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SANTRAUKA

Straipsnyje aptariama bendryjy mokéji-
my samprata, jy ugdymo svarba aukstojo
mokslo studijose, pristatomi Lietuvos uni-
versitety ir kolegijy absolventy (N=1021)
bendryjy mokéjimy atitikimo darbo rinkos
poreikius tyrimo metodika ir rezultatai, ap-
zvelgiamos galimybés gerinti studijy pro-
gramy rengimo kokybe $ioje srityje.

PAGRINDINIY SAVOKY APIBREZIMAI

o Mokéjimas - pagal tam tikras moksliskai
pagristas teorijas arba apibendrintg praktine
patirtj mokymosi / studijavimo procese iSug-
dytas gebéjimas. Mokéjimo (mokéjimy) pa-
grindu suteikiama (arba pripazjstama) kom-
petencija (Pukelis, 2010).

o Bendrieji mokéjimai - reikalavimai asmens
gebéjimams, sudarantys prielaidas efektyviai
ir sékmingai veikti jvairiose profesinio, visuo-
meninio bei asmeninio gyvenimo srityse.

o Specialieji mokéjimai — reikalavimai asmens
gebéjimams, batini pagrindinéms profesinés
veiklos uzduotims (operacijoms) atlikti.

o Kompetencija - reikalavimas asmens mo-
kéjimui, apibréztas profesijos standarte ir

IMPROVEMENT OF GENERIC
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ABSTRACT

The article discusses the concept of generic skills,
underlines the importance of their development
in studies of higher education, introduces meth-
odology and results of the research on the match
between generic skills of Lithuanian universities’
and colleges’ graduates (N=1021) and labour
market needs, as well as reviews potentialities
for the improvement of the quality of study pro-
grammes development in this field.

DEFINITIONS OF KEY WORDS

o Skill - developed ability according certain
theory or practical experience in learning pro-
cess. On the ground of skill (skills) the com-
petency is awarded or recognised (Pukelis,
2010).

o Generic skills — requirements for person’s abili-
ties that enable to act effectively and successfully
in various professional, social and personal life
spheres.

o Field-specific skills - requirements for per-
son’s abilities, necessary to perform major pro-
fessional tasks (operations).

o Competency — a requirement for a persons
skill that is described in an occupational
standard and ensures reasonable (relevant,
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uztikrinantis pagrjsta (tinkama, kvalifikuota,
konkreciu kokybés lygiu) ir patikima (tiksly
ir greitg) tam tikros profesinés veiklos dalies
atlikimg nenuspéjamoje darbinéje situacijoje.
o Socialiniai dalininkai - asmenys ar asmeny
grupés (profesinés asociacijos, organizacijos,
alumni ir t. t.), norincios ir galinc¢ios prisiim-
ti socialing atsakomybe uz studijy programy
kokybe.

o Studijy rezultatas — Ziniy, mokéjimy bei kom-
petentingumo terminais apibréztas teiginys,
nusakantis, kg besimokantysis zino, supranta ar
gali atlikti po studijy proceso (EQE p. 11).

[VADAS

Europos Komisija ,,Visisko uzimtumo ir ge-
resniy darby visiems strategijoje (2003)
aptaré universitety vaidmenj kuriant Ziniy
visuomene ir pabrézé, kad $iandienés auks-
tosios mokyklos vizija yra $iek tiek nutolusi
nuo Aleksandro Humbolto modelio, kurio
$erdimi buvo tyrimai ir jais grjstos studijos.
Bolonijos proceso komunikatai (Londono
komunikatas, 2007; Liuveno komunikatas,
2009) ir vykdomos aukstojo mokslo refor-
mos akcentuoja absolventy jsidarbinimg, o
duomenys apie absolventy prisitaikyma prie
darbinés veiklos tapo reik§émingais aukstojo
mokslo kokybés rodikliais.

Europos Komisija komunikatuose ,,Nau-
ji mokéjimai naujiems darbams. Numatant
ir sugretinant darbo rinkos poreikius ir
mokéjimus® (2008) ir ,Nauja partnerysté
universitety modernizavimui: ES forumas
universiteto reikaly dialogui (2009) pabré-
zia, kad aukstojo mokslo efektyvuma ypac
lemia sarysio tarp studijy (studijy rezultaty)
ir darbo rinkos (kompetencijy) kokybé. Stu-
dijy programy rengéjai turi jvertinti, kokius
mokéjimus privalo turéti studentai, kad bai-
ge studijas lengvali jsiliety j darbo rinka, pro-
duktyviai dirbty ir gyventy aktyvy socialinj
gyvenima.

qualified, at some quality level) and reliable
(fast and precise) performance of a certain part
(operation or task) of an occupational activity
in an unpredictable work situation.

o Stakeholders - individuals or groups of
people (professional associations, organiza-
tions, boards, etc.) who wish and can take
social responsibility for the quality of study
programmes.

o Learning outcome — a statement of what a
learner knows, understands and is able to do
upon completion of a learning process, which
is defined in terms of knowledge, skills and
competence (EQE p. 11).

INTRODUCTION

The paper of the European Commission
“A Strategy for Full Employment and Better
Jobs for All” (2003) discussed the role of univer-
sities in creating knowledge society and stated
that characteristics of modern higher educa-
tion are far away from Alexander von Hum-
boldt’s model, which set research at the heart
of university and made it the basis of teaching.
The communiqués of Bologna process (Lon-
don Communiqué, 2007; Leuven Communiqué,
2009) and on-going reforms of higher educa-
tion are directed towards greater graduates’
employability; besides, data about graduates’
adaptation in work are treated as important in-
dicators of higher education quality.

In the communiqués under titles “New
Skills for New Jobs. Anticipating and Match-
ing Labour Market and Skills Needs” (2008)
and “A New Partnership for the Modernisa-
tion of Universities: the EU Forum for Univer-
sity Business Dialogue” (2009), the European
Commission emphasizes the fact that the ef-
ficiency of higher education is determined
by the quality of cohesion between educa-
tion (learning outcomes) and labour market
(competencies). Higher education institutions
should be aware of what skills are necessary
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Mokslininkai teigia, kad sékmingas
aukstyjy mokykly absolventy jsitvirtini-
mas darbo rinkoje priklauso ne tik nuo
specialiyjy, bet ir bendryjy mokéjimy
(Lauzackas, 2005; Joumady, Ris, 2005;
Bennett, Dunne, Carré, 1999). Bendrujy
mokeéjimy ugdymo reik§me 2006 m. pa-
brézé Europos Parlamentas bei Taryba
valstybéms naréms skirtoje rekomendaci-
joje ,Dél bendryjy mokymosi visg gyve-
nimg kompetencijy“ (Europos Parlamen-
tas ir Taryba, 2006). Vis délto aukstosios
mokyklos ne visuomet lengvai susidoroja
su $ia uzduotimi: ,diskusijose apie pasi-
rengimg profesinei veiklai, pereinant i$
$vietimo sistemos j darbo rinkg, $vietimo
sistemos atstovams daznai priekaistauja-
ma, jog absolventai yra jgije mokéjimy,
kurie ne visada atitinka darbo rinkos po-
reikius“ (Joumady, Ris, 2005, p. 189). Is-
vengti $§iy problemy galima periodiskai
atliekant darbo rinkai aktualiy mokéjimy
tyrimus ir, remiantis tyrimy duomenimis,
atnaujinant studijy programas.

Atliekant bendryjy mokéjimy poreikio
tyrimg, pirmiausiai reikia aiskiai apsibréz-
ti bendryjy mokéjimy savoka, nes skirtin-
gi autoriai ja skirtingai jvardija. Siekiant
uztikrinti tinkamg absolventy pasirengi-
mga darbo rinkai, svarbu pagrjsti, kokie
bendrieji mokéjimai svarbus jsitvirtinant
darbo rinkoje, kuriems jy verta teikti pri-
oritetg projektuojant studijy turinj ir kas
yra kompetentingas tai nuspresti. Taip pat
reikty nustatyti, kaip studijy procese reali-
zuoti bendryjy mokéjimy ugdyma, kad jie
atitikty studenty, darbdaviy ir kity sociali-
niy dalininky poreikius. Taigi $io straipsnio
tikslai — pateikti siatlymus studijy programy
rengimo kokybei gerinti ir jvardyti ben-
druosius mokéjimus, kurie reikalingi absol-
ventams darbo rinkoje, taciau studijy metu
nebuvo tinkamai plétojami. Tiksly siekia-
ma analizuojant Lietuvos ir uZzsienio au-
toriy mokslo darbus bei Lietuvos aukstyjy

for successful entry into the labour market,
productive work and active social life.
Researchers claim that the success of grad-
uates’ entry into the labour market depends on
the specific, as well as generic skills (Lauzackas,
2005; Joumady, Ris, 2005; Bennett, Dunne,
Carré, 1999). The development of generic skills
was emphasised in the Recommendation of the
European Parliament and of the Council on
key competences for lifelong learning (2006)
dedicated to the member states (the European
Parliament and the Council, 2006). Neverthe-
less, higher education institutions confront
difficulties in this field: “discussions concern-
ing the adequacy of workforce skills during
transition from education to the labour market
<...> blame the educational system for inade-
quately providing them [required skills]” (Jou-
mady, Ris, 2005, p. 189). These problems can be
avoided if higher education institutions peri-
odically perform research on the skills relevant
to the labour market and improve their study
programmes according to the research results.
When conducting the research on the de-
mand for generic skills, one, first of all, has to
define clearly the concept of generic skills, since
different authors describe the term differently. In
order to assure successful graduates’ transition
into the labour market, one should validate the
generic skills important for such transition: to
make the list of the most important generic skills,
to find out which of them should be given prior-
ity to when designing curriculum and to decide
who is/are competent to make decisions on this
issue. Another task of such research is to define
how the development of generic skills should be
integrated into the curriculum so that students,
employers and other stakeholders’ needs were
satisfied. Hence, the aims of this paper are to
present recommendations for the quality im-
provement of study programmes and to enu-
merate those generic skills that are important
for graduates in the labour market but were not
enough developed during the higher education
studies. The aims during the studies of higher
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mokykly absolventy kiekybinio tyrimo apie
bendryjy mokéjimy atitikima darbo rin-
kos poreikius rezultatus. Kiekybinio tyrimo
duomenys buvo apdoroti naudojant duome-
ny apdorojimo ir analizés programa SPSS.

