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INTERNACIONALIZUOTUY
STUDIJY KOKYBES VERTINIMAS:
SOCRATES/ERASMUS
PROGRAMOS

DALYVIY PATIRTIS

SANTRAUKA

Straipsnyje analizuojamos studijy internacionalizacijos pride-
damosios vertés teorinés prielaidos studijuojanciyjy Zinioms
ir gebéjimams ugdyti Siandienos aukstojo mokslo sistemoje.
Formuluojama prielaida, kad remiantis tarptautiniy mainy
dalyviy patirtj atskleidzianciais tyrimais galima vertinti ir aka-
deminiy mainy verte bei jy kokybe. Tokie tyrimai turéty tapti
sudétine studijy kokybés vertinimo sistemos dalimi ir galéty
sekmingai prisideéti prie auk$tosios mokyklos internacionaliza-
vimo kokybés vertinimo ir tobulinimo. Straipsnyje pateikiami
Erasmus studenty, atstovaujanciy 13 3aliy, pozidrio j tarptauti-
nés dimensijos studijy procese jtaka jy kompetencijy plétotei.
Erasmus studenty nuomonés tyrimas atskleidé: 1) studenty
motyvus dalyvauti mainy programose; 2) studenty poziirj
j studijy internacionalizacijos pridedamaja verte jy asmeni-
niam tobuléjimui bei dalykiniy Ziniy ir jgidziy ugdymuisi; 3)
priezastis, kurias nurodé studentai, kodél reikia internaciona-
lizuoti aukstosios mokyklos studijas. Siekiant pagrjsti mainy
programy dalyviy patirties tyrimy taikomaja verte formuluo-
jami aukstojo mokslo internacionalizuoty studijy kokybés ver-
tinimo kriterijai ir rodikliai.

PAGRINDINIY SAVOKY APIBREZIMAI

» Akademinés kompetencijos — auksciausio lygio kognityvinés
srities gebéjimai (pavyzdziui, loginis, kritinis, analitinis mas-
tymas, karybiskumas, diagnostika, sintezé ir pan.), leidzian-
tys produktyviai disponuoti turimomis Ziniomis, standartais,
naudoti profesine kalba, analizuoti ir interpretuoti duomenis,
atrasti ir konstruoti naujas (mokslines) Zinias.

« Atviras mgstymas - gebéjimas apmastyti naujas idéjas ir
gerbti kitas (skirtingas) nuomones, taip pat sugebéjimas ne-
susiformuoti iSankstinés nuomonés, kol nejvertinti visi faktai
ir aplinkybés.

« Internacionalizuotos studijos — studijy turinys ir aukstojoje
mokykloje ar uz jos riby realizuojamas studijy procesas, pasi-
Zymintis tarptautine, tarpkultarine ir (ar) globalia dimensija.

« Internacionalizuoty studijy kokybé —tarptautine, tarpkultarine
ir (ar) globalia dimensija turinciy salygy tinkamumas asmens
saviugdai plétoti ir kvalifikacijai jgyti aukstojoje mokykloje.

QUALITY ASSESSMENT OF
INTERNATIONALISED STUDIES:
EXPERIENCE OF
SOCRATES/ERASMUS PROGRAMME
PARTICIPANTS

ABSTRACT

The article discusses theoretical preconditions of added value
of internationalised studies for students’ knowledge and skills
development in the area of professional training within the
system of higher education. The premise is formulated that the
value and quality of academic exchange is possible to assess
grounding on the research into international exchange par-
ticipants’ experience. Such kind of research should become an
integral component of the system of study quality assessment
and could contribute to quality assessment and development
of higher education institution internationalisation. The article
presents research results on ERASMUS students, representing
13 countries attitude to the impact of international dimension
in studies on development of their competencies. The research
into ERASMUS students’ views revealed: 1) students’ motives to
experience internationalised studies; 2) students’ attitude con-
cerning added value of internationalised studies for their per-
sonal development and acquisition of subject knowledge and
skills; 3) reasons presented by students explaining the necessity
to internationalise higher education. Aiming at validating the
applied value of research into exchange students’ experiences
for the value and quality assessment of international academic
exchange, some criteria and indicators of quality assessment of
higher education internationalisation are formulated.

DEFINITIONS OF KEY WORDS

« Academic competencies — the highest level abilities of cog-
nitive area (for example, logical, analytical, critical thinking,
creativity, diagnostics, synthesis and etc.), allowing to dispose
one’s knowledge, standards, use of professional language,
analyse and interpret data, discover and construct new (sci-
entific) knowledge.

« Open mindedness — an ability to consider new ideas and re-
spect other (different) views, and also an ability not to form
a preconceived notion before all the facts and circumstances
are evaluated.

« Internationalised Studies — curriculum realized within or be-
yond a higher education institution, characterized by interna-
tional, intercultural, and/or global dimension.

« Quality of Internationalised Studies — suitability of conditions
embedding intercultural, international and/or global dimen-
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« Internacionalizuoty studijy kriterijai — pozymiai, kuriais re-
miantis nustatoma atskiros aukstojo mokslo jstaigos interna-
cionalizuoty studijy dimensijy (veiklos sri¢iy) baklé.

« Internacionalizuoty studijy rodikliai - kiekybiniai arba kokybi-
niai duomenys, kuriais remiantis galima jvertinti internaciona-
lizuoty studijy bukle aukstojo mokslo institucijoje.

« Socialiniai dalininkai - asmenys, asmeny grupés ar organiza-
cijos, samoningai prisiimancios dalj atsakomybés uz rengiamy
specialisty kokybe profesinio rengimo institucijoje (profesiné-
je mokykloje, kolegijoje, universitete).

- Tarpkultarinés kompetencijos — zZinios ir gebéjimai, vertybés
ir pozidriai, sudarantys galimybes sékmingai gyventi ir efekty-
viai dirbti jvairialypéje kultdrinéje aplinkoje.

[VADAS

Aukstasis mokslas per pastaruosius desimtmecius tam-
pa vis labiau internacionalizuotas. Vis daugiau studenty
renkasi studijas uzsienyje arba 3alyje esancias uzsienio
Saliy aukstasias mokyklas, jy programas. Nors instituci-
jos internacionalizacijos raiska, pasireiskianti per tarp-
tautiniy dimensijy integravima | aukstosios mokyklos
studijas, tyrimus ir teikiamas paslaugas (Knight, 2004a)
turi daug formy, tarptautiniai studenty mainai yra spar-
ciai augantis fenomenas. DidZiausia pagal masta auks-
tojo mokslo internacionalizacijos forma - studijos uzsie-
nio $alyse. Prognozuojama, kad poreikis jgyti tarptautinj
iSsilavinima iSaugs iki 7,2 milijono tarptautiniy studenty
2025 m. (Bohm, Davis, Meares, Pearce, 2002) arba net
iki 15 milijony (Altbach, Knight, 2006). Minétos stulbi-
nancios didésiancio tarptautiniy studenty skaiciaus
prognozes kelia milziniskus is3akius bei galimybes ir
Lietuvos aukstajam mokslui. Europos kontekste vienas
svarbiausiy veiksniy vienijant Europos aukstojo mokslo
erdve yra akademinis mobilumas, kuris formuluojamas
kaip Bolonijos proceso prioritetas. Lietuvos aukstosiose
mokyklose aukstojo mokslo internacionalizacija taip pat
labiausiai reiskiasi per tarptautinj mobiluma - akademi-
nio (déstytojy bei mokslininky) personalo ir studenty
mainus. Tiek tarptautiniai susitarimai (Sorbonos deklara-
cija, 1998; Bolonijos deklaracija, 1999; Prahos komunika-
tas, 2001; Berlyno komunikatas, 2003; Grazo deklaracija,
2003; Bergeno komunikatas, 2005), tiek mokslinés stu-
dijos (Clyne, Rizvi, 1998; Wende, 1999; Campbell, Wen-
de, 2000; Campbell, Rozsnyai, 2002; Soderqvist, 2002;
Wiers-Jenssen, 2002; De Decker, 2003; Knight, 2004, Van
Hoof, Verbeeten, 2005) akcentuoja studenty mobilumo
periody pridedamaja verte tiek jiems patiems — daugy-
be ugdomy socialiniy, lingvistiniy, tarpkulttriniy ir pan.
jgadziy, tiek ir akademiniam personalui, aukstajai mo-
kyklai bei visuomenei placigja prasme, tenkinant nema-
Zai Siandienos globalios darbo rinkos poreikiy. Pabré-
Ziama, kad tarptautiniai studenty mainai skatina naujus
mastymo budus bei sukuria naujy kultariniy galimybiy

sion for personal self-development and acquisition of qualifi-
cation at higher education institution.

« Criteria of Internationalised Studies — features used as the ba-
sis for identification of the state of dimensions (activity areas)
of internationalised studies at a higher education institution.

« Indicators of Internationalised Studies — quantitative or quali-
tative data used as the basis for evaluation of the state of inter-
nationalised studies at a higher education institution.

« Stakeholders — persons, groups of persons or organizations
purposely holding part responsibility for the quality of profes-
sional training in a vocational training institution (vocational
school, college, university).

« Intercultural competencies — knowledge and skills, values
and attitudes creating opportunities for successful living and
working effectively in a diverse cultural environment.

INTRODUCTION

Higher education is becoming increasingly internationa-
lised and more students choose studies abroad or studies
and programmes of studies provided by foreign higher
education institutions within the country. Although
expression of institutional internationalisation through
integration of international elements into the activity of
higher school study, research and services is expressed by
a variety of forms (Knight, 2004a), international students'’
exchange is a rapidly growing phenomenon, therefore
studies abroad have become the utmost form of inter-
nationalisation of higher education. It has been estima-
ted that the need to acquire international education will
increase to 7,2 million international students by the year
2025 (Bohm, Davis, Meares, Pearce (2002) or even to 15
million (Altbach, Knight, 2006). The surprising prognoses
of increasing number of international students are cau-
sing great challenges and opportunities for Lithuanian
higher education. Within the European context one of the
key importance factors in uniting the European higher
education area is academic mobility which is identified as
Bologna process priority. In Lithuanian higher education
internationalisation is also manifested mainly by interna-
tional mobility of academic staff and students. Both the
international agreements (Declaration of Sorbonne, 1998;
Bologna Declaration, 1999; Prague Communiqué, 2001;
Berlin Communiqué, 2003; Graz Declaration, 2003; Bergen
Communiqué, 2005), and research studies (Clyne, Rizvi,
1998; Wende, 1999; Campbell, Wende, 2000; Campbell,
Rozsnyai, 2002; Soderqvist, 2002; Wiers-Jenssen, 2002; De
Decker, 2003; Knight, 2004, Van Hoof, Verbeeten, 2005)
emphasize added value of mobility period to students’
for them personally a great many of social, linguistic,
intercultural and other skills development as well as for
academic staff, higher school and society in a wide sense
to satisfy the needs of today’s global labour market. It is
emphasized that international students exchange encou-
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gausg, jskaitant galimybes plésti kalbos mokymosi jgu-
dZius ir susipaZinti su naujais studijy metodais. Dirbant
su studentais ir akademiniu personalu multikultirinéje
aplinkoje sustipréja europinés kulttros patirtis, gauséja
Ziniy apie Europos socialiniy ir technologiniy procesy
panoramg. Teigiama, kad nuolat ple¢iami tarptautiniai
akademiniai rysiai turi jtakos didinant studenty jsidarbi-
nimo perspektyva.

Augant studenty, besirenkanciy visa ar daline
studijy trukme uzsienio 3aliy aukstosiose mokyklose,
skaiciui, pagauséjo ir tyrimy, susijusiy su internaciona-
lizuotomis studijomis. Daugumos tokiy tyrimy, anali-
zuojanciy studijy uZsienyje poveikj studenty Zinioms ir
jgudZiams (De Decker, 2003) arba tirianciy svarbiausius
studijy ir mokslo internacionalizacijos motyvus auksto-
siose mokyklose (Knight, 2006 a) taip pat atskleidZian-
¢iy internacionalizuoty studijy dalyviy patirtj (Van Hoof,
Verbeeten, 2005) ir pan. autoriai nelaiko jy sudétine
kokybés vertinimo sistemos dalimi, nors tokie auks-
tojo mokslo institucijy atliekami tyrimai turi taiko-
maja verte ir gali sékmingai prisidéti prie institucijos
internacionalizavimo kokybés vertinimo ir tobulini-
mo. Internacionalizuoty aukstosios mokyklos studijy
kokybés vertinimas turi buti teoriskai pagrjstas pagal
nustatytus kriterijus ir rodiklius, kas uztikrinty inter-
nacionalizuoty studijy kokybés tobulinimo prielaidas.
Siame straipsnyje to ir siekiama, nes spartéjantys auks-
tojo mokslo internacionalizacijos procesai meta i$3uKkj
tiek nacionalinéms vyriausybéms, tiek aukstojo moks-
lo institucijoms vertinti ir studijy internacionalizacijos
kokybe. Straipsnyje tyrimo problema formuluoja-
ma klausimu: kaip moksliskai pagrjsti internacionali-
zuoty studijy kokybés vertinimo sistemos kriterijus ir
rodiklius?

Sio straipsniotyrimo objektas yrainternaciona-
lizuoty studijy kokybes vertinimas. Straipsnio tikslas —
remiantis aukstyjy mokykly kokybés vadybos teorija ir
praktika bei konkretaus empirinio tyrimo rezultatais,
pagrjsti internacionalizuoty studijy kokybés vertini-
mo kriterijy ir rodikliy projektavima. Formuluojami Sie
uzdaviniai:

1. Apibrézti studijy internacionalizacijos kokybés
teorines prielaidas asmens tobuléjimo poziariu. 2. Pa-
grjsti internacionalizuoty studijy kokybés vertinimo
tyrimy reikSme. 3. Pristatyti Socrates/Erasmus dalyviy
empirinio tyrimo rezultatus, atskleidziant studijy inter-
nacionalizacijos subjekty nuomone apie studijy inter-
nacionalizacijos verte studijy kokybei, kaip jy patirties,
jausmy, vertinimy, susijusiy su tiriamu fenomenu, sgvei-
kos rezultata. 4. Remiantis teorinio ir empirinio tyrimo
rezultatais suformuluoti kai kuriuos aukstojo mokslo
internacionalizuoty studijy ,misijos ir tiksly jgyvendini-
mo” bei,studenty tobuléjimo” kokybés dimensijy verti-
nimo kriterijus ir rodiklius.

rages new ways of thinking and creates plenty of cultural
opportunities, including opportunities for language skills
development and familiarizing with new study methods.
While working with students and staff in a multicultural
environment European cultural experience is enhanced
and knowledge of the prospects of European social and
technological processes is expanded. It has been stated
that development of international academic relations
has an impact on the increase in students’ better emplo-
yment opportunities.

Research related to internationalised studies has
been expanding together with the increasing number
of students who choose a full or part study period in for-
eign higher education institutions. However, the majority
of the authors who research the impact of studies abroad
on students’ knowledge and skills (De Decker, 2003), the
key motives of internationalisation of studies and research
in higher education institutions (Knight, 2006a), revealing
internationalised study participants’ experience (Van Hoof,
Verbeeten, 2005) and etc. do not approach the following
surveys as a constituent of the system of quality assess-
ment, although such type of research conducted by high-
er education institutions has an added value and can con-
tribute successfully to assessment and improvement of
the quality of an institutional internationalisation. Quality
assessment of internationalised studies should be theo-
retically grounded according to predefined criteria and in-
dicators what is important precondition for quality devel-
opment of internationalised studies. The relevance of
the article is grounded on the above mentioned premises
as growing internationalisation processes within higher
education are challenging national governments as well
as higher education institutions to assess the quality of in-
ternationalisation of higher education. Therefore, the re-
search problem discussed in the article is formulated
in the question: how to validate criteria and indicators
of the system of quality assessment of internationalised
studies scientifically?

