and returns to universities;

2a - visuomené tikisi i$ aukstojo mokslo institucijy auksto lygio, konkreciai profesinei veiklai parengty specialisty /

society expects from higher education institutions high level specialists trained for a specific activity;

2b — aukstasis mokslas lemia visuomenés vystimasi ne tik uztikrindamas auksto lygio profesionaly parengima, bet ir teikdamas jiems visapusiska issilavinima /
higher education determines the development of society both by ensuring the training of high level professionals and providing them with versatile education;
3a - visuomenei budingas gana selektyvus naujai kuriamy Ziniy poreikis: ji daugiau domisi taikomojo pobadZio Ziniomis /

society is characterised by a relatively selective need for newly created knowledge: it is more interested in applied knowledge;

3b — naujos Zinios yra dvejopo pobiidZio: fundamentalios ir taikomosios. Abiejy tipy Zinios turi reikSmés visuomenei /

new knowledge is twofold: fundamental and applied. Knowledge of both types is significant for society.

1 pav. Aukstojo mokslo sistemos, Ziniy ir visuomenés saveika (pagal Barnett, 1994)
Picture 1. The interaction of higher education system, knowledge and society (based on Barnett, 1994).
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Universitety 2003 m. buvo 20, 02004 m.-21. Nuo 2003
m. kolegijose ir universitetuose naujy studijy programy
plétra gana panasi. 2003 m. kolegijose buvo studijuoja-
ma pagal 269 studijy programas, universitetuose pagal
945 programas, 2004 m. kolegijose ty programy buvo
292, o universitetuose 975, o dar po mety 2005 m. kole-
gijose buvo galima studijuoti pagal 305 studijy progra-
mas, o universitetuose pagal 994 programas (Statistika,
www. mokykla.smm.lt).

Aukstojo mokslo reforma skatino ne tik pokyciai Lie-
tuvoje, bet ir Europoje. Europos mastu aukstojo mokslo
kaitg iSsamiausiai pagrindzia R. Barnett (1994) trikam-
pis, kuriuo parodomas jvairiapusio issilavinimo, aukstos
kvalifikacijos specialisty poreikis bei dvejopo pobudzio
Ziniy - fundamentaliyjy ir taikomujy - poreikis visuo-
menei (1 pav.).

Aukstojo mokslo masinis pobudis teigiamas, ta-
¢iau kartu ir pavojingas reiskinys. Siekimas jgyti auks-
tojo mokslo diploma (pvz., magistro) kartais net kiek
iSkreipia aukstojo mokslo esme, siekiant populiarumo
(konferencijoje ,Magistras — mada ar batinybé*, 2004),
prieita prie iSvados, jog kuo aukstesnio issilavinimo
siekimas, kaip mados reiskinys, yra salygojamas Sian-
dieninés rinkos situacijos. Siandien jaunas Zmogus gali
rinktis i$ daugybés jvairiy studijy programy, taciau,
deja, nemazai nemotyvuoty studenty, nesuradusiy
savo studijy srities, puola studijuoti bet kg, svarbu, kad
tik aukstojoje mokykloje. Jvairls tyrimai rodo, kad stu-
dijuojantieji daznai per mazai suvokia universitetiniy
ir neuniversitetiniy studijy paskirtj. Dalis pasirinkusiy
kolegijas neretai jas laiko tarsi kursais pasirengti stu-
dijuoti universitetuose, pvz., Marijampolés kolegijoje
Z. Advilonieneés, A. Murauskienés (2005) atlikto dviejy
etapy tyrimo duomenimis, 87-93 proc. baigiamujy
kursy studenty ketina testi studijas universitete. Ke-
tinimy realumga rodo faktas, jog 1998-2004 m. 43,3
proc. pedagoginiy specialybiy absolventy studijas
tesé Siauliy universitete. Per gausus aukstyjy mokykly
studenty skaicius ir netausojamas akademinis perso-
nalas (didziuliai krdviai, menkas apmokéjimas uz dar-
ba) didina poreikj vertinti studijy kokybe. 1999 m. Lie-
tuvoje jau jvertintos pirmosios universitetiniy studijy
programos ir imtasi vertinti neuniversitetiniy studijy
programas. Neuniversitetiniy ir universitetiniy studi-
ju programy kokybés vertinimo pozymiai iki 2004 m.
skyresi. Dabar jau keleri metai universitetinés ir neu-
niversitetinés studijy programos yra vertinamos pagal
tuos pacius pozymius, tik skiriasi jy struktdriné speci-
fikacija (kredity apimtis ir pan.). Tac¢iau universitetiniy
ir neuniversitetiniy studijy turinio projektavimo prin-
cipai yra skirtingi, skirias ir jy paskirtis. Kyla klausimas,
ar Siy skirtingos paskirties studijy programy vertinimo