1
BENDRUJU MOKEJIMY SAMPRATA

Mokéjimai, per ugdyma(si) ir profesinj ren-
gima(si) iSplétoti asmens gebéjimai, skirsto-
mi j bendruosius ir specialiuosius. Bendrai-
siais mokéjimais laikomi tie, kuriuos galima
pritaikyti jvairiose situacijose ir kurie lemia
asmens tobuléjimo kokybe, darbinés veiklos
efektyvuma bei socialinio gyvenimo sékmin-
guma (Bridgstock, 2009; Holmes, Hooper,
2000). Specialieji mokéjimai - tai specifiniai
srities gebéjimai, reikalingi profesinés veiklos
uzduotims atlikti. Jie gali bati grupuojami
pagal raiskos sritis: specifiniai organizacijai,
specifiniai veiklai ir specifiniai ekonominiam
sektoriui (Garcia-Aracil, Mora, Vila, 2004;
Garcia-Aracil, van der Velden, 2008).

Rec¢iau taikoma minkstyjy (angl. soft
skills) ir kietyjy (angl. hard skills) mokéjimy
klasifikacija. M. Wats ir R. K. Wats (2009) kie-
tuosius mokéjimus apibrézia kaip ,,akademi-
nius, srities profesinius jgudzius, <...> kurie
apima Zinias, koncepcijas, principus, meto-
dus ir technikas, reikalingas profesinei veiklai
atlikti“ (Wats, Wats, 2009, p. 2). Minkstieji
mokéjimai apibréziami kaip ,,asmens pozii-
ris j darbg ir gyvenimo problemas” (ten pat),
nurodoma, kad $iuos mokéjimus asmuo de-
monstruoja nesgmoningai.

Detalizuojant bendryjy mokéjimy (angl.
generic skills) sagvoka, reikia pazymeéti, kad lite-
rattiroje jie jvardijami jvairiai: raktiniai mokéji-
mai (angl. key skills), perkeliamieji mokéjimai
(angl. transferable skills), pamatiniai mokéjimai
(angl. underpinning skills), jsidarbinimo moké-
jimai (angl. employability/work related skills),
minkstieji mokéjimai (angl. soft skills), taip

education were realized through the analysis of
Lithuanian and foreign authors’ works, as well
as the quantitative survey of Lithuanian higher
education institutions’ graduates on the match
of generic skills to the labour market needs.
Quantitative survey data was processed by the
data processing and analysis programme SPSS.

1
CONCEPTION OF GENERIC SKILLS

Skills as the abilities of individual developed
through (vocational) education and training
are distinguished into two categories — generic
and field-specific. Generic skills are defined as
those that are adjustable to various situations;
they determine the quality of personal develop-
ment, the efficiency of professional activity, as
well as success of societal life (Bridgstock, 2009;
Holmes, Hooper, 2000). Field-specific skills
are those abilities, which are applied perform-
ing professional tasks. Further, these skills are
defined according to their disposition: specific
to firms (firm-specificity), tasks (task specific-
ity) and economic sectors (industry specificity)
(Gracia-Aracil, Mora, Vila, 2004; Gracia-Aracil,
van der Velden, 2008).

Classification of soft and hard skills is less
frequently noted in educational literature. Wats
and Wats (2009) characterize hard skills as “the
academic skills, experience and level of expertise
<...> and indicate the knowledge of concepts,
principles, methods, procedures and techniques
needed for performing jobs” (Wats, Wats, 2009,
p- 2). Soft skills are “the ones that define an in-
dividuals approach towards work and life prob-
lems” (ibid); they are characteristics which are
demonstrated unconsciously and routinely.

When drawing detailed description of ge-
neric skills, one has to note that various terms
are used in educational literature to name
them: key skills, transferable skills, underpin-
ning skills, employability/work related skills,
soft skills, as well as core skills (Bridgstock,

m
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pat ir pagrindiniai mokéjimai (angl. core skills)
(Bridgstock, 2009; Wats, Wats, 2009; Holmes,
Hooper, 2000; Bennett, Dunne, Carre, 1999).

T. Jovai$a kartu su brity mokslininku
S. Shaw atliko bendryjy mokéjimy tyrima,
apibiiding juos aStuoniomis kategorijomis:
baziniai, gyvenimiskieji, esminiai, jsidarbini-
mo, socialiniai ir pilietiniai, verslo organiza-
vimo, vadovavimo ir pla¢ios apimties mokeé-
jimai (Jovai$a, Shaw, 1998).

Kiti autoriai pagrindinius (esminius)
mokéjimus (skaitymas, raSymas, skaiciavi-
mas ir pan.) atskiria nuo bendryjy. Pavyz-
dziui, G. Holmes ir N. Hooper (2000) pagrin-
dinius mokéjimus, taikomus mokymo(si) ar
studijy procese, apibudina kaip tokius, kurie
padeda Zmonéms ,,jgyti informacija, paversti
ja ziniomis (naudings, jvertinta, pritaikomag,
tvarkingai sustruktiiruota) ir $ias Zinias tai-
kyti sprendziant problemas” (Stewart, 1999 i§
Holmes, Hooper, 2000, p. 249).

D. Bridges (1994) atskiria perkeliamuo-
sius (angl. transferable) ir perkeltuosius (angl.
transferring) mokéjimus. Perkeliamuosius
mokéjimus jis sulygina su pagrindiniais
(angl. core skills) ir apibrézia kaip tokius, ku-
rie atsiskleidzia su maza ar be jokios adapta-
cijos jvairiose situacijose, pavyzdziui, zodziy
apdorojimas. Perkeltieji mokéjimai, pasak
D. Bridges, susideda i$ to, kas susije su adap-
tacija, t. y. meta mokéjimai.

Taigi bendrieji mokéjimai apibudinami
daugybe sgvoky, kuriy kiekviena turi savo
ypatybiy. R. Bridgstock (2009), apibendrines
jvairiy autoriy nuomones, i§skiria du pagrin-
dinius bendryjy mokéjimy bruozus:

»a) demonstruoja asmens pilietiSkuma
(apimant jo jsitraukimg j demokratinius pro-
cesus, socialinius ry$ius, nesaliSkuma, Zmo-
gaus teisiy gynybg ir ekologinj samoningu-
ma) bei indélj j visuomenés funkcionavimo
sékmingumg;

b) demonstruoja asmens pajéguma igyti,
iSlaikyti darbg ir prisidéti prie ekonominio
produktyvumo* (Bridgstock, 2009, p. 37).

2009; Wats, Wats, 2009; Holmes, Hooper,
2000; Bennett, Dunne, Carre, 1999).

Jovaisa together with the British research-
er Shaw made a survey on generic skills, which
they described through eight categories: basic
skills, life skills, key skills, employment skills,
social and citizenship skills, entrepreneurial
skills, management skills, and broad scope
skills (Jovai$a, Shaw, 1998).

Other authors distinguish core skills (read-
ing, writing, counting, etc.) from generic skills.
For example, Holmes and Hooper (2000) de-
fine core skills that are applied in educational
process “as facilitating the empowerment of
people, through learning how to acquire infor-
mation (data), turn it into knowledge (useful,
assessed, applied, ordered structured informa-
tion) and apply that knowledge to solve prob-
lems” (Stewart, 1999, from Holmes, Hooper,
2000, p. 249).

Bridges (1994) separates between trans-
ferable and transferring skills. He assimilates
the former with core skills and defines them
as such that can be deployed with little or no
adaptation in various circumstances, e.g. word
processing. Transferring skills, according to
Bridges, are developed through the process of
adaptation, i.e. meta skills.

To make clear with this wide selection of
concepts, we present BridgstocK’s (2009) allot-
ment of main attributes of generic skills:

“a) those which pertain to an individuals
capacity for citizenship (including involve-
ment in democratic processes, social cohe-
sion, equity and human rights and ecological
sustainability) and thus ability to contribute
towards a well-functioning society, and

b) those which pertain to an individual’s
capacity to obtain and maintain work and thus
contribute to economic productivity” (Bridg-
stock, 2009, p. 37).

Lauzackas (2005) pointed out the subjective
element of generic skills and highlighted per-
sonality factor since “wider knowledge and abil-
ities guarantee greater opportunities of persons
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R. Lauzackas (2005) atkreipé démesj i
subjektyvyjj bendryjy mokéjimy elementa ir
iSryskino asmenybés veiksnj, nes ,platesnés
zinios ir gebéjimai garantuoja didesnes pro-
fesinio lankstumo ir mobilumo, o tuo paciu
ir socialinio saugumo bei asmens savirealiza-
cijos galimybes“ (p. 46).

Siy dviejy autoriy jvardyti bendryjy mo-
kéjimy bruozai atliepia Europos Komisijos
(2008) kvietima aukstosiose mokyklose pléto-
ti tokius mokéjimus, kurie padéty vystytis zi-
niy visuomenei. Bendrieji mokéjimai laikomi
esminiais jsidarbinti, darbiniam konkuren-
cingumui palaikyti, asmens galimybéms atsi-
skleisti, be to, lemiantys geresnius socialinius
ir kultarinius santykius, kurie, savo ruoztu,
salygoja gerove.

J. Allen ir R. van der Velden (2005) teigia,
kad ,aukstosios mokyklos absolventas turi
buti kompetentingas penkiose srityse“ (p. 2):

o Profesiné erudicija. Si sritis apima as-
mens mokéjimus panaudoti Zinias sudétin-
goms profesinéms problemoms nustatyti,
spresti ir patarti kolegoms profesiniais klau-
simais, taip pat tiksliai elgtis nenuspéjamose
situacijose.

o Funmkcinis lankstumas. Nurodo absol-
vento mokéjimus priimti i$sukius ir greitai
igyti naujy ziniy, siekiant susidoroti su dar-
bo turinio, organizaciniais ir kitais poky¢iais.
Absolventai turi ne tik gebéti prisitaikyti prie
poky¢iy, bet ir pakeisti esamg aplinka taip,
kad joje visiskai atsiskleisty jy mokéjimai. |
pokycius absolventai turi Zvelgti teigiamai,
kaip i galimybes, ir per patirtj igyti naujy
mokéjimy.

o Inovacijy ir Ziniy valdymas prasideda
nuo idéjy generavimo ir baigiasi jy jgyven-
dinimu, siejasi su absolventy kiarybingumu,
doméjimusi. Absolventai turi pastebéti nau-
jas galimybes, gebéti jas plétoti, naudotis
naujomis technologijomis, mokéti bendrauti,
karybiskai panaudoti informacija, pasitelke
aplinkiniy pagalbg naujais budais iSreiksti ir
jgyvendinti idéjas.

professional flexibility and mobility, as well as
social security and self-realization” (p. 46).

