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KRITERINIO VERTINIMO IR
KOKYBINES GR]ZTAMOSIOS
INFORMACIJOS TAIKYMAS
KALBEJIMO UZSIENIO
KALBA JGUDZIAMS

LAVINTI E. MOKYMO/SI
KONTEKSTE

Zmogus tiek karty Zmogus,
kiek kalby jis moka.

Fransua Volteras

SANTRAUKA

Grjztamoji informacija yra vienas i$ aukstojo
mokslo kokybe lemianciy veiksniy. Sis veiks-
nys ypac svarbus e. mokymui/si, kur tiesiogi-
nis déstytojo ir besimokanciojo bendravimas
pakeic¢iamas virtualiu. Kaip kokybiné grjzta-
moji informacija, kuri kitaip dar vadinama
griztamuoju rysiu (angl. feed-back; 7r. savoky
apibrézimus), gali padéti efektyviau mokyti/s
uzsienio kalbos pasirinkus e. Mokymo/si
kursa? Straipsnyje keliama hipotezé, kad ko-
kybinés grjztamosios informacijos aiskumas
ir tikslumas, Sios informacijos teikimo siste-
miskumas ir individualumas bei vertinimo
kriterijai, pateikiami e. kurso klausantiems
studentams i§ anksto, yra efektyvi jy uZsie-
nio kalbos jgudziy gerinimo priemoné. Kva-
zi-eksperimentas, atliktas Alytaus kolegijoje
2008 m., parodé, kad i$ anksto apibrézti ir
aptarti vertinimo kriterijai, savalaikis ir sis-
temingas griztamosios informacijos teikimas

APPLICATION OF CRITERIA-
REFERENCED ASSESSMENT
AND QUALITATIVE FEED-
BACKTO DEVELOP FOREIGN
LANGUAGE SPEAKING
SKILLS IN THE CONTEXT OF
E-TEACHING/LEARNING

Man is a man in so far as many
languages he speaks.

Frangois Voltaire

ABSTRACT

Responsive information is one of the factors
that determine the quality of higher educa-
tion. The factor is especially important for
eLearning where a direct communication
between a lecturer and a student is replaced
with a virtual one. How may a qualitative re-
sponsive information, in other words feed-
back (see the definitions of key words), help
study foreign languages more effectively
when choosing eLearning course? The article
proposes a hypothesis that the clarity and
precision of qualitative feedback, a systematic
and individual presentation of the informa-
tion as well as evaluation criteria, introduced
to the students of eCourse in advance is an
effective means to improve their foreign lan-
guage skills. Quasi-experiment conducted
in Alytus College in 2008 revealed that the
criteria defined and discussed in advance
and well-timed and disciplined provision of
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didelei daliai studenty padéjo pagerinti
prancizy kalbos nepertraukiamos zodinés
raiskos pasiekimy rezultatus.

PAGRINDINIYU SAVOKU APIBREZIMAI

o E. Mokymas/is - straipsnyje §i sgvoka
apibadina mokymosi, mokymo ir $vietimo
programy pateikimg elektroninémis prie-
monémis. Elektroniniam mokymui naudo-
jamas kompiuterinis ar kitas elektroninis
jrenginys.

o Grjztamasis rysys — déstytojo parengta
informacija apie studenty pasiekimy ver-
tinimg, teikiama kiekvienam studentui
individualiai.

o Kalbiné (nepertraukiama Zodiné) raiska —
monologinis kalbéjimas arba sakytiné pran-
cuzy kalba.

o Kokybiné griztamoji informacija — studen-
ty pasiekimy apibtidinimas pagal vertinimui
taikytus kriterijus.

o Kriterinis vertinimas — studenty pasiekimy
lyginimas pagal i§ anksto apibréztus kriteri-
jus ir standartai, su kuriais.

o Uzsienio kalby mokymo didaktika - pro-
fesionaliai pasirinkti metodai ir metodiniai
principai, naudojami specialiesiems skaity-
mo, klausymo, raSymo ir kalbéjimo tikslams
pasiekti; svarbi vieta ¢ia tenka pazangos, pa-
siekimy ir pasiekty tiksly vertinimui.

o Vaizdiné ir/arba garsiné recepcija — in-
formacijos priémimas garso/vaizdo budu,
padedantis geriau suvokti kalbg ir formuoti
besimokanciyjy gebéjimus.

[VADAS

Siuo metu $alyje dar néra vieningos uZsie-
nio kalby mokymo/si aukstojoje mokyklo-
je koncepcijos ir strategijos, nors uZsienio
kalbos dalykas, kaip ir kiti dalykai, siejami

feedback helped the majority of students im-
prove their achievements in French continu-
ous oral expression.

DEFINITIONS OF KEY WORDS

o eLearning — defines presentation of learn-
ing, teaching and education programmes us-
ing electronic means. eLearning uses a com-
puter or another electronic device.

o Feedback - information on the assessment
of student achievements prepared by a lectur-
er and provided to each student individually.

o Verbal (continuous oral) expression — mono-
logue speaking or spoken French.

o Qualitative feedback - qualitative definition
of student achievements according to the as-
sessment criteria.

o Criteria-referenced assessment — the process
of evaluation based on predefined criteria
and standards against which student achieve-
ments are compared.

o Didactics of foreign language teaching -
methods and methodological principles se-
lected professionally and used to reach the
special goals of reading, listening, writing
and speaking; the assessment of progress,
achievements and accomplished objectives
play an important role here.

o Visual and/or sound reception — reception
of information in the form of sound/image
that helps to perceive language better and to
form students’ competencies.

INTRODUCTION

Today Lithuania does not have a unanimous
conception and strategy of foreign language
teaching/learning in higher education institu-
tions although the subject of foreign language
as well as other subjects is associated with the
problems of higher education quality. The
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su aukstojo mokslo kokybés problemomis.
Universitety ir kolegijy uZsienio kalby studi-
juy programy kokybé nagrinéjama kaip sutar-
tiniy pozymiy visuma, rodanti, kokiu badu
yra tenkinami atskiry $aliy dokumentuose
nustatyti reikalavimai, regioniniai, naciona-
liniai ir europiniai tikslai, studenty, darbda-
viy ir visuomenés poreikiai, atsizvelgiant j
kintandias technologijas ir ypatingg démesj
skiriant busimojo specialisto, gebancio kal-
béti dviejy Europos Sajungos saliy kalbomis,
rengimui. UzZsienio kalby déstytojy vaidmuo
yra esminis ieskant kuo efektyvesniy metody,
padedandiy intensyviau mokyti/s uZsienio
kalby ir taip palengvinti studenty, tapsianciy
diplomuotais specialistais, mobilumg ir jy
gebéjima gilintis j savo profesijos rasytinius
$altinius. 2008 m. balandzio ménesj Kauno
medicinos universitete (KMU), specializuo-
toje nekalbinéje aukstojoje mokykloje, buvo
atlikta I kurso studenty apklausa dél uzsienio
kalby mokymosi ir jy pasirinkimo motyvy.
Studentai teigé, jog noréty mokytis ispany,
italy, prancizy kalby, nes $ios kalbos jiems
atrodo populiarios, grazios, melodingos, ne-
sunkiai iSmokstamos. Tyrime studenty taip
pat buvo klausta, ar naudinga specializuota-
me universitete mokytis uzsienio kalby, 97
proc. apklaustyjy atsaké, kad labai naudin-
ga, nes tai gali padéti testi mokslus uzsienyje
ar jsidarbinti, skaityti specialybés literatara.
Taigi poreikis mokytis uzsienio kalby yra,
taCiau tuo pat metu pastebéta, kad sumazéjo
kontaktiniy valandy, skirty uZsienio kalby
mokymui/si aukstojoje mokykloje: tik apie
30 proc. valandy nekalbiniy studijy progra-
mose skiriama kontaktinéms pratyboms (tai
yra auditoriniam darbui), o kitos skiriamos
individualiam ar savarankiskam studenty
darbui. Kad studentas galéty isklausyti visa
jam studijy programoje priklausanciy va-
landy skai¢iy ir jomis efektyviai naudotysi,
deéstytojas privalo didinti mokymo konteksty
skaiciy arba, kitaip tariant, taikyti paralelinj
mokyma/si pasitelkiant e. mokymga ir kitas