there were 16 colleges, 96 study programmes and 10337
students admitted, and in 2002 - 16 colleges, 242 study
programmes and 26236 students studying in these pro-
grammes. A year later, in 2003, 27 colleges existed. The
number of universities in 2003 was 20 and in 2004 - 21.
Since 2003 the development of new study programmes
in colleges and universities has been similar. In 2003 col-
leges offered 269 study programmes and universities -
945 programmes. In 2004 colleges made available 292
programmes and universities — 975; a year later, in 2005,
colleges provided a possibility to study in 305 study pro-
grammes and universities — in 994 study programmes
(Statistika, www. mokykla.smm.It).

The reform of higher education was stimulated not
only by changesin Lithuania butalso in Europe.The change
of higher education at European level is grounded in the
most comprehensive way by R. Barnett’s (1994) triangle
which shows the need for specialists of versatile education
and high qualification and the need in society for twofold
knowledge, fundamental and applied. (Picture 1).

A mass character of higher education is both a posi-
tive and dangerous phenomenon. Aspirations to get a
higher education diploma (e.g.., Master’s) in pursuit of
popularity sometimes even distort the essence of higher
education (at the conference ‘Master - fashion or a ne-
cessity’- 2004), a conclusion was reached that the higher
education, as the expression of fashion, is conditioned
by the current market situation. It is possible to choose
from variety of different study programmes, however, a
number of unmotivated students, having not found their
study field, resort to any study programme, but by no
means at higher school. Different studies show that stu-
dents often too scantly realize the purpose of university
and non-university studies. Part of students who chose
colleges frequently regard them as courses enabling to
prepare to study at universities, e.g., according to the re-
search carried out in two stages in Marijampolé college
by Z. Adviloniené and A. Murauskiené (2005), 87-93 per-
cent of final year students intend to continue studies at a
university. Reality of intentions is verified by the fact that
in 1998-2004 43.3 percent of graduates of pedagogical
specialties continued their studies at Siauliai University.
A too large number of students in higher schools and
academic personnel that is not spared (high teaching
load, low pay for work) are raising the need for quality
assessment of studies. In 1999 first university study pro-
grammes were assessed in Lithuania and assessment
of non-university study programmes began. Criteria
of quality assessment of non-university and university
study programmes until 2004 differed. For several years
now university and non-university study programmes
have been assessed according the same criteria, only
their structural specification has differed (amount of
credits, etc.) However, principles of designing of univer-
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pozymiy unifikavimas atitinka universitety ir kolegijy
misija, kuri abiejose aukstojo mokslo institucijose skir-
tinga. Studijy programy kokybés vertinimas - svarbi
studijy kokybés uztikrinimo sistemos dalis. Toliau issa-
miau analizuojama si problema.