The attributes of generic skills which were
indicated by the two above-mentioned authors
correspond to the call of the Commission of
the European Communities (2008) for higher
education establishments to develop skills
that would contribute to the development of
knowledge society. Generic skills are indicated
as essential for employment, competitiveness
in the labour market, revelation of person’s
potentialities, and as those that determine bet-
ter social and cultural relationships, which, in
turn, impact welfare of society.

Allen and van der Velden (2005) state that
“higher education graduates are expected to
be more or less competent in at least the fol-
lowing five areas” (p.2):

o Professional expertise. This category in-
volves skills to use knowledge in diagnosing and
solving complex problems in his/her own area of
work, to advise colleagues on professional issues,
and act decisively in unpredictable situations.

o Functional flexibility. It indicates gradua-
tes’ skills to be able to take up challenges and qu-
ickly acquire new knowledge in order to be able
to cope with changes in the job content, in orga-
nization, etc. Graduates must be able not only to
adjust to changes, but also to be able to change
the environment in which they work as to make
better use of their skills. Graduates should treat
changes positively as opportunities and acquire
new skills through experience.

o Innovation and knowledge management,
which begins from the process of developing
ideas and goes to their implementation, is
related to graduates’ creativity and curiosity.
Graduates must notice new opportunities, be
able to develop them, use new ICT, be able
to communicate effectively, to use available
information creatively, as well as express and
implement ideas in innovative way with the
alertness for others’ support.

o Mobilisation of human resources encom-
passes skills needed for a higher education
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o Zmogiskyjy resursy mobilizacija api-
ma mokéjimus, kuriy reikia aukstosios mo-
kyklos absolventui, kad sugebéty efektyviai
panaudoti savo ir kity mokéjimus. Vadinasi,
absolventas turi gebéti dirbti savarankiskai
ir bendradarbiauti su kitais, kad su turimais
resursais buity pasiektas efektyviausias rezul-
tatas. Bendradarbiaudamas su aplinkiniais,
jis turi demonstruoti lyderystés mokéjimus,
jkveépti kitus ir kontroliuoti darbo kokybe, jei
reikia, imtis veiksmy kokybei gerinti.

o Tarptautiné orientacija butina absol-
ventui dél pasauliniy globalizacijos procesy
visose srityse. Tam svarbu mokéti bent vieng
populiarig uzsienio kalbg, pazinti kitas kul-
taras, pastebéti savo aplinkos privalumus bei
trakumus.

J. Allen ir R. van der Velden sutinka, kad
toks mokéjimy klasifikavimas yra salyginis.
Kiti autoriai (Lauzackas, 2005; Rychen, 2003)
sitilo savas bendryjy mokéjimy klasifikacijas.
R. LauzZackas (2005) isskiria formalius, asme-
nybés ir socialinius mokéjimus bei placios pa-
skirties praktines ir bendrojo lavinimo Zinias
bei mokéjimus. D. S. Rychen (2003) bendruo-
sius mokéjimus skirsto j tris kategorijas: veikla
nevienalytése socialinése grupése, autonomis-
ka veikla ir interaktyvus jrankiy naudojimas.
Diskutuotina, ar galima universali bendryjy
mokéjimy klasifikacija. Vis délto, ugdydamos
bendruosius mokeéjimus, aukstosios moky-
klos siekia, kad ,,absolventai gebéty buti kaitos
agentu“ (Allen, van der Velden, 2005, p. 4).

Esminis aukstosios mokyklos absolvento
bruozas - jgyty ziniy ir mokéjimy univer-
salumas bei pritaikomumas jvairiose situa-
cijose. Zinoma, rengiantis profesinei veiklai
svarbu jgyti ziniy ir mokéjimy aukstojoje
mokykloje, ta¢iau ziniy turéjimas neuztikrina
ju taikymo efektyvumo ir nepavercia jy ,,pro-
to jprociu” (Costa, Kallick, 2000). P. Hager ir
S. Holland (2006) nuomone, geras absolven-
tas turi pasizymeéti ,,placiu ziniy ir mokéjimy
deriniu bei jy taikymo diapazonu, o ne apsi-
riboti vienu i$ jy“ (p. 2).

graduate to use his/her own as well as others’
skills effectively. Thus, a graduate must be able
to work independently and to cooperate fruit-
fully with others that the best result would be
achieved with the resources available. When
cooperating with others, s/he should demons-
trate leadership skills, inspire others, monitor
work quality, and if necessary, to take actions
for quality improvement.

o International orientation is obligatory
for graduates because of worldwide globali-
zation processes in all domains. This requires
a command of at least one widely spread fo-
reign language, to understand other cultures,
to be aware of treasures of the own national
context and appreciate its limitations.

Allen and van der Velden agree that the
above categories of higher education graduates’
skills are mutually exclusive. Other researchers
(Lauzackas, 2005; Rychen, 2003) make their
own classifications of generic skills. Lauzackas
(2005) indicates formal, individual and social
skills, as well as knowledge and skills of wide
appliance of practical and general education.
Rychen (2003) enumerates three categories of
generic skills: interacting in socially heteroge-
neous groups, acting autonomously, and using
tools interactively. It is still negotiable if there
is a universal classification of generic skills.
However, the goal of higher education institu-
tions of this domain is related to “graduates’
ability to act as an agent of change” (Allen, van
der Velden, 2005, p. 4).

The essential trait of higher education
graduate is universality and adaptability of
acquired knowledge and skills in various
situations. Of course, development of knowl-
edge and skills in higher education establish-
ment is necessary for further professional
life, but pure possession of knowledge does
not guarantee the effectiveness of its applica-
tion and does not make it “a habit of mind”
(Costa, Kallick, 2000). According to Hager
and Holland (2006), a promising graduate
should “include a mix of knowledge, skills
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2
PRIELAIDOS BENDRYJY MOKEJIMY
UGDYMUI STUDUJY TURINYJE

Darbo pasaulyje ,,jmonés orientuojasi j kli-
enty poreikius; tai reiskia, kad jy veikla turi
buti organizuota taip, kad leisty elgtis spon-
taniSkai ir lanksciai“ (Arthur, Brennan, de
Weert, 2007, p. 44). Aukstyjy mokykly absol-
ventai turi buti pasirenge prisitaikyti prie $iy
reikalavimy, todél studijy programos privalo
sudaryti galimybes studentui studijy metu
i$(si)ugdyti mokéjimus, reikalingus sékmin-
gai veiklai ateityje. Galima diskutuoti, ar
$is uzdavinys néra pernelyg sudétingas, kai
aplinka ir darbo pasaulio reikalavimai nuolat
kinta, o pirmos pakopos studijos trunka vos
trejus — ketverius metus. Priéme teigiama at-
sakyma, studijy aukstojoje mokykloje tikslu
jvardytume - , padéti pamatus®, kuriais rem-
damiesi absolventai reikiamus mokéjimus
jgyty per darbine veiklg. Pagal H. Heijke,
Ch. Meng ir G. Ramaekers (2002) aukstosios
mokyklos absolventy mokéjimy klasifikavi-
mas apjungia abu auksciau i§sakytus pozia-
rius. Autoriai i$skiria tris mokéjimy grupes:
1) igyjami aukstojoje mokykloje, kurie ab-
solventui padeda véliau jgyti naujy Ziniy ir
mokéjimy; 2) igyjami aukstojoje mokykloje,
kuriuos véliau absolventas tiesiogiai taiko
darbinéje veikloje; 3) darbinéje aplinkoje
jgyjami mokéjimai.

Diskusija apie absolventy pasirengima
darbinei veiklai apima pirmy dviejy grupiy
mokéjimy tipus arba ankstesniame skyriuje
aptartus bendruosius ir specialiuosius mokeé-
jimus. M. Barth ir kiti bendraautoriai (2007)
mano, kad ,tikslas, §iuo atveju, yra be profe-
siniy studijy skatinti asmeninj studento tobu-
1¢jima, iSugdyti asmens mokéjimus i$gyventi
jvairias, sudétingas situacijas, veikti apgalvo-
tai bei priimti atitinkamus sprendimus <...>,
gebéti prisiimti atsakomybe, vadovautis eti-
kos standartais ir jvertinti savo veiklos pasek-
mes aplinkai® (p. 421).

and dispositions, rather than simply focus on
one or two of these” (p. 2).