quality of foreign language study programmes
of universities and colleges is analyzed as a
whole of conventional attributes. It indicates
the way requirements, defined in individual
country documents, regional, national and
European objectives, and the needs of stu-
dents, employers and society, are answered
with reference to changing technologies, fo-
cusing on the training of a future specialist able
to use two EU languages. The role of foreign
language teachers is essential in the search of
the most effective methods that would help to
learn/teach foreign language more intensely
and increase students’ ability to study written
sources in the field of their profession, and in
such a way to ease the mobility of students
who are to become certificated specialists. In
April 2008, the survey was conducted among
first year students on foreign language learn-
ing and the motives of their choice in Kaunas
University of Medicine (KMU), a specialized
non-linguistic institution of higher educa-
tion. The students maintained they would
like to study Spanish, Italian and French as
these languages seem popular, beautiful, me-
lodious and easy to learn. The students were
also asked in the survey whether it is useful
to learn foreign languages in a specialized
university. 97 per cent of the respondents
answered it is very useful for this may help
to continue their studies abroad or to find
a job, read the literature in the field of their
specialty. Consequently, there is a need for
foreign language learning. Yet it was noticed
that the number of contact hours for foreign
language learning in the higher education
institution decreased, i.e. only about 30 per
cent of academic hours are intended for tu-
torials (class work) in non-linguistic study
programmes, the rest is designated for indi-
vidual work or self-study. So that a student
could use all the study hours according to
study programme and effectively, a lecturer
has to increase the number of teaching con-
texts or, in other words, to employ analogous
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interaktyvias priemones, kartu (kalbinin-
kams) stengiantis, kad visi keturi gebéjimai
(klausymas, skaitymas, kalbéjimas, raSymas)
buty ugdomi lygiagrediai arba, iStyrus kon-
krec¢iy studenty poreikj, baty intensyviau
ugdomas vienas arba du gebéjimai, studenty
laikomi prioritetiniais. Be jokios abejonés,
tai yra sunkus uzdavinys déstytojui, bet ne-
sunkiai jgyvendinamas, kai kalby mokymo/
si paradigmy kaita susijusi su e. mokymo/
si vystymusi, jskaitant ir nuotolines studijas.
Gerinant tradicinj bet kurios uzsienio kalbos
dalyko mokymga, o juo labiau e. mokyma,
studentams butina disponuoti informacija
apie savo Ziniy lygj, §i informacija turi bati
gaunama i$ déstytojo $iam pasitelkus grizta-
maja informacija.

Kokia turi bati ta grjztamoji informa-
cija, kad padéty besimokanciajam atpazinti
klaidas, tobulinti Zinias, siekti aukstesniy
rezultaty? Kaip kriterinis vertinimas gali
padéti studentui efektyviau mokytis uzsie-
nio kalbos pasirinkus e. mokymo/si kursa?
Sie ir panasis klausimai kyla daznam spe-
cialistui, mokan¢iam uzsienio kalby. Deja,
$alies mokslinéje literataroje nepavyko ap-
tikti darby, i$samiau nagrinéjanciy e. kursy
griztamaji ry$j ir jo kokybe. Galima buty
paminéti tik Dr. A.Volungevic¢ienés darba
(2008), kuriame metodologiskai gilinama-
si j e. mokymo turinio kokybe ir vertinimo
metodikas. Tac¢iau uzsienio kalby e. mokymo
ypatumams, o ypac kokybiniam grjztamajam
ry$iui, jo veiksmingumui ir kriteriniam ver-
tinimui, kurie padéty gerinti uzsienio kalbos
jgtdzius, plésty kalbine rai$ka, skiriama dar
mazai démesio.

Siame straipsnyje siekiama (toks ir jo
tikslas) jvertinti kokybinés griztamosios in-
formacijos ir kriterinio vertinimo poveikj
pranciizy kalbinés raiskos jgudziy plétrai
kuriant garsines Zinutes e. kurse. Straipsny-
je visy pirma pagrindziama vertinimo, kaip
vienos i$§ e. mokymo/si kokybés salygy, ba-
tinybé, po to pateikiama uZzsienio kalbos

teaching/learning forms invoking eLearning
and other interactive means and at the same
time (in case of linguists) try to develop all
the four skills (listening, reading, speaking
and writing) in parallel; or, having examined
a particular students’ need to develop one
or two skills which students give priority to
more intensively. Undoubtedly, it is a compli-
cated task for a teacher, still it may be easily
implemented when the change in language
teaching/learning paradigm is related to eL-
earning/Teaching development, including
distance learning. When improving a tradi-
tional teaching of any foreign language and
especially eTeaching, students need infor-
mation about the level of their knowledge to
their disposition and this information should
be obtained from a lecturer via feedback.

What should the feedback be to help a
student recognize his/her mistakes, improve
knowledge, and aim for better results? How
can criteria-referenced assessment help a stu-
dent learn foreign language more effectively
when choosing eLearning course? Many spe-
cialists of foreign language teaching face these
and similar issues. Unfortunately, country’s
scientific literature does not include works that
analyze feedback of eCourses and its quality
properly. The study of Dr. A.Volungevi¢iené
(2008) that provides methodological insights
into quality of eTeaching content and assess-
ment methods may be mentioned. However,
the peculiarities of foreign language learning
and especially qualitative feedback, its effec-
tiveness and criteria-referenced assessment
that would help to improve foreign language
skills and would develop linguistic expression,
receive too little attention.

The article aims at measuring the im-
pact of qualitative feedback and criteria-
referenced assessment on the development
of French oral expression skills when creat-
ing audio messages in the eCourse. Primar-
ily, the necessity for assessment as one of the
conditions for quality eLearning is justified;
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mokymo grjztamosios informacijos vertini-
mo metodika ir kriterijai, o véliau $§i meto-
dika ir kriterijai i$bandomi atliekant kvazi-
eksperimentg. Tyrimo metu kelta hipotezé,
kad kokybinés griztamosios informacijos
teikimo sistemiskumas ir individualumas,
vertinimo kriterijy ais$kumas ir tikslumas bei
iSankstinis jy pateikimas e. kurso programo-
je yra efektyvi studenty uzsienio kalbinés
rai$kos jgtdziy gerinimo priemoneé.