2

UNIVERSITETINIY IR NEUNIVERSITETINIY
STUDIJY PROGRAMY KOKYBES VERTINIMO
KRITERIJAI

Mokslinés literatlros apzvalga rodo, jog studijy pro-
gramy kokybés vertinimo kriterijy pasirinkimas ir taiky-
mas - dazniausiai bana susitarimo isdava. Siy pozymiy
analizé Lietuvoje parodé, kad tiek neuniversitetinés, tiek
universitetinés studijy programos yra vertinamos pagal
tuos pacius principus ir kriterijus, atsizvelgiant tik j kai
kuriuos specifinius programy struktiros skirtumus. Stu-
dijy kokybés vertinimo centro internetiniame puslapyje
(www.skvc.lt) nurodoma, kad vertindami nauja studijy
programa ekspertai turi vadovautis Aukstojo mokslo
istatymu (2000), Pagrindiniy, specialiyjy profesiniy ir vien-
tisyjy studijy programy nuostatais (2005) ir kitais aukstajj
mokslg reglamentuojanciais teisés aktais. Pasitelkus
vertinti studijy programos projekta, ekspertai pirmiau-
siai vertina Siuos universitetiniy ir neuniversitetiniy pro-
gramy kriterijus: numatomy rengti specialisty poreikj,
studijy programos reikalingumo pagrindima, jgyjama
iSsilavinima (kvalifikacija), studijy trukme, studijuojamy
dalyky sara3a, akademinio personalo, jgyvendinancio
programa, kvalifikacija, apripinima metodinémis prie-
monémis (vadovéliai, kompiuteriné jranga ir kt.), mate-
rialinj programos pagrindima (laboratorijy jranga, prak-
tikos bazé ir kt.), idéjy naujoviskuma, atitikimg Lietuvos
ir tarptautinés rinkos poreikiams, veiklos ir mokslo pa-
saulio atstovy nuomone, dalykinj turinj. Dar karta ver-
tinant jau jgyvendinama studijy programa atsizvelgia-
ma j panasius kriterijus: programos studijy rezultatus ir
tikslus, programos vertinimo kriterijus ir sandara, turinj
ir studijy metodus, studijy jgyvendinima ir parama stu-
dentams, studenty skaiciaus kaitg, akademinj perso-
nala, programos privalumus ir trdkumus, materialines
salygas, iSorinius santykius, grjztamajj rysj, vidinj studi-
jy kokybés uztikrinima. Néra aiskiai apibrézti aukstyjy
neuniversitetiniy ir universitetiniy studijy programy
vertinamo turininio skirtumai, todél kyla disharmonija
tarp aukstojo mokslo sistemos dalyviy, iSryskéja nepa-
kankamas studijy harmonizavimas. Galima kelti prielai-
da, kad unifikuotas aukstyjy neuniversitetiniy ir univer-
sitetiniy studijy programy vertinimas ne visai atitinka
skirtinga $iy dviejy tipy institucijy misija. Labai panasus
vertinimo kriterijai taip pat sukuria prielaidas aukstyjy
neuniversitetiniy studijy programy priartéjimui prie

sity and non-university study contents are different and
their purpose differs as well. A question arises whether
the unification of assessment criteria of these different
purpose study programmes agrees with the mission of
universities and colleges which is different in both of
these higher education institutions. Since the quality
assessment of study programmes is an essential part of
the system of quality assurance of studies, the following
chapter will analyses that aspect in a greater detail.

2

QUALITY ASSESSMENT CRITERIA OF
UNIVERSITY AND NON-UNIVERSITY STUDY
PROGRAMMES

The overview of scholarly literature shows that selection
and application of criteria for quality assessment of study
programmes is generally a matter of agreement. The anal-
ysis of these criteria in Lithuania has revealed that both
university and non-university study programmes are as-
sessed according to the same principles and criteria tak-
ing into consideration only some specific differences in
the structure of programmes. In the website of the Centre
for Quality Assessment (www.skvc.lt) it is indicated that
experts assessing a new study programme have to fol-
low the Law on Higher Education (2000), Undergraduate,
specialized professional and integrated study programmes
regulations (2005) and other legal acts regulating higher
education. Assessing the project of a study programme
first of all experts assess the following criteria of university
and non-university programmes: the need for specialists
intended to train, substantiation of the need for a study
programme, education (qualification) acquired, dura-
tion of studies, the list of subjects studied, the qualifica-
tion of academic staff realizing the programme and their
provision with methodical means (textbooks, computer
equipment, etc.), material substantiation of a programme
(laboratory equipment, practice base, etc.), novelty of
ideas, conformity with the Lithuanian and international
market, the opinion of stakeholders and science world,
and content of subject matter. During a further assess-
ment of the study programme that is being already real-
ized similar criteria are considered: outcomes and goals of
the programme, assessment criteria, its structure, content
and study methods, realization of studies and support for
students, fluctuation of the number of students, academ-
ic staff, advantages and disadvantages of the programme,
material conditions, external relations, feedback, and an
internal assurance of the quality of studies. In higher uni-
versity and non-university study programmes, differences
of the content which is assessed are not explicitly defined,
therefore disharmony arises among participants of a
higher education system, and insufficient harmonization
of studies becomes explicit. It is possible to make an as-
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universitetiniy. Europoje stipri tendencija (Bolonijos
procesas) trumpinti universitetines studijas. Darbo rin-
ka ir vartotojiska visuomené skatina plétoti konkreciag
taikomajg veikla, tad dar labiau priartina prie rinkos ir
tuo paciu salygoja akademinio savarankiskumo mazé-
jimo tendencija. Rimtas jspéjimas yra uzsienio eksperty
iSvados, kad Lietuvai reikia apsispresti, kokios studijy
programos turi bati universitetinés, o kokios neuniversi-
tetinés, nes dalis programy labai panasios, nors jgyven-
dinamos skirtingo tipo aukstosiose mokyklose. Taip pat
atkreiptinas démesys, kad, pvz., verslo studijy programy
studentai mokosi i$ universitetams skirty sudétingy va-
dovéliy. Visa tai rodo, kad aukstyjy neuniversitetiniy ir
universitetiniy studijy programy turinio ir kokybés ver-
tinimo panasumas, bet skirtinga kolegijy ir universitety
misija rodo aukstojo mokslo harmonizavimo stoka. Kur
slypi viso to priezastys? Ar tokia jauna binariné sistema
yra linkusi transformuotis j unifikuota sistema, o gal tai
signalas tobulinti studijy kokybés uztikrinimo sistema ir
aukstojo mokslo kokybés vadyba?