2
PRECONDITIONS FOR DEVELOPMENT
OF GENERIC SKILLS IN CURRICULUM

In economics, “many companies are moving
towards customer-oriented working which
means that work has to be organised in a way
that would allow greater spontaneity and flex-
ibility” (Arthur, Brennan, de Weert, 2007,
p. 44). For this reason, higher education cur-
riculum should be designed so as to equip
graduates with skills needed for successful
performance, or at least to lay the foundation
for acquisition of these skills through work ex-
perience. One could discuss if such an objec-
tive is possible to reach in higher education,
since environment and its requirements con-
stantly change and studies of first cycle take
only three-four years. If one brings a positive
answer, the goal of higher education studies
would be to place foundations for the acquire-
ment of necessary skills later at work. Heijke,
Meng and Ramaekers” (2002) classification of
skills developed in higher education combines
both above mentioned approaches. They dis-
tinguish three groups of skills: 1) acquired in
higher education institution, which are of di-
rect use in later work; 2) acquired in higher
education institution, which facilitate acquisi-
tion of new knowledge and skills after gradua-
tion; 3) acquired mainly in a job context.
Discussion on graduates” preparedness for
vocation encompasses the first two categories,
or generic and field-specific skills that were
defined in the previous chapter. Barth et al.
(2007) state that “the goal in this case, in ad-
dition to professional training, is to promote
personality development, enabling a person
to be able to cope with complex situations,
to be able to act upon reflection and to make
decisions, <...> to take on responsibility, to
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Studijy turinys, sutelktas tik j specialiyjy
mokéjimy jgijima ir plétote, kelia grésme absol-
venty karjerai: pasikeitus darbo rinkos porei-
kiams ar igkilus nenumatytoms aplinkybéms,
sudétinga teigti, kad absolventai bus pajégus
prie jy prisitaikyti, gebés poky¢ius paversti nau-
jomis galimybémis. Siekiant uztikrinti didesnj
absolventy lankstuma darbo rinkoje, svarbu
suteikti studentams platesnj i$simokslinima,
ne tik specialybés, daugiau démesio skirti ben-
dryjy mokéjimy ugdymui. Lankstumas, kurio
reikalauja darbdaviai ir kuris atliepia ziniy vi-
suomenés kirimo principus, yra gebéjimas
prisitaikyti prie permainy, nuolat vykstanciy
darbo rinkoje. Technologiniai ir informaciniai
poky¢iai reikalauja lengvai prie besikei¢ianciy
salygy prisitaikanciy darbuotojy, galin¢iy atsi-
skleisti placioje darbinéje veikloje (Allen, Ra-
maekers, van der Velden, 2005).

Siekiant aukstosiose mokyklose ugdyti
aktualius darbo rinkai jgadzius, studijy rea-
lizavimo strategija turi buti grindziama stu-
dijy rezultatais, atitinkanciais darbo pasau-
lyje aktualias kompetencijas. Darbo rinkoje
»veikianc¢ios“ kompetencijos tampa pagrindi-
niais principais, nustatyti zinioms ir mokéji-
mams, plétotiniems studijy metu aukstosiose
mokyklose (Pukelis, 2009). T. MacMahon ir
H. Thakore (2006), S. Adam (2004), J. Moon
(2002) teigia, kad reikia riboti studijy rezul-
taty skaiciy vienam studijy vienetui. Pavyz-
dziui, rekomenduojama vieng studijy progra-
ma aprasyti 5 — 8 stambiais studijy rezultatais,
kuriy viena dalis (jos apimtis priklauso nuo
jvairiy veiksniy: aukstojo mokslo sektoriaus,
pakopos ir t. t.) turéty bati skirta specialie-
siems, kita - bendriesiems mokéjimams,
tredia — vertybéms bei etiniams principams.
Kitas klausimas - kaip bendruosius moké-
jimus, isreikstus studijy rezultatais, ugdyti
studijy programoje: atskiru dalyku ar daly-
ku, kuriuo bendrieji ir specialieji mokéjimai
bity ugdomi kartu?

Studento studijavimg ir atsakomybe uz
pasiektus rezultatus U. Wintage (2007) siilo

consider ethical standards when acting and to
be able to judge consequences” (p. 421).

If the curriculum is aimed only at the de-
velopment of certain occupational skills, future
career of graduates is put at risk: the changes of
labour demands or unexpected circumstances
may negatively affect graduates’ abilities to adapt
to the changes and turn these changes into pos-
sibilities. In order to achieve flexibility in the la-
bour market, it is necessary to provide students
with broader education, pay more attention to
the development of generic skills. Flexibility that
is required by employers and which corresponds
to the principles of knowledge society develop-
ment is an ability to adjust to unpredictable
changes, which permanently emerge in the
world of work. Technological and informational
developments demand for flexible employees
who can easily adapt to new circumstances and
are deployed in a range of work situations (Al-
len, Ramaekers, van der Velden, 2005).

In order to develop skills relevant to la-
bour market in higher education, the strategy
for curriculum realization should be based on
learning outcomes that are adequate to live
competencies in the world of work. The com-
petencies that “function” in labour market
emerge as leading principles when deciding
on knowledge and skills to be developed in
the curriculum of higher education (Pukelis,
2009). MacMahon and Thakore (2006), Adam
(2004), Moon (2002) claim that the amount of
learning outcomes for one study unit should
be limited to a certain number. For example,
it is recommended to have from 5 to 8 learn-
ing outcomes for a study programme; one
part of learning outcomes (the size of the part
depends on various factors: sector of higher
education, cycle, etc.) should be designated
to field-specific knowledge and skills, second
part — to generic knowledge and skills, and
the third - to values and ethical principles.
Another question is how to develop a study
programme where students would acquire ge-
neric skills, formulated as learning outcomes:
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skirstyti j dvi grupes: studento ir déstytojo.
Pirmoje grupéje akcentuojamos studento as-
meninés savybés, iSankstinés individualios
salygos (patirtis, socialiné kilmé ir pan.) bei
asmeniniai siekiai. Antroji atsakomybés uz
studijas grupé susieta su aukstosios mokyklos
ir déstytojo indéliu. Sékmingoms studenty
studijoms svarbios ne tik asmeninés savybés,
bet ir studijy organizavimo principai, naudo-
jami studijy metodai ir pan.

Studijy rezultatai paprastai apibréziami
susitarus jvairioms socialiniy dalininky gru-
péms. Pagal studijy rezultatus rengiama toles-
né studijy programa: nustatomi studijavimo
pasiekimy vertinimo kriterijai, parenkamas
studijy turinys ir jiems tinkami metodai, ir kt.
Dél $ios priezasties labai svarbu, kuo tiksliau
apibrézti studijy rezultatus. Studijy rezulta-
tais neapibrézus konkrec¢iy bendryjy mokeé-
jimy, negalima tikeétis, kad studentai juos bus
i$siugde baige studijas.

Kitas aspektas - studijy organizavimo
budai ir studijavimo-déstymo metodai, le-
miantys bendryjy mokéjimy ugdymo(si)
efektyvuma. Tam ,paranki i studentg nu-
kreipty studijy paradigma, kuri akcentuo-
ja, kad studentai turéty daug laiko praleisti
studijuodami savarankiSkai. Savarankiskas
studijy planavimas, organizavimas ir reali-
zavimas yra svarbus studijy veiklos etapai ne
tik proceso organizavimo, bet ir bendryjy
mokéjimy jgijimo prasme, todél studentams
turi bati sudaromos galimybés juos jgyven-
dinti (Huet, Taveres, Costa, Jenkins, Ribeiro,
Baptista, 2008).

Ugdant bendruosius mokéjimus svar-
bus vaidmuo tenka tokiems déstymo ir
studijavimo metodams - probleminiam
mokymui, projektinéms uzduotims, atvejo
analizei, grupés darbams ir kitiems (De-
boer, 2002; Wingate, 2007; Parton, Bailey,
2008) - aktyvinantiems studenty veiklg ir
skatinantiems jy savarankiskumg (darbas
didelése grupése pakei¢iamas darbu mazo-
se grupése, paskaity skaitymas kei¢iamas j

should it be a standalone course or a course
together with subject-specific skills?

Following Wintage (2007), student’s learn-
ing and responsibility for his/her achievements
should be designated to two main groups of
stakeholders: student and teacher. The first area
involves students’ personal characteristics, his/
her personal preconditions (experience, social
background, etc.) and individual student’s goals.
Second area is linked to the input of higher edu-
cation establishment and teacher. The success of
students’ achievements depends not only on an
individual student’s character, but also on the
principles of study organization, methods, etc.

Learning outcomes of a study programme
(module) appear as a consensus of discussions
of various stakeholders” groups. Learning out-
comes influence further design of a study pro-
gramme: defining assessment criteria of learn-
ing achievements, selecting the content and
appropriate methods for teaching and learn-
ing, etc. For this reason, an important task is to
formulate learning outcomes precisely. With-
out naming certain generic skills as learning
outcomes, one cannot expect a student to de-
velop them at the end of a study programme.

The other issue is teaching-learning modes
and methods thatinfluence efficiency of generic
skills development. Student-centred paradigm
serves for it; it stresses autonomous and indi-
vidual students’ learning. Individual planning,
organizing and implementing of autonomous
studies are important stages of studies’ activ-
ity not only in terms of process organization
but also in terms of generic skills development;
therefore students should be provided with op-
portunities to practice it (Huet, Taveres, Costa,
Jenkins, Ribeiro, Baptista 2008).

Important methods for proper generic skills
development are such teaching-learning meth-
ods as problem-based learning, project assign-
ments, case studies, group works and others (De-
boer, 2002; Wingate, 2007; Parton, Bailey, 2008).
They make students’ activities more energetic,
develop students’ self-sufficiency (studies in big
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uzduodiy atlikimg, konkuruojanti socialiné
aplinka - bendradarbiavimu, bendry daly-
ky studijavimas - svarbiy dalyky atskiram
studentui studijavimu). Naudodami akty-
vius studijavimo metodus, studentai taiko
teorines zinias ir karybiskai sprendzia re-
alias problemas: dirba grupémis ir indivi-
dualiai, uzduotims atlikti pasitelkia jvairias
priemones ir technologijas, patys planuoja,
organizuoja, atlieka ir jsivertina savo dar-
ba, rezultatus pristato auditorijai. Akty-
vas studijavimo-déstymo metodai susije
su tyrimo, atradimo ir bendradarbiavimo
veiklomis, svarbioms bendriesiems moke-
jimams ugdyti.

3

BENDRYJY MOKEJIMY UGDYMAS
LIETUVOS AUKSTOSIOSE MOKYKLOSE:
ABSOLVENTY POZIURIS

3.1.TYRIMO METODOLOGUA IR IMTIS
Svarbus auk$tyjy mokykly uzdavinys -
parengti busimus absolventus sékmin-
gai spresti socialines ir profesinés veiklos
problemas (Harvey, Moon, Geall, Bower,
1997), nes nuo to priklauso, ar absolven-
tas jsidarbins ir isliks darbo rinkoje. Vadi-
nasi, svarbu nuolat tirti aukstyjy mokykly
iSoriniy socialiniy dalininky - absolventy,
darbdaviy ir kity, tiesiogiai su studijomis
susijusiy asmeny, nuomone, ar studijy metu
teikiamos Zinios ir ugdomi mokéjimai yra
aktualas darbo rinkoje ir visuomeninia-
me gyvenime. Sie tyrimai padeda atsakyti
klausima, ar studijy programomis ugdomi
tinkami mokéjimai ir kiek absolventai juos
taiko savo darbinéje veikloje.