The object ofthe study is the quality assessment of
internationalised studies. The aim of the article is to vali-
date designing of quality assessment criteria and indicators
of internationalised studies grounding on the theory and
practice of quality management at higher education insti-
tutions and the particular empirical research findings. The
following tasks are formulated: 1. To define theoretical
premises for quality of internationalisation from a personal
development perspective. 2. To justify the significance of
internationalised study quality assessment research. 3. To
present empirical results on Socrates/Erasmus participants
by providing their opinion about the value of internation-
alisation of studies for quality of studies as the interaction
outcome of their experiences, feelings, assessment related
to the researched phenomenon. 4. To formulate some cri-
teria and indicators of quality dimensions of international-
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Taikyti tyrimo metodai - tarptautiniy doku-
menty, mokslinés literatlros loginé ir lyginamoji anali-
zé, apklausos rastu, statistiné tyrimo duomeny analizé,
naudojant SPSS 9.0, kokybiné turinio (content) analizé,
projektavimas ir sisteminimas.

1

STUDIJY INTERNACIONALIZACIIOS
PRIDETINE VERTETOBULINANT
STUDIJUOJANCIYJY ZINIAS IR GEBEJIMUS

Tarptautiniy susitarimy (GATS, 1995; Sorbonos deklara-
cija, 1998; Gliono Deklaracija, 1998, 2000; Bolonijos de-
klaracija, 1999; Prahos komunikatas, 2001; Salamankos
konvencija, 2001; Gioteborgo deklaracija, 2001; Berlyno
komunikatas, 2003; Grazo deklaracija, 2003; Bergeno ko-
munikatas, 2005) dél aukstojo mokslo politikos priorite-
ty analizé leidzia identifikuoti jvairius aukstojo mokslo
internacionalizacijg skatinancius motyvus. Mokslininkai
ir specialistai (Wende, 1999; Campbell, Wende, 2000;
Lourtie, 2001; Campbell, Rozsnyai, 2002; Soderqyvist,
2002; OECD, 2004; Beerkens, 2004; Knight, 2004 a, b,
2006 b; Frew, 2006; Fielden, 2006), tyrinéjantys aukstojo
mokslo internacionalizacijos fenomeng isskiria jvairius
motyvus, skatinancius aukstojo mokslo internaciona-
lizacija. Svarbiausi jy: didinti papildomas finansines
jplaukas; kurti tarptautinius strateginius aljansus tarp
Saliy ir regiony; didinti auks$tojo mokslo prieinamuma;
stiprinti apibusj supratima; kurti naujas zinias ir keistis
jomis; rengti kvalifikuotus specialistus; didinti tarptauti-
nj mobiluma; tobulinti akademine kokybe; plétoti jgyty
kvalifikacijy pripZinima tarptautiniu mastu.

Siuos palyginti skirtingus, taciau vienus kitiems
nepriestaraujancius siekius galima susisteminti j kelias
grupes: 1) ekonominés naudos siekiai, apimantys pajamy
didinimo tiksla; 2) socialiniai siekiai, apimantys aukstojo
mokslo prieinamumo didinimg ir abipusio supratimo
stiprinima ir 3) aukstojo mokslo kokybés didinimo siekius,
apimancius aukstyjy mokykly tarptautiniy strateginiy
aljansy ir naujy ziniy karima, kvalifikuoty specialisty
rengima, tarptautiniy mobilumo programy plétote,
akademinés kokybés tobulinima ir jgyty kvalifikacijy
pripazinima tarptautiniu mastu. Jei pirmujy siekiy kate-
gorija internacionalizuoti studijas yra aktualiausia tik ke-
lioms aukstuoju mokslu suinteresuotoms grupémes, t. y.
aukstojo mokslo institucijoms (Knight, 2006) ir vyriausy-
béms (Fielden, 2006, Altbach, Knight, 2006), tai sociali-
niai ir aukstojo mokslo kokybés didinimo siekiai artimi
visoms auks$tuoju mokslu suinteresuotoms socialinéms
grupéms — studentams, akademiniam ir administraci-
niam personalui, valdzios institucijoms, visuomeninéms
organizacijoms, verslo jmonéms, absolventams, auks-
tujy mokykly réméjams, studenty tévams ir globéjams,

ised studies, i.e. “Realization of the mission and goals” and
“Student self-development” within higher education bas-
ing on the theoretical and empirical findings.

Methods applied in the research - logical
and comparative analysis of international documents and
scientific literature, survey in a written form, statistical re-
search data processing using SPSS 9.0, content analysis
and designing and systematizing.

1

ADDED VALUE OF INTERNATIONALISED
STUDIES DEVELOPING STUDENTS
KNOWLEDGE AND SKILLS

Analysis of international agreements (GATS, 1995;
Sorbon Declaration, 1998; Glion Declaration, 1998, 2000;
Bologna Declaration, 1999; Prague Communiqué, 2001;
Salamanka Convention, 2001; Gioteborg Declaration,
2001; Berlin Communiqué, 2003; Graz Declaration, 2003;
Bergen Communiqué, 2005) on priorities of higher educa-
tion policy allows identifying a variety of motives stimu-
lating higher education internationalisation. Scholars
and experts (Wende, 1999; Campbell, Wende, 2000;
Lourtie, 2001; Campbell, Rozsnyai, 2002; Soderqvist, 2002;
OECD, 2004; Beerkens, 2004; Knight, 2004 a, b, 2006 b;
Frew, 2006; Fielden, 2006) researching higher education
internationalisation phenomenon distinguishes variety
of motives that encourage internationalisation of high-
er education. Several key aims are defined: to generate
extra financial revenue, create international strategic
alliances between/among the countries and regions,
increase accessibility of higher education, strengthen
bilateral understanding, construct new knowledge and
share it, train high quality professionals, increase inter-
national mobility of professionals, to improve academic
quality, expand recognition of acquired qualifications at
international level.

It is possible to classify these seemingly different but
non-contradictory aims into several groups: 1) aims of eco-
nomic benefit; 2) social aims, covering increase in higher
education accessibility; 3) aims of improvement of higher
education quality including establishment of international
strategic alliances of higher education institutions, new
knowledge construction and its circulation, training of
qualified professionals, increase in programmes for in-
ternational mobility of professionals, development of
academic quality and aims of expansion of accreditation
of acquired qualification at international level. If the first
category of aims to internationalise studies is the most
relevant just for a few groups of stakeholders i.e. higher
education institutions (Knight, 2006) and governments
(Fielden, 2006, Altbach, Knight, 2006), then social aims and
the improvement of quality of higher education are rele-
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darbdaviams. Tai iliustruoja jvairus empiriniai tyrimai.
Pavyzdziui, Clyne ir Rizvi (1998) Australijoje atliktu tyri-
mu buvo siekiama identifikuoti veiksnius, skatinancius
studentus dalyvauti tarptautinése mainy programose.
Tyrime dalyvavo studentai, kurie bent viena semestra
pagal mainy programga studijavo uzsienio aukstojoje
mokykloje. Atsakymai atskleidé, jog be to, kad studen-
tai sieké pakeliauti, sutikti naujy zmoniy, susipazinti su
kitomis kultaromis, jie pabrézé noréje tobulinti sociali-
nius gebéjimus, tokius kaip uzsienio kalba, tarpkultari-
nis kompetentingumas ir tarptautinis sgmoningumas.
Be to, studentai teigé, kad dalyvavimas tarptautinése
studenty mainy programose gerina jy konkurencin-
gumga darbo rinkoje, suteikia pranasumy, palyginti su
tos pacios amziaus grupés ir issilavinimo asmenimis.
Wiers-Jenssen (2002) Norvegijoje atliktas tyrimas pa-
rodé, kad 87 proc. studenty pripazjsta, jog studijy uz-
sienyje patirtis yra labai naudinga ateities jsidarbinimo
galimybémis.

Kiti tyrimai rodo, kad susidoméjimas studijy inter-
nacionalizacija auga ir placgiojoje visuomenéje. Pavyz-
dziui, Amerikos Svietimo Tarybos’ (2001) atlikta studija
apie vie$aja nuomone dél internacionalizuoty studijy
poreikio atskleidé, kad dauguma respondenty (90 proc.)
yra jsitiking, jog Siandienos studentai privalo turéti su-
pratima apie tarptautinius/tarpkultrinius santykius.
Beveik trijy ketvirtadaliy respondenty teigimu, aukstujy
mokykly studentai studijy metu turi iSvykti j uzsienio
aukstasias mokyklas dalinéms studijoms. Webb, Mayer,
Pioche, Allen (1999) atliktas tyrimas parodé, kad daugu-
ma darbdaviy jsitikine, jog studijy internacionalizacijos
déka jgyta tarptautiné patirtis suteiks absolventams
tarptautinio verslo ziniy ir jgudziy bei tarpkultdriniy
kompetencijy. Antra vertus, nors tai ir stebina, keliy au-
toriy (Fantini, Arias-Galicia, Guay, 2000) atliktas tyrimas
atskleidé, kad aukstosios mokyklos nepatenkina nei
studenty, nei darbdaviy poreikiy, nes daugelis aukstyjy
mokykly absolventy néra pasirenge dirbti tarptautine-
je/tarpkultarinéje darbo rinkoje.

Europiniame kontekste stipriai akcentuojama socia-
liniy motyvy internacionalizuoti studijas raiska, o Bolo-
nijos procese ji pasireiskia abipusio supratimo stiprini-
mo tikslais. ,EuropietiSkumo” propagavimas ir studenty
ruosimas europietiskai tapatybei, pilietiSkumui bei ge-
béjimui konkuruoti Europos darbo rinkoje yra daugelio
europiniy procesy ir programy (Socrates ir Leonardo da
Vinci?) tikslas (Beerkens, 2004). Pasauliniu mastu ne ma-
Ziau svarbi tampa ir butinybe suteikti tokj issilavinima,
kurj jgije absolventai buty pasirenge spresti globalius
politinius, ekonominius ir socialinius i8sUkius (Knight,
2004 b; Frew, 2006). Siandieniniame pasaulyje nuolat
' (angl.) American Council on Education
2 nuo 2007 m. Socrates, Leonardo da Vincio ir e mokymosi progra-

mas ES Europos komisijos sprendimu pakeité nauja ,Mokymosi visg
gyvenima programa” (aut. pastaba).

vant to all stakeholders of higher education, i. e. students,
academic and administrative staff, governing authorities,
public institutions, companies, graduates, sponsors, stu-
dents’ parents and tutors and employers. This is illustrated
by various empirical studies. For example, Clyne and Rizvi
(1998) in Australia aimed at identifying factors motivating
students to participate in the international exchange pro-
grammes. The research participants were students who
at least one term had studied in foreign higher education
institutions according to the exchange programme. The
responses revealed that, besides the aims of travelling,
meeting with new people, learning about other cultures
they emphasized improvement of social competencies
such as foreign languages, intercultural competency and
international awareness. Moreover, students claimed that
participation in international programmes would increase
their competitiveness in labour market, would provide
with advantages in comparison to other persons of the
same age group possessing equivalent education. Wiers-
Jenssen (2002) study carried out in Norway indicates that
87 percent of students acknowledge that experience of
studying abroad is useful for their future employment
opportunities.

Other research studies also indicate increasing in-
terest in internationalisation of studies in the public. For
example, the study of public opinion on the need of in-
ternationalised studies carried out by American Council on
Education (2001) showed that the majority of the respond-
ents (90 %) are positive about today’s students under-
standing of international/ intercultural relations. Almost
three quarters of the respondents claim that higher edu-
cation students should go for part-time studies in foreign
higher education institutions during their studies.

The study conducted by Webb, Mayer, Pioche, Al-
len, (1999) indicated that the majority of employers are
positive that international experience acquired thanks to
internationalisation of studies will provide with interna-
tional business knowledge, skills and intercultural compe-
tencies. On the other hand, though surprisingly a research
study conducted by some authors (Fantini, Arias-Galicia,
Guay, 2000) revealed that higher education institutions
do satisfy neither students nor employers needs as most
of higher education graduates are not prepared to work
in international/intercultural labour market.

In European context expression of social aims for inter-
nationalisation of studies is strongly explicated and in the
Bologna Process it is notably manifested in the aims to con-
solidate bilateral understanding. “European spirit” advoca-
cy and students training for European identity, public spirit
and competence to compete in European labour market is
the aim of many of European processes and programmes
(Socrates and Leonardo da Vinci') (Beerkens, 2004). Not less
important at the global level becomes the necessity to pro-

! Socrates, Leonardo da Vinci and e-leaning programmes have been
changed into” Lifelong Learning programme” by EU EC regulation sin-
ce 2007 (auth. note).
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susiduriame su terorizmo grésme ir iskyla globalaus
saugumo poreikis. Tai lemia ne tik tarptautiniai ar re-
liginiai konfliktai, bet ir kiekvienos 3alies esminiai de-
mografiniai pokyciai (skirtingy tauty ir rasiy migracija),
todél labai svarbus tampa studijy internacionalizacijos
procesas, siekiant iSvengti tarpkultarinio smurto arba
kultarinio ignoravimo. Taigi internacionalizuotos studi-
jos yra puikus jrankis didinti studenty tarptautinj ir tarp-
kultarinj supratima bei jgudzius ir stiprinti globalia taika
ateities kartoms.

Aukstojo mokslo kokybés gerinimas yra pagrindinis
Bolonijos proceso siekis. Susisteminus Bolonijos proce-
so tikslus ir uzdavinius, Europos aukstojo mokslo erdvés
kdrima schematiskai galima pavaizduoti kaip statinj, ku-
rio pamatas yra kokybé. Kokybe (1 pav.) galima jvardinti
kaip kertinj Europos aukstojo mokslo erdvés rimo sta-
tybos akmenj (Juknyté-Petreikiené, Lekaviciené, 2005).
IS devyniy statinio kolony arba devyniy uzdaviniy, sie-
kiant sukurti bendrajg Europos aukstojo mokslo erdve,
sesi grjsti tarptautine dimensija: bendra Europos tyrimy
erdvé; studijy turinio europiné dimensija; studenty,
déstytojy, mokslininky bei administracinio personalo
mainai ir stazuotés; bendra europiné kredity jskaitymo

EUROPOS AUKSTOJO MOKSLO ERDVE / EUROPEAN HIGHER EDUCATION AREA

GLOBALIZACIA/
GLOBALISATION

KVALIFIKACIJY IR LAIPSNIY PALYGINAMUMAS IR
PRIPAZINIMAS / SYSTEM OF EASILY READABLE AND
COMPARABLE QUALIFICATIONS AND DEGREES
BENDRA DVIEJY STUDIJY PAKOPY SISTEMA
(SUDERINAMUMAS) / COMPATIBILITY OF TWO MAIN
CYCLES SYSTEM (UNDERGRADUATE/GRADUATE)
STUDIJY PROGRAMY (YPAC ANTROSIOS PAKOPOS)
ATITIKIMAS DARBO RINKOS POREIKIAMS /
RELEVANCE OF PROGRAMMES (ESPECIALY GRADUATE) TO
THE NEEDS OF THE LABOUR MARKET
DIPLOMO PRIEDELIAI / DIPLOMA SUPPLEMENT

BENDRA ECTS KREDITY |SKAITYMO SISTEMA /

TARPTAUTINIS KONKURENCINGUMAS / INTERNATIONAL COMPETITIVENESS
ABSOLVENTY |SIDARBINIMAS / EMPLOYABILITY OF GRADUATES

MOBILUMAS / MOBILITY

COMMON SYSTEM OF ECTS INCLUSION

vide such education aiming at preparing graduates to face
global political, economic, and social challenges (Knight,
2004 (b); Frew, 2006). The need for global security arises
confronting the threats of terrorism in the modern world.
This is conditioned not only by international or religion
conflicts but also by each country essential demographic
changes (migration of different nations and races). There-
fore, internationalisation of studies is becoming a highly
important process seeking to avoid intercultural violence
and cultural ignorance. Thus, internationalised studies are
an excellent tool to enhance students’ international and
intercultural understanding and skills and sustain global
peace for future generations.