Darbe taikyti metodai: mokslinés litera-
taros analizé, kvazi-eksperimentas, studen-
ty, dalyvavusiy tyrime, apklausa. Statisti-
né duomeny analizé atlikta naudojantis
EXCEL programa ir statistiniais testais:
One-sample Kolmogorov-Smirnov ir y° sta-
tistinius testus.

Sio tyrimo konceptualus pagrindas -
zinomy humanitary prancuzisty i$plétotos
konceptualios nuostatos:

1. Mokytis kalbos, vadinasi, naudotis
ja nuo pat pradziy ir ja kalbéti (K. Pure-
nas, Siuolaikiniy kalby déstytojy asociacijos
prezidentas, Talino ir Z. Mone universitety
deéstytojas).

2. Mokytis - tai reiSkia galéti, noréti ir tu-
réti galimybe. Jeigu nors vienos i$ $iy salygy
triksta, sunku tikeétis, kad studentui seksis
taip, kaip muisy norima. Sgvoka mokyti taip
pat gali buti apibadinama trimis bendrati-
mis: Zinoti, galéti ir noréti. Zinoti — tai gebéti
atpazinti savo privalumus ir trakumus, at-
likti savo profesinés padéties SSGG analize;
galéti — tai nustatyti galimus pasikeitimus,
naudingus savo darbo kokybei pagerinti. No-
réti — tai apmastyti savo veiklg ir jsipareigoti
atlikti tikslius veiksmus, orientuotus j kon-
krety rezultata.

Studento Zoding rai$ka uzsienio kalba
vertinti pazymiu galima tik tada, kai gauna-
mas konkretus jo atliktas darbas, atspindintis
jo gebéjimus.

then, the methodology and criteria of for-
eign language teaching feedback assessment
is presented; finally, the methodology and
criteria are tested when conducting quasi-
experiment. The hypothesis is raised during
the study that systematic and individual pro-
vision of feedback, clarity and precision of
assessment criteria and their advance intro-
duction in eCourse programme is an effective
means to improve students” foreign language
expression skills.

Methods applied in the study are the anal-
ysis of scientific literature, quasi-experiment,
and the survey among students. Statistical
data analysis was performed using EXCEL
software and one-sample Kolmogorov-Smir-
nov test and x” statistical test.

Conceptual basis of the study is the fol-
lowing conceptual provisions developed by
well-known French humanitarians:

1. Learning a language means using it
from the very beginning and speaking it
(Christian Puren, the president of Modern
Language Teachers’ Association, professor at
Tallinn and Jean Monnet University).

2. Learning means to be able, to wish and
to have a possibility. If at least one of the con-
ditions is absent, it is hard to expect a student
to be successful as we wish. The concept of
teaching may also be defined using three in-
finitives: to know, to be able, and to wish. To
know means being able to recognize one’s
strengths and weaknesses, to perform SSGG
analysis of professional position; to be able
means identification of possible changes,
useful for work quality improvement. To wish
means reflection of one’s activity and com-
mitment to perform exact actions oriented
towards a particular result.

Student’s oral expression in foreign lan-
guage may be marked only when a specific task
reflecting his/her competence is received.
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1
KRITERINIO VERTINIMO IR
KOKYBINES GR|ZTAMOSIOS
INFORMACIJOS TAIKYMO
GALIMYBES LAVINANT KALBEJIMO
JGUDZIUS

Kiekvienas Zmogus, mokydamasis uzsienio
kalbos, atsiduria paradoksalioje situacijoje:
tam, kad galéty ja kalbéti, jis turi ja mokéti,
o kad mokeéty - turi ja kalbéti. Todél kalbéji-
mo praktika (mokant bet kurios kalbos) yra
butina salyga, ypa¢ tais atvejais, kai kalba-
ma apie pradedanciyjy mokyma/si uzsienio
kalbos.

Didziausi sunkumai, kuriuos i$ pat pra-
dziy patiria besimokantys kalby, yra naujos
kalbos atradimas zodine prasme, - jis api-
ma placig skale nuo nejprasty garsy tarimo
iki tikslios, tik tai kalbai budingos sakinio
intonacijos ir melodijos. Pasak R. Basteno
(2007), vieno i$§ kalby mokymo metodo BA
Lingua kuréjo, pradedanciajam Zodiniy ir
radytiniy kody jvairové trukdo mokytis ta-
rimo ir geros zodinés kalbos struktariza-
cijos, nes Siems abiems kodams reikalingi
skirtingi kognityviniai gebéjimai, todél mo-
kymasis juos atskirti pa¢iame pirmame mo-
kymosi etape gali duoti teigiamg efekta.

Zodiné ekspresija (pranc. expression
orale) uzsienio kalba ir jos vertinimas - dvi
problemos, kurios rupi ne vien studentams,
bet jau keleri metai yra viena i$ pagrindiniy
uzsienio kalby didaktikos strategy debaty
temy. Uzsienio kalbos mokymo specialistai
iesko budy, kaip efektyviai ugdyti Zoding
ekspresija uzsienio kalba visg mokymo/si
laikg ir $j gebéjima optimaliai vertinti. Juk
»kalbéjimas yra puiki galimybé i$reiksti so-
cialinj solidaruma, parodyti socialing padé-
tj ir pademonstruoti profesinj tobuléjima.
Tai kalbos mokymosi priemoné, tac¢iau dau-
geliui zmoniy gebéjimas kalbéti uzsienio
kalba atveria duris j daugelio kity dalyky

1

POSSIBILITIES TO APPLY CRITERIA-
REFERENCED ASSESSMENT AND
QUALITATIVE FEEDBACK WHEN
DEVELOPING SPEAKING SKILLS

Each person finds himself in a paradox situ-
ation when learning a foreign language: in
order to speak it, he has to know it and vice
versa. Thus, speaking practice (when teach-
ing any language) is a requirement, especially
in cases when students learning foreign lan-
guage are at beginner’s level.

The major difficulty faced by learners at
the beginning of the process is discovery of
the new language verbally, which includes
a wide scale from pronunciation of uncom-
mon sounds to precise intonation and melo-
dy characteristic to that particular language.
According to R. Basten (2007), one of the
founders of BA Lingua language teaching
method, a beginner has difficulty in learning
pronunciation and proper linguistic struc-
ture due to a variety of verbal and written
codes, as both types of codes require differ-
ent cognitive skills and therefore learning to
distinguish them at the initial stage of learn-
ing may exert a positive effect.