Jau keletg mety Lietuvoje atliekami ben-
dryjy mokéjimy poreikiy tyrimai. Darbo ir
socialiniy tyrimy institutas 2006 m. atliko
Vilniaus kolegijos studenty pasirengimo
praktinei veiklai tyrimg ir identifikavo,

groups are shifted to small groups, listening of
lectures - to work on assignments, competitive
social environment — to co-operational, general
subjects — to subjects important for particular
student). When using effective teaching/learn-
ing methods, students apply theoretical knowl-
edge and solve problems of real world creatively:
they work in small groups and individually; they
use various tools and technologies for comple-
tion of tasks; they plan, organize, introduce and
evaluate their own achievements and introduce
them to the audience. Active learning-teaching
methods are related to research, discovery and
cooperation necessary for the development of
generic skills.

3

DEVELOPMENT OF GENERIC SKILLS
IN LITHUANIAN HIGHER EDUCATION:
THE GRADUATES'VIEWPOINT

3.1. METHODOLOGY AND SAMPLE OF
THE RESEARCH
An important task for higher education insti-
tutions is to prepare future graduates to solve
social and occupational problems successfully
(Harvey, Moon, Geall, Bower, 1997), since grad-
uates’ employability and competitiveness in the
labour market depends on this aspect. Thus, it is
important to research permanently the opinion
of external stakeholders of higher education -
graduates, employers and other groups — on the
match between the knowledge and skills devel-
oped in the studies and requirements of labour
market as well as societal life. It helps to answer
the question if knowledge and skills developed in
study programmes are appropriate and to what
level graduates use these skills in their work.
Researches on demands for generic skills
are being implemented in Lithuania for several
years. In 2006, Institute of Labour and Social
Research made a research on the readiness of
Vilnius college students for practical activity,
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darbdaviy nuomone, nepakankamai iSug-
dytus studenty bendruosius mokéjimus
(Zabarauskaité, Moskvina, 2006). A. Ce-
piené (2007) analizavo bendryjy mokéjimy
ugdymo poreikj Lietuvos aukstyjy mokykly
organizuojamose verslo vadybos studijose ir
nurodé, jvairiy socialiniy dalininky grupiy
nuomone, svarbiausius bendruosius vady-
bininky mokéjimus. 2009 m. V. Leonavicius
ir A. Rutkiené pristaté studenty nuomonés
apie bendryjy mokéjimy poreikj buasimai
profesinei veiklai tyrimo rezultatus ir jvar-
dijo juy sasajas su studijy sritimi (Leonavi-
¢ius, Rutkiené, 2009).

Sio straipsnio autoriai 2008 m. birze-
lio - spalio mén. dalyvaudami tarptautinio
mokslinio projekto ,, Aukstasis mokslas kaip
strateginiy  kompetencijy  generatorius®
(2007 - 2009 m. m.) vykdyme atliko Lietu-
vos aukstyjy mokykly — universitety ir kole-
gijy — absolventy nuomonés tyrima apie tu-
rimy bendryjy mokéjimy atitikimg darbinés
veiklos poreikius. Taigi $io tyrimo respon-
denty grupé yra kitokia nei minéty tyrimy, o
pasirinkta respondenty populiacija uztikrina
tyrimo duomeny patikimuma: absolventai,
studijas baige prie§ 5 metus (2003 metais),
yra gana patyre darbo rinkoje, kad jvertinty
studijy mety (ne)iSugdyty mokéjimy poreikj.

2003 metais Lietuvoje veiké 48 aukstosios
mokyklos, i§ kuriy 21 vykdé universitetines,
27 - neuniversitetines studijas. Savo absol-
venty skaicius viesai skelbé tik 26 aukstosios
mokyklos: 17 universitety ir 9 kolegijos. Tyri-
mo populiacijg sudaré visy aukstyjy mokykly,
vie$ai skelbusiy savo duomenis, absolventai.

2003 metais 17 universitety i$leido 22 044
absolventus, 9 kolegijos — 4 164 absolven-
tus (duomenys gauti pagal oficialia uzklau-
sg i$ Statistikos departamento prie Lietuvos
Respublikos vyriausybés). Jvertinus §j fakta,
tyrimo imtj sudaré 84,11 proc. universitety
(i$ ju pagal absolventy skai¢iy proporcin-
gai — 66,48 proc. bakalauro ir 33,52 proc. ma-
gistranttros studijy) ir 15,89 proc. kolegiju

and identified employers’ opinion on weakly de-
veloped students’ generic skills (Zabarauskaité,
Moskvina, 2006). Cepiené (2007) analysed the
demand for generic skills development in man-
agement studies of Lithuanian higher educa-
tion institutions and enumerated generic skills
that are important for managers according to
the opinion of various stakeholders’ groups.
In 2009, Leonavi¢ius and Rutkiené presented
results of the research of students’ opinion on
generic skills necessary for future occupation
and identified their conjunctions with the field
of studies (Leonavicius, Rutkiené, 2009).

In May - October, 2008, the authors of this
paper participating in international research
project ,Higher Education as a Generator of
Strategic Competencies® (2007 — 2009) carried
out a research on the match of generic skills to
the job according to the opinion of graduates
of Lithuanian higher education institutions, i.e.
universities and colleges. Thus, the target group
of this survey differs from target groups of the
above mentioned surveys, and the selected pop-
ulation of respondents guarantee the reliability
of data: graduates who finished their studies 5
years ago (in 2003) are experienced enough in
the labour market to judge on the skills (not
sufficiently) developed during studies.

48 institutions provided higher education
in Lithuania in 2003; out of this number, 21
establishments introduced studies of univer-
sity type and 27 - of non-university type. The
number of graduates was presented officially
only by 26 Lithuanian higher education in-
stitutions: 17 universities and 9 colleges. The
sample of respondents consisted of graduates
from all higher education institutions that
published their graduates’ numbers officially.

In 2003, 17 universities had 22044 graduates
and 9 colleges had 4164 graduates (data provided
by the Department of Statistics to the Govern-
ment of the Republic of Lithuania with special
official request). Following this data, the cohort
of the survey consisted of 84.11 % university
graduates (out of them 66.48 % were awarded of
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absolventai. Kiekvienos auk$tosios mokyklos
absolventy skaic¢ius imtyje buvo apskaiciuo-
tas pagal aukstosios mokyklos absolventy
procenting dalj universitety ir kolegijy absol-
venty populiacijose. Tyrimo imtis buvo su-
daryta taikant atsitiktinés atrankos metoda,
kurig sudaré 6000 respondenty.

Standartizuoti klausimynai 6000 res-
pondenty buvo issiysti pastu. Respondentai
klausimynus galéjo uzpildyti popierine arba
elektronine forma. Tinkamai uzpildytos an-
ketos gautos i§ 1021 respondento (17 proc.
nuo respondenty imties), kurie studijas baigé
14 universitety ir 5 kolegijose.

3.2. TYRIMO REZULTATAI

3.2.1. RESPONDENTY CHARAKTERISTIKA
Didziausig tyrimo respondenty dalj sudaré
universitetiniy bakalauro studijy absolventai
(59,86 proc.), tre¢dalj (31,39 proc.) — magis-
trantiiros studijas baige universitety absolven-
tai, maziau nei de$imtadalj (8,75 proc.) - pro-
fesiniy bakalauro studijy absolventai. DidZioji
dalis (87,31 proc.) respondenty studijavo die-
niniy studijy programose. ] tyrimo klausimus
daugiausiai atsaké vadybos ir administravimo
(19,02 proc.) bei ekonomikos (5,98 proc.) stu-
dijy absolventai, pedagogikos ir edukologijos
(14,04 proc.), mechanikos ir kity inzineriniy
studijy (12,25 proc.), lietuviy, uzsienio kalby
ir istorijos (8,37 proc.), teisés studijy krypties
(6,87 proc.) absolventai.

Aktyvesnés respondentés - moterys
(65,78 proc.). Respondentai buvo jauni, dau-
giausia (77,73 proc.) gime 1978 — 1981 metais
ir studijas aukstosiose mokyklose pasirinke i$
karto, jgije brandos atestatg.

Gerai ir labai gerai besimokantys stu-
dentai, kuriy studijy pazymiy vidurkis
buvo 8 (i§ desimties) ir daugiau baly, suda-
ré didziaja respondenty dalj (82,16 proc.).
Remiantis respondenty saves-vertinimo
rezultatais, jie (80,47 proc.) mokési geriau

bachelor degree and 33.52 % of master degree)
and 15.89 % college graduates (awarded of pro-
fessional bachelor degree). The number of grad-
uates of particular higher education institution
was estimated out of percentage of graduates of a
particular institution in total graduates’ popula-
tion. Research sample was composed randomly
and consisted of 6000 respondents.

Standard questionnaires were sent to 6000
respondents by post. Respondents were asked
either to reply to the paper questionnaire, or
to fill it on-line. Respond rate constitute 17 %
of all cohort (1021 respondents) of graduates
from 14 universities and 5 colleges.

3.2. RESULTS OF THE RESEARCH

3.2.1. CHARACTERISTICS OF
RESPONDENTS

The biggest group of respondents consisted of
university graduates who were awarded ba-
chelor degree (59.86 %), one third of the group
(31.39 %) were master graduates and the rest
were professional bachelor degree gradua-
tes (8.75 %) from colleges. The largest group
(87.31 %) of respondents were full-time stu-
dents during the last years of their studies. The
largest group of respondents were graduates of
management and administration (19.02 %),
economics (5.98 %), pedagogic and education
research (14.04 %), mechanics and other studies
of engineering (12.25 %), Lithuanian, foreign
languages and history studies (8.37 %) and law
studies (6.87%).

Female respondents were more active
(65.78 %) than male. In general, respondents
were young (77.73 %), born between the years
of 1978-1981 and those who entered higher
education institutions immediately after matura.