Enhancement of higher education quality is the key
aim of Bologna Process. Having systematized Bologna
Process aims and objectives, the creation of the European
higher education area could be described diagrammati-
cally as a construction that is based on quality. The quality
(Fig. 1) can be named as a cornerstone of the construc-
tion of the European higher education area (Juknyté-
Petreikiené, Lekaviciené, 2005). Out of the nine pillars of
the construction or nine objectives, aiming at creation of
common European higher education area, six are based

NOILYSITYNOILYNYILN /
YrDVZITYNOIDYNYILNI

PERSONALO MAINAI IR STAZUOTES / MOBILITY OF STUDENTS,

STUDENTY, DESTYTOJY, MOKSLININKY, ADMINISTRACIOS
TEACHERS, RESEARCHES AND ADMINISTRATIVE STAFF
STUDJY TURINIO EUROPINE DIMENSIA /
EUROPEAN DIMENSION OF HIGHER EDUCATION
CURRICULUM
MOKYMOSI VISA GYVENIMA KONCEPCLJA /
LIFELONG LEARNING CONCEPCION
BENDRA EUROPOS TYRIMY ERDVE /
EUROPEAN RESEARCH AREA

KOKYBE / QUALITY

Parengta pagal: Lisabonos konvecija (1997), Sorbonos deklaracija (1998), Bolonijos deklaracija (1999), Prahos komunikatas (2001) and Berlyno komunikatas (2003).
Prepared according: Lisbon Convention (1997), Sorbonne Declaration (1998), Bologna Declaration (1999), Prague Communique (2001) and Berlin Communique (2003).

1 pav. Pagrindiniai Bolonijos proceso tikslai ir uzdaviniai, grindZiami aukstojo mokslo kokyhe'
Fig. 1. The main aims and objectives of the Bologna Process grounded on quality of higher education’

1 Saltinis: Juknyté-Petreikiené I., Lekavi¢iené D. Assessment of Colleges’ Activity Quality: the Bologna Process Dimensions // InZinieriné ekonomika,

2005, Nr. 3 (43), p. 24.

2 Sources: Juknyté-Petreikiené |, Lekaviciené D. Assessment of Colleges’ Activity Quality: the Bologna Process Dimensions // Engineering Economics,

2005, No. 3(43), p. 24.
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sistema (ECTS?); diplomy priedéliai; kvalifikacijy ir laips-
niy palyginamumas ir pripaZinimas.

Vienas i$ pagrindiniy Europos aukstojo mokslo er-
dvés karimo tiksly yra akademinis mobilumas (1 pav.)
Europos aukstojo mokslo erdvés viduje bei tarp Euro-
pos ir kity pasaulio regiony. Pastarasis yra skatinamas
tokiy motyvy kaip siekis keistis idéjomis ir naujomis
Ziniomis, rengti kvalifikuotus specialistus, darbo rinkoje
didinti tarptautinj Zmoniy istekliy mobiluma, tobulinti
akademine kokybe ir plétoti jgyty kvalifikacijy pripZzini-
ma tarptautiniu mastu. Bolonijos deklaracija (1999) bei
jos vardu pavadintas Europos aukstojo mokslo erdvés
vienijimo procesas koncentruojasi ties akademiniu mo-
bilumu Europos aukstojo mokslo erdvés viduje, kuris
formuluojamas kaip proceso prioritetas. Démesys mobi-
lumui akcentuojamas Sorbonos (1998), Bolonijos (1999)
deklaracijose ir Berlyno komunikate (2003), kuriuose
numatytos jgyvendinti priemonés, sieksiancios akade-
minio mobilumo skatinimo atviroje Europos aukstojo
mokslo erdvéje. Uzsibrézta, kad studentai per studijy
laikotarpj maziausiai vieng semestrg studijuoty uzsie-
nyje, o akademinis personalas turéty daugiau semtis
patirties svetur ir perduoti savajg kitiems Europos uni-
versitetams. Bergeno komunikatas (2005) pripazino, kad
studenty ir akademinio personalo mobilumas islieka
vienu svarbiausiy Bolonijos proceso tiksly. PabréZiama,
kad tarptautinio akademinio bendradarbiavimo srityje
turi vyrauti akademinés vertybés, tarpkultarinis supra-
timas ir pagarba.

Empiriniai tyrimai (Wiers-Jenssen, 2002; De Decker,
2003; Developing Joint Masters Programmes for Europe.
Results of the EUA Joint Masters Project, 2004; Van Hoof,
Verbeeten, 2005) rodo, kad akademinis mobilumas yra
viena i$ priemoniy ugdant tokias bendrasias studenty
kompetencijas kaip komunikaciniai jgudziai ir kalby
mokéjimas, gebéjimas sutelkti turimas Zinias, spresti
problemas, dirbti komandoje, mokytis, taip pat iniciaty-
vumas, atsakomybé ir pan. Studijy uzsienio institucijose
patirtis ne tik ugdo bendruosius studijuojanciyjy gebé-
jimus, bet yra viena efektyviausiy priemoniy formuojant
studenty tarpkultirines kompetencijas (Clyne, Rizvi,
1998; Radzevictiené, 2003; Daly, Barker, 2005), t. y. tarp-
tautines/tarpkultdrines Zinias ir gebéjimus, poziarius ir
vertybes. Bhawuk, Brislin (1992), Greenholtz (2000), He-
yward (2002), Rosenjack Burchum (2002) jvardija $iuos
tarpkultariniy kompetencijy turinio elementus: kulta-
rinis samoningumas®; kultdrinés zinios>; kultdrinis jau-
trumas® arba kultariniai pozidriai’; kultdriniai jgadziai®.
Ceseviciuté, Minkuté-Henrickson (2002) atskirai isskiria

angl.
angl.
angl.
angl.
angl.
angl.

European Credit Transfer System
Cultural awareness

Cultural knowledge

Cultural sensitivity

Cultural attitudes

Cultural skills

® N o u s w

(
(
(
(
(
(

on international dimension: common European research
area, European dimension of curricula, students, teachers,
researchers and administrative staff exchange and place-
ments, common European Credit Transfer System (ECTS),
Diploma Supplement, comparability and recognition of
qualifications and degrees. This indicates that decisions re-
lated to higher education made at national or institutional
level, encouraged by Bologna Process, acquire distinctive
international dimensions which should undoubtedly be
of high quality in the process of building the European
higher education area.

One of the key aims of building the European higher
education area is academic mobility (see Fig. 1) within the
European higher education area and between European
and other world regions. The latter is encouraged by such
motives as search for new ideas and knowledge, training
of qualified professionals increase in international mobility
within labour market, improvement of academic quality
and development of recognition of qualifications at the in-
ternational level. Bologna Declaration (1999) and the consol-
idation process of European higher education area having
the same name is concentrated on the academic mobility
within the European higher education area which is seen as
the priority of the process. The special attention for mobility
is stressed in Sorbonne Declaration (1998), Bologna Declara-
tion (1999) and Berlin Communiqué (2003), which envisage
implementation means encouraging academic mobility
within the open European higher education area A task has
been set to send students to study abroad at least one term
while academic staff should try to acquire experience over-
seas and transfer their experience to other European uni-
versities. Bergen Communiqué (2005) stated that students
and staff mobility remains one of the key aims of Bologna
Process. It has been emphasised prevalence of academic
values, intercultural understanding and respect in the area
of international academic cooperation.

Findings of empirical research (Wiers-Jenssen, 2002;
De Decker, 2003; Developing Joint Masters Programmes
for Europe. Results of the EUA Joint Masters Project, 2004;
Van Hoof, Verbeeten, 2005) indicate that academic mobil-
ity is one of the means of development of generic students’
competencies such as communication skills and language
knowledge, abilities to accumulate acquired knowledge
and solve problems, team work, learning and also proactive-
ness, responsibility and etc. Experience of studying abroad,
along with development of students’general abilities is one
of the most effective means to educate students’ intercul-
tural competencies (Clyne, Rizvi, 1998; Radzeviciené, 2003;
Daly, Barker, 2005), i.e. international/intercultural knowl-
edge, skills, attitudes and values. Bhawuk, Brislin (1992),
Greenholtz (2000), Heyward (2002), Rosenjack Burchum
(2002) identify the following content elements of inter-
cultural competencies: cultural awareness, cultural knowl-
edge, cultural sensitivity, cultural attitudes and cultural
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tarpkulturines komunikacines kompetencijas, kurios yra
svarbi Siandienio issilavinimo dalis. Lauzackas (2005) pa-
teikia konkrecias tarptautine kvalifikacija sudarancias ir
laisvg Zmoniy profesinj mobiluma lemiancias Zmogaus
kompetencijas: uzsienio kalby mokéjimas; komunika-
bilumas; kity tauty mentaliteto zinojimas; tarptautinés
ir kity valstybiy teisés iSmanymas; pazintis su kity 3aliy
gyvenimu bei Zmoniy santykiais; lankstumas kity so-
ciokultariniy gyvenimo ir veiklos salygy atzvilgiu ir kt.
RadzeviCiené (2003) apibrézia asmens tarpkultariniy
kompetencijy raiska verslo praktikoje: kity 3aliy verslo
kulttros, paprociy, tradicijy ir deryby strategijy iSma-
nymas; gebéjimas analizuoti ir adekvaciai suprasti skir-
tingus kultarinius kontekstus, taip pat adekvaciai juose
elgtis, zinios apie kity Saliy politikos ir verslo filosofija
ir tendencijas, gebéjimas uzmegzti rysius su skirtingas
kultaras atstovaujanciais verslo ir politikos lyderiais; ge-
béjimas efektyviai dirbti multikultdrinése komandose ir
(ar) multikultarinéje aplinkoje; daugiakalbysté.

Minétos kompetencijos yra sékmingos absolventy
integracijos | Siandienos darbo rinka bei prisitaikymo
prie sparciai besikei¢ianciy darbo rinkos salygy raktas,
jos didina konkurencingumga tarptautinéje darbo rin-
koje ir gebéjima veikti tarpkultlrinéje aplinkoje. Pasak
Frew (2006), internacionalizuotos studijos studentams
suteikia ne tik tarptautiniy zZiniy, bet ir gebéjimy, cha-
rakterizuojanciy tarptautinj sgmoninguma ar globaliy
klausimy supratima. Tai grei¢iau yra mastymo budas, o
ne apibréztos zinios. Vadinasi, akademiniai mainai, ku-
riems vykstant studentai skatinami drauge su kitais uz-
sienio studentais perprasti bei konstruoti ir atrasti naujy
Ziniy, yra viena i$ priemoniy siekiant stiprinti studenty
bendruosius ir profesinius gebéjimus bei praturtinti jy
iSsimokslinima tarptautine patirtimi.

2

INTERNACIONALIZUOTY STUDUY
KOKYBES VERTINIMO TYRIMAI - SUDETINE
AUKSTOSIOS MOKYKLOS KOKYBES
SISTEMOS DALIS

Siandienos aukstosios mokyklos, nenorédamos likti Eu-
ropos aukstojo mokslo erdvés uzribyje, aktyviai naudo-
jasi Socrates/Erasmus programos teikiamomis galimy-
bémis internacionalizuoti studijas, konkreciai — vykdyti
tarptautinius akademinius mainus. Tai tampa struktdri-
niu aukstojo mokslo sistemos pozymiu ir jprasta Siuo-
laikiniy aukstyjy mokykly veiklos dalimi. Kitaip tariant,
studijy internacionalizacija ir konkreti jos forma - tarp-
tautiniai akademiniai mainai — tampa priemone siekti
vieno i$ aukstyjy mokykly veiklos tiksly - rengti Svieti-
mo, kulturos, ukio ir kity sri¢iy specialistus, kurie tenkin-
ty Salies reikmes, gebéty savarankiskai dirbti intelektinj

skills. Cesevicitté, Minkuté-Henrickson (2002) distinguish
separately intercultural communication competencies that
are a very important part of today’s education. Lauzackas
(2005) presents certain human competencies that consti-
tute international qualification and determine people’s free
professional mobility, i.e.: foreign language knowledge,
communication skills, awareness of other nations’ mental-
ity, international and other nations law, familiarity with life
and human relations in other countries, flexibility in respect
to other socio-cultural life and activity conditions and etc.
Radzeviciené (2003) characterises expression of intercul-
tural competencies in business practice: knowledge of
other countries business culture, customs and traditions,
negotiation strategy, ability to analyze and understand
adequately different cultural contexts and also behave in
an appropriate manner within them, knowledge of politics
and business philosophy and its trends in other countries,
ability to start relations with political and business leaders
representing other cultures, ability to work efficiently in a
multicultural team or context, multilingual ability.

The above mentioned competencies are the key to
successful integration of graduates into today's labour
market and adaptability to rapidly changing conditions of
the market. They enhance competitiveness in the interna-
tional labour market and ability to operate in intercultural
environment. According to Frew (2006), internationalised
studies render students international knowledge as well as
skillscharacterisinginternational awareness orunderstand-
ing of global issues. It is rather the way of thinking than de-
termined (specific) knowledge. Thus academic exchange,
by which students are encouraged to comprehend, build
up, find new knowledge together with international stu-
dents, is one of the means of enhancement of students’
general abilities, professional skills as well as enrichment
of basic background by international experience.

2

RESEARCH ON QUALITY ASSESSMENT
OF INTERNATIONALISED STUDIES - A
CONSTITUENT OF QUALITY OF HIGHER
EDUCATION SYSTEM

Today’s higher education institutions, willing to stay
within touch of the European higher education area
make an active use of opportunities to internationalise
studies provided by Socrates/Erasmus programmes, to
be more precise — implement international academic
exchange. This is becoming a structural characteristic of
the higher education system and a usual part of activ-
ity of a modern higher education institution. In other
words, internationalisation of studies and its specific
form — academic exchange - is becoming a means to
seek one of the aims of activity within higher educa-
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ir karybinj darba sparcios technologijy kaitos sglygomis
(LR Aukstojo mokslo jstatymo 6, 7 str.). Globalizuotame
kontekste darbo rinkos mobilumas ir kultariniai ben-
druomeniy bei darbo viety skirtumai papildomai reika-
lauja, kad studentai turéty didesnj supratimg ir gebéji-
ma dirbti bei gyventi kultariskai jvairioje ar skirtingoje
aplinkoje (Knight, 2004 b). Vadinasi, absolventams yra
batinos tarpkultirinés kompetencijos ir tarptautiné
patirtis, siekiant sékmingos jy integracijos j Siuolaikine
darbo rinka. Aukstosioms mokykloms tenka didelé atsa-
komybé rengiant studentus dirbti naujame tarptautinia-
me kontekste, tenkinant verslo ir visuomenés poreikius.

Kiekvienai Europos aukstajai mokyklai, adekvaciai
reaguojanciai j iSorinés aplinkos pokycius, kaip viena i$
studijy internacionalizacijos formy tampa aktualds abi-
pusiai studenty mainai bei jy vertés ir kokybés analizé.
Siekiant jvertinti studijy internacionalizavimo proce-
sg daznai atliekami tyrimai (Clyne, Rizvi, 1998; Fantini,
Arias-Galicia, Guay, 2000; Kardelis, Miciuliené, 2000;
Wiers-Jenssen, 2002; De Decker, 2003; Radzevicieng,
2003; Developing Joint Masters Programmes for Europe.
Results of the EUA Joint Masters Project, 2004; Van Hoof,
Verbeeten, 2005; Daly, Barker, 2005), atskleidZiantys stu-
dijy dalyviy patirtj, vertinant organizacinj ir akademinj
internacionalizuoty studijy lygj bei jy poveikj dalyviy as-
meniniam ir profesiniam tobuléjimui. Taciau visi minéti
autoriai $iy tyrimy nelaiko sudétine kokybés vertinimo
sistemos dalimi, nors tokie aukstojo mokslo institucijy
atliekami tyrimai turi taikomaja verte ir gali sékmingai
prisidéti prie institucijos internacionalizavimo kokybés
vertinimo ir gerinimo.