Binarinéje sistemoje auk$tyjy neuniversitetiniy ir
universitetiniy studijy supanaséjimas ir rySkesnés takos-
kyros tarp jos nebuvimas badingas ir kai kurioms kitoms
Europos Salims. 2003 m. atliktame tyrime nurodoma,
kad vertinant aukstojo mokslo studijy programa jvai-
riose 3alyse dazniausiai atsizvelgiama j Siuos kriterijus:
studijy programos studijy rezultatus, tikslus ir uZdavinius,
programos turinj, programos strukturg, didaktine koncep-
cijq ir filosofijq, studijy metodus, studijy turinio projekta-
vimg, studenty savarankiskq darbg, studenty vertinimg,
egzaminavimg, studenty skaiciy, personalo kvalifikacijq,
jrangos tinkamumg, studijy turinio tarptautinj pobudj,
vidinés studijy kokybés uZtikrinimo procedduras, pasiektus
standartus, islaikiusiyjy egzaminus ir isbraukty studenty
skaiciy, vidutine studijy trukme, studenty ir déstytojy nuo-
mone (Pukelis, Savickiené, 2003). Sie pozymiai labai pa-
nasas j tuos, kurie taikomi uzsienyje neuniversitetinéms
studijy programoms vertinti. 5j teiginj patvirtina ir D. Le-
paités (2003), analizavusios kompetencijy nustatanciy
studijy programy lygj, pastebéjimas, jog dél aukstojo
mokslo ir profesinio rengimo pokyciy ,tradiciskai skirs-
tant programas pagal atskiras svietimo grandis jy ribos
tampa sunkiai indentifikuojamos” (p. 6).

ISnagrinéjus universitetiniy ir neuniversitetiniy
studijy programy vertinimo skirtumus, galima paste-
béti, kad dél neuniversitetinéms studijy programoms
budingos stiprios orientacijos j praktine veikla, jsi-
vaizduojama, kad kolegijos déstytojo veikla (iSskyrus
akademine) jsivaizduojama platesné nei universiteto
déstytojo. Pvz., Suomijoje ypatingas démesys skiria-
mas déstytojy kvalifikacijai. Vertinama ne tik jy kvali-
fikacija ir patirtis, bet atskirai dar ir déstytojo tiriamasis
darbas, profesinis doméjimasis ir aktyvumas, issimoksli-
nimas. Be to, vertinamos socialinés sqlygos ir paslaugos

sumption that unified assessment of higher non-univer-
sity and university study programmes does not fully con-
form to the different mission of institutions of these two
types. Highly similar assessment criteria also create pre-
conditions for the approximation of higher non-university
study programmes to university ones. In Europe there is
a strong tendency (the Bologna process) to shorten uni-
versity studies. The labour market and consumer-oriented
society encourages the development of a specific applied
activity, thus pushing still closer to the market and simulta-
neously conditioning the decrease tendency of academic
autonomy. A serious warning is constituted by findings
of foreign experts indicating that Lithuania has to decide
what kind of study programmes have to be of university
type and non-university type, since part of programmes
are highly similar although they are realized in different
level of higher education. The attention has to be direct-
ed to the fact that, for example, students in programmes
of business studies study from sophisticated textbooks
intended for universities. This points to the similarity of
content and quality assessment of higher university and
non-university study programmes. Also, the different mis-
sion of colleges and universities indicates the lack of har-
monization of higher education. What do the reasons of
all this consist in? Does such a young binary system tend
to transform into the unified system, or is this a signal to
improve the system of quality assurance of studies and
quality management in higher education?