The largest part of respondents (82.16 %)
were students with high and very high achieve-
ments (average mark was 8 and higher in the
scale of 10). Study achievements of 80.47 % of
respondents were higher than the achievements
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nei grupés draugai ir dalis jy (73,27 proc.)
mokési daugiau, nei to reikéjo egzaminams
islaikyti, nes sieké auksciausiy egzami-
ny jvertinimy. Didzioji dalis respondenty
(77,16 proc.) savo profesinj kelig susiejo
su studijuota arba su studijomis susijusia
sritimi.

41,75 proc. respondenty, baige studijas,
tesé studijy metu ar iki studijy pradétg dar-
bg, 51,13 proc. — pradéjo dirbti baige aukstaja
mokykla. Tyrimo metu dél jvairiy priezasciy
nedirbo maziau nei de$imtadalis (8,67 proc.)
respondenty. DidZioji dalis (67,26 proc.) dir-
bandiy respondenty buvo patenkinti ir labai
patenkinti savo darbu.

Apzvelgus tyrimo respondenty charak-
teristikg, galima daryti prielaida, kad res-
pondentai buvo pajégis objektyviai atsakyti
i tyrimo klausimus, nes studijy metais buvo
motyvuoti studentai, o tyrimo metu dirbo su
studijuota sritimi susijusj darba.

3.2.2. ABSOLVENTUY BENDRIEJI
MOKEJIMAI: BUKLE IR PANAUDOJIMO
LYGIS DARBE

Siekiant jvertinti auk$tyjy mokykly studijy
kokybe, remiantis absolventy nuomone jy
ankstyvoje karjeroje, naudota atitikties dar-
bui teorija (Heijke, Meng, Ramaekers, 2002),
pagal kurig analizuojama studijy procese jgy-
ty mokéjimy atitiktis profesinei veiklai reika-
lingiems mokéjimams.

Tyrimo metodika parengta minétos J. Al-
len ir R. van der Velden (2005) bendryjy mo-
kéjimy klasifikacijos pagrindu. Responden-
tams, auks$tyjy mokykly absolventams, buvo
pateiktas 22 bendryjy mokéjimy sarasas. Jy
pradyta jsivertinti esamg asmeninj kiekvieno
bendrojo mokéjimo lygmenj ir nurodyti jo
reikalingumg atliekamam darbui. Tyrimo res-
pondentai buvo studijas baige pries penkerius
metus, tad jy bendryjy mokéjimy isplétojimo
lygmuo buvo toks, kokj jie jgijo studijuodami
aukstojoje mokykloje ir per asmenine patirtj
po studijy.

of other students according to self-evaluation
of respondents, and they (73.27 %) studied
more than it was required to pass exams since
they strived for highest marks. Most of respon-
dents (77.16 %) developed their professional
career in the field of their graduated study pro-
gramme or related.

Respondents had experience in their jobs:
41.75 % of respondents worked in the same
job that they had started before or during their
studies and 51.13 % of respondents started to
work after graduation. 8.67 % of respondents
were unemployed at the moment of the research.
Majority (67.26 %) of respondents were highly
satisfied and satisfied with their current job.

Having such an overview of respondents’
characteristics, we could presume that they were
able to provide valid and reliable answers to the
research questions, since they were motivated
students during their studies and worked in jobs
related to their studies at the research time.

3.2.2. GRADUATES' GENERIC SKILLS:
STATUS AND USAGE LEVEL
AT WORK
Having a task to evaluate the quality of stud-
ies in higher education institutions based on
graduates’ opinion in their early career, the
match of job theory (Heijke, Meng, Ramaek-
ers, 2002) is used. It explores the match of skills
developed in higher education to job needs.

The methodology of research was based
on the above presented Allen and van der
Velden (2005) classification of generic skills.
Respondents - the graduates of higher educa-
tion — were provided with the list of 22 generic
skills. They were asked to make self-evaluation
of their own level of every skill and the level
required in their current job. Respondents
of the research graduated five years ago; thus
their own level of generic skills was developed
through the studies of higher education and
personal experience gained after studies.

As it was already mentioned, the prin-
ciple of learning outcomes based curriculum
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Kaip minéta, studijy rezultatais grjs-
ty studijy principas nurodo, kad dél studijy
metu ugdomy mokéjimy studentai ir désty-
tojai turi susitarti studijy pradzioje. Sio tyri-
mo apribojimas tas, kad tiriant 22 bendryjy
mokéjimy i$plétojimo lygmenj nebuvo anali-
zuota, ar jie buvo jvardyti studijy turinyje. Vis
délto, $is tyrimas iSry$kino mokéjimus, kurie
turéty bati plétojami studijuojant ateityje.

Tyrimo metu respondenty buvo praso-
ma kiekvieng sarase esantj bendrajj mokéji-
ma j(si)vertinti septyniy baly skale: 1 reiske
Zemiausig jvertj, 7 — auk$ciausig. Straipsnyje
pristatomi tik tie mokéjimai, kuriy neati-
tiktis tarp esamo ir reikiamo lygmens yra
didziausia.

Respondenty nuomone (1 lentelé), men-
kiausiai i$plétotas mokéjimas — tinkamai at-
likti darbg jtemptoje situacijoje. Studijy pro-
gramy rengéjai ir déstytojai turéty atkreipti
démesj j $io mokéjimo ugdymo aktualuma
ir surasti budus, kaip jj ugdyti studijy metu.
Kiti mokéjimai, kuriy absolventai stokoja
darbe: laiko valdymas, aiSkus minties désty-
mas, $avo NUOmMoneés apgynimas ir argumen-
tavimas. Siy bendryjy mokéjimy ugdymga
privalu sustiprinti taikant tinkamus studija-
vimo-déstymo metodus.

Beveik pusé (48,32 proc.) respondenty
teigé, kad turédami galimybe rinktis antrg
kartg, kur studijuoti, rinktysi tg pacig studijy
programa toje pacioje aukstojoje mokykloje
ir beveik ketvirtadalis (24,97 proc.) rinktysi
kitos studijy krypties studijas kitoje auksto-
joje mokykloje. Vis délto, dideliy skirtumy
tarp $iy respondenty grupiy poreikiy ben-
driesiems mokéjimams ugdyti néra: abi res-
pondenty grupés, kaip ir visa respondenty
imtis, nurodé, jog didziausias neatitikimas
tarp turimy ir reikalingy mokéjimy susijes
su tinkamu darbo atlikimu jaudiant jtampa,
aiskiu minciy reiskimu, efektyviu laiko is-
naudojimu ir kt.

I$tirty 19 Lietuvosaukstyjy mokykly akty-
viausi buvo keturiy universitety respondentai,

indicates that at the beginning of studies stu-
dents and teachers should agree on skills which
are to be developed during studies. The limita-
tion of this research lies in this particular issue,
since analysing the development of 22 generic
skills there was no analysis made if these skills
were learning outcomes of study programmes.
Nevertheless, the research clarified the skills
that are to be developed in curriculum.

Respondents of the research were asked to
make self-evaluation of every skill of the list in
the scale of 7, where 1 was the lowest and 7
was the highest ranking of the scale. The paper
presents only those skills that have the largest
differences between supply and demand.

Respondents pointed out that the high-

est mismatch between the skills required in
a job and possessed by graduates is noted in
the skill to perform well under stress (Table 1).
Managers of study programmes and teachers
should take into account the importance of the
development of this particular skill and find the
way how to develop it during studies at higher
education institution. Other skills that gradu-
ates lack in their job are such skills as time
management, being clear to others, assertion
of own authority and argument, etc. The de-
velopment of these skills should be reinforced
in higher education through the application of
appropriate teaching-learning methods.

Nearly one half (48.32 %) of respondents told
that they would choose to study the same study
programme in the same higher education institu-
tion if they would have a possibility to do it for a
second time, and less than one fourth of graduates
(24.97 %) would choose another field of studies
in another institution. Nevertheless, the difference
between the demands for the development gener-
ic skills of these two cohorts is not significant: both
of them have witnessed the biggest disproportion
between possessed and required skills performing
well under pressure, making the meaning clear to
others, using time effectively; etc.

Among the 19 researched higher education
institutions, graduates of four universities were
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1lentelé. Vidurkiy tarp absolventy turimy bendryjy mokeéjimy isplétojimo lygmens ir jy panaudojimo lygmens darbe skirtumai

Table1. Mean differences between acquired and required in current work level of graduates’ skills

LYGMUO, REIKALINGAS VIDURKIU
ABSOLVENTO TURIMAS | DABARTINIAME ABSOL- | TARP ESAMO
LYGMUO VENTO DARBE IR REIKALIN-
GRADUATE’S LEVEL REQUIRED LEVEL IN GO LYGMENS
BENDRIEJI MOKEJIMALI CURRENT WORK SKIRTUMAT*
. KINTAMOJO ) KINTAMOJO MEAN
GENERIC SKILLS Igllé?g STANDARTINIS I;Eg{g STANDARTINIS | DIFFERENCE
NUOKRYPIS NUOKRYPIS BETWEEN
VIDURKIS VIDURKIS
MEAN OF | _STANDARD | o o | STANDARD | ACQUIRED
VARIABLE | PEVIATION OF | .5 o | DEVIATION OF | AND REQUI
VARIABLE VARIABLE | RED LEVEL*
Tinkamai atlikti darbg jtemptoje
situacijoje 5,23 1,36 5,69 1,57 -0,464
Perform well under pressure
Efekt}fv1a1 1sn?1ud0t1 laika 5.45 129 5.82 1,40 0374
Use time efficiently
Aigkiai reiksti savo mintis
Make your meaning clear to 5,58 1,14 5,87 1,38 -0,282
others
Apginti savo nuomong 5,53 1,16 575 2,79 -0,223
Assert your authority
Efektyviai derétis 4,40 1,56 4,58 2,10 -0,178
Negotiate effectively
AnalitiSkai mastyti 5,19 1,17 5,35 1,43 -0,164
Analytical thinking
Produktyviai dirbti kartu su
kitais 5,66 1,13 5,79 1,42 -0,129
Work productively with others
Koordl'nuotl Ve_lk,le,ls 5,51 1,20 5,56 1,55 -0,051
Coordinate activities
Gre%tal 1gyti naujy ziniy 571 1,12 5,75 1,34 -0,041
Rapidly acquire new knowledge
Mobilizuoti kitus
e " 5,00 1,34 5,03 1,78 -0,029
Mobilize the capacities of others
Kelti naujas idéjas ir surasti
sprendimus , 532 1,18 5,34 1,59 -0,027
Come up with new ideas and
solutions