Pirma, atsizvelgiant j akademiniy mainy subjekty
patirtj, akademiniy mainy analize galima laikyti studijy
kokybés vertinimo dalimi, remiantis institucijos vidaus
ir iSorés klienty poreikiy tenkinimo kokybés paradigma,
kitaip dar vadinama visuotinés kokybés vadybos filoso-
fija (Ho, Wearn, 1996; Kwan, 1996; Weller, 1996; Roffe,
1998; Crawford, Shutler, 1999; Helms, Williams, Nixon,
2001; Siugzdiené, 2001; Adomaitiené, Ruzevicius, 2002;
Zekevitiené, 2003; Cheng, 2003; Juodaityté, 2004). Joje
pabréziama aukstojo mokslo vartotojy nuomoniy ir
institucijai aktualios veiklos vertinimo tyrimy svarba. To-
dél aukstosios mokyklos, siekdamos jvertinti savo veikla,
tobulinti silpnasias ir islaikyti stiprigsias savo veiklos pu-
ses, neabejotinai tiria suinteresuotyjy aukstuoju mokslu
grupiy nuomones, pasitelkdamos viena i$ kokybés vady-
bos metody - vartotojy apklausas. Savickienés ir Pukelio
(2004) nuomone kokybe suinteresuoty asmeny vaidmens
iSryskinimas reiskia, kad palaikomas konstruktyvistinis
poziuris, pagal kurj kokybé neegzistuoja tol, kol Zmonés
nepatvirtina, kad ji tikrai yra. Jei dauguma pareiskia, kad
objektas yra vertingas, tuomet jis yra labiau kokybiskas
negu tuomet, kai niekas nejzvelgia jo pranasumuy.

tion - to train professionals of education, culture, econ-
omy and other areas who would satisfy the needs of a
country, be able to deal with intellectual and creative
work independently in the context of a rapid techno-
logical change (Law on higher education of LR art. 6, 7).
In globalize context labour market mobility and cultural
differences of communities and workplaces require ad-
ditionally students’ greater understanding and skills to
work and live in a culturally diverse and different en-
vironment (Knight, 2004 b). Due to this circumstance
and in pursuit of successful integration into the labour
market graduates are required to possess intercultural
competencies and international experience. Conse-
quently higher education institutions are committed
with responsibility to train students able to work in an
international context to satisfy the needs of public and
businesses.

Students’bilateral exchange, its value and quality anal-
ysis as a form of internationalisation of studies is becoming
an important issue to every European higher education
insitution, adequately responsive to changes of external
environment. Seeking to assess the process of interna-
tionalisation of studies research is quite often conducted
(Clyne, Rizvi, 1998; Fantini, Arias-Galicia, Guay, 2000; Karde-
lis, Miciuliené, 2000; Wiers-Jenssen, 2002; De Decker, 2003;
Radzeviciené, 2003; Developing Joint Masters Programmes
for Europe. Results of the EUA Joint Masters Project, 2004; Van
Hoof, Verbeeten, 2005; Daly, Barker, 2005), that investigates
students’ experience, organisational and academic level of
internationalised studies and their impact on participants’
personal and professional development. However, the
above mentioned authors do not approach the research as
a constituent of the system of quality assessment, though
such research conducted by higher education institutions
has applied value and can contribute successfully to insti-
tutional quality assessment of internationalisation and its
improvement.

Firstly, with view to the subjects’ academic exchange
experience and grounding on institution’s internal and
external clients’ needs satisfaction paradigm, otherwise
called philosophy of total quality management, academic
exchange analysis could be considered as a part of qual-
ity of studies (Ho, Wearn, 1996; Kwan, 1996; Weller, 1996;
Roffe, 1998; Crawford, Shutler, 1999; Helms, Williams,
Nixon, 2001; Siugzdiené, 2001; Adomaitiené, Ruzevicius,
2002; Zekevi¢iené, 2003; Cheng, 2003; Juodaityté, 2004).
It emphasises higher education consumers’ opinion and
research into assessment of institution’s relevant activ-
ity. Therefore, higher education institutions in pursuit of
evaluating their activity, improving weak aspects and sus-
taining strong ones of their activity undoubtedly survey in-
terested in higher education groups’ opinion applying one
of the quality management methods — consumers’survey.
According to Savickiené and Pukelis (2004) emphasis on
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Antra, siekis parengti specialista, kuris galéty dirbti
bet kokioje pasaulio 3alyje ar virtualioje erdvéje, tampa
daugumos 3iy dieny Europos aukstyjy mokykly veiklos
tikslu, kuriuo yra suinteresuotos ir kitos visuomenés
grupés. Pavyzdziui, kiekvienos $alies vyriausybé yra su-
interesuota tuo, kad jy aukstosios mokyklos tapty kon-
kurencingos, isleisty kvalifikuotus specialistus, atitin-
kancius ziniy ekonomikos poreikius (Beerkens (2004);
atitinkamai globalizuotoje rinkoje darbdaviai ieSko dar-
buotojy, turinciy tokiy jgudziy ir charakteristiky, kurios
uztikrinty jy konkurencinguma tarptautinéje arenoje
(Daly, Barker, 2005). Daugeliu atzvilgiu studijy internaci-
onalizacija atnesa daug pozityviy akademinio darbo, t.
y. déstymo bei tyrimy, galimybiy (Frew, 2006); studentai
taip pat suinteresuoti jgyti studijy patirties uzsienio 3a-
lyje bei susiformuoti platy spektra gebéjimy, leisianciy
sékmingai konkuruoti nacionalinéje darbo rinkoje arba
siekti tarptautinés karjeros (Wiers-Jenssen, 2002; Frew,
2006). Todél akademiniy mainy verte ir jy kokybe gali-
ma tirti remiantis Harvey ir Green (1993) dviem i$ pen-
kiy apibrézty aukstojo mokslo kokybés koncepcijuy, t. y.
kokybe kaip ,atitikimas tikslui” (angl. quality as fitness for
purpose) ir kokybé kaip transformacija (angl. quality as
transformation). Sias dvi kokybés koncepcijas daugelis
aukstojo mokslo kokybés tyrinétojy taiko atlikdami te-
orinius ir empirinius tyrimus, interpretuoja ir detaliau
iSplétoja.

Kokybés kaip ,atitikimo tikslui” (angl. quality as fitness
for purpose) samprata jpareigoja aukstojo mokslo insti-
tucijas kelti tikslus, kuriy jgyvendinimo laipsnis traktuo-
jamas kaip veiklos kokybe. Si savoka nevercia aukstojo
mokslo institucijy atitikti standarty, t. y. leidZia islaikyti
jvairove ir kiekvienos institucijos individualuma. Kita
vertus, $i samprata susilaukia kritikos, nes: 1) nejmano-
ma uzsibrézti ilgalaikiy tiksly dél nuolat besikei¢iancios
aplinkos aukstojo mokslo srityje (Kris¢itinas, Daugéliené,
2001), 2) skirtingy institucijy kokybés palyginimas daro-
si sudétingas dél didelés aukstojo mokslo sistemy jvairo-
vés, kuriose kiekviena institucija gali uzsibréZti daugybe
Jtiksly” (Campbell, Rozsnyai, 2002) 3) aukstojo mokslo
Jvartotojy” jvairové turi skirtingas ,atitikimo tikslui”
sampratas (Menon, 2003; Lagrosen, Seyyed-Hashemi,
Leitner, 2004), 4) Sios koncepcijos netinka paciai auks-
tojo mokslo prigim¢iai (Hauston, 2007). Vis délto jvairios
studijos (Vengris, 1998; Woodhouse, 1999; Campbell, Ro-
zsnyai, 2002, Mokomoji knyga iSorinio kokybés vertinimo
ekspertams, 2005) rodo, kad aukstojo mokslo kokybés
Jatitikimo tikslui” koncepcija yra labiausiai paplitusi tiek
aukstosiose mokyklose, tiek kokybe jose vertinanciose
institucijose, t. y. bet kuriuo atveju kokybé turi bati ver-
tinama pagal tai, ar ji atitinka iskelta tiksla, (pavyzdziui,
kokybés vertinimo tikslas gali bati nustatyti aukstosios
mokyklos vykdomos studijy programos konkurencin-
guma tiek Lietuvoje, tiek uzsienyje).

the role of persons interested in the quality indicates con-
structivist approach, according to which the quality does
not exist until people do not confirm its existence. If the
majority states that an object is valuable, then its quality
is higher compared to the one which advantages no one
discerns.

Secondly, the objective to train a professional who
could work in any country of the world or virtual space,
has become the aim of activity in most higher education
institutions and therefore, other groups of society also take
interest in it. For example, the government of every coun-
try is interested in that their higher education institutions
would become competitive, prepare skilled professionals
consistent with the needs of the knowledge economy
(Beerkens (2004); correspondingly in the globalize market
employers search for the staff with skills and characteristics
ensuring their competitiveness in the international arena
(Daly, Barker, 2005). Internationalisation of studies brings
many positive opportunities for academic work i.e. teach-
ing and research (Frew, 2006); students are also concerned
to acquire experience of studying in a foreign country and
form a wide range of skills allowing them to compete in a
national labour market or seek international career (Wiers-
Jenssen, 2002; Frew, 2006). Therefore, academic exchange
value and quality is possible to research grounding on the
two out of five conceptions of higher education quality de-
fined by Harvey and Green (1993) i.e. quality as fitness for
purpose and quality as transformation. These two quality
conceptions are applied by many higher education qual-
ity researchers who carry out theoretical and empirical re-
search in the area, interpret them and further expand.

Quality as fitness for purpose conception commits high-
er education institutions to pose objectives which degree
of implementation is approached as the quality of activ-
ity. This concept does not force higher education institu-
tions to match with the standards, i.e. allows preserving a
diversity and institutional individuality. Notwithstanding
the critique that is addressed towards this understand-
ing: 1) due to permanent changing environment in higher
education area impossibility to set a long - term objective
(Kriscitnas, Daugeéliené, 2001); 2) due to a great variety of
higher education systems where every institution can set
many of ,purposes” and this complicates comparison of
quality at different institutions (Campbell, Rozsnyai, 2002);
3) due to a variety of higher education ,consumers” who
can possess different conceptions of ,fitness for purpose”
(Menon, 2003; Lagrosen, Seyyed-Hashemi, Leitner, 2004);
4) due to inadequacy of this conception to the very nature
of higher education (Hauston, 2007). However, various
studies (Vengris, 1998; Woodhouse, 1999; Campbell, Ro-
zsnyai, 2002, Manual for experts of external quality assess-
ment, 2005) indicate that this concept of higher education
quality is mostly prevalent in higher education institu-
tions as well as in institutions assessing quality in them,
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Kita aukstojo mokslo kokybés samprata — kokybé
kaip transformacija (angl. quality as transformation) —
siejama su baklés pasikeitimu, virsmu. Si savoka pabré-
Zia nenutrikstamo tobuléjimo siekj ir remiasi pozidriu,
kad siekti kokybés - svarbiausias akademinés veiklos
tikslas. Si koncepcija sutelkia démesj j studijuojanéiuo-
sius: aukstojo mokslo institucija yra tuo geresné, kuo
daugiau studentai jgyja aukstos kokybés Ziniy, ypatingy
jgudziy, kas sudaro sglygas jiems gyventi ir dirbti besi-
keiciancioje aplinkoje. Taigi kokybiskoje aukstojoje mo-
kykloje keiciasi studentas: jis studijy metu jgyja naujy
Ziniy, patyrimo, taigi tobuléja. Chalkley (1994) Siai kon-
cepcijai suteikia pridétinés vertés (angl. value added)
pavadinima, nes kokybiskoje aukstojoje mokykloje po
tam tikra laikg trunkanciy studijy studento pasiekimai
yra geresni negu buvo prie$ pradedant studijas. Si ko-
kybés savoka ypatingai gali buti tinkama, kai jvyksta
reikSmingy pokyciy, pavyzdziui, kai reikia pasiruosti
gyventi ir veikti Ziniy ekonomikoje bei internacionaliza-
cijos ir globalizacijos akivaizdoje. Nors $i koncepcija yra
populiari, kokybe apibréziant kaip transformacija, isski-
riami ir Sios sgvokos trikumai: 1) tobuléjima, ypac inte-
lektinj, sunku iSmatuoti, (Campbell, Rozsnyai, 2002); 2)
siekiant i3siaiskinti pokycius, batina nustatyti studenty
pasiekimus pries$ ir po (Chalkley, 1994), o tai reikalauja
labai dideliy sanaudy. Nepaisant to, jvertinti asmeny,
baigusiy internacionalizuotas studijas, pasiekimus ga-
lima pasitelkiant tokius ,Studenty tobuléjimo” kokybés
dimensijos kriterijus kaip studenty pasiruosimas dirbti,
siekti karjeros, testi studijas bei absolventy jsidarbinimo
lygis (Savickiené, Puklelis, 2004).

Nepaisant aukstojo mokslo kokybés koncepci-
jy jvairovés bei jy trakumy, bendrosios kokybés ir jos
vadybos teorijos bei praktikos svarbiausias tikslas yra
.kokybé vartotojui”, kitaip tariant, siekiama patenkinti
vartotojo poreikius (Vanagas, 2004). Todél apibréziant,
diegiant bei vertinant aukstojo mokslo kokybe, svar-
biausia suvokti kokybés sampratg vartotojy pozidriu.
Kokybeés kaip atitikimo vartotojo poreikiams koncepcija
galima jvardinti kaip metakokybés koncepcija, apiman-
Cig visas kitas arba kaip kertine formuluojant kitas. Ki-
taip tariant, visos kokybés koncepcijos, tarp jy ir kokybé
kaip ,atitikimas tikslui” bei kokybé kaip transformacija,
grindziamos vartotojy poreikiais bei atspindi auksto-
jo mokslo kokybe suinteresuotyjy socialiniy dalininky
interesus, pavyzdziui, tiek vyriausybeés, tiek aukstosios
mokyklos gali turéti poreikj rengti kvalifikuotus specia-
listus, o studijuojantieji — jgyti kompetencijy, leisianciy
jiems lanksciai prisitaikyti prie besikeicianciy darbo rin-
kos poreikiy. Teorinés akademiniy mainy jtakos studen-
ty kompetencijoms nuostatos ir aukstojo mokslo koky-
bés koncepcijos sudaro prielaidas akademiniy mainy
tyrimus ir analize traktuoti kaip empiriniy duomeny
baze internacionalizuoty studijy kokybei vertinti. Kitaip

i.e.in any case the quality should be assessed according to
whether it conforms to the set purpose (for example the
aim of quality assessment can be to determine a higher
education institution’s competitiveness of administered
programme of studies in Lithuania as well as abroad).

Another quality assessment conception of higher
education institution is quality as transformation that is
linked to the change of the state or transformation. This
concept underlies the constant striving for improvement
and holds a viewpoint that quality seeking is the mostim-
portant aim of academic activity. This conception focuses
on students: a higher education institution is considered
to be so much the better if students studying in it acquire
high quality knowledge and special skills that empower
them to live and work in a constantly changing environ-
ment. Thus, in a high quality higher education institution
a student is changing — he/she acquires new knowledge,
experience is developing. Chalkley (1994) names this
concept a value added approach as in a quality higher
education institution after some period of studies a stu-
dent’s achievements are better compared to those before
the studies. This concept of quality is particularly suit-
able when important changes occur, for example when
a person has to prepare for life and work in the economy
of the knowledge society or in the face of internationali-
sation and globalisation of life. Although this is a popular
concept when quality is characterised as transformation
some shortcomings of the concept are also defined: 1) it
is difficult to measure development (Campbell, Rozsnyai,
2002); 2) aiming at assessing students’ achievements it
is necessary to carry out pre-and post-testing (Chalkley,
1994), which requires many material and non-material
expenditure. Yet, to evaluate achievements of persons
who graduated internationalised studies is possible with
the help of such students personal development quality
dimension criteria as students’ readiness to work, seek
career, continue studies and graduates employability rate
(Savickiené, Puklelis, 2004).