Oral expression in a foreign language
and its assessment present two problems that
form a concern not only for students but also
appears as one of the main topics in debates
among foreign language didactic strategists
for several years. Foreign language teaching
specialists search for the ways to develop
oral expression in a foreign language effec-
tively during the whole process of learning
and to assess the skill optimally. “After all,
speaking is a perfect possibility to express
social solidarity, to show social position and
to demonstrate professional development. It
is a means of learning; yet, for many people,
the ability to speak a foreign language opens
door to learning of many other subjects. Due
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mokymasi. Dél $ios priezasties mokymui/
si kalbéti skiriamas didesnis démesys, toks
mokymas pelné ir daugiau pagarbos® - tei-
gia Martina Bygate, Lankasterio universiteto
$iuolaikinés lingvistikos katedros taikomo-
sios lingvistikos profesoré (Bygate, 1987).
Pastaruoju metu j Europos $aliy auks-
tojo mokslo jstaigas sparciai skverbiasi nau-
jos, interaktyvios mokymo formos. Viena
i$ jy - e. mokymas, kurj pasitelkus interak-
tyvus mokymas/is skleidziamas elektroni-
niais jrenginiais. Kalbant apie e. mokymo/
si formas, svarbu suvokti, jog $i mokymosi
forma tyréjy néra gerai istirta, nes tradici-
nio aukstojo mokslo dalimi Europoje ji tapo
palyginti neseniai. Pasirinkus $ig mokymo/
si formg, kokybé yra vienas i§ pagrindiniy
jo koncepcijos, apimancios laipsniska mo-
kymasi, ziniy perdavimg ir interaktyvigja
pedagogika, parametry. Batina e. kurso ko-
kybés salyga — konsensusas tarp numatomy
plétoti gebéjimy ir pasirinkty mokymo bei
mokymosi veiklos formy ir biady bei atitin-
kamy vertinimo kriterijy (Tyler, 1949). Sj
konsensusa Ljezo universiteto edukologijos
profesorius D. Leclerkas pavadino trigubos
dermés (angl. tiple conmsistency; pranc. tri-
ple concordance) principu (Leclercq, 1995).
Remiantis $iuo principu, numatomi plétoti
gebéjimai, studijy tikslus atitinkanti veikla
ir vertinimas turi bati pristatomi ir aptaria-
mi su biisimais kurso klausytojais. Gibbs ir
Simpsonas (2004) pabrézia vertinimo, t. y.,
griztamosios informacijos svarbg besimo-
kantiesiems, teigdami, jog ji nukreipia jy
mokymasi teisinga linkme. Be jokios abejo-
nés egzistuoja ir daugiau e. kurso kokybés
rodikliy (jy visy $iame straipsnyje neanali-
zuosime), taciau, pasak T. Lebopeno (2005),
kuris yra pranciizy negimtosios kalbos $al-
tiniy, skirty déstytojams ir studentams, in-
terneto varty kiaréjas ir administratorius,
»pedagoginés inovacijos, taikant informa-
cines komunikacines technologijas ir ypac

to the reason, teaching/learning to speak
receives greater attention and gets more re-
spect’, claims Martina Bygate, a professor
of applied linguistics at the department of
modern linguistics of Lancaster University
(Bygate, 1987).

Recently, new interactive teaching forms
have been rapidly penetrating into higher
education institutions all around Europe.
One of them is eLearning, using which in-
teractive teaching/learning is spread via
electronic devices. When considering the
forms of Teaching/eLearning, it is important
to understand that this educational form is
not thoroughly investigated by research-
ers as it became a part of higher education
in Europe not long ago. Having chosen the
educational form, quality is one of the main
parameters of its conceptions comprising
gradual learning, knowledge rendering and
interactive pedagogy. A requisite condition
for eCourse is a consensus between the com-
petence intended to be developed and cho-
sen forms and ways of teaching and learn-
ing activities as well as adequate assessment
criteria (Tyler, 1949). Dominique Leclercq,
the professor of education pedagogy at Liege
University, named the consensus the prin-
ciple of triple consistency (Leclercq, 1995).
According to the principle, competences in-
tended to be developed, activity correspond-
ing educational objectives and assessment
should be introduced and discussed with
future students of a course. Gibbs and Simp-
son emphasize the importance of assess-
ment, i.e. feedback information, for students
while proposing that it points their learning
in the right direction (Gibbs & Simpson,
2004). Undoubtedly, there exist more in-
dicators for eCourse quality (they are not
analyzed in the article), yet, according to
Lebopen (2005), creator and administrator
of internet portal and French as non-native
language sources for teachers and students,
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internetg, mokymui suteikia pridedamaja
verte tik tuomet, kai nesitenkinama platin-
ti skaitmeniniu formatu t3 medziaga, kuri
anksciau buvo popieriniame formate — bu-
tina pirmiausia paklausti saves ar kity apie
jos naudojimo pedagogine nauda® (p. 5).

Analizuodami didaktine literatarg, ga-
léjome nustatyti tokius kokybisko vertinimo
parametrus, arba, kitaip tariant, vertinimas
yra kokybiskas jei:

o yra viena i§ mokymo/si sudedamuyjy
daliy;

o sukuria salygas pasidalinti siekiamais
didaktiniais tikslais su studentais;

+ padeda studentams susipazinti su stu-
dijy tikslais ir juos pripazinti;

o uztikrina griZtamojo rysio (arba grjz-
tamosios informacijos) galimybe, kuri jgali-
na studentg nustatyti tai, kg jis privalo pada-
ryti, kad pagerinty savo pasiekimus;

o skatina kiekvieng studentg gerinti
pasiekimus;

o suteikia déstytojui ir studentams Ziniy
apie daromg paZzangg.

Europos Komisijos dokumente ,Ben-
drieji kalby metmenys Europoje: mokyma-
sis, mokymas, vertinimas®“ pateikiama stan-
dartizuota kalbos mokéjimo lygiy skalé. Cia
kalbiniai gebéjimai jvardijami atsizvelgiant
j klausymo, skaitymo, pokalbio, monolo-
go, bendravimo strategijy, sakytinés kalbos
(arba Zodinés ekspresijos), rasytinio teksto
kiirimo ir radytinés kalbos kokybe. Siame
dokumente taip pat pateikti pagrindiniai
uzsienio kalbos i$mokimo kriterijai pagal
$esis kalbos mokéjimo lygmenis ir kalbos
mokeéjimo ir vertinimo atskiruose lygme-
nyse reikalavimai. Atsizvelgiant j juos musy
parengtame e. kurse buvo numatyti 7 ver-
tinimo kriterijai, su kuriais studentai buvo
supazindinti i§ anksto.

“pedagogic innovations when applying in-
formation-communication technologies and
the Internet in particular, provide teaching
with additional value only when one is not
content with simply spreading virtually the
material that earlier was on paper; first of all,
it is necessary to question pedagogic utility
such material usage” (p. 5).

When analyzing didactic literature, it
was possible to determine the following pa-
rameters of quality assessment, i.e. assess-
ment is of good quality if it:

« constitutes a part of teaching/learning;

« provides conditions to share pursued
didactical objectives with students;

o helps students familiarize themselves
with educational goals and admit them;

o guarantees the possibility to receive
feedback that enables a student to determine
what will help to improve his achievements;

« motivates each student to improve his
achievements;

o provides a teacher and a student with
information on progress.