The assimilation of higher non-university and univer-
sity studies in the binary system and the lack of a clear-
cut divide between them are also characteristic of some
other European countries. In a research that was carried
in 2003 it is indicated that assessing a study programme
of higher education in different countries the following
criteria are generally considered: outcomes, goals and ob-
jectives of a study programme, the assessment of students,
examination, the content of a programme, the structure
of a programme, its didactic conception and philosophy,
study methods, design of study content, students’ inde-
pendent work, the number of students, the qualification of
staff, suitability of equipment, an international character of
study content, procedures of an internal quality assurance
of studies, standards achieved, the number of students who
passed examination and who were stricken, an approxi-
mate duration of studies, students’ opinion, and teachers’
opinion (Pukelis and Savickiené, 2003). These criteria are
very similar to the ones applied for the assessment of
non-university study programmes abroad. This proposi-
tion is also supported by D. Lepaité’s, who analysed the
level of study programmes determining competencies,
notice that because of changes in higher education and
vocational training,dividing programmes in a traditional
way according to separate education links their bounda-
ries become difficult to identify” (2003, p. 6).
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studentams (psichologinis konsultavimas, konsultavi-
mas profesiniais klausimais). Olandijoje, vertinant neu-
niversitetinio tipo studijy programas, svarbu teikiamy
paslaugy studentams kokybé (konsultavimas profesi-
niais klausimais), baigiamyjy darby lygis, absolventy
pasiruosimas darbo rinkai (absolventy jsiliejimas j dar-
bo rinkq ir jy karjera). Svedijoje, $alia personalo kvali-
fikacijos, dar skiriamas kadrybiskumas studijy aplinkoje,
déstytojo tiriamasis darbas, pasiruosimo ir galimybiy
studijy programai jgyvendinti santykio galimybés ir re-
alumas. Lietuvoje, esant skirtingiems universitetiniy
ir neuniversitetiniy studijy programy rengimo prin-
cipams?, studijy turinio projektavimas gal galéty bati
vertinamas pagal panasius pozymius, taciau skirtin-
gus rodiklius. Universitetiniy studijy programy verti-
nimo kriterijai yra panasis j neuniversitetiniy studijy
programuy, taciau skirtumai iSryskéja analizuojant juos
pagal rodiklius, pvz., didesnis reiklumas akademiniam
personalui bei moksliniam jdirbiui. Atsiranda naujy
ir svarbiy studijy programy vertinimo aspekty, pvz.,
mokslinis aktyvumas, moksliné savivoka, visuomenés
nuomoné apie studijy programa (Pukelis, Savickie-
né, 2003). Tuo remiantis galima konstatuoti, kad ver-
tinant neuniversitetiniy studijy programas jvedami
tokie kriterijai: 1) personalo kvalifikacija, susijusi su
tirilamuoju darbu, karybiskumu, gebéjimu konsultuo-
ti profesiniais klausimais, teoriniy ziniy sanglauda su
naujaisiais veiklos pasaulio pasiekimais; 2) absolvento
pasiruosimu darbo rinkai, galimybémis ir jy konkreciu
prisitaikymu; 3) baigiamyjy darby kokybe ir pritaiko-
mumu praktikoje. Si analizé rodo, kad nors aukstyjy
neuniversitetiniy ir universitetiniy studijy programy
kriterijai ir panasus, bet jy turinys turéty bati labiau
detalizuotas suderinant juos su rengiamy specialisty
misija.

ISVADOS IR REKOMENDACIJOS

1.Binarinés aukstojo mokslo Lietuvoje sistemos raidos
analizé rodo, kad aukstosios universitetinés ir auksto-
sios neuniversitetinés studijos ne visai harmonizuo-
tos - studijy jgyvendinimo strategijos néra suderintos.