Despite a variety of conceptions of higher education
quality and their imperfections, the key aim of total qual-
ity and its management theory and practice is a “quality
for consumer” in other words to meet a consumer’s needs
(Vanagas, 2004). Therefore, to understand the conception
of quality from consumers’ viewpoint is highly important
in defining, implementing and assessing higher educa-
tion quality. Conception of quality as fitness for consumer
needs could be entitled as metaquality conception, which
encompasses or is the cornerstone in framing other con-
ceptions of quality in higher education. In other words,
all conceptions of quality, including quality as fitness for
purpose as well as quality as transformation are grounded
on consumer needs and reflect the interests of stakehold-
ers who are concerned with quality of higher education.
For example, governments as well as higher education
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tariant, tai sudaro galimybes vertinti, kaip akademiniai
mainai leidZia siekti aukstojo mokslo tiksly bei keicia (to-
bulina) studijuojanciyjy elgseng, Zinias, supratimgq, pozia-
rius, vertybes ir jgadzius. Motyvai, skatinantys dalyvauti
akademiniuose mainuose, mainy jtaka aukstojo moks-
lo studijose ugdomoms kompetencijoms bei studenty
pateikiamos priezastys, apibréziancios, kodél reikia in-
ternacionalizuoti aukstosios mokyklos studijas, leidzia
atskleisti bendrg internacionalizuoty studijy verte arba
jos lygj socialiniy dalininky poziuriu.

3

SOCRATES/ERASMUS PROGRAMOS
DALYVIY PATIRTIES TYRIMO
ORGANIZAVIMAS IR REZULTATY
PRISTATYMAS

Studenty, dalyvavusiy akademiniuose mainuose pagal
Erasmus programg, nuomonés tyrimo, atlikto Vilniaus
universitete (toliau — VU) 2006 m. vasario — balandzio
mén. tikslas — atskleisti studijy internacionalizacijos su-
bjekty nuomone apie studijy internacionalizacijos verte
studijy kokybei, kaip jy patirties, jausmy, vertinimy, su-
sijusiy su tiriamu fenomenu, sgveikos rezultata. Kadangi
viena i$ tiriamo fenomeno raiskos formy - tarptautinis
akademinis mobilumas - yra abipusis procesas, remian-
tis VU Tarptautiniy programy ir rysiy skyriaus Erasmus
programos koordinatoriy oficialiais statistiniais duome-
nimis, apklausti 2003-2004 m. m. ir 2004-2005 m. m.VU
Erasmus studentai ir j VU pagal Erasmus programa at-
vyke studentai. Atsizvelgiant | demografines charakte-
ristikas, sudaryta proporcingai stratifikuota imtis pagal
studenty akademinj statusg (bakalauro, magistro, dok-
torantdros studijos ir pan.) bei kilmés 3alj.

Tyrimo metodai. Empiriniam tyrimui atlikti naudotas
apklausos rastu metodas. Siekiant tinkamo tyrimo repre-
zentatyvumo pasitelkta viena i$ Online-Research formuy.
Remiantis VU Erasmus programos dalyviy kontakty
duomeny baze, anketos Erasmus programos dalyviams
iSsiuntinétos elektroniniu pastu. Duomenys analizuoti
pasitelkus statistinés tyrimo duomeny analizés metodus,
naudojant SPSS 9.0 programa: procentiniy dazniy, ran-
giniy skaliy vidurkiy (X) ir jy statistiniy skirtumy tarp
skirtingy nepriklausomy im¢iy skaiciavimai, taikant St-
judento t kriterijy; atskirais atvejais naudota faktoriné
analizé. Taip pat naudotas kokybinés turinio (content)
analizés metodas, kuriuo remiantis nagrinétas atsakymy
j atvirus klausimus turinys, parodes, kokie panasumai/
skirtumai egzistuoja tarp teorinio tiriamo fenomeno
apibadinimo ir jo raiskos socialinéje realybéje.

Anketa, skirta Erasmus studentams, parengta lie-
tuviy ir angly kalbomis. Klausimynas sukonstruotas
remiantis Bolonijos proceso koncepcijos (Sorbonos de-

institutions could have a need (be concerned) to prepare
qualified human resources, while students could have a
need to acquire competencies, which would allow them
to adapt flexibly to volatile labour market needs. Conse-
quently, theoretical premises of academic exchange in-
fluence on students’ competencies and conceptions of
higher education quality constitute preconditions to ap-
proach research and analysis of academic exchange as an
empirical database to assess the quality of international-
ised studies. In other words, this creates opportunities for
assessing how academic exchange allows seeking higher
education aims and change (develop) students’ behaviour,
knowledge, understanding, attitudes, values and skills. Mo-
tives of taking part in an academic exchange, its impact
on students’ competencies developed within the studies
of higher education and reasons for internationalisation
of studies presented by subjects of higher education re-
veal the overall value of internationalised studies or its
absence from stakeholders’ viewpoint.

3

ORGANIZATION AND FINDINGS OF
RESEARCH INTO SOCRATES/ERASMUS
PROGRAMME PARTICIPANTS' EXPERIENCES

The aim of the opinion survey among students, particip-
ants of academic exchange under Erasmus programme,
which was conducted at Vilnius University (hereinaf-
ter — VU) in February — April, 2006, was to reveal the in-
ternationalised study subjects’ opinion about the value
of internationalised studies for quality of studies as the
interaction outcome of individual experiences, feelings
and assessment, related to the researched phenome-
non. As one of the forms of expression of the researched
phenomenon of international academic mobility is a
bilateral process, with reference to statistical data pre-
sented by Erasmus programme coordinators from VU
International Programmes and Relations Department,
the survey was carried out among the VU and incoming
Erasmus students of 2003-2004 and 2004-2005 study
years. With view to their demographic characteristics
the sample was proportionally stratified according to
students’academic status (bachelor’s, master’s, doctoral
studies and etc.) and country of origin.

Research methods. Written survey method was applied
for empirical research; Online-Research method was used
in order “to reach” the intended (projected) sample and to
meet the requirement of representation employing the
data base of VU Erasmus programme participants’ con-
tacts, the questionnaires were sent for them via e-mail.
The data were analysed with the application of statistical
research method using SPSS 9.0 programme: calculation of
frequencies, rank scales means ( X ) and their statistical dif-
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klaracija, 1998; Bolonijos deklaracija, 1999; Prahos ko-
munikatas, 2001; Berlyno komunikatas, 2003; Bergeno
komunikatas, 2005), aukstojo mokslo internacionalizaci-
jos koncepcijos (Arum, Water, 1992; Knight, 2003, 2004,
2006 b; Wende, 1997; Soderqvist, 2002), tarpkultirinés
kompetencijos koncepcijos (Bhawuk, Brislin, 1992; Clyne,
Rizvi, 1998; Greenholtz, 2000; Heyward, 2002; Rosenjack
Burchum, 2002; Radzeviciené, 2003; Daly, Barker, 2005;
Lauzackas, 2005) ir aukstojo mokslo kokybés kaip atiti-
kimo tikslui ir transformacijos koncepcijy (Harvey, Gre-
en, 1993; Chalkley, 1994; KrisciGinas, Daugeliené, 2001;
Campbell, Rozsnyai, 2002; Strikanthan, Dalrymple, 2003;
Lagrosen, Seyyed-Hashemi, Leitner, 2004) teorinémis
nuostatomis.

Anketoje naudotos ranginés skalés, kuriose pasi-
renkamy atsakymy seka atspindi matuojamo pozymio
raiskos mazéjima. Respondenty prasyta suteikti ranga
atsakymams pagal prioritetus. Ranginéje skaléje nuo 1
iki 5 Zemesnis jvertis, t.y. 1, 2, reiSkia svarbesnj priorite-
tg, nuo 2 iki 3 - tai, kad respondentas neturi nuomonés
Siuo klausimu arba negali jvertinti jo svarbos, nes nesu-
siddré su analizuojamu pozymiu arba tiriamas pozymis
turi neutralig reikSme, t. y. nei svarbus, nei nesvarbus.
Tokiu budu siekta patikimesniy rezultaty. Jvertis nuo 4
iki 5 reiSkia menka analizuojamo pozymio svarba.

Tyrimo imties charakteristika. Elektroniniu pastu
klausimynai issiysti i$ viso 303 respondentams, grjzo
261 uzpildytas klausimynas. Tarp VU studenty klausi-
myny grjztamumas — 88 proc., tarp uzsienio 3aliy stu-
denty - 79 proc. I3 viso tyrime dalyvavo 180 VU studen-
ty ir 81 uzsienio $aliy studentas. Tyrimas pretenduoja j
tarptautinj tyrima pagal tiriamyjy populiacijos kilmés
salj - tyrimo respondentai atstovauja 13 3aliy. Bendra
vizualiné tyrimo respondenty charakteristiky israis-
ka pagal procentinj dazniy pasiskirstyma pateikta 1
priede.

Tiriant studenty motyvus ir priezastis dalyvauti
Erasmus mobilumo programoje, aiskintasi, kokios prie-
Zastys yra prioritetinés. Apklaustyjy atsakymai parodé,
kad VU studentams svarbiausios priezastys yra $ios:
siekis tobulinti $Snekamajg ir profesine uzsienio kalbas,
pagerinti turimas akademines zinias, jgyti tarptautinio/
tarpkultarinio bendravimo patirties. Tuo tarpu uzsienio
saliy studentams svarbiau yra jgyti tarptautinio/tarpkul-
tdrinio bendravimo patirties, pagyventi uzsienio 3alyje,
pakeliauti ir gerai praleisti laika. Kitoms priezastims ir
motyvams teikiama maziau svarbos. Respondenty atsa-
kymy skirtumai pateikti 2 paveiksle®.

Tiriant studijy internacionalizacijos jtaka studijy
kokybei asmens kaitos pozilriu, aiskintasi, ar studijy
uzsienyje metu patobuléja studenty profesinés Zinios
ir jgudziai bei bendrieji gebéjimai. Respondenty at-

° Duomenys Siame ir kituose paveiksluose pateikiami pagal VU stu-
denty atsakymuy vidurkiy didéjima.

ferences between different independent sample applying
Student t criterion was carried out, for specific instances
factor analysis was applied. Qualitative content analysis
method was also applied to study the content of responses
to open-ended questions which revealed similarities/dif-
ferences existing between theoretical characteristic of re-
searched phenomenon and its expression in social reality.

The questionnaire designed for Erasmus students was
prepared in the Lithuanian and English languages. The in-
strument is based on theoretical assumptions of Bologna
Process conception (Sorbonne Declaration, 1998; Bologna
Declaration, 1999; Prague Communiqué, 2001; Berlin Com-
muniqué 2003; Bergen Communiqué, 2005); Higher educa-
tion internationalisation conception (Arum, Water, 1992;
Knight, 2003, 2004, 2006 (b); Wende, 1997; Soderqvist,
2002); intercultural competence conception (Bhawuk, Bris-
lin, 1992; Clyne, Rizvi, 1998; Greenholtz, 2000; Heyward,
2002; Rosenjack Burchum, 2002; Radzeviciené, 2003; Daly,
Barker, 2005; Lauzackas, 2005;) higher education quality fit-
ness for purpose and transformation conceptions (Harvey,
Green, 1993; Chalkley, 1994; Kris¢iunas, Daugéliené, 2001;
Campbell, Rozsnyai, 2002; Strikanthan, Dalrymple, 2003;
Lagrosen, Seyyed-Hashemi, Leitner, 2004).

The questionnaire composed of rank scales reflects
the decrease of expression of the measured variable. The
respondents were asked to rank their responses according
to priorities. In therank scale the lowerratingi.e., 1-2, means
more important priority, 2-3 - a respondent does not have
opinion of the question or cannot rate its significance as
has not encountered the analysed characteristic or the
characteristic under investigation has a neutral weight, i.e.
it is neither important, nor unimportant. In this way more
reliable results were pursued to obtain. From 4 to 5 means
insignificant importance of the analysed variable.

Characteristics of the research sample. Questionnaires
online were sent to 303 respondents, return rate - 261
guestionnaire. Among VU students the return rate was 88
per cent; among foreign students - 79 per cent. The total
number of the research participants was 180 VU students
and 81 foreign students. The research study may be treat-
ed as international according to representation of the
sample by countries as the respondents represented 13
countries. General visual representation of the sample by
their characteristics in is presented in percent in Annex 1.

Researching students’ motives and reasons of par-
ticipation in Erasmus mobility programme the priority rea-
sons were surveyed. The surveyed students’responses dis-
closed that the most essential reasons for VU students are:
pursuit to improve colloquial and profession-based foreign
languages, to improve academic knowledge, gain interna-
tional/intercultural communication experience; whereas
students from foreign countries indicate as more impor-
tant such reasons: to acquire international/intercultural
communication experience, live in a foreign country for
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a— Snekamoji uzsienio kalba / colloquial foreign language; b — profesiné uZsienio kalba / profession-based foreign language; c — akademinés Zinios / academic knowledge;
d —tarpkultrinis bendravimas / intercultural communication; e — bendrosios kompetencijos / generic competencies; f — gyvenimas uzsienyje / life abroad; g — jsidarbinimo
galimybés / employment opportunities; h — noras pakeliauti / wish for travelling; i —gerai praleisti laika / nice time; j —savarankiskumo ugdymas / autonomy; k — noras bati
nepriklausomu / development of independence; | — iSmokti priimancios 3alies kalba / language of a hosting country.

2 pav. Dalyvavimo Erasmus mobilumo programoje priezasciy prioritetai (VU ir uzsienio Saliy studenty nurodyty priezasciy palyginimas).
|vertis, artéjantis prie 1, reiSkia didesne svarba, tolstantis nuo jo — mazesne
Fig. 2. Priority reasons for participation in Erasmus mobility programme (comparison of indicated reasons between VU and foreign students).

2,5

2,0

15
132

1,14

Vidurkiai / Means

1,0

0,5

Score approaching 1 means greater significance and receding from it — less significance

191
1,79
1,63
137 153 147
135 43 134 128
1,18 1,14
b C d e f g

Atsakymai / Responses

2,04

1,82
1,68

1,44

VU studentai /
VU students

Uzsienio 3aliy
studentai /
Foreign countries
students

a — tarpkultarinio bendravimo jgiidZiai / intercultural communication skills; b — profesiné uZsienio kalba / profession-based foreign language; ¢ — adaptacijos jgiidziai /
adaptation skills; d —sociokultrinis lankstumas / socio-cultural flexibility; e — naujos teorinés Zinios / new theoretical knowledge; f — bendrieji gebéjimai / general skills; g —
dalykinio bendravimo jgiidZiai / subject-based communication skills; h — dalykiniy problemy sprendimo jgudZiai / subject matter problem solving skills; i — darbo tarptautinéje
komandoje jgudziai / international team-work skills.

3 pav. Bendrujy gebéjimy bei teoriniy Ziniy tobulinimo galimybés studijy uzsienyje metu (VU ir uzsienio 3aliy studenty nuomoniy palyginimas). Jvertis,

artéjantis prie 1, reiskia didesne svarba, tolstantis nuo jo — mazesne

Fig.3. Opportunities of development of students’ general competencies and profession-based knowledge and skills (comparisons of opinions between VU and
students from foreign countries). Score approaching 1 means greater significance and receding from it — less significance
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sakymai parodé, kad abiejose respondenty grupése
didesne reikdme jgyja bendrieji asmens gebéjimai ir
sociokultlriniai jgludziai nei profesinés zinios. VU stu-
dentai nurodé, kad pirmiausia jgyjama bendravimo ir
bendradarbiavimo su kity kulttry atstovais gebéjimy,
patobulinama profesiné uzsienio kalba, issiugdomas
prisitaikymas prie naujos aplinkos, lankstumas kity
sociokultriniy gyvenimo ir veiklos salygy atzvilgiu.
Kaip minéta, uzsienio 3aliy studentai taip pat nurodo,
jog studijos uzsienyje suteikia daugiau bendryjy ir so-
ciokultariniy ziniy ir jgadziy, o ne profesiniy. UzZsienio
aliy studentai nurodé, kad pirmiausia issiugdomas
prisitaikymas prie naujos aplinkos, lankstumas kity so-
ciokultariniy gyvenimo ir veiklos salygy atzvilgiu, jgy-
jama bendravimo ir bendradarbiavimo su kity kultry
atstovais gebéjimy, patobulinama profesiné uzsienio
kalba. Respondenty atsakymy skirtumai pateikti 3
paveiksle.