The document by the Council of Eu-
rope, Common European Framework of Ref-
erence for Languages: Learning, Teaching,
Assessment, presents a standardized scale of
language learning levels. Linguistic abilities
are described considering the quality of lis-
tening, reading, dialogue, monologue, com-
munication strategies, spoken language (or
oral expression), written text development
and written language. The document also
presents the major criteria of foreign lan-
guage acquisition according to six levels of
language competence as well as the require-
ments for linguistic knowledge and its as-
sessment on different levels. With reference
to that, the prepared eCourse had seven as-
sessment criteria that were introduced to
students in advance.
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2

KRITERINIO VERTINIMO IR
KOKYBINES GR]ZTAMOSIOS
INFORMACIJOS POVEIKIO
EKSPERIMENTINIO TYRIMO
METODIKA

Alytaus kolegijoje 2008 m. pavasarj buvo die-
giamas pranctizy uzsienio kalbos e. mokymo
kursas, kurio metu atliktas kokybinés grjzta-
mosios informacijos bei kriterinio vertinimo
poveikio eksperimentinis jvertinimas.

2.1. DALYVIY CHARAKTERISTIKA
Eksperimento dalyviais buvo visi studentai
(N=30), uzsiregistrave j prancizy kalbos e.
kursg. Visiems studentams buvo sudarytos
vienodos salygos uzsiregistruoti ir studijuoti
WebCT aplinkoje esantj kursg. Visi studentai,
pasirinke prancuizy kalbg savo antraja uZsie-
nio kalba, yra lietuviai; angly kalba yra visy
$iy studenty pirmoji uzsienio kalba.
Eksperimente dalyvavo Alytaus kolegi-
jos marketingo vadybos studijy programos
antrojo kurso dieniniy studijy studentai (10)
ir jstaigy ir jmoniy administravimo studi-
jy programos antrojo kurso neakivaizdiniy
grupiy studentai (20). Jy amzZius — nuo 22
iki 35 mety. Visi jie 2007-2008 mokslo mety
pirmajj semestra pranciizy kalba studijavo
tradicine, t. y., auditorinio ugdymo forma,
o0 antrgjj semestra pasirinko e. mokymo for-
mg. Pirmajj semestrg $iy studenty pranciuzy
kalbos mokymosi pazangumo vidurkis buvo
7 balai. Prie$ jstodami j Alytaus kolegija ti-
riamieji prancizy kalbos nesimoké arba jos
mokesi labai mazai, né vienas i$ jy nebuvo
i$vykes j kurig nors frankofoniska $alj.
Atsizvelgiant | ilgalaike prancizy kalbos
mokymo patirtj ir i$studijavus nepertraukia-
mos zodinés rai$kos prancuzy kalba verti-
nimo reikalavimus, numatytus jau anksc¢iau
minétame EK dokumente ,Bendrieji kalby
metmenys Europoje: mokymasis, mokymas,

2

METHODOLOGY OF EXPERIMENTAL
STUDY ON THE IMPACT OF CRITERIA-
REFERENCED ASSESSMENT AND
QUALITATIVE FEEDBACK

In spring of 2008, eLearning course of French
foreign language was implemented in Alytus
College. In the process of the course, experi-
mental evaluation of the impact of qualitative
feedback and criteria-referenced assessment
was performed.

2.1. CHARACTERISTICS OF
PARTICIPANTS

All the students (N=30), who enrolled into the
French language eCourse, participated in the
experiment. All of them had similar condi-
tions to enrol and to study the course in virtu-
al WebCT environment. All the students who
had chosen French as their second foreign
language are Lithuanians; English is their first
foreign language.

Second year full-time students of Mar-
keting Management (10) and second year
extramural students of Institution and Enter-
prise Administration study programme (20)
of Alytus College participated in the experi-
ment. Their age varied from 22 to 35 years. In
the first semester of 2007/2008 academic year,
they all studied French in the traditional -
classroom education - form; whereas, in the
second semester they chose eLearning. The
average pass-rate for the first semester was 7.
The respondents had not learned French be-
fore they entered Alytus College or they had
studied it very little; none of the respondents
had been to any francophone country.

Considering long-time experience of
French language teaching, and having studied
the requirements for assessment of continuous
oral expression in French language covered in
the mentioned Common European Framework
of Reference for Languages: Learning, Teaching,
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vertinimas®, buvo nustatyti 7 monologinés
prancizy kalbos vertinimo kriterijai, kurie
lentelés forma buvo pateikti kurse i§ anksto
(1 priedas). Pagal pirmuosius du i$ jy verti-
nami besimokanciyjy tarimo jgidziai, Zody-
no turtingumas ir adekvatumas, pagal trecia-
ji — temos ir trukmés reikalavimy laikymas.
Likusieji keturi kriterijai skirti gramatikos
ir sintaksés jgudziams vertinti: taisyklingy
ir netaisyklingy veiksmazodziy laiky, Zymi-
mojo ir nezymimojo artikeliy vartojimas ir
kt. Kiekvienas kriterijus vertinamas keturiy
baly sistemoje. Baly sistema atitinka moke-
jimy lygius: pirmasis lygis (arba skiriamas 1
balas) rodo, kad besimokantysis daro daug
klaidy, o ketvirtajame lygyje (atitinkamai 4
balai) pasitaiko vos viena kita tarimo ar gra-
matikos klaida.

Kiekviena studento atsiysta garso zinuté
buvo vertinama suminiu pazymiu, kurj su-
dareé vertintojo taskai, skiriami atsizvelgiant i
kiekvieng kriterijy. Pagal i§ anksto numatyta
vertinimo procedirg studentas uz sukurta
zinute galéjo surinkti nuo 7 iki 28 tasky.

2.2. TYRIMO PROCEDUROS

Buvo suorganizuotas ir atliktas kvazi-eks-
perimentas, kurio metu tirta viena studenty
grupé, siekiant nustatyti jy daromg pazanga
per tam tikra laiko tarpa. Sistemingai tikrin-
ti tos grupés studenty prancizy kalbinés
rai$kos pasiekimai, o tarp tokiy tikrinimy
taikomas eksperimentinis poveikis — koky-
binis grjZtamasis rysys.

Tyrimo eiga:

- prie§ eksperimentg buvo parengtas
ir WebCT aplinkoje patalpintas prancizy
kalbos mokymo kursas. Kurso praktinio
mokymo dalj sudaré uzduotys, parengtos
pagal $ias temas: ,Susitikimai® ,Skaiiai,
»Datos®, ,Skaitvardziai, ,,Asmens fizinis
apibadinimas" ,Seima® ,Vaisiai, darzoveés,
maitinimosi jprodiai ,,Mieste®, ,Europoje®
I§ viso buvo parengtos septynios uzduotys;

Assessment, 7 criteria to assess French lan-
guage monologue were determined and pre-
sented to the course in a form of a table in ad-
vance (Appendix 1). The first two of them are
used to assess students’ pronunciation skills,
richness and adequacy of vocabulary, whereas
pursuance of the requirements for topic and
duration are assessed according to the third
one. The remaining four criteria are to assess
grammar and syntax skills, i.e. the usage of
regular and irregular verbs, definite and in-
definite articles, etc. Each criterion is evalu-
ated in a four-point system. The point system
corresponds knowledge levels: the first level
(or 1 point awarded) indicates that a student
makes a lot of mistakes, while the fourth level
(4 points awarded respectively) indicates that
only minor pronunciation or grammar mis-
takes occur.