* Kai p < 0,05.
* When p < 0,05.

sudare $iek tiek daugiau nei puse visy respon-
denty: Vilniaus universiteto (15,21 proc.),
Siauliq universiteto (14,31 proc.), Kauno
technologijos universiteto (13,22 proc.) ir
Vytauto Didziojo universiteto (12,72 proc.)
absolventai. Apzvelge $iy keturiy universite-
ty absolventy poreikius (2 lentelé¢) matome,

the most active in responding; they composed
one half of total cohort of respondents: they
were graduates of Vilnius University (15.21 %),
Siauliai University (14.31%), Kaunas Universi-
ty of Technology (13.22 %), and Vytautas Mag-
nus University (12.72 %). The analysis of the
demands of graduates of these four universities
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kad A universiteto absolventai issiskiria kri-
tiskesniu pozitriu j neatitikima tarp esamo
bendryjy mokéjimy isplétojimo ir darbinéje
veikloje reikalingo lygmens. Tokj skirtuma
galéjo lemti keli veiksniai. Viena prielaida - A
universiteto studijy programy studijy rezul-
tatai maziau atitinka darbo rinkos poreikius,
nei kity universitety dél studijy programy
krypciy ypatybiy, dél neefektyvaus déstytojy
bendradarbiavimo su socialiniais dalininkais
ir t. t. Kita prielaida galéty buti susijusi su as-
meniniu absolventu nusiteikimu, kritisku po-

(Table 2) shows that graduates of A university
differ from the others in their critical opinion
on the mismatch between the developed ge-
neric skills and skills required at work. Such
a difference of viewpoint could be caused by
several factors. One assumption would be that
learning outcomes of study programmes of A
university correspond to the labour market
needs less than others because of features of
fields of studies, ineffective teachers’ coopera-
tion with stakeholders, other reasons. Another
assumption would be related to individual

2 lentelé. Kai kuriy Lietuvos universitety absolventy turimy bendryjy mokéjimy iSplétojimo lygmens ir jy darbe

reikalingo lygmens santykis

Table2. Mean differences between acquired and required in current work level of skills of graduates of certain

Lithuanian universities

VIDURKIU TARP ESAMO IR REIKALINGO BENDRU-
JU MOKEJIMU ISPLETOJIMO LYGMENS SKIRTU-
BENDRIEJI MOKEJIMAI MAT* KETURIUOSE UNIVERSITETUOSE (A, B, C, D)
GENERIC SKILLS MEAN DIFFERENCE BETWEEN ACQUIRED AND
REQUIRED LEVEL OF SKILLS* IN FOUR UNIVERSI-
TIES (A, B, C, D)
A B © D
Tinkamai atlikti darba jtemptoje situacijoje 0762 0403 0.328 0297
Perform well under pressure ’ ’ ’ ’
Efekt?lv1a1 1sn'f1udot1 laika 10,326 10,466 0,075 10,620
Use time efficiently
Apginti savo nuomong -0,260 0,178 -0,641 -0,319
Assert your authority ’ ’ ’ ’
Efektyviai derétis -0,694 20,225 20,101 -0,138
Negotiate effectively
AnalitiSkai mastyti -0,404 0,101 0,059 0,093
Analytical thinking
Aigkiai reiksti savo mintis
-0,231 -0,172 -0,1 -0,564
Make your meaning clear to others 0,23 0.17 0,189 0,56
Produktyviai dirbti kartu su kitais
Work productively with others 0,035 ~0,422 -0.052 0,292
Greitai jgyti naujy Ziniy -0,242 -0,242 0,236 0,030
Rapidly acquire new knowledge ’ ’ ’ ’
Koordinuoti veiklas -0,164 0,132 0,040 0,159
Coordinate activities
Mobilizuoti kitus -0,095 20,200 0,021 -0,296
Mobilize the capacities of others
Kelti nau]as.lde]as ir surasti sprend.lmus 0,045 0,019 0,116 0,146
Come up with new ideas and solutions

* Kai p < 0,05.
* When p < 0,05.
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ziuriu j save, aplinka, savo pasiekimus ir noru
tobuléti.

Matyti, kad tiek $iy keturiy, tiek visy
devyniolikos aukstyjy mokykly absolventy
nuomone, menkiausiai i$vystyti tie patys
bendrieji mokéjimai: tinkamai atlikti darba
jtemptoje situacijoje, efektyviai i$naudoti

graduates” disposition, their critical attitude to
themselves, environment, achievements, and
will to develop their personalities further.
According to the opinion of the graduates of
these four universities, as well as to the opinion
of the graduates of all nineteen researched high-
er education institutions, generic skills that are

3 lentelé. Kai kuriy mokslo krypciy studijy programy absolventy turimy bendryjy mokéjimy iSplétojimo lygmens ir jy darbe

reikalingo lygmens, santykis

Table3. Mean differences between acquired and required in current work level of skills of graduates’ of certain fields

of study programmes
VIDURKIU TARP ESAMO IR REIKALINGO
BENDRUJU MOKEJIMU ISPLETOJIMO LYGMENS SKIRTUMATI* PAGAL
STUDIJU PROGRAMAS
MEAN DIFFERENCE BETWEEN ACQUIRED AND REQUIRED LEVEL OF
. SKILLS* ACCORDING TO STUDY PROGRAMMES
BENDRIEJI MOKEJIMAI
VADYBOS IR MECHA- PEDAGO-
GENERIC SKILLS ADMINISTRA- | NIKOS IR KALBU IR GIKOS IR
TEISES VIMO INZINERIJOS ISTORIJOS | EDUKOLOGIJOS
LAW | MANAGEMENT | MECHANICS | LANGUAGES PEDAGOGIC
AND ADMINIS- | AND ENGI- | AND HISTORY | AND EDUCATI-
TRATION NEERING ON RESEARCH
Tinkamai atlikti darbg jtemptoje
situacijoje -0,383 -0,408 -0,315 -0,534 -0,436
Perform well under pressure
Efektyylal deret'ls 0.179 0,199 -0,325 -0,420 0,119
Negotiate effectively
Efekt}rv1a1 1sne'1ud0t1 laika 0252 0,163 0,284 0,442 0,602
Use time efficiently
Produktyviai dirbti kartu su
kitais 0,265 -0,153 0,093 -0,229 -0,443
Work productively with others
AnalitiSka mastyti -0,231 -0,010 0,291 -0,396 20,207
Analytical thinking
Koordinuoti veiklas 0,205 0,115 -0,041 0,382 0,221
Coordinate activities
Aigkiai reiksti savo mintis
Make your meaning clear to -0,447 0,040 -0,070 -0,251 -0,592
others
Apginti savo nuomong 0,313 -0,116 0,022 0,078 0,217
Assert your authority
Mobilizuoti kitus 0,555 -0,075 0,177 20,260 0,133
Mobilize the capacities of others
Kelti naujas idéjas ir surasti
sprendimus , 0,199 0,003 20,029 20,099 -0,372
Come up with new ideas and
solutions
* Kai p < 0,05.

* When p < 0,05.
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laikg ir argumentuotai ginti savo nuomo-
ne. Tacdiau, bendryjy mokéjimy atitikties
poreikiams skirtumai tarp atskiry aukstyjy
mokykly absolventy yra akivaizdas: vieno
universiteto absolventai dirbdami jaucia
stipry poreikj per menkai i$vystytiems de-
rybiniams mokéjimams ir analitiniam mas-
tymui, kito — mokéjimui aiskiai i§sakyti savo
mintis, tre¢io — produktyviai dirbti kartu su
kitais.

3 lenteléje pateikta ty mokslo krypciy
studijy programuy, kuriy atstovy daugiausiai
atsakeé j tyrimo klausimus, absolventy nuo-
moné. Menkiausiai i$vystytus darbo rinkos
poreikius atitinkandius bendruosius moké-
jimus mano turintys pedagogikos ir eduko-
logijos bei humanitarinés krypties (lietuviy,
jvairiy uzsienio kalby ir istorijos) studijy
absolventai. Teisés krypties studijy absolven-
tai jauciasi menkiau pasirenge darbo rinkai
nei baige vadybos-administravimo ar me-
chanikos-inzinerijos studijas. Teisininkai i$
kity i$siskyré nurode per menkai i$plétota
mokéjimag rengti raSytines ataskaitas ir kitus
dokumentus (vidurkiy skirtumas tarp esamo
ir reikalingo mokéjimo iSplétojimo lygmens
-0,329, kai p < 0,05).

Atskiry mokslo kryp¢iy studijy progra-
my absolventy nuomone, menkiausiai is-
plétoti bendrieji mokéjimai islieka tie patys,
kaip ir visos respondenty imties: mokéjimas
tinkamai atlikti darba jaudiant jtampa, efek-
tyviai derétis ir iSnaudoti laikg. Tai rodo ak-
tualig sritj, tobulinting visy mokslo kryp¢iy
aukstojo mokslo studijy programose.

Siy rezultaty pagristumg patvirtina sti-
priyjy ir silpnyjy studijy programos pusiy
vertinimas. Respondenty buvo paprasyta
nurodyti silpnasias jy studijuoty programy
puses bei iSranguoti tyrime jvardytus ben-
druosius mokéjimus. Daznai minétos silp-
nosios studijy programy pusés buvo: moke-
jimas efektyviai derétis (1 prioritetu nurodé
13,31 proc., 2 prioritetu - 6,80 proc., 3 priori-
tetu — 5,84 proc.), kelti naujas idéjas ir surasti

developed at the lowest level are identical: good
performance under stress, time management
and assert of own authority with arguments.
Nevertheless, the differences of the demands
for the match of generic skills among gradu-
ates of different universities are evident: gradu-
ates of one university have a strong demand for
not enough developed skills of negotiation and
analytical thinking, the other lack abilities of ex-
pressing one-self clear, and the thirds - to work
productively with others.