Tiriant studijy internacionalizacijos jtaka studenty
ateities profesinei karjerai asmens jgyty ziniy ir gebeé-
jimy pozidriu, aiskintasi, kokios studijy uzsienyje metu
jgytos Zinios ir gebéjimai gali suteikti daugiausiai kon-
kurenciniy pranasumy darbo rinkoje. Respondenty at-
sakymai parodé, jog didziausia pranasuma gali suteikti
jgyti bendrieji gebéjimai ir sociokultariniai jgudziai, o
ne dalykinés profesinés zinios. Tiek VU, tiek uzsienio
aliy studentai nurodé, kad didziausia konkurencinj
pranasuma darbo rinkoje gali suteikti pageréjusios uz-
sienio kalby Zinios. Kiti konkurenciniai pranasumai VU
studenty pozilriu yra: gebéjimas komunikuoti profe-
sine uzsienio kalba, bendravimo tarpkultirinéje/tarp-
tautingje aplinkoje patirtis, gebéjimas savarankiskai
priimti sprendimus ir savarankiskai spresti problemas.
UZsienio 3aliy studenty pozilriu kiti konkurenciniai
pranasumai yra: kity tauty mentaliteto Zinojimas, ge-
béjimas prisitaikyti prie naujos tarpkulttrinés aplinkos,
bendravimo tarpkultrinéje/tarptautinéje aplinkoje
patirtis, gebéjimas bendrauti ir bendradarbiauti su kity
kultary atstovais. Respondenty atsakymy skirtumai pa-
teikti 4 paveiksle.

Tiriant studijy internacionalizacijos jtaka studijy
kokybei asmens kaitos poziuriu, atviru klausimu ais-
kintasi, kokia yra didziausia studijy periody uzsienyje
nauda. Atviru klausimu buvo siekiama atskleisti naujus
aspektus, iliustruojancius tiriama studijy internaciona-
lizacijos poveikj studijy kokybei, t. y. gauti papildomos
informacijos, kaip tiriama fenomena supranta akademi-
nés bendruomenés nariai, reflektuodami savo patirtj,
remdamiesi pateiktu klausimu. | atvirg klausimg i$ viso
atsaké 94 asmenys, tai sudaro 36 proc. visy responden-
ty. Respondenty atsakymai j atvirus klausimus apdoroti
turinio (content) analizés metodu (Mayring 2000; Sapra-
nis, Merkys 2000; Zydzianaité 2005 a, b). Teksto interpre-
tavimas atliktas remiantis iskeltu tyrimo klausimu, j kurj

a while, travel and have a good time. Less significance is
paid for other motives and reasons. Differences between
the respondents’responses are presented in Fig. 22

Researching the impact of internationalisation of stud-
ies on quality of studies in respect to a personal change,
the question about development of students’ professional
knowledge, skills and general abilities during studies was
studied. The respondents’ answers have shown that in
both research groups’ personal general abilities and socio-
cultural skills acquire greater significance than profes-
sional knowledge. VU students indicated that firstly they
acquired communication and collaboration skills with
representatives of other cultures, profession-based foreign
language is also improved, and adaptability to new envi-
ronment, flexibility in respect to other socio-cultural condi-
tions of life and activities is acquired. As mentioned above,
the study participants from foreign countries also indicate
that studies abroad provide with more general and socio-
cultural knowledge and skills than professional ones. Stu-
dents from foreign countries firstly indicated acquisition
of adaptability to a new environment, flexibility in respect
to socio-cultural conditions of life and activities. Commu-
nication and collaboration abilities with representatives
of other cultures are also gained and a profession-based
foreign language is improved. The differences between re-
spondents’ responses are presented in Figure 3.

Research into the impact of internationalised stud-
ies on students’ professional career in respect to acquired
knowledge and abilities aimed at analysing which knowl-
edge sand skills attained during studies abroad can grant
most competitive advantages in the labour market. The
respondents’answers showed that the biggest advantage
can give attained general abilities and socio-cultural skills
opposed to profession-based subject knowledge. Both VU
and foreign students indicated that improved knowledge
of a foreign language can give the greatest competitive
advantage in the labour market. From the VU students’
viewpointamong the other competitive advantages there
are: ability to communicate in a profession-based foreign
language, experience of communication in intercultural/
international environment, ability to make decisions and
solve problems independently. From the foreign students’
viewpoint other competitive advantages are: awareness
of other cultures mentality, ability to adapt to a new in-
tercultural environment, experience of communication
in intercultural/international environment, ability to
communicate and collaborate with representatives from
other cultures. The differences between the respondents’
responses are presented in Figure 4.

Research into the impact of internationalisation on
the quality of studies in respect to a personal change an
open-ended question was presented to find out what is

2 Data in this and following figures are presented according to VU
students’ responses increase in means
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a— pageréjusios uzsienio kalby Zinios / improved foreign language knowledge; b — gebéjimas komunikuoti profesine uzsienio kalba / ability to communicate in a foreign
language; ¢ — bendravimo tarpkultdrinéje / tarptautinéje aplinkoje patirtis / experience in international / intercultural environment; d — gebéjimas savarankiskai priimti
socialinius sprendimus / ability to make social decisions independently; e — gebéjimas savarankiskai spresti dalykines problemas / ability to solve subject matter problems
independently; f — gebéjimas prisitaikyti prie naujos tarpkultarinés aplinkos / ability to adapt to a new intercultural environment; g — gebéjimas bendrauti ir bendradarbiauti
su kity kultdry atstovais / ability to communicate and collaborate with representatives of other culturies; h — gebéjimas dirbti tarpkultirinéje komandoje / ability to work in
an intercultural team; i — gebéjimas orientuotis nezinomoje aplinkoje ir pasitikéti savimi / ability to orientate in an unknown environment and self-confidence; j — kity tauty
mentaliteto Zinojimas / awareness of other nations' mentality; k — kity 3aliy gyvenimo bei Zmoniy santykiy pazinimas / knowledge of other countries life and human relations;
| — problemy, kurias sprendZia kitos valstybés studijuojamos specialybés srityje, Zinojimas / knowing problems in the area of subject studies that are solved by other countries;
m — uzsienio Salyje keliamy reikalavimy studijuojamos srities specialistams Zinojimas / knowing of requirements in foreign countries posed to the professionals in the area of

studies.

4 pav. Studijy uZsienyje metu jgytos Zinios ir gebéjimai, galintys suteikti studentams konkurencinius pranaSumus darbo rinkoje (VU ir uzsienio aliy studenty
nuomoniy palyginimas). vertis, artéjantis prie 1, reiskia didesne svarba, tolstantis nuo jo — mazesne
Fig. 4. Knowledge and skills acquired during studies abroad that can grant students’ competitive advantages in the labour market (comparison between VU
and foreign students’ opinions). The score approaching to 1 means greater significance and receding from it — less significance

atsakoma per suformuluotas kategorijas. IS VU studen-
ty atsakymy teksty i$ viso ekstrahuotos 7 kategorijos,
parodancios studijy uzsienyje nauda. Tarp jy keturios
kategorijos — studenty asmeninis tobuléjimas; studenty
akademiné paZanga; konkurenciniai pranasumai darbo
rinkoje bei jgytos patirties, sukaupty Ziniy pritaikomu-
mas - patvirtina teorijy pagrindu sukonstruoto tyrimo
instrumento pagrjstuma ir identifikuoja tiriamo feno-
meno charakteristikas. Likusios trys kategorijos — studijy
kokybeésjvertinimasirpalyginimas; kontakty uzmezgimas;
studenty pasirengimas testi studijas - iliustruoja naujas,
j tyrimo instrumenta nejtrauktas autentiskas tiriamo
fenomeno charakteristikas. 1S uzsienio Saliy studenty
atsakymy teksty i viso ekstrahuotos taip pat 7 katego-
rijos, parodancios studijy uzsienyje nauda. Tarp jy ke-
turios kategorijos — studenty asmeninis tobuléjimas; stu-
denty akademiné pazanga; konkurenciniai pranasumai
darbo rinkoje; VU internacionalizacijos proceso kokybés
jvertinimas — patvirtina teorijy pagrindu sukonstruoto
tyrimo instrumento ir identifikuoto tiriamo fenomeno
charakteristiky pagristuma. Likusios trys kategorijos —

the biggest benefit from studying abroad. This question
aimed at revealing new aspects that illustrate the impact
of internationalised studies on the quality of studies, i.e. to
obtain more information, how a researched phenomenon
is understood by the members of academic community,
who reflecting upon their personal experience approach
the discussed question. 94 persons presented their replies
and that comprised 36 percent of the sample. The answers
to the open-ended questions were processed using the
content analysis method (Mayring 2000; aparnis, Merkys
2000; Zydzianaité 2005 a, b). The interpretation of the
text was conducted through formulated categories and,
thus answering the posed question. 7 categories indicat-
ing the value of studies abroad were extracted from the
texts of VU students’ answers. Among them four catego-
ries — students’ personal development, students” academic
progress, competitive advantages in the labour market and
adaptability of acquired knowledge — confirmed validity of
research instrument constructed on the bases of theories
and identified characteristics of the researched phenom-
enon. The other three categories - comparison and evalu-
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kontakty uZmezgimas; teigiamos emocijos; studenty
apsisprendimas dél tolesnés studijy krypties — iliustruoja
naujas, j tyrimo instrumenta nejtrauktas autentiskas ti-
riamo fenomeno charakteristikas. Tiek VU, tiek uzsienio
saliy studenty atsakymuose dominuoja studenty asme-
ninio tobuléjimo kategorija. Svarbu pabrézti, kad, nepai-
sant to, jog studenty asmeninio tobuléjimo kategorija
tokiy subkategorijy kaip ,savarankiskumas®, ,prisitaiky-
mas’, ,veikimas tarptautinéje aplinkoje” ir pan. forma
buvo jtraukta j tyrimo instrumenta, atsakymai j atvirg
klausima parodé, kad studijy internacionalizacija taip
pat turéjo jtakos studenty pozitriams ir vertybéms, to-
kioms kaip pagarba, tolerancija kity kultary atzvilgiu,
atviras mastymas, be to, tai ugdeé tokius gebéjimus kaip
kritinis mastymas, savikritiSkumas ir pan. Studenty aka-
deminés pazangos kategorija apima studenty isreiksta
nuomone apie naujy arba papildomy studijuojamos
specialybés srities, profesiniy ziniy ir jgadziy jgijima,
taip pat jgytus puikius komunikavimo uzsienio kalba
jgudzius. Kita pagal gausg i$ VU studenty atsakymy
iSskirta kategorija - studijy kokybeés jvertinimas ir paly-
ginimas - atskleidé, kad studentams studijos uzsienio
aukstojoje mokykloje buvo naudingos dar ir todél, jog
jie galéjo pamatyti skirtumus tarp didaktiniy ir studijy
proceso organizavimo tradicijy. Studentai nurodé, kad
jvairus studijy metodai, galimybé rinktis dalykus ir pan.
turéjo teigiamos jtakos jy savarankiskumo jgudziams
bei motyvacijai studijuoti. Si kategorija taip pat apima
ir studijy kokybei uztikrinti reikalingy metodiniy prie-
moniy (literatros, straipsniy) iStekliy prieinamuma.
Kontakty uZmezgimo kategorija rodo, kad studentai
jzvelgia tarptautiniy asmeniniy rysiy nauda tiek as-
meniniam, tiek profesiniam jy gyvenimui. Atkreiptinas
demesys j iSskirta studenty pasirengimo/apsisprendimo
testi studijas kategorija, kuri rodo, kad studijy interna-
cionalizacija asmeniui suteikia galimybes save jvertinti
ir priimti sprendima dél tolesnio tobulinimosi. UZsienio
studenty atsakymuose isskirta teigiamy emocijy kate-
gorija, susijusi su sociokultdriniais aspektais: simpatija,
zavéjimasis aplinka, kuri supo juos jy studijy metu.
Tiriant priezastis, kurios turéty skatinti aukstaja mo-
kyklg internacionalizuoti savo studijas, aiskintasi, kokie
motyvai yra prioritetiniai skirtingoms akademineés ben-
druomenés grupéms. Respondenty atsakymai parode,
kad tiek VU, tiek uzsienio 3aliy studentai kaip svarbiau-
sig priezastj internacionalizuoti studijas nurodo siekj to-
bulinti studijy turinio (programy, atskiry dalyky ir pan.)
ir studijy proceso (studijy metody, formy ir pan.) koky-
be. Aukstosios mokyklos motyvas internacionalizuoti
studijas siekiant, kad universitetas tapty patrauklus,
konkurencingas, turéty kokybiskos institucijos reputaci-
ja bendrojoje Europos aukstojo mokslo erdvéje, VU stu-
dentams yra trecioje / ketvirtoje vietoje pagal vidurkiy

ation of study quality, affiliation of contacts and relations,
students’ readiness to continue studies - illustrate new, au-
thentic, characteristics of the researched phenomenon,
not included into the instrument. 7 categories indicating
the value of studies abroad were extracted from the texts
of foreign students’ answers too. Among them four cate-
gories —student personnel development, students’ academic
progress, competitive advantages in the labour market, and
evaluation of quality of VU internationalisation process —
confirmed validity of research instrument constructed on
the basis of theories and identified the characteristics of
research phenomenon. The other three categories - affili-
ation of contacts and relations, positive emotions, students
decisions regarding further studies — illustrate new charac-
teristics of phenomenon not included in to the research
instrument. The personal development category prevails
in both groups - VU students and students from foreign
countries - responses. It needs to be stressed that not-
withstanding that students’ personal development cat-
egory was included into the research instrument in a form
of such subcategories as “independence’, “adaptability’,
“operating in an international environment” and so on,
the responses to the open-ended question indicated that
internationalised studies had also an impact on students’
attitudes and values such as respect, tolerance in respect
to other cultures, open mindedness; furthermore, they
developed such abilities as critical thinking, self — criticism
and others. Students’ academic progress category includes
students’ opinion of new and extra studied subject area
acquisition of professional knowledge and skills and also
acquired excellent communication in foreign language
skills. The next category distinguished by its abundance
in VU students’ responses was evaluation and comparison
of the quality of studies — revealed that studies in a foreign
higher education institution were useful for students be-
cause they could see differences between traditions of di-
dactics (teaching/learning) and organisation of the study
process. Students indicated that various study methods,
opportunities to select study subjects and etc. had a posi-
tive impact on their skills of independence and motivation
of studying. This category also includes accessibility to dis-
cipline means (literature, articles), resources necessary to
ensure the quality of studies. The category of making con-
tacts and relations shows that students see the benefit of
personal international relations for their personal and pro-
fessional life. A due attention should be paid to students’
readiness/self-determination to continue studies category,
which shows that internationalised studies offer oppor-
tunities for self-evaluation and decision making concern-
ing further development. In foreign students’ responses
a positive emotions category was distinguished related to
socio-cultural aspects: liking, admiration in environment
surrounding them in the period of their studies.

Studying the reasons that should encourage a higher
education institution to internationalise studies, an at-
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a — tobulinti studijy turinio ir studijy proceso kokybe / improve the quality of the curriculum; b — tobulinti visos veiklos kokybe internacionalizacijos poreikiams / improve the
quality of overall activity for the needs of internationalisation; ¢ — sékminga absolventy integracija j nacionaling/tarptautine darbo rinka / successful integration of graduates
into national/international labour market; d — tapti patraukliu, konkurencingu, kokybiskos institucijos reputacija turinciu universitetu / become attractive, competitive, quality
possessing university; e — universitete jdiegti tarptautinius akademinius standartus / implement international academic standards at university; f — pritraukti geriausius 3alies
abiturientus bei déstytojus ir mokslininkus / attract the best school-leavers, teachers, researchers; g — pritraukti kuo daugiau uZsienio 3aliy studenty bei geriausiy uzsienio
deéstytojy ir mokslininky / attract possibly the biggest number of students from foreign countries and the best foreign teaching staff and researchers; h — ugdyti demokratika,
tolerantiska, kosmopolitine universiteto dvasia / foster a democratic, tolerant, cosmopolitan university spirit; i — iSsiysti kuo daugiau studenty studijoms ir déstytojy déstymo
periodams j uzsienj / send possibly the biggest number of students to study and academic staff for teaching period abroad.