Each audio message sent by a student was
assessed with a cumulative mark consisting of
assessor’s points for each criterion. According
to the foreseen assessment procedure, a stu-
dent could gather 7 to 28 points for each audio
message he/she created.

2.2.STUDY PROCEDURES
Quasi-experiment, during which progress in
one group of students was analyzed in a cer-
tain period of time, was organized and un-
dertaken. The achievements in French oral
expression of the student group were tested
systematically, and an experimental impact -
qualitative feedback — was applied in between
the tests.

Course of the study:

- French language teaching course was
prepared before the experiment and placed
in WebCT environment. Practical part of
the course consisted of the tasks prepared
according to the following topics: Encoun-
ters, Numbers, Dates, Numerals, Personal
Description, Family, Fruit, Vegetables and
Eating Habits, In the Town, In Europe. Seven
tasks were prepared in total; the eighth one
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o astuntoji buvo kontroliné uzduotis ir api-
bendrino visas anksc¢iau teiktas uzduotis;

- studentai, paruose praktines uzduotis,
jgarsindavo zinutes (i$ viso 8) ir jas siysda-
vo kurso déstytojai, laikydamiesi e. kurso
kalendoriuje numatyty daty;

- studenty zinutes vertino déstytoja
Lesli Sidery, Perpinjano universiteto stu-
denté, kuriai pranciazy kalba yra gimtoji ir
kuri kurso testavimo metu atliko praktika
Prancizy kultiros centre;

- garso zinutés buvo vertinamos pagal
e. kurso programoje esancig kriterijy lente-
le, su kuria, kaip jau minéta, studentai buvo
supazindinti kurso pradzioje;

- kriterijai, esantys vertinimo lentelé-
je, tapdavo vertinimo rodikliais, i§reikstais
taskais, vertintojui rengiant individualia
kokybine griztamajg informacija;

- kokybiné griztamoji informacija (len-
telés forma) buvo i$siunciama kiekvienam
studentui atskirai kartu su garsinés Zinutés
jvertinimu studentams, taip pat naudojan-
tis WebCT aplinka.

Isklause e. mokymo kursa, studentai jj
jvertino. Jie taip pat turéjo jvertinti kokybi-
nés griztamosios informacijos nauda jy uz-
sienio kalbos jgidziams tobulinti. Taigi Sis
tyrimas buvo atliekamas naudojantis trijy
$altiniy duomenimis:

- studenty atsakymais j klausimyne pa-
teiktus klausimus apie e. kursg ir grjztamo-
sios informacijos poveikj;

- individualios kokybinés griztamosios
informacijos analize,

- studenty pazymiy, gauty uz kiekviena
sukurtg garso zinute, analize.

Statistiné duomeny analizé atlikta,
naudojant EXCEL programa ir statistinius
testus (One-sample Kolmogorov-Smirnov
test ir x% pranc. Chi carré).

was a control task which summarized all the
previous tasks;

- having fulfilled practical tasks, stu-
dents recorded audio messages (8 in total)
and sent them to the course teacher, accord-
ing to the deadlines indicated in eCourse
timetable;

- students’ messages were assessed by
a teacher Lesli i ery, a student at Perpinian
University, a native speaker of the French
language; she was a trainee at the Centre of
French Culture at the time of testing;

- audio messages were assessed accord-
ing to the table of criteria included into the
eCourse programme, which, as mentioned
before, was introduced to students at the be-
ginning of the course;

- criteria presented in the assessment
table became the indicators of assessment,
expressed in points, when the assessor pre-
pared individual qualitative feedback;

- qualitative feedback (in a form of a
table) was sent to each student individually
together with the assessment of audio mes-
sage using virtual WebCT environment.

After the eCourse, the students evalu-
ated it. They had to evaluate the utility of
qualitative feedback to the improvement of
their foreign language skills either. There-
fore, the study was undertaken using the
data of three sources as follows:

- students’ responses to the question-
naire items on eCourse and the need for
feedback information;

- analysis of individual qualitative
feedback,

- analysis of student grades for each au-
dio message.

Statistical data analysis was performed
using EXCEL software and statistical tests
(One-sample Kolmogorov-Smirnov and y?).
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4
KRITERINIO VERTINIMO IR
KOKYBINES GR|ZTAMOSIOS
INFORMACIJOS POVEIKIS LAVINANT
KALBEJIMO UZSIENIO KALBA
JGUDZIUS

Suskai¢iavus studenty padarytas klaidas pa-
gal 1, 4, 5, 6, 7 vertinimo kriterijus (kaip jau
minéta ankscéiau, 2-asis kriterijus atitinka
zinutés trukmés minutémis reikalavimus, o
3-asis — naujy zodziy kiekj, todél suvestinéje
jie netaikyti) adtuoniose jy sukurtose garso
zinutése, galima pateikti tokig suvestine (1
lentelé).

I$ lentelés matyti, kad klaidy, kurias pa-
daré studentai kurdami visas 8 garso Zinutes,
skaicius palaipsniui mazéjo; lazio tasku ga-
lima laikyti 4 zinutés rezultatus. Astuntojoje
zinutéje, kuri buvo laikoma e. kurso kontro-
line uzduotimi, kai kuriy klaidy studentai
visi$kai nebedaré.

4
IMPACT OF CRITERIA-REFERENCED
ASSESSMENT AND QUALITATIVE
FEEDBACK WHEN DEVELOPING
FOREIGN LANGUAGE SPEAKING
SKILLS

Having calculated students’ mistakes according
to 1%, 4% 5% 6% and 7 assessment criteria (as
it was mentioned earlier, the second criterion
matches the requirements for message duration
in minutes, whereas the third one represents the
number of new words; thus, they were not ap-
plied to the summary) in eight audio messages,
the following summary table may be presented
(Table 1).

The table reveals that the number of mis-
takes made by students while creating all
eight audio messages, decreased gradually;
the turning point is the results of the 4™ mes-
sage. Students did not make some mistakes at
all in the 8™ message, which was considered a
control task of the eCourse.

1lentelé. 8 garso Zinudiy vertinimo rezultatai taskais pagal vertinimo kriterijus
Table 1. Results of 8 audio messages assessment in points according to assessment criteria

KRIT. Nr.

CRITERION 1 4

No.