Table 3 presents the opinion of graduates of
those study programmes that were the most active
in answering research questions. One can see that
graduates of pedagogic and education research
report having their generic skills developed at the
lowest level in accordance to the labour market
needs. Similar opinion is also provided by gradu-
ates of liberal arts (Lithuanian, various foreign
languages, history). Graduates of law studies find
themselves less prepared for labour market than
graduates of management-administration or me-
chanic-engineering studies. Lawyers pointed out
that their skills to make written reports and other
documents are not enough developed (the mean
difference between acquired and required level of
development of the skill is — 0.329 when p < 0, 05),
and this distinguishes them from others.

According to the opinion of graduates of
different study fields, generic skills developed
at the lowest level remain identical to the skills
of all cohort of respondents: work effectively
under stress, negotiate effectively and use time
efficiently. Thus, the demand for the develop-
ment of these particular skills indicates a hot
point of improvement for study programmes
of all fields of sciences.

The validity of these data is confirmed by
the assessment of strong and weak points of
study programmes. Respondents were asked
to enumerate weak points of their study pro-
grammes, giving the rank to generic skills
analysed in the research. The most frequently
enumerated weak points of study programmes
were the skill to negotiate effectively (as the 1
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sprendimus (1 prioritetu — 3,42 proc., 2 prio-
ritetu - 6,67 proc., 3 prioritetu — 6,41 proc.),
taip pat mokéjimas analizuoti, efektyviai i$-
naudoti laika ir kt.

3.2.3. STUDIJY PROGRAMY
REALIZAVIMO YPATUMALI IR BENDRUJY
MOKEJIMY UGDYMO GALIMYBES
Studijuojant bendrieji mokéjimai efektyviau-
siai ugdomi naudojant aktyvius studijavimo
ir déstymo metodus. Respondenty buvo pa-
prasyta jvardyti studijy metais dazniausiai
ju patirtus studijavimo-déstymo metodus ir
apibudinti jy taikymo daznuma skaléje nuo
1 iki 5 (kai 5 reiské dazniausiai taikyta meto-
da). Prie$ penkerius metus studijas baige ab-
solventai teigé, jog jy studijy metu dazniau-
siai buvo taikomi pasyvis déstymo metodai:
paskaity klausymas, teorinés medziagos stu-
dijavimas, uzduo¢iy atlikimas rastu ir t. t.
(1 pav.).

priority — 13.31 %, 2™ priority - 6.80 %, 3 ™ pri-
ority — 5.84 %), come up with new ideas and
solutions (as the 1 priority — 3.42 %, 2™ prior-
ity - 6.67 %, 3 priority - 6.41 %), also skill to
analyse, use time efficiently and etc.

3.2.3. PECULIARITIES OF
IMPLEMENTATION OF STUDY
PROGRAMMES AND POSSIBILITIES FOR
GENERIC SKILLS DEVELOPMENT

Generic skills are developed most effectively
when active teaching-learning methods are
applied. Respondents were asked to enumer-
ate teaching-learning methods that were most
frequently used in their studies and to rate
their use in the scale from 1 to 5, where 5 had
a meaning of the most frequent use. Five-year
graduates reported that the following passive
methods were most frequently used in their
studies: listening of lectures, studies of theoreti-
cal literature, written assignments (Fig. 1).

Paskaitos / Lectures

Teorijy ir paradigmy studijavimas / Studying of theories and
paradigms

Uzduotys rastu / Written assignments

Déstytojas — pagrindinis informacijos $altinis / Teacher as the
main source of information

Darby pristatymai zodziu / Oral presentations by students

Grupinés uzduotys / Group assignments
Fakty ir praktiniy Ziniy studijavimas / Studying of facts and
practical knowledge

Projektinés/ problemy sprendimy budu gristos uzduotys / Project
and/or problem-based studies

Dalyvavimas tyrimy projektuose / Participation in research
projects

Praktikos / Internships, work placement

4,67

3,00

4,00

1pav. Absolventy patirti studijavimo-déstymo metodai

Fig.1. Teaching-learning methods used during graduates’ studies
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Aktyvas studijavimo-déstymo metodai,
reik§mingi bendriesiems mokéjimams ugdy-
ti (grupinés uzduotys, problemy sprendimy
badu gristos uzduotys, dalyvavimas tyrimy
projektuose) buvo naudojami retai. Tyrimas
atskleidé, kad studijuodami respondentai
neturéjo salygy planuoti ir organizuoti savo
studijy: net 44,07 proc. respondenty nurodé
visai neturéje arba turéje menkas galimybes
individualiai pasirinkti studijy dalykus. Gal-
bat §i aplinkybé lémé respondenty pasyvig
savarankiska su studijy temomis susijusios
informacijos paieska, nes déstytojai buvo
pagrindinis ziniy $altinis pusei (50,93 proc.)
respondenty.

Vienas j studentg nukreipty studijy
pozymiy - taikyti aktyvius metodus ir ug-
dyti bendruosius mokéjimus, placiai pritai-
komus jvairiose situacijose. Gauti tyrimo
duomenys liudija, kad Lietuvos aukstosiose
mokyklose aktyvis déstymo-studijavimo
metodai kol kas dar nepakankamai daznai
naudojami.

ISVADOS

1. Bendrieji mokéjimai yra svarbas aukstujy
mokykly absolventams jsidarbinant, sékmin-
gai konkuruojant darbo rinkoje, plétojant
karjerg organizacijoje bei jne$ant asmeninj
indélj | sékmingg demokratinés visuomenés
plétote. ISplétoti bendrieji jgudziai laiduoja
platesnes asmens socialinio saugumo bei sa-
virealizacijos galimybes.

2. Atsakomybe uz bendryjy mokéjimy
ugdyma(si) aukstojoje mokykloje turi dalytis
deéstytojai ir studentai. Déstytojai privalo uzti-
krinti studijy kokybe: a) projektuodami ir jgy-
vendindami studijy programas studijy rezulta-
ty pagrindu; b) taikydami j studenta nukreiptus
studijy organizavimo principus; ¢) diegdami
aktyvius studijavimo-déstymo metodus.

3. Lietuvos universitety ir kolegijy ab-
solventy tyrimy duomenys atskleidé, kad

Active teaching-learning methods that are
significant for the development of generic skills
such as group work, problem-based studies, re-
search projects, were seldom used in studies. The
research showed that respondents were not given
opportunities to plan and organize their studies
themselves: even 44.07 % of respondents pointed
out that they either did not have, or had tiny oc-
casions to choose the subjects of studies individ-
ually. This circumstance could have conditioned
respondents’ passivity when conducting individ-
ual search of information related to study topics
since teacher was the main source of information
for one half (50.93 %) of respondents.

One of the characteristics of student-
centred studies is the use of active teaching-
learning methods and development of widely
applicable generic skills. Seeking for the match
between the studies of Lithuanian higher edu-
cation and labour market needs, managers of
study programmes and teachers should design
and develop study programmes, using more
extensively active teaching-learning methods.

CONCLUSIONS

1. Generic skills are important for higher educa-
tion graduates in their employment, successful
competition in labour market, development of
career in organization and bringing individual
input in the successful development of demo-
cratic society. Developed generic skills ensure
broader persons social security and possibilities
for self-realization.

2. The responsibility for the development
of generic skills in higher education institutions
should be taken by teachers and students. Teach-
ers should guarantee the quality of studies while:
a) designing and developing study programmes
based on learning outcomes, b) using student-
centred principles in study organization and ¢) in-
troducing active teaching-learning methods.

3. The research of Lithuanian universities
and colleges’ graduates showed that most of them
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didzioji jy dalis stokoja tokiy bendryjy moke-
jimy: a) tinkamai atlikti darbg jauciant jtam-
pa; b) aiskiai reiksti savo mintis; ¢) apginti
savo nuomong; d) efektyviai i$naudoti laika;
e) fektyviai derétis. Bendryjy mokéjimy ati-
tiktis darbo rinkos poreikiams tarp skirtingy
aukstyjy mokykly ir skirtingy studijy kryp-
¢iy absolventy skiriasi.

4. Absolventy nuomone, Lietuvos auks-
tosiose mokyklose dazniausiai taikyti pasy-
vis (paskaity klausymas, teorinés medziagos
studijavimas ir pan.), o ne aktyvis studijavi-
mo-déstymo metodai.

5. Studijy kokybei gerinti Lietuvos auks-
tyjy mokykly studijy programy rengéjai ir
jgyvendintojai turéty parengti iSsamius stu-
dijy programy aprasus su detalizuotais nu-
matomais studijy rezultatais, kad jau studijy
pradzioje studentai ir déstytojai sutarty dél
mokéjimy, kuriuos studijy pabaigoje tureé-
ty buti jgijes studentas, ir, jais remdamiesi,
projektuoty studijy procesg. Rengdami ir
teikdami studijy programas, déstytojai turé-
ty labiau jas gristi darbo rinkos poreikiais,
dazniau taikyti aktyvius, o ne pasyvius dés-
tymo ir studijavimo metodus, visapusis-
kai skatinti studenty savarankiskumg bei
aktyvuma.

lack the following generic skills: a) work well un-
der stress, b) make ones meaning clear to others,
c) assert ones authority, d) use time efficiently
and e) negotiate effectively. The match of generic
skills to the labour market needs differs among
the graduates of different higher education insti-
tutions, as well as different fields of studies.

4. According to graduates’ opinion, pas-
sive (listening of lectures, studies of theories
and paradigms, etc.), rather than active teach-
ing-learning methods were most often used in
Lithuanian higher education institutions.

5. In order to improve the quality of stud-
ies of Lithuanian higher education institutions,
study programme managers and teachers
should develop comprehensive descriptions of
study programmes with detailed learning out-
comes included, so that students and teachers
would be able to agree on knowledge and skills,
which students should develop till the end of
study process, and based on which the whole
study process would be developed. Teachers
should base study programmes more effective-
ly on the needs of labour market, apply active
rather than passive teaching-learning meth-
ods more frequently, and stimulate versatile
self-sufficiency and activity of students when
designing and realizing study programmes.
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