5 pav. Priezasciy, kurios turéty skatinti aukstaja mokykla internacionalizuoti savo studijas, prioritetai (VU ir uZsienio Saliy studenty nuomoniy palyginimas).
|vertis, artéjantis prie 1, reiSkia didesne svarba, tolstantis nuo jo — mazesne
Fig. 5. Prioritising reasons that should stimulate a higher education institution to internationalise their studies (comparison of VU and foreign countries students
opinions). Score approaching 1 means a greater significance, receding from it — less significance

pasiskirstymo eiliskuma. Sis ir sékmingos absolventy
integracijos j nacionaline/tarptautine darbo rinka moty-
vai VU studentams yra vienodos svarbos. UzZsienio Saliy
studentams universiteto siekis tapti patraukliu, konku-
rencingu, kokybiskos institucijos reputacija turinciu uni-
versitetu bendrojoje Europos aukstojo mokslo erdvéje
yra panasioje pozicijoje, kaip nurodé ir VU studentai, t.
y. ketvirtoje vietoje, o sékminga absolventy integracija
j nacionaline/tarptautine darbo rinka - penktoje pozici-
joje. VU studentams antra pagal svarbg priezastis — to-
bulinti visos aukstosios mokyklos veiklos kokybe, inter-
nacionalizacijos poreikiams adaptuojant organizacine
struktadra, studijy planavima ir jgyvendinima, materia-
liuosius isteklius, personalo kvalifikacijos tobulinimg ir
pan.

Analizuojant Sio atsakymy bloko rezultatus matyti,
kad, nepaisant skirtingo prioritety eiliskumo, VU ir uzsie-
nio $aliy studenty poziaris j aukstosios mokyklos studijy
internacionalizacijos priezasciy svarba statistiskai reiks-
mingai nesiskiria. Siekis iSsiysti kuo daugiau studenty stu-
dijoms ir déstytojy déstymo periodams j uzsienj (vidurkiy
skirtumas - 5,7410, Stjudento kriterijus t =.631, p>0,05)
bei siekis formuoti demokratiskq, tolerantiskq, kosmopo-
litine universiteto dvasiq (vidurkiy skirtumas - -3,7037,
Stjudento kriterijus t = -.423, p>0,05). Vadinasi, tiek VU

tempt was made to research which motives are under-
lying for different academic community groups. The re-
spondents’ replies pointed out that both VU and foreign
countries students as the most essential reason to inter-
nationalise studies specified the aim to improve the qual-
ity of curriculum (syllabi, separate study subject and etc.)
and study process (learning methods, forms and etc.). The
motive of a higher education institution to international-
ise studies seeking to become an attractive, competitive,
having a reputation of a quality institution in the common
European higher education area VU students rank in the
third/fourth position by distribution of means according
to priority. This and graduates’ successful integration into
the national/international labour market are in the same
position from VU students’ viewpoint. Foreign students
view the category of a university pursuit of becoming an
attractive, competitive institution, possessing a good rep-
utation within the common European higher education
area is ranked in a similar to VU students’ position — the
4th and students’ successful integration into national/in-
ternational labour market in the 5% position. The second
priority reason for VU students is to improve the quality of
activity of the whole higher education institution adapt-
ing organizational structure, planning of studies, imple-
mentation, material resources, staff qualification develop-
ment and so on for internationalisation needs.
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studentai, tiek uzsienio Saliy studentai kaip vienodos
svarbos studijy internacionalizavimo priezastis nurodo
akademinés bendruomenés tarptautinio mobilumo di-
dinima bei tarptautinj/tarpkultdrj sugyvenima. Respon-
denty atsakymy skirtumai pateikti 5 paveiksle.

Atlikta atsakymy bloko | klausimo ,Kokios svar-
biausios priezastys turéty skatinti aukstaja mokykla
internacionalizuoti savo studijas?” faktoriné analizé
kintamuosius leido redukuoti j mazus ,rinkinius” (fak-
torius), atspindincius bendrasias veiksniy charakteristi-
kas. Faktoriné analizé isskyré vieng veiksnj (2 priedas),
kurj sudaranciy kintamuyjy svoris (Ln) tenkina salyga L >
0,6. Didziausig svorj turintis kintamasis veiksnio turinio
struktdroje yra ,raktinis”, kiti kintamieji — paaiskinantys,
papildantys, pagrindziantys ,raktinj” kintamajj. Tokiu
badu galima susiformuoti visaverte samprata apie kon-
kretaus veiksnio turinio elementus. Kadangi veiksniy
pavadinimus suformuluoja pats tyréjas, tyrimo autoriai
faktorinés analizés rezultaty pagrindu iSskirta veiksnj
pavadino Sisteminiu kokybés tobulinimo veiksniu, kurio
Jraktinis” pozymis yra visos aukstosios mokyklos veiklos
kokybés tobulinimas, adaptuojant jg internacionalizaci-
jos poreikiams. Papildomi pozymiai- sékminga absol-
venty integracija j nacionaline/tarptautine darbo rinka
ir studijy turinio bei proceso kokybé. Skirtingy saliy stu-
dentams tai apskritai yra labiausiai tarpusavyje artimos
priezastys internacionalizuoti studijas.

4
INTERNACIONALIZUOTY STUDIJY
KOKYBES VERTINIMO KRITERIJAI IR
RODIKLIALI

Remiantis Siame straipsnyje pristatytais teorinio ir em-
pirinio tyrimo rezultatais, kuriais identifikuojami auks-
tojo mokslo socialiniy dalininky — studenty ir kity dalj
atsakomybés prisiimanciy asmeny bei socialiniy grupiy
poreikiai, interesai, taip pat internacionalizuoty studijy
dalyviy pozidris, galima pagrjstai formuluoti specifinius
internacionalizuoty studijy kokybés vertinimo kriterijus
ir rodiklius, t. y. bendruosius aukstojo mokslo kokybés
dimensijy kriterijus ir rodiklius keisti specifiniais interna-
cionalizuotoms studijoms aktualiais kokybés vertinimo
kriterijais ir rodikliais, pagal kuriuos gali buti sprendzia-
ma apie esamg internacionalizuoty studijy kokybés lygj.
1 lenteléje pateikta keletas internacionalizuoty studijy
galimy kokybés vertinimo kriterijy ir juos nusakan-
tys (apibadinantys) kokybinio ir kiekybinio pobudzio
rodikliai.

Remiantis mokslininky parengta teoriniais ir empiri-
niais tyrimais pagrjsta aukstojo mokslo kokybés dimen-
sijy ir vertinimo kriterijy visuma (Savickiene, Pukelis,
2004), jprastiniame instituciniame aukstosios mokyklos

Analysis of the results on this bloc of questions does
notindicate a statistically significant difference between VU
and foreign countries students’ attitude towards prioritiz-
ing the reasons of internationalisation of higher education.
The aim to send as many as possible students for studies and
university teachers for lecturing periods abroad (difference of
means - 5,7410, Student criterion t =.631, p>0,05) and the
aim to create a democratic, tolerant cosmopolitan university
atmosphere (difference of mean score - -3,7037, Student
criterion t =-.423, p>0,05). Thus, both VU students and stu-
dents from foreign countries indicate as the same signifi-
cance the reason of internationalisation of studies increase
in international mobility among academic community and
international/intercultural cohesion. The differences be-
tween the respondents’responses are illustrated in Fig. 5.

Factor analysis of the answer bloc (bloc of answers) to
the question ,What reasons in your opinion should stimu-
late an institution of higher education to internationalise
its studies?”allowed to reduce the variables into small “sets”
(factors), which reflected general characteristics of the fac-
tors. The factor analysis distinguished one factor (see Annex
2), composed of variables having weight (Ln) that satisfy
the condition L > 0,6. The biggest weight possessing vari-
able in the structure of content of a factor is  key’, whereas
the other variables — have an explanatory, additional mean-
ing, evidencing the ,key” variable. In this way it is possible
to formulate a holistic conception of elements constituting
a content of a particular factor. As the titles of factors are
formulated by a researcher himself/herself, the authors of
this research a factor distinguished on the results of the
factor analysis called Systemic quality development factor
which key characteristic is development of overall higher
education institution activity adapting it to the needs of
internationalisation. Additional characteristics are success-
ful graduates’integration into national/international labour
market and quality of curriculum. For students from differ-
ent countries these are the most nearly related reason for
internationalisation of studies.

4
CRITERIA AND INDICATORS OF QUALITY
ASSESSMENT OF INTERNATIONALISED
STUDIES

On the grounds of theoretical and empirical results present-
ed in the article which identify higher education stakehold-
ers' (students and other persons and groups, taking part
of responsibility for the quality of studies) needs, interests
and also participants of internationalised studies attitudes,
specific criteria and indicators of internationalised study
quality assessment can be reasonably formulated, i.e. the
general criteria and indicators of higher education quality
dimensions can be substituted by specific criteria and indi-
cators relevant for quality assessment of internationalised
studies according to which the present level of internation-
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veiklos kokybés vertinimo procese vienos svarbiausiy
yra misijos, valdymo ir strategijos dimensijos (Savickie-
né, Pukelis, 2004; Dienys, Pukelis, Ziliukas, 2005). Todél,
remiantis tyrimu nustatytais Socrates/Erasmus progra-
mos dalyviy interesais ir poreikiais, galima formuluoti
vieng i$ daugelio Sios dimensijos vertinimo kriterijy, at-
skleidziantj, ar aukstosios mokyklos suformuluoti studi-
jy internacionalizacijos tikslai atitinka studijuojanciujy
poreikius ir interesus (1 lentelé, K1).

Aukstojo mokslo kokybés studenty tobuléjimo di-
mensija paprastai siejama su studijuojanciyjy akademi-
ne, profesine pazanga bei asmenine kaita Ziniy, jgtdziy,
vertybiy ir poziariy prasme (Savickiené, Pukelis, 2004).
Pabréztina, kad 3ig kokybés dimensija labai sunku pati-
kimai ir objektyviai jvertinti grindziant tiek kokybiniais,
tiek kiekybiniais rodikliais, nes, pavyzdziui, asmeninis to-
buléjimas yra labai sunkiai pamatuojamas. Taciau, deri-
nant skirtingus informacijos saltinius, galima formuluoti
internacionalizuoty studijy kokybés kriterijus ir juos nu-

alised study quality can be judged. In table 1 some possible
criteria of internationalised studies quality assessment and
twofold type (quantitative and qualitative) indicators char-
acterizing them are formulated.

With reference to the set of higher education quality
dimensions and assessment criteria prepared by schol-
ars (Savickiené, Pukelis, 2004), and basing on theoretical
and empirical research, the most essential dimensions
are mission, management and strategy in a usual institu-
tional quality assessment process of higher education in-
stitution activity (Savickiené, Pukelis, 2004; Dienys, Pukelis,
Ziliukas, 2005). Therefore, grounding on Socrates/Erasmus
programme participants’ interests and needs identified
in the research one of many assessment criterion of this
dimension can be formulated that discloses whether the
aims of internationalisation of studies stated by a higher
education institution match students’ needs and interests
(Table 1, C1).

Students’ self-development dimension in (within)
higher education quality assessment is usually linked to

1lentelé. Studijy internacionalizavimo kokybés vertinimo kriterijai ir jy rodikliai
Table 1. Quality assessment criteria and indictors of internationalised studies

K1/l

K2/Q2

K3/G3

K4 /4

K575

KRITERIJUS / CRITERION
R1 (KOKYBINIAI) /11 (QUALITATIVE)

Socialiniy dalininky pasitenkinimas
tarptautinio mobilumo veikla ir jo
rezultatais /

Aukstosios mokyklos suformuluoty tiksly,

siekiant studijy internacionalizacijos, adekva-
tumas socialiniy dalininky poreikiams /

Adequacy of the stated aims of higher educa- | Stakeholders satisfaction with the
tion institution seeking internationalisation of

studies to the needs of stakeholders its results

Studentuy, studijuojandiy pagal internacionali-
zuotas studijy programas, akademiné pazanga /

Academic progress of students, studying by
internationalised study programmes
Studenty, studijuojanciy pagal internaci-
onalizuotas studijy programas, asmeninis
tobuléjimas /

dalyky/ moduliy) tobulinimas, atsi-
Zvelgiant j akademinés bendruo-
menés nariy tarptautine patirtj ir
pasiekimus /

Personal development of students, studying by
internationalised study programmes

Development of study programmes
or their part (particular subjects/
modules) considering experience
and achievements of academic com-
munity members

Studenty, studijuojandiy pagal internaciona-
lizuotas studijy programas, pasirengimas testi
studijas /

Students, studying by internationalised study
programmes readiness to continue studies

Studenty, studijuojanciy pagal internacio-
nalizuotas studijy programas ir jas baigusiy,
pasirengimas profesinei veiklai /

Readiness for professional career among
students, studying by internationalised study
programmes and graduates

activity of international mobility and

Studijy programy ar jy dalies (atskiry

RODIKLIAI / INDICATORS
R2 (KIEKYBINIAI) /12 (QUANTITATIVE)
Tarptautiniy projekty (studijy modernizavimas, studijy programy karimas,
daugiasaliy tinkly formavimas, naujoviy perkélimas ir kirimas ir pan.),
tobulinanciy akademinés bendruomenés nariy akademines ir tarpkultdrines
kompetencijas ir pan. spektras ir kiekis /

Scope and quantity of international projects (modernisation of studies,
study programmes design, multination network building, transfer of and
construction of innovations and etc.) that develop competencies and alike of
academic community members

Studijuojanciujy pagal internacionalizuotas studijas nubyréjimo procentas,
palyginti su studentais, nepatyrusiais studijy internacionalizacijos /

Drop-out percent of students studying within internationalised studies in
comparison to students having no internationalisation experience

Studijy (déstymo/studijavimo) metody, reikalaujanciy studijuojanciujy ge-
béjimo dirbti komandoje, kiirybiskumo, savarankiskumo ir pan., pritaikymo
ir efektyvumo procentas, lyginant internacionalizuoty ir neinternacionali-
zuoty studijy studenty grupes /

Methods of studies (lecturing/studying), requiring from students teamwork,
creativity, independence and other abilities application and effectiveness
comparing internationalised and non-internationalised students’ groups
Studenty, patyrusiy studijy internacionalizacija, studijy testinumo (baka-
laury — magistrantiroje, magistranty — doktorantiroje) Lietuvos ir uzsienio
Saliy aukstosiose mokyklose procentas /

Rate of students with internationalised studies experience in Lithuanian and

foreign higher education institutions in respect to continuation of studies
(bachelor’s, master’s, doctoral studies)

Absolventy, studijavusiy pagal internacionalizuotas studijy programas,
jsidarbinimo lygis /

Employability rate of students who studied by internationalised studies
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sakancius kiekybinius rodiklius, leidZiancius jvertinti to-
kiy studijy verte studijuojanciyjy akademinei pazangai
(1 lentelé, K2), asmeniniam tobuléjimui (1 lentelé, K3),
pasirengimui testi studijas (1 lentelé, K4) bei profesinei
veiklai' (1 lentelé, K5).