KLAIDY
TIPAI

TYPES OF
MISTAKES

1 Zinuteé
1st message

25/17/20(15|22|23/16 /16|16 /16152120 14

2 zinuté
2" message
3 Zinuté
3 message

16/15/15/18/18 /15161614 161514 16|14

4 Zinuté
4" message

18/18/17|15/17/18|13|17|15/13|16|12|17 |15

5 zinuté
5% message

8 118(22/18/15/17|11|10/17 12/15/10|15 18

OHNUE 1615 1415 15 14 13 1213 1414/ 10 11 11
6" message

7dflnute 3015/17/16/16/17| 1 1414 14 12| 2

7" message

8 zinuteé

h 0613/13/14/11/2 0|7 |15/10|7
8" message

la|1b|1c|1d|1e| 1f 4a 4b|4c|4d|4e| 4f | 5a|5b

18/14/15/17/17/18|12|17|15/17|16|15|15|13

5¢|5d|5e|5f|6a 6b| 6¢c|6d|6e 6f 7a|7b| 7c|7d|7e| 7f

16/16/17/20/19/12/15/19|16|17 14|19|18 18 16 23

15/14/14/16 1415 15|13 |14|15/13|14|15/14 /15|15

13115151411 /15 14|16|11|14 14|14|15/14 13 17

12/16/15/16| 9 |13 14|11|10{13/12| 9 |15/ 9 |11|12

10/15/14/ 9 | 6 /14/13/10/ 9|10 8 |9 |13/9 9|6

9/13/10{11 4 |11|12{9 /9 /7 |6|4/9 /5|9 13

7(12{9(12|10(7(10{7|7|3|5[3[7]|0|5(5
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2 lentelé. Studenty atsakymy j 16 ir 17 anketos klausimus apibendrinimas
Table 2. Summary of students’ responses to questionnaire items 16 and 17

ANKETOS KLAUSIMAI

QUESTIONNAIRE ITEMS
K16. Ar grjztamoji vertintojos informacija
palengvino kity garso Zinuc¢iy rengima?
K16. Did assessor’s feedback facilitate prepa-
ration of other sound messages?
K17. Ar manote, kad galutiniy uzduociy ver-
tinimo kriterijai, pateikti kurso programoje is

anksto palengvino jy rengima?

K17. Do you think that criteria for final
test assessment provided at the begin-
ning of course programme facilitated their
preparation?

Studenty komentarai:

Student comments:

TAIP NE IS DALIES
YES NO PARTLY
97 % 2% 1%

92 % 6% 3%

Susipazinus su verti-
nimo kriterijais buvo
labai lengva parengti
galutines uzduotis

Having got acquaint-

Susipazinus su verti-
nimo kriterijais buvo
sunkiau parengti
galutines uzduotis

Having got acquaint-

AS neskaiciau
vertinimo
kriterijy

I have not read

ed with assessment | ed with assessment | assessment
criteria, it was very | criteria, it was more | criteria
easy to prepare final | difficult to prepare

tasks. final tasks.

Palyginus visy astuoniy studenty sukur-
ty Zinuciy pasiekimy vertinimo kaitg atski-
rai, i$ryskéja, kad kuo daugiau tokiy zinuciy
studentai kurdavo, tuo labiau jy rezultatai
geréjo. Taciau auk$ciausig bala - 28 taskus
pagal visus 7 garso zinuciy vertinimo krite-
rijus - pavyko gauti tik trims studentams i§
trisde$imties. Visa tai patvirtina prielaida,
kad kokybiné grjztamoji informacija pade-
da studentams i$vengti ank$¢iau padaryty
klaidy ir paspartinti mokymosi pazangg.
Taciau i$ kai kuriy kriterijy aigkiai matyti
$iokie tokie netolygumai: vienoje parasytoje
zinutéje buvo nedaug klaidy, kitoje dar ma-
ziau, o kitoje klaidy vél padaugéja, taciau tai
gali priklausyti nuo temos ar nuo kol kas dar
nedidelés studenty e. mokymosi patirties.
Todél mums buvo svarbi studenty nuomo-
né apie pasiekimy vertinimo kriterijus ir sa-
valaikj kokybinj griZztamajj rysj. Atsakymai
j anketos 16 klausimg pasiskirsté sekanciai
(2 lentelé).

When comparing the change in achieve-
ment assessment of all eight audio messages
recorded by the students separately, it is ob-
vious that the more such messages students
recorded, the better their results became.
Only three students out of thirty, however,
obtained the highest score, i.e. 28 points ac-
cording to all seven criteria of message as-
sessment. This validates the assumption that
qualitative feedback helps students avoid the
mistakes they previously made and quicken
learning progress. Yet some criteria reveal
uneven character of student’s performance,
i.e. one message contained few mistakes, the
other one had even less, while the next mes-
sage had an increase in the number of mis-
takes. This may depend on the topic or on
students’ short experience in eLearning. As
a result, students’ opinion on the criteria for
achievement assessment and timely qualita-
tive feedback was of great importance. The
answers to questionnaire item No. 16 were
distributed as follows (Table 2).
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Studenty nuomone (daugiau kaip 90
proc.) galutiniy uzduodiy vertinimo kriteri-
jai, pateikti i§ anksto, lengvino audio Zinudiy
rengimg. Zinutes buvo lengviau rengti ir dél
sistemingai gaunamos individualios grjzta-
mosios informacijos, nes joje aiskiai nuro-
dytos studenty klaidos ir iSaiskinta, kaip ju
i$vengti. Jiems svarbiausia (remiamés stu-
denty e. zinutémis kurso diskusijy dalyje),
kad juos gali suprasti gimtakalbis, nepaisant
kai kuriy daromy klaidy, nes, kaip minéta
anksdiau, ju garso Zzinutes vertino asmuo,
nemokantis lietuviy kalbos. Manome, kad
tai — svarus atlikto tyrimo parametras. Deja,
keletas studenty atsaké, kad i$ankstinis kri-
terijy pateikimas jiems uzduociy atlikimo
nelengvino. Matyt, $iy studenty atsakymus
nulémé per maza jy asmeniné mokymosi
motyvacija ir poziaris kad svarbiausia atlik-
ti darba, o jo kokybé néra svarbi, t. y., svar-
biausia garso zinute sukurti ir laiku jg nu-
siysti vertintojai.

Tiriamyjy atsakymai j 14 ir 15 klausi-
mus (Ar vertintojas visada laiku i$taisydavo
Jasy sukurtas garso Zinutes? Ar i§ déstytojo
laiku gaudavote grjztamaja vertintojo infor-
macija?) buvo tik teigiami. Vadinasi, ver-
tintojas ir déstytojas grjztamaja informacija
pateikdavo laiku. Visa tai rodo, kad grjzta-
moji informacija turi bati aiski, tiksli ir sis-
temingai teikiama. Studentai $ig informacija
ir kriterinj vertinimg laiko savo pasiekimy
rodikliais.

Mokydamiesi prancizy kalbos, studen-
tai patobulino ne tik savo uzsienio kalbos
kalbinés raiskos jgadzius, bet ir kitus savo
gebéjimus: bendradarbiavimo (81 proc.),
atsakomybés (79 proc.), iSmoko reflektuoti
(68 proc.), naudotis programomis, kurios
bus naudingos ateityje (pvz., Audacity pro-
grama) (100 proc.), dirbti individualiai (98
proc.). Per palyginus trumpa laika studentai
taip pat jgijo pradinius kalbéjimo pranci-
zy kalba jgudzius. Nors jy Zinios dar gana
menkos, nes kalbama apie pradedanciyjy

In students’ opinion (more than 90 per
cent of the respondents), final task assess-
ment criteria provided in advance facilitated
the preparation of audio messages. Messages
were easier to prepare due to individual feed-
back received on a regular basis for it clearly
indicated students’ mistakes and provided ex-
planations how to avoid them. The most im-
portant thing for students (according to stu-
dents’ e-messages during course discussions)
was to be understood by a native speaker
despite some mistakes they make, since, as
mentioned earlier, their audio messages were
assessed by a person unfamiliar with the Lith-
uanian language. Supposedly, it is a weighty
parameter of the undertaken study. Unfortu-
nately, several students responded that early
presentation of criteria did not ease the fulfil-
ment of tasks. Presumably, the responses of
the students were conditioned by their poor
personal learning motivation and an attitude
that task fulfilment is most important and its
quality is not significant, i.e. the main thing
is to create and send an audio message to an
assessor in time.