2. Studijy programy kokybés vertinimo metodika
nenuosekli, nes tiek aukstyjy neuniversitetiniy, tiek

2 Neuniversitetinés studijy programos Lietuvoje rengiamos remian-
tis j kompetencijas (rezultatus) orientuotu neuniversitetiniy studijy
programy turinio kdrimo modeliu. Studijy programos rengiamos is-
keliant studijy tikslus ir numatant jy tolesnj skaidyma loginiu pagrin-
du. Vadinasi, studijy programos rengiamos remiantis numatomomis
igyti kompetencijomis, po to formuluojami vertinimo kriterijai, toliau
einant prie bendryjy studijy programos tiksly, nuo bendryjy tiksly -
prie atskiry dalyky tiksly, o dar véliau - prie jy turinio.

Having analyzed differences in the assessment of uni-
versity and non-university study programmes it can be
noticed that because of a strong orientation to a practical
activity characteristic of non-university programmesitis as-
sumed that the activity of a college teacher (except for aca-
demic) is broader than of a university teacher. For example,
in Finland, a particular attention is paid to the qualification
of teachers. Not only their qualification and experience are
assessed but separately and their research work, profession-
al involvement and activity and education. In addition, as-
sessmentincludes social conditions andfacilities for students
(psychological consulting, consulting on professional issues).
In Netherlands, assessing non-university study type pro-
grammes focus is put on facilities for students (consulting on
professional issues), the level of final theses, graduates’ readi-
ness for the labour market (graduates perspectives regarding
access to the labour market and career). In Sweden, beside
the qualification of staff assessment distinguishes between
creativity in study environment, teacher’s research work, pos-
sibilities and reality of the relation between preparedness
and possibilities of the realization of a study programme. In
Lithuania, where different principles? of the preparation of
university and non-university study programmes exist, the
designing of study content could be assessed according to
similar criteria, but different indices. Assessment criteria of
university study programmes are similar to non-university
programmes, however, differences become distinct when
they are analyzed according to indices, e.g., higher require-
ments are set for academic staff and scholarly work, and
new and important dimensions of the assessment of study
programmes emerge, e.g. scholarly activity, scholarly self-
perception and public opinion about a study programme
(Pukelis and Savickiené, 2003). On the basis of these facts it
can be stated that the assessment of non-university study
programmes includes introduction or expansion of criteria
of the following issues: 1) staff qualification, related with
research work, creativity, ability to consult on professional
topics, cohesion of theoretical knowledge with the new-
est world achievements in professional activity; 2) possi-
bilities of a graduate’s preparedness for the labour market
and their specific adaptation; 3) the quality of final theses
and their applicability in practice. This analysis shows that
although criteria of higher non-university and university
study programmes are similar, their content should be
more detailed according to the criteria harmonizing them
with the mission of trained specialists.

2 Non-university study programmes in Lithuania are prepared on
the basis of the competencies (outcomes) based curriculum model of
non-university study programmes. Study programmes are designed
setting aims of studies and predicting their further segmentation on
the logical basis. It follows, then, that study programmes are designed
starting with professional competencies that after are followed by for-
mulating assessment criteria, general goals of the study programme,
later - goals of separate study subjects and, finally, by their content.
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universitetiniy studijy programy vertinimo kriterijai
unifikuoti ir ne iki galo atspindi studijy specifika.

3. Unifikuoti vertinimo kriterijai rodo aukstyjy
neuniversitetiniy ir universitetiniy studijy harmoniza-
vimo stoka, binarinés aukstojo mokslo sistemos sandy
misijos jgyvendinimo sunkumus.

4. Aukstojo mokslo studijy harmonizavimas ir
jy kokybés uztikrinimas turi bati glaudziai susijes su
aukstojo mokslo kokybés vadyba.

CONCLUSIONS AND RECOMMENDATIONS

1.The analysis of the development of the binary higher
education system in Lithuania reveals that higher univer-
sity and non-university studies lack harmonization: strat-
egies of the realization of studies are not harmonized.

2. The methodology of quality assessment of study
programmes is inconsistent, since assessment criteria
of both higher non-university and university study pro-
grammes are unified and they do not completely reflect
specificity of studies.

3. Unified assessment criteria point to the lack of har-
monization of higher non-university and university stud-
ies as well as difficulties in the realization of the mission of
components of the binary higher education system.

4. Harmonization of higher education studies and
their quality assurance should be closely related with the
quality management of higher education.
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