Sunkiausiai iSmatuojamus kokybinius pokycius ir
studijy internacionalizacijos pridedamaja verte galima
nustatyti ne tik vertinant studenty akademine pazanga
ir jy asmeninius gebéjimus,,pries” ir,,po” atitinkamo stu-
dijy ciklo (kas yra brangu ir mazai tikétina, kad bus nuo-
lat matuojama), ne tik prasant pareiksti savo nuomone
apie asmeninius (ziniy, gebéjimuy, vertybiy ir poziuriy)
pokycius anoniminiy apklausy metu. Studentas yra stu-
dijy proceso bendradalyvis (Siugzdiené, 2001; Adomai-
tiené, 2002; Zekevi¢iené, 2003), centriné studijy figlra
(Zekevicieng, 2003; Cheng, 2003), todél taip pat atsa-
kingas uz studijy kokybe (Pukelis, Pileicikiené, 2005).
Vadinasi, svarbu isskirti ir tokj vertinimo kriterijy: kaip
studijy pasiekimai - studijy metu studento jgytos Zinios,
gebéjimai ir vertybeés, kitaip tariant ar subjektyvis stu-
dijy rezultatai (Pukelis, Pilei¢ikiené, 2005) atitinka studi-
jy rezultatus — objektyvius visuomeneés ir darbo pasaulio
reikalavimus studijy metu jgyjamoms kompetencijoms,
kuriomis remiantis pripazjstama absolvento kvalifikacija
(Pukelis, Pileicikiené, 2005). Toks kokybinis rodiklis paro-
dyty: 1) ar internacionalizuoty studijy kontekste vyksta
asmens kaita, t. y. ar jis/ji jgyja/nejgyja kompetencijy,
leisian¢iy jam/jai dirbti ir veikti Siandieninéje bei ryto-
jaus tarptautinéje/tarpkultarinéje aplinkoje? 2) ar auks-
tojoje mokykloje atliekamas studenty studijy rezultaty
(igyty kompetencijy) monitoringas, pavyzdziui, naudo-
jant pasitlytus kiekybinius rodiklius? 3) ar atsizvelgiant
j monitoringo rezultatus, pasitelkiant studijy interna-
cionalizacija patyrusius studentus, kaip socialinius da-
lininkus, tikslinami studijy rezultatai? Taigi nustatoma,
ar atsizvelgiant j tarptautinio mobilumo rezultatus,
liudijancius, kad galima jgyti atitinkamy kompetencijy,
tokiy kompetencijy siekiamybé tampa objektyviais rei-
kalavimais, keliamais kiekvienam studijuojanciajam, jei
aukstoji mokykla siekia parengti studentus dirbti nauja-
me tarptautiniame kontekste, tenkinant verslo ir visuo-
menés poreikius. Ypac svarbus kokybiniy pokyciy, ku-
riuos nulémé tarptautiné veikla ir aukstosios mokyklos
vykdomos studijy programos, apimancios strukttruota
ir nuosekly teoriniy ir praktiniy parametry nuo studijy
rezultaty iki materialiniy iStekliy visuma, vertinimas. Jis
atskleisty, yra ar néra sisteminis visos aukstosios moky-
klos veiklos kokybeés tobulinimas, adaptuojant ja inter-
nacionalizacijos poreikiams, ar studijy rezultatai atitinka
tarptautine dimensija, ar absolventams pripazjstamos

1% Pasirengimo profesinei veiklai internacionalizuoty studijy kokybés
vertinimo kriterijus placiau aptartas: Juknyté-Petreikiené I. (2006).
Aukstosios mokyklos internacionalizacija: parametrai ir kokybés vertini-
mas // Aukstojo mokslo kokybé. Kaunas: VDU, Nr.3, p. 92-122. (ISSN
1822-1645).

students’academic, professional achievement and personal
transformation in respect to knowledge, skills, values and
attitudes (Savickiené, Pukelis, 2004). It needs to be stressed
that unbiased and reliable evaluation of this quality di-
mension is difficult to perform basing on quantitative and
qualitative indicators as, for example, personal develop-
ment does not easily yield to measuring. But, combining
different information sources, it is possible to formulate
criteria of internationalised studies quality and quantita-
tive indicators explicating them, that allow to measure the
value of such studies for students’ academic progress (Ta-
ble 1, C2), personal development (Table 1, C3), readiness
to continue studies (Table 1, C4), and professional activity?
(Table 1, C5).

Although it is the most complicated to measure the
qualitative changes and added value of internationalised
studies, it is possible to measure the latter not only as-
sessing students’ academic progress and their personal
development before and after the study cycle (which is
costly and likely not probable to be measured constantly),
and not only surveying the personal changes (knowledge,
skills, values and attitudes) in anonymous questionnaires.
A student is a study process participant (Siugzdiené, 2001;
Adomaitiené, 2002; Zekevicieng, 2003), central figure of
studies (Zekevicieng, 2003; Cheng, 2003), therefore also re-
sponsible for quality of studies (Pukelis, Pilei¢ikieng, 2005).
Consequently, it is essential to distinguish the assessment
criterion as study achievements — knowledge, abilities and
values acquired during studies, in other words subjective
results of studies (Pukelis, Pileicikiené, 2005) correspond to
study results — objective requirements of societal and work-
ing world for competencies acquired at studies, basing on
which a graduate’s qualification is recognized (Pukelis,
Pileicikiené, 2005). Such a qualitative indicator would show:
1) whether a personal change is taking place in the interna-
tionalised study context, i.e. whether he/she acquires or not
competencies empowering him/her to work and operate in
todays and tomorrows international/intercultural environ-
ment? 2) whether a monitoring of students study results
(acquired competencies) is carried out in a higher educa-
tion institution, for example, using qualitative indicators?
3) whether study results are revised in respect to results of
monitoring focusing on internationalisation experienced
students as stakeholders? Thus it is evaluated, whether
the pursuit of such competencies becomes an objective
requirement raised for every student if a higher education
institution aims at training students to work in a new, in-
ternational context to meet business and societal demands
in respect to international mobility results evidencing that
appropriate competencies can be acquired. Particularly im-

3 Readiness for professional activity criterion in internationalised
studies quality assessment has been comprehensively discussed in
Juknyté-Petreikiené I. (2006). Internationalisation of Higher Education
School: Parameters and Quality Assessment // Aukstojo mokslo koky-
bé / Quality of Higher Education, 3. Kaunas: VDU, p. 92-122.
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kompetencijos atitinka tarptautinius reikalavimus ir yra
adekvacios tarptautinés darbo rinkos poreikiams.

Remiantis teoriniais aukstojo mokslo kokybés ver-
tinimo pagrindais bei tarptautiniy mainy dalyviy patirtj
atskleidzianciais taikomaisiais tyrimais, parodanciais, ar
tam tikri internacionalizuoty studijy pozymiai gali ar
negali buti matuojami, pagal kiekvieng aukstojo mokslo
kokybés dimensija galima formuluoti ir kitus aukstojo
mokslo internacionalizavimo kokybés vertinimo kriteri-
jus iridskaidyti juos j kiekybinius ir kokybinius rodiklius.
Tyrimy, atskleidzianciy internacionalizuoty studijy su-
bjekty patirtj, naudojimas vertinant internacionalizuoty
studijy kokybe leisty surinkti ir susisteminti strategine
informacija, t. y. patikimai identifikuoti internacionali-
zuoty studijy kokybe ir verte bei planuoti tobulintinas
sritis koreguojancius veiksmus.

ISVADOS

Studenty ir akademinio personalo tarptautinis mobilu-
mas daugelj amziy buvo sudedamoji aukstojo mokslo
dalis. Ta¢iau reikSmingas akademinés bendruomenés
tarptautinio mobilumo augimas prasidéjo tik per pas-
taruosius desimtmecius, jj skatino aukstojo mokslo
socialiniy dalininky interesai ir poreikiai, ekonominé
nauda, socialiniai aukstojo mokslo kokybés tobulinimo
motyvai. Didéjantis tarptautinis mobilumas ir interna-
cionalizuotos studijos atveria daug naujy galimybiy ir
tuo pat metu formuoja naujus poreikius. Vienas is tokiy
poreikiy — praturtinti studijuojanciyjy issimokslinima
tarptautine patirtimi, ugdant jy tarpkultdrines kompe-
tencijas ir kitus bendruosius gebéjimus.

Kiekvienai Europos aukstajai mokyklai tenka didelé
atsakomybé parengti studentus dirbti naujame tarp-
tautiniame kontekste, tenkinant verslo ir visuomenés
poreikius, todél aktuali tampa abipusiy studenty mai-
ny vertés bei kokybés analizé. Tyrimai, atskleidZiantys
tarptautinio akademinio mobilumo dalyviy patirtj, ver-
tinant organizacinj ir akademinj internacionalizuoty
studijy lygj bei jy poveikj dalyviy asmeniniam ir profesi-
niam tobuléjimui, turi taikomaja verte ir gali sékmingai
prisidéti prie institucijos internacionalizavimo kokybés
vertinimo ir tobulinimo. Tokia empiriniy duomeny bazé
leidZia susisteminti strategine informacija, laiduojancia
galimybes pagristai jvertinti, kaip akademiniai mainai
leidzia siekti aukstojo mokslo tiksly bei keicia (tobulina)
studijuojanciyjy elgseng, Zinias, supratima, pozilrius,
vertybes ir jgadzius.

Pristatytas Socrates/Erasmus programos dalyviy
nuomonés tyrimas sudaré galimybe gauti grjiZztamajj
rysj i$ studijy internacionalizacijg patyrusiy akademinés
bendruomenés nariy. Antra vertus, panaudota tyrimo
metodika gali buti pritaikyta tirti konkrecios akademi-

portant is assessment of qualitative changes determined
by international activity and entirety of study programmes
implemented by higher education covering structured and
consistent theoretical and practical parameters from study
results to material resources. Such assessment would reveal
whether the systemic quality development of the overall
higher education institution activity exists or not by adapt-
ing it to the needs of internationalisation, whether the study
results correspond to the international dimension, whether
competencies provided to graduates are adequate to the
demands of international labour market and what the level
of the following competencies are.

With reference to theoretical basics of higher educa-
tion quality assessment and international exchange partici-
pants’ experience revealed by empirical research, indicat-
ing whether particular characteristics of internationalised
studies can or cannot be measured, other criteria of quality
within internationalisation of higher education according
to every higher education quality dimension can be formu-
lated and distinguished into qualitative and quantitative
indicators. The use of research studies reflecting interna-
tionalised study subjects’ experience in assessment of the
quality of internationalised studies would allow to collect
and systematize strategic information, i. e,, to identify reli-
ably the quality and value of internationalised studies and
plan correctional actions for imperfect areas.

CONCLUSIONS

International mobility of students, academic staff, knowl-
edge and values has been a constituent of higher educa-
tion for many centuries. However, significant growth of
academic community international mobility has started
since the recent decades; it has been encouraged by higher
education stakeholders’ interests, needs, economic benefit
and social and higher education quality development mo-
tives. Increasing international mobility and international-
ised studies open more opportunities and simultaneously
form new needs. One of them is enrichment of students’
education with international experience, development of
intercultural competencies and other general skills.

Every European higher education institution is com-
mitted to train students to work in international context
in order to satisfy business and societal needs; therefore
analysis of value and quality of bilateral students’exchange
becomes a topical issue. Research disclosing international
academic mobility participants’ experience, assessing aca-
demic and organizational level of internationalised studies
and their impact on personal and professional develop-
ment has an applied value and can contribute successfully
to assessment and development of the quality of interna-
tionalisation. The basis of empirical data enables to sys-
tematize strategic information, guaranteeing possibilities
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nés bendruomenés nariy nuomone, atskleidZiant jy
poreikius, interesus ir pasitenkinimo lygj, nustatyti tarp-
tautinés veiklos gaires, siekiant patenkinti tiek akademi-
nés bendruomenés, tiek darbo rinkos, kuriai rengiami
specialistai, studijy poreikius ir tokiu badu didinti savo
institucijos tarptautinj patraukluma.

Susisteminus teorinius aukstojo mokslo kokybés
vertinimo pagrindus bei tarptautiniy mainy dalyviy
patirtj atskleidzian¢iy taikomujy tyrimy empirinius
duomenis, vertinga formuluoti ir internacionalizuoty
studijy kokybés vertinimo kriterijus bei rodiklius. Pas-
tarieji atskleisty ne tik pavieniy aukstosios mokyklos
tarptautinés veiklos rezultaty kokybeés lygj, bet leisty
vertinti sisteminj visos aukstosios mokyklos tarptauti-
nés veiklos rezultaty kokybés tobulinima, kuris turéty
koncentruotis ties strategija ir struktira, akademine
veikla, personalo kvalifikacijos tobulinimu, materiali-
niais istekliais ir pan. Studijy internacionalizacija turi
daug raiskos formy ir poZzymiy. Jei jos néra susijusios
vienos su kitomis, studijy internacionalizacijos rezul-
tatyvumas/kokybiskumas krenta, t. y. viena studijy
internacionalizacijos veikla (pavyzdziui, tarptautinis
akademinés bendruomenés mobilumas) negali buti
realizuojama izoliuotai nuo kitos (pavyzdziui, tarptau-
tinés dimensijos studijy programose diegimas nuo
studijy rezultaty atitikimo tarptautinei dimensijai, ab-
solventams pripazjstamy kompetencijy adekvatumo
tarptautinés darbo rinkos poreikiams, aukstosios mo-
kyklos tarptautinio atvirumo, pripazjstamy kvalifikaci-
jy palyginamumo bei pan.).

to evaluate reasonably how academic exchange condition
the pursuit of the aims higher education and change (im-
prove) students’ behaviour, knowledge, understanding, at-
titudes, values and skills.

The presented Socrates/Erasmus programme partici-
pants’ opinion survey made it possible to get a feedback
from academic community members with international-
ised studies experience. On the other hand, the applied
research methods can be applied in surveying a particular
academic community members’ opinion to reveal their
needs, interests, level of satisfaction, to determine interna-
tional activity guidelines in pursuit of satisfying academic
community and labour market demands of studies and
thus increase institution’s international attractiveness.

It is worth formulating assessment criteria and indi-
cators of internationalised study quality after having sys-
tematized theoretical basics of higher education quality
and international exchange participants’ experience which
presents empirical data of applied research. The latter
would present not only individual aspects of international
activity of a higher education institution/level of results
quality, but would enable to assess systemic development
of overall international activity/quality of results of a higher
education institution, which would have to focus on strat-
egy and structure, academic activity, staff qualification,
material resources and so on. Internationalisation of stud-
ies has a great variety of forms (characteristics) and if they
are not related with each other, the outcome/quality rate of
internationalised studies decreases, i.e. one of the activities
of internationalisation of studies (for example international
academic community mobility) cannot be implemented in
isolation from others (for example, implementation of in-
ternational dimension in curricula, i. e. their improvement
by adapting conformity of study results to international
dimension, adequacy of graduates’ competencies to the
demands of international labour market, by increasing
higher education openness, comparability of provided
qualifications).
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1 priedas. TYRIMO RESPONDENTY CHARAKTERISTIKOS
Appendix 1.CHARACTERISTICS OF THE RESPONDENTS

30 m. irvyresni/
30and older

27-29

24-28

21-23

19-20

0%

0%
1%

1%

2%

9%

58 %

25%

Vyrai / Male

1 pav. Tyrimo respondenty pasiskirstymas pagal lytj
Fig. 1. Distribution of the research sample by gender
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2 priedas. ATSAKYMY BLOKO ] KLAUSIMA ,KOKIOS SVARBIAUSIOS PRIEZASTYS TURETY SKATINTI AUKgTAJA
MOKYKLA INTERNACIONALIZUOTI SAVO STUDIJAS?” FAKTORINE ANALIZE

Appendix 2. FACTOR ANALYSIS OF BLOC OF RESPONSES TO THE QUESTION ,WHAT REASONS IN YOUR OPINION
SHOULD STIMULATE AN INSTITUTION OF HIGHER EDUCATION TO INTERNATIONALISE ITS STUDIES?”

: FAKTORIY SUDARANTYS SVORIAI (LN) /
VEIKSNIO PAVADINIMAS IR TEIGINIY FORMULUOTES /TITLE OF A FACTOR AND FORMULATION OF STATEMENTS WEIGHTUS COMPOSING A FACTOR (LN)
SISTEMINIS KOKYBES TOBULINIMAS / SYSTEMIC DEVELOPMENT OF QUALITY
F1 Siekis tobulinti visos aukstosios mokyklos veiklos kokybe, internacionalizacijos poreikiams adaptuojant organizacine 0,844

struktira, studijy planavima ir jgyvendinima, materialiuosius iSteklius, personalo kvalifikacijos tobulinima ir pan. /

Aim to improve the quality of activities of the whole institution of higher education by adapting the organisational

structure, planning and realisation of studies, material resources, professional development of the staff, etc. to the needs

of internationalisation

F2 Siekis sekmingos ahsolventy integracijos j nacionaline/tarptautine darbo rinka / 0,769
Aim of successful integration of graduates into national/international labour market

F3 Siekis tobulinti studijy turinio (programu, atskiry dalyky ir pan.) ir studijy proceso (studijy metody, formy ir pan.) 0,600
kokybe /

Aim to improve the quality of the curriculum of the studies (content, individual disciplines, etc.) and the quality of the
process of studies (teaching/learning methods, forms, etc.)