Respondents’ answers to the questions 14
and 15 (Did the assessor always correct your
audio messages on time? Did you receive as-
sessor’s feedback from your teacher on time?)
were positive. Consequently, the assessor and
the teacher presented feedback timely. This
indicates clarity, precision and systematic
provision of feedback information. Students
consider the information and criteria-refer-
enced assessment to be the indicators of their
achievements.

While learning French, students had im-
proved not only their oral expression skills of
a foreign language but other skills as well, i.e.
those of co-operation (81 percent), responsi-
bility (79 percent), ability to reflect (68 per-
cent), usage of software that will be useful in
the future (for instance, Audacity programme)
(100 percent), individual work (98 percent).
In a fairly short period of time, students have
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lygmenyj, bet , kalbéti pranctizy kalba“ jiems
nebebus tik mistinis tolimos ateities uzda-
vinys, nes jie jau yra ja kalbéje ir gimtakal-
bis juos suprato. Kalbéjimas uzsienio kalba
jiems nuo $iol bus tarsi laipsniskai jgyjamas
gebéjimas, metodiskai padedant déstytojui.

5

KRITERINIO VERTINIMO IR
KOKYBINES GR]ZTAMOSIOS
INFORMACIJOS PRITAIKYMO
GALIMYBES

Tyrimo rezultatai patvirtino hipoteze, kad
kokybinés griztamosios informacijos kriterijy
aiSkumas, tikslumas ir Sios informacijos tei-
kimo sistemiskumas bei individualumas yra
efektyvi priemoné gerinti studenty uzsienio
kalbinés raiskos jgtidzius ir formuoti neper-
traukiamos Zzodinés ekspresijos gebéjimus.
Studentams svarbi individualiai pateikiama
griztamoji informacija.

Vertinimo kriterijy skelbimas i§ anksto
padeda studentams suprasti uzduoties speci-
fiskuma, t. y. tai, ko i$ jy tikimasi, net jeigu
jiems ir nepavyksta i$vengti kai kuriy klaidy,
kurios buvo nurodytos vertintojo. Mokant
tradiciniais budais studentas taip pat ne visa-
da i$vengia klaidy, nurodyty déstytojo. Visos
studenty paramos priemonés rodo, kad dés-
tytojas pasirenges padeéti atlikti uzduotis. Zi-
noma labai daug priklauso nuo dalyko pobu-
dzio ir jam skiriamo savarankisko mokymosi
laiko. Siame e. mokymo kurse savarankiskam
darbui buvo skirta apytikriai 50 val. Zinoma,
tik nuo kiekvieno studento individualiy ypa-
tumy, mokymosi tipo, skiriamo laiko ir netgi
nuo saziningumo ir atsakomybés priklauso,
ar visos tos valandos buvo i$naudotos.

Pasiekimy vertinimas pagal i§ anksto
aptartus ir nustatytus kriterijus padeda dés-
tytojams islikti objektyvesniems, kai verti-
namas studenty gebéjimas kalbéti prancizy
kalba, parengti ai$kig individualig grjztamaja

acquired initial speaking skills of French.
Although their knowledge is rather poor, as
the beginner’s level is considered, ‘speaking
French’ will no longer be a mysterious task
of distant future for them because they have
already spoken it and a native speaker has un-
derstood them. They will perceive speaking a
foreign language as a skill gradually acquired
with methodological help of a teacher.

5

POSSIBILITIES TO APPLY CRITERIA-
REFERENCED ASSESSMENT AND
QUALITATIVE FEEDBACK

Research results have validated the hypothesis
that clarity and precision in qualitative feed-
back criteria as well as systematic and individ-
ual provision of the information is an effective
means to improve students’ foreign language
expression skills and to form the abilities of
continuous verbal expression. It is important
for students to receive feedback information
individually.

Announcing assessment criteria in ad-
vance helps students understand specificity of
a task, i.e. what they are expected to do even
if they do not succeed in avoiding certain
mistakes indicated by an assessor. Traditional
teaching does not guarantee that student will
not make any mistakes indicated by a teach-
er. All student support tools evidence that a
teacher is willing to help fulfil the tasks. Natu-
rally, the nature of a subject and the time al-
located for self-study are of great importance.
This eCourse comprised 50 hours of self-study.
It certainly depended only on each student’s
individual features, type of learning, time al-
located and even on honesty and responsibil-
ity whether the hours were fully used.

Assessment of achievements according to
the criteria discussed and defined in advance
help teachers to remain more objective when
students ability to speak French is evaluated,
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informacijg ir per trumpa laikg ja pateikti
studentams. Remdamiesi aprasytu tyrimu
galime pateikti griztamosios informacijos
efektyvumo rodiklius. Grjztamoji informaci-
ja yra kokybiska ir efektyvi jei:

o reguliariai ir tinkamai koncentruojama
i konkrecig uzduotj;

o padeda jtikinti besimokanciuosius, kad
jie yra pasirinke teisinga kelig, skatina juos
taisyti klaidas, geriau atlikti uzduotis;

o jos padedami galime suteikti besimo-
kanciajam konkrecig pagalba, reikalingg jgu-
dziy plétrai;

o suteikia galimybe besimokanciajam
numatyti alternatyvius sprendimus ir neribo-
jama pasikartojanciy déstytojo aiSkinimuy;

 padeda besimokanciajam jgyti biitinas
kompetencijas.

Taigi kokybiskai pateikiama, individuali
griztamoji informacija yra efektyvi priemo-
né, kuri padeda siekti atitinkamo komuni-
kavimo pranciizy kalba kompetencijy lygio
ir tuo paciu tenkinti studenty poreikj kuo
intensyviau ugdytis uzsienio kalbos raiskos
jgudzius.

to prepare clear feedback and present it to a
student in a short period of time. With refer-
ence to the described study, the indicators of
feedback efficiency may be presented. Feed-
back is of good quality and effective in case it:

o is focused on a particular task properly
and on a regular basis;

o helps to persuade students that they
have chosen the right way, induces them to
correct mistakes and fulfil tasks better;

o is useful when providing students
with particular help he/she needs to develop
skills;

« provides a possibility for a student to
foresee alternative solutions and is not lim-
ited by repeated teacher’s explanations;

o helps a student acquire necessary
competence.

Consequently, individual feedback pre-
sented in a qualitative way is an effective
means that helps to reach for an adequate
level of communication competence in the
French language and simultaneously meet
the students need for the most intense devel-
opment of foreign language expression skills.